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	1.	Points of contact



If you need to discuss anything relating to the module contact: 

Module Lead and Senior Lecturer in Science:
Dr Ceri Lewis 		01267 676658
c.j.lewis@uwtsd.ac.uk 

Senior Lecturer in Humanities:
Dr Sioned Hughes		01267 676636
s.v.hughes@uwtsd.ac.uk 



	2.	Our expectations



We hope that you will enjoy the module and programme and are here to help. You should: 
· Make good use of the University facilities and resources
· Attend and participate in sessions
· Act responsibly 
· Meet assignment deadlines
· Engage and Participate in all sessions


Please read the University Regulations – Student Guide.











	3.	Aims and Learning Outcomes




AIM(S)
· To develop students’ knowledge, understanding and critical awareness of enquiry-based learning models.
· To explore different enquiry skills and how these can be promoted in the 3-11 age range.


LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to demonstrate the ability to:
· Define and explain the potential of enquiry-based learning in the primary school.
· Critically identify specific enquiry skills and how these can be developed in a range of geographical, historical, scientific and religious contexts through the 3-11 age range.
· Analyse the different enquiry-based models and approaches.


























	4.	Essential background reading/tasks



Introduction to ‘Enquiry-based Learning’ (EBL) 

You will find in this handbook a list of activities to undertake – some individually, others as a group. It is strongly recommended that you do these and keep a notebook as evidence of your work. 

What do we mean by ‘EBL’?
EBL refers to a method of teaching and learning based on self-directed enquiry by the learner. EBL provides a strongly pupil/leaner-centred approach to teaching and learning, enhancing pupils’ learning experience during their time at primary school In EBL the learning is driven by a process of discovery and enquiry and therefore can been seen as an umbrella term for learning which involves the use of, for example, problem-based learning, fieldwork, projects or case studies. Starting with a ‘scenario’ and with the guidance of a facilitator (teacher), learners identify their own issues and questions. They then examine the resources they need to research the topic, thereby acquiring the requisite knowledge. It can be argued that knowledge so gained is more readily retained because it has been acquired by experience and in relation to a real problem.

Characteristics of EBL
· Learning is essentially pupil-centred, with an emphasis on independent/group work and use of library, web and other information resources.
· Teachers become facilitators, providing encouragement and support to enable learners to take responsibility for what and how they learn. 
· Learners reach a point where they are not simply investigating questions posed by others, but can formulate their own research topics and convert that research into useful knowledge.
· Learners gain not only a deeper understanding of the subject-matter, but also the knowledge-development and leadership skills required for tackling complex problems that occur in the real world.


Benefits of EBL
· Fundamentally, pupils are more engaged with the area of learning/subject. Learning is perceived as being more relevant to learners’ needs, thus they are enthusiastic and ready to learn.
· Learners can expand on what they have learned by following their own research interests.
· EBL allow pupils to develop a more flexible approach to their learning, giving them the freedom and the responsibility to organise their own pattern of work within the time constraints of the task.
· Working within and communicating to a group are vital life skills for pupils.
· For teachers, using EBL models and approaches helps to understand the learning process and the changing needs of learners/pupils.

EBL strategies and techniques enable learners to take responsibility for their own learning and to develop skills to help them to re-examine their thoughts, identifying what they know and why they know it and to question assumptions made and clarifications required, while recognising what they must do next to progress their understanding further. In this respect EBL approaches should form part of a balanced suite of learning and teaching offered in schools, especially in the light of the evolving curriculum in Wales post Donaldson review.

Learners must be allowed opportunities to reformulate their thinking and test their ideas by explaining and discussing them with others. This is where the social aspect of learning and so “interdependent learning” concerns the development of a learning community.
“For the learning process to be productive the learner must first take ownership of the ideas. Until this happens the learner’s engagement remains superficial, and “deep learning”, the type that is sustained, which can be applied to new situations and developed further, remains beyond their grasp”. (Lakin, 2013)

The inner drive and motivation comes from the learner – the information must have relevance and be accessible – most importantly the learner must want to learn it.
“Without the motivation, the innermost drive, learning becomes a mundane, meaningless operation fit only for an objective driven assessment process”. (Lakin, 2013)

Enquiry-based Learning (EBL) in Science

There is plenty of research evidence that when children encounter something new to them, they attempt to make sense of it using ideas formed from earlier experiences. These ideas become modified through being used to try and explain the new experience. In this process, an idea is used to make a prediction and then tested by seeing if the evidence from the new experience agrees with what was predicted. If it does, then the idea becomes a little “bigger” because it then explains a wider range of phenomena. Even if it doesn’t work, and an alternative idea has to be tried, the experience has helped to refine the idea.

This constructivist approach underpins most classroom practice and builds upon the Piagetian principles that knowledge is actively constructed through practical interaction and play with objects and materials. The teacher’s role in this process is to start with the premise that children come to science with ideas of their own, and by accepting this and using their ideas and interests the teacher can challenge and develop their thinking and use children’s own questions to lead further investigative work.

Enquiry is an important concept in science education, describing the way in which process skills (now more usually called enquiry skills) lead to understanding. The key feature of scientific enquiry, as opposed to more general enquiry, is the use of evidence from the natural and made world in testing ideas about how things work. Often, but not always, this evidence is derived from first-hand manipulation of materials or direct observation of events. In helping children to make sense of the world around them, other features of their learning are important, in particular starting from their existing ideas and using information about their progress to adapt teaching and the pace of learning to ensure understanding.

In the classroom scientific enquiry is what children do in order to answer scientific questions about the world around them. They do this by asking questions, collecting and analysing data, developing explanations and solving problems. They use these scientific enquiry skills in a variety of contexts, seeking evidence to test their ideas and answer questions. For example sorting materials according to particular properties, observing how a puddle evaporates, researching where milk comes from, looking for patterns in plant growth, or investigating how a ball bounces on different surfaces. It is the search for evidence to answer scientific questions that makes these different activities scientific enquiry.

There are several ways in which children can collect and analyse evidence. However research such as the ASE King’s Science Investigations in Schools project (AKSIS, 1998) indicated that in primary schools “science enquiry generally means doing a fair test”. The implication that children had a limited experience of other types of scientific enquiry had a direct influence upon the programme of study for science in the National Curriculum for Wales revised in 2008. The most recent response to the AKSIS project is the “It’s not fair” project which identifies with the need to broaden pupils’ enquiry experiences and which is most usefully presented in the publication It’s not fair or is it? A guide to developing children’s ideas through primary science enquiry (Turner, Keogh, Naylor &Laurence, 2011). The types of scientific enquiry identified in the 2008 Curriculum are Pattern-seeking, Exploring, Classifying and identifying, Making things, Fair testing and Using and applying models. In the science strand of this module you will consider the different types of scientific enquiry identified in the curriculum orders in the context of opportunities for addressing them within topics and themes drawn from the curriculum Range:  interdependence of organisms, the sustainable Earth and how things work. When considering the different contexts for scientific enquiry the characteristics of EBL noted already will be highlighted and discussed in the light of the post Donaldson curriculum evolution, for example to consider the relationship between science and technology in response to problem solving questions. The skills identified in the “Plan”, “Develop” and “Reflect” sections of Developing Thinking within the Skills framework can provide opportunities for children to plan and carry out investigations which link to their own ideas and questions. In addition contexts for scientific enquiry will be discussed in terms that promote EBL through encouraging the expression of ideas, collaborative working, personalised learning, peer and self-assessment and assessment for learning.



Enquiry-based Learning (EBL) in Humanities

Enquiry is an accepted learning and teaching approach within primary humanities and, as a pedagogical context, there are a number of perspectives from which the notion of enquiry might be explored. Historically the pedagogical method of enquiry is not new and evidence for the use of enquiry in humanities dates back to at least the early 1900s (Garner, 2007; Collingwood, 1939, as cited in Cooper, 2000: 3).  The enquiry method is firmly rooted within psychological theories of learning and this provides a clear rationale for its use within the primary humanities. There is, however, much research to indicate that there is a significant discrepancy between rhetoric and practice. Therefore, within this module, all of these perspectives (including deductive and inductive reasoning, Bruner/Vygotsky and enquiry, the enquiry process, thinking skills and Blooms et al./Anderson taxonomy of cognitive domains) will be explored and analysed and you will be encouraged to take a critical stance. 

It is through enquiry in humanities that children learn to think like a historian or a geographer and this influence the way they view their world. The enquiry approach pus the pupil at the heart of the learning process, building on their prior knowledge, developing their curiosity and helping them to make sense of the world (past, present and future). The teachers are facilitators of this learning. Good enquiry questions in the humanities spark the children’s imagination and sense of wonder. Therefore, the effective use of open, probing questioning is at the core of the enquiry approach and underpins the whole of the teaching and learning process. In the humanities the questions Who? What? Where? How? When? Why? are the basis of enquiry. Thinking skills and strategies are essential tools that support enquiry and enable children to deal effectively and creatively with the enquiry or problem to be solved.

Fieldwork or learning outside the classroom is an important part of learning and teaching the humanities in the primary school. Fieldwork offers opportunities to practise skills of observation, imagination, data collection and analysis. Enquiry-based fieldwork is fully participatory with the children actively involved in all stages. Initially the children are supported in developing the enquiry question and subsidiary questions and also in acquiring and developing the necessary investigative skills, but gradually they take more ownership of planning and become more independent learners. The range of experiences in enquiry-based fieldwork deepens and enriches subject learning, provides depth to the curriculum and also helps develop key life skills.
High-quality and engaging resources are fundamental to an enquiry-based approach where children are thinking, questioning and piecing together the evidence. Children need to be taught how to use such sources effectively, encouraged to take a critical stance and to corroborate one source with another. During EBS in the humanities, pupils’ will have opportunities to develop specific skills such as locating and analysing information using libraries, archives, galleries, museums, resources centres and online repositories.

Local study is an ideal context for EBL in the humanities. Although EBL is defined in different ways, the emphasis is on children asking questions, purposeful talk, working together, selecting and interpreting sources, outdoor learning and developing a line of enquiry. Successful EBL should not only develop pupils’ local knowledge, thinking skills and respect for the environment, but also enable them to show responsibility, independence and an eagerness to find out more. EBL in the humanities have the potential to offer exciting and memorable learning experiences, which inspire and stimulate children’s imagination.



Introduction to Newton House
· Newton House, Dinefwr Park, Llandeilo, Carmarthenshire.
http://www.nationaltrust.org.uk/dinefwr

Rationale of visit

A visit to Newton House
The local environment can be a rich resource for teaching and learning using different enquiry-based models of learning. Giving a local focus to your work, not only in history and geography, but in other subjects areas, can stimulate pupils to produce exciting and original work. As a teacher you might want to explore issues which affect the local community and in so doing you can involve the children in weighing evidence, listening to opinions, and making and justifying decisions. Newton House is one example of a suitable context for developing opportunities for scientific enquiry, historical and religious investigations and geographical fieldwork. 

Introduction to Newton House

Newton House is set in the 800-acre estate at Dinefwr Park and Castle on the outskirts of Llandeilo, West Wales. Historically, it was once home to the medieval court of the great Welsh prince Lord Rhys. The house was built in the mid seventeenth century and was the home of the Rice family (who later became the Barons Dynevor). The park was landscaped in the 18th century.

The restoration of the House has been funded through the European Union’s Objective 1 programme, managed by the Welsh Assembly Government. The ground floor and basement of Newton House have been restored to the Edwardian era. As a visitor, you will be taken back to 1912, to see, touch and hear about life above and below stairs in the early years of the 20th century.

It is hoped this wonderful site will stimulate your imagination as teachers, to see the potential as context for teaching the KS2 curriculum using EBL. 

[image: ]      
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http://www.carmarthenshire.gov.uk/attached_files/Huw/Evelyn/Llandeilo.pdf
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What you need to do?

In preparation for this module you will need to:

· Undertake research on Newton House
· Support each other, sharing, challenging and evaluating ideas  

 Useful things to bring along 

· Sketch book
· Note pad
· Camera / i-phone / i-pad
· Tape measure
☻During the visit, make sure you maximise your time. On your first visit try to gain a general feel for the place. Walk around the grounds as well as the house. 

Things to consider: 

· Find out and note the main attractions, e.g., Newton House, Dinefwr Castle, etc.
· Examine scientific, historical, geographical and religious points of interest.
· Take photographs and make sketches in order to use the images later on in the University-based studies.
· Record factual details accurately – dates, designs, names, measurements.
· Make use of the wardens and workers – they are here to answer your questions/ explain the exhibits/ features to you.

After the visit, among the things you will need to do:  

· Continue your research into Newton House, deciding upon possible activities to use to promote enquiry-based learning.
· Decide on issues such as how you intend to cover all subject requirements, what form will the resource/enquiry-based activities take?
· Plan future visits.
· Check with subject tutors whether you are on the right lines: ask them questions, check points of accuracy, use them as a resource. 

Possible useful sources

Here are a few sources that you might want to utilise in preparing your assignment. The list is not exhaustive.
· maps
· plans
· photographs
· paintings and sketches
· artefacts
· buildings themselves
· the grounds
· interviews 
· census returns
· local history books/travel guides
· websites 
· newspapers 

[image: P1030337]

☻Moment to reflect:  look over the above list. As you plan and prepare your assignment, think about which of these sources might be useful. Working in groups, consider asking individual members to research into specific sources and then feedback their findings as you ‘go along’. What extra sources can you add? 
 

Which subjects can benefit from using artefacts?

[image: P1030331]
Source:  National Trust 

Learning from objects is beneficial across the curriculum. For instance:
· History: sense of chronology, empathy and key skills.
· Science: classification of materials, properties and uses of materials, making close observations, describing, comparing, explaining, and asking questions that link to identified types of science enquiry.
· English: Asking and answering questions, contextual materials.
· Drama: Stimulus materials, developing empathy.
· Art & Design: Stimulus materials, contextual materials, still life drawing.
☻Using artefacts

Read up further appropriate materials on using artefacts in the classroom. With the above example, generate 5 questions to ask children. Try to ask a variety of closed and open-ended ones.
 
Useful reference/links: 

Teaching History with 100 Objects: 
http://www.teachinghistory100.org/
https://www.historyresourcecupboard.co.uk/using-historical-artefacts/

 
General skills and ideas to consider 

Literacy (English/Welsh)
· Compare and contrast
· Questioning
· Hypothesising
· Asking and Answering  Questions (Speaking and Listening) 
· Describing
· Writing Instructions 
· Writing Poetry
· Stories through Drama

Numeracy (Mathematics)
· Comparisons
· Patterns
· Symmetry
· 2D a 3D shapes

[image: P1030326]
Source: courtesy of Tim Burton and National Trust
[image: P1030401]☻As a group add to the list ideas for subjects such as Geography and RE. Use the programmes of study of the National Curriculum for KS2 to help you, e.g. skills and range for each non-core subjects and RE.


Source: courtesy of Tim Burton and National Trust

Art and Design Technology
· Exploring natural colours, patterns
Design and make moving or
hinged objects
· Local Welsh artists


Science  
Knowledge and understanding of the world: Myself and other living things; Myself and non living things.
KS2: How things work? Electricity; Light; Sound; Forces
Sustainable Earth: Materials and their properties; Changing materials
Interdependence of organisms – Garden, woodland, hedgerow, ponds and streams.


History – exploring the history of the site, people and associated events; use of original sources. 

Common areas to consider: 


☻ As part of your own research, you might want to consider: 

· What stories are associated with Newton House?
· What was the function of different buildings/rooms?
· What interesting artefacts can you see/find out about? Who use them? Why? When?
· What sights can you see? How do perspectives change? How does the House ‘look’ in different seasons/times of the day? How has/could the grounds inspire artists? What materials/patterns can you explore?
· Can we learn anything about people’s beliefs and values from the built heritage?
· How could the grounds be best used? 


Directed background reading/ tasks linked to lead/subject-based sessions

Task 1
. Research the nature and scope of EBL in the primary school by comparing different enquiry-based models of learning, for instance the Living Difference project in Religious Education (Erricker, 2010), the Nuffield Primary History Project and the approaches to scientific enquiry advocated by AKSIS (1998) and reinforced by the It’s not fair project (2011).
Compare enquiry-based approaches in Scotland’s Curriculum for Excellence and Northern Ireland’s Curriculum.

Task 2
.Visit the Ofsted website http://www.ofsted.gov.uk/resources/good-practice-resource-enquiry-based-approach-learning-st-anne%E2%80%99s-cofe-primary-school and download the following: Good practice resource – An enquiry-based approach to learning: St Anne’s CofE Primary School. This case study highlights how St Anne’s CofE Primary School’s enquiry-based approach to learning, using practical demonstration, enables pupils to learn about the complexities of glacial movement and consider the impact of climate change on the Arctic icecap and the wider environment. The activities are challenging but show what can be achieved through stimulating enquiring minds with hands-on investigation. Consider how you could apply some of these ideas using Newton House as a stimulus.

Task 3
Visit the University Library and make a list of useful resources that are available there to help you teach science and humanities in the 3-11 age range. You may want to create a table indicating name of resource, type of resource (book/dvd/artefact/journal, etc), location of resource, useful for teaching - theme/subject-skills and range, etc.

Task 4
 Read and make notes on the advantages and challenges of EBL:
Grigg, R. & Hughes, S. (2013) Teaching Primary Humanities. Harlow: Pearson Education. (Chapter 5, pp.99-125)
Pickford, T., Garner, W. & Jackson, E. (2013) Primary Humanities: Learning through Enquiry. London: Sage publications.
Turner, J. et al. (2011) It’s not fair - or is it? A guide to developing children’s ideas through primary science enquiry. Sandbach: Millgate House Education.
         Lakin, L. (2013) Developing Independent Learning in Science. Maidenhead. OU Press.

How do these arguments apply to Newton House or another context of your choice? 



Subject tutors will supplement sessions with their own tasks and readings.




	5.	Module summary




	
Visit to Dinefwr Park (Compulsory) – Newton House – a context for stimulating EBL in the primary school focusing on Science and the Humanities. (YCC)






	Lecture Summary – Science 
	Tutor

	Science 1: Review of science in the Primary School. Interrogating the detail of the Skills Framework and scientific enquiry types. Considering the relationship between science enquiry and models of EBL.  

	CL 

	Science 2: Developing an engagement with progression and evidence. Becoming more independent as teachers of science in a range of contexts across the phases – Foundation Phase and Key Stage 2.  

Guidance for the visit to Newton House.

	CL

	Science 3: Developing an engagement with progression and evidence. Becoming more independent as teachers of science in a range of contexts across the phases – Foundation Phase and Key Stage 2.

	CL

	Science 4: Developing an engagement with progression and evidence. Becoming more independent as teachers of science in a range of contexts across the phases – Foundation Phase and Key Stage 2.

	CL

	Science 5: Reflecting critically upon learning and teaching of science including the relationship between science enquiry and models of EBL. To consolidate understanding of the application of a range of approaches to be confident teachers of science in the Primary School.

	CL

	Science 6: Reflecting critically upon learning and teaching of science including the relationship between science enquiry and models of EBL. To consolidate understanding of the application of a range of approaches to be confident teachers of science in the Primary School.

	CL





	Lecture Summary – Humanities
	Tutor

	HUMANITIES 1: EBL & Humanities? Why do EBL? Consider the links between EBL and the theory of constructivism. What is enquiry-based learning in history geography and RE? Explain some similarities and differences between the enquiry processes in history, geography and RE. Consider the implications for teaching and learning historical, geographical and religious enquiry processes.

	SH

	HUMANITIES 2: Introduce and define local study in the primary school and describe possible geographical, historical and religious starting points for EBL on local study. Identify the kinds of questions, sources and approaches to consider when planning EBL to teach and learn about the local area. Introduce the ‘S-model’ (a simplified planning tool for local enquiries) and highlight the key elements of good enquiry at all levels. Explain the importance of learning outside the classroom (fieldwork) to the enquiry process. Explore possible links to Newton House/Dinefwr Park visit.

	SH

	HUMANITIES 3: EBL in practice. Consider why the use of open investigative questioning is at the core of the enquiry approach in humanities and how this type of questioning challenges children to tackle real issues and problems, i.e. to speculate debate and make connections. Explore the number of teaching and learning strategies involved in the enquiry process and why thinking skills and strategies are considered as tools of enquiry in the humanities. 

	SH

	HUMANITIES 4: EBL in practice.  Introduce the ‘Enquiry and Questioning’ model as a possible model to use for EBL in the humanities.  Explain progression in enquiry in terms of children’s increasing participation in the process. Using planning frameworks to plan for progression in historical enquiries and consider links to learning across the curriculum. 

	SH

	HUMANITIES 5: EBL in practice. Active Learning: Define what is meant by independent learning and ‘active learning’ in the humanities. Using artefacts to promote EBL. Exploring key questions when using artefacts: What is it? What is it for?  How is it used? Who would use it? When is it used? What does it mean to believers? 

	SH

	HUMANITIES 6: EBL in practice. Using Christian places of worship to promote EBL in the Foundation Phase. Exploring avenues of enquiry such as: Who goes to a church? Why do Christians go to a church? Are there other churches in the area? What things are important in the church? When can you go to a church? What is the same or different from your home?
What do you like/dislike in the church? What would you like to ask Rev…….? 

	SH 






	6.	Assessment tasks and guidance







	MODULE
CODE
	MODULE TITLE
	MODE OF ASSESSMENT

	ECAD5006
	
Enquiry-Based Learning


	Assignment
(5000 words) 100%





Submission date: 13 May 2019

Return date: 12 June 2019
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APPENDIX GA36b

	LEVEL 5 ASSESSMENT SPECIFICATION



	Student name:
	
	Student ID number:
	

	Programme:
	BA Primary Education with QTS

	Module:
	Enquiry-Based Learning

	Module code:
	ECAD5006
	Contribution to 
Overall Module 
Assessment (%):
	100%

	Lecturer:
	Dr Ceri Lewis
	Internal Verifier:
	

	Assignment Title:
	Critically discuss the Enquiry Based Learning (EBL) approach that can be used as part of a range of teaching and learning approaches in the primary school. In your discussion, refer to examples of EBL strategies and techniques that you would use to develop learners’ knowledge, understanding and skills in aspects of the humanities and science in the primary school
	Word count (or equivalent):
	5000 words

	Submission deadline:
	13 May 2019
	Return date of provisional marks & written feedback:
	12 June 2019

	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)
Alternative submission method (if applicable): 
Late submission of the assessment will result in a late penalty mark.  Penalties for late submission: Up to one week late, maximum mark of 40%.  Over one week late, 0%.  Only the Extenuating Circumstances Panel may approve a change to submission dates.

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  



	
Module Learning Outcomes 
(from module syllabus)

	· Define and explain the potential of enquiry-based learning in the primary school.
· Critically identify specific enquiry skills and how these can be developed in a range of geographical, historical, scientific and religious contexts through the 3-11 age range.
· Analyse the different enquiry-based models and approaches.





	
TASK DESCRIPTION



Critically discuss the Enquiry Based Learning (EBL) approach that can be used as part of a range of teaching and learning approaches in the primary school. In your discussion, refer to examples of EBL strategies and techniques that you would use to develop learners’ knowledge, understanding and skills in aspects of the humanities and science in the primary school.

You need to include the following in your assignment:

Introduction (Guide 1750 words)
· What is Enquiry Based Learning? 
· Definition of Enquiry-Based Learning (EBL) (The range of models/approaches)
· Refer to literature based evidence e.g. theorists that discuss aspects of pedagogy that support the application of the characteristics of EBL
· Discuss the benefits and challenges of using EBL
· Give an outline of the opportunities to engage with EBL in science and the humanities in the primary school 
Main body (Guide 3000 words)

Develop the discussion of EBL in a project that you would like to do with a class / setting in one of the following options:
1. Discuss the nature and application of EBL strategies and techniques to develop learners’ engagement with knowledge and understanding and the “Planning, Developing, Reflecting” skills cycle of science enquiry in the primary school (Choose either FP or KS2 to show examples and discuss the application of EBL in this context).
OR
2. Discuss the nature and application of EBL strategies and techniques to develop learners’ engagement with knowledge and understanding and the models of enquiry skills in the humanities in the primary school (Choose either FP or KS2 to show examples and discuss the application of EBL in this context).

  Conclusion: (Guide 250 words)
· Briefly summarise the important ideas you have discussed in your work and draw conclusions based upon the ideas you have presented. You need to make sure that you have directly answered the question. It is always useful to link your conclusions back to the assignment title and learning outcomes.

Please note: You DO NOT have to focus your answer on Newton House / Dinefwr Park visit stimulus.  You can use either Newton House OR another stimulus for EBL, e.g. a local area or context of your choice.
	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set.    You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: Use the essential and recommended readings on the characteristics and implementation of EBL in the primary school that are provided on Moodle and apply these to your discussion.  You might also use other relevant sources independently.  Make sure you reference by following the University referencing guide (Harvard). Welsh Government or Estyn documentation and publications in relation to the developing curriculum could also be useful. 

2. Knowledge and Understanding Skills
At level 5, you should be able to demonstrate: sound knowledge and critical understanding of the well-established concepts and principles of the subject area and the way in which those principles have developed; knowledge of the main methods of enquiry in the discipline.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding. 

Guidance specific to this assessment: You need to provide a clear explanation of EBL as a teaching and learning strategy with particular characteristics that can be identified and discussed in terms of its benefits and challenges in the primary school classroom/setting. The EBL contexts will relate to the particular contexts and the characteristic of learning and teaching that relate to science and technology opportunities and opportunities relating to humanities subjects.

3. Cognitive and Intellectual Skills
You should be able to critically analyse information, and propose solutions to problems arising from that analysis, including the critical evaluation of the appropriateness of different approaches to solving problems. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification/evidence for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts, with an understanding of the limits of knowledge, and how this influences analyses and interpretations. Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: You need to present a critical engagement with the academic evidence that EBL is a significant and productive strategy to apply in the primary school. You also need to present a critical engagement with identified subject specific enquiry skills and concepts that are developed and reinforced as a result of the implementation of an EBL approach using a chosen stimulus or theme.

4. Practical Skills
At level 5, you should be able to use/deploy a range of established techniques within the discipline, and apply underlying concepts and principles outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: You need to design an EBL project using a context or theme of your choice and present a justification for your approach to learning and teaching that is supported by a critical discussion of the evidence located in the literature.

5. Transferable Skills for Life and Professional Practice 
Your work must provide evidence of the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.  This includes demonstrating: professional development to advance existing skills and acquire new competences that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.

Guidance specific to this assessment: You should show that you are able to present your own points, thoughts and reflections in a coherent and clear written assignment which is well presented and well written. As a possible future teacher you should ensure that work is grammatically correct, with professional, precise and accurate use of language. Any appendices provided should be relevant and should support points made within the assignment. 






	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills

	20
	

	




	
	

	2. Knowledge and Understanding Skills

	20
	

	




	
	

	3. Cognitive and Intellectual Skills

	20
	

	




	
	

	4. Practical Application Skills

	20
	

	





	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	


	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	
%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
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	GENERIC ASSESSMENT CRITERIA



	Level 5

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 5 students will be expected to have developed sound knowledge and critical understanding of the well-established concepts and principles in their field of study, and of the way in which those principles have developed.  They will have learned to apply those concepts and principles more widely outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. They will have knowledge of the main methods of enquiry in the subject area, and ability to evaluate critically different approaches to problem solving. They will possess an understanding of the limits of their knowledge, and how this influences their analyses and interpretations.  They will be able to use a range of established techniques to initiate and undertake critical analysis of information, and to propose solutions to problems arising from that analysis. They will be able to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences, and deploy key techniques of the discipline effectively. They will be able to undertake further training, develop existing skills and acquire new competences that will enable them to assume significant responsibility within organisations.  They will have the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.



	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Sound knowledge and critical understanding of the well-established concepts and principles in their field of study; knowledge of the main methods of enquiry in the discipline.) 
	Major gaps in knowledge with unsatisfactory, uncritical understanding of the subject matter. Much irrelevant material.  Substantial inaccuracies. Significantly flawed understanding of the main methods of enquiry in the discipline.
	Fragmentary knowledge, with only superficial critical understanding. Some significant inaccuracies and/or irrelevant material.  Incomplete or partially flawed understanding of the main methods of enquiry in the discipline.
	Limited but adequate knowledge and critical understanding of the well-established concepts and principles within the subject area, with a few gaps in the selection of material. A narrow critical understanding of the main methods of enquiry. 
	Knowledge is reasonably detailed and accurate. A good critical understanding of the well-established concepts and principles and the main methods of enquiry, with minor gaps in the selection of material.
	Knowledge is reasonably extensive.  Exhibits very competent critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry.  Breadth and depth of knowledge.
	Excellent, detailed knowledge and highly critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. 
	Exceptionally detailed knowledge and outstanding critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. May go beyond established theories.

	Cognitive and intellectual skills 
(Critical evaluation and analysis of concepts and principles; argument and judgement; the limits of their knowledge, and how this influences their analyses and interpretations.) 
	Wholly or almost wholly descriptive work. Little or no critical evaluation and analysis of concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations or opinion, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation and analysis of concepts and principles. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation and analysis of concepts and principles, tending towards description.
Some evidence to support arguments and judgements but these may be underdeveloped, with a little inconsistency / mis-interpretation or failure to fully recognise limits of knowledge.


	Some critical evaluation and analysis of concepts and principles, though descriptive in parts. 
An emerging awareness the limits of their knowledge and ability to use evidence to support the argument though with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
Mostly valid arguments and logical judgements. 
	Sound critical evaluation and analysis of concepts. Is selective in the range of evidence used and synthesises rather than describes. Ability to devise arguments that show awareness of different stances, and use evidence convincingly, to support appropriate and valid judgements. 
	Excellent critical evaluation and analysis of concepts and principles leading to logical, evidence-based, reasoned arguments and judgements. Explicit recognition of other stances and a strong awareness of the limits of their knowledge.
A capacity for independent thought and ability to ‘see beyond the question’, suggesting some grasp of the broader field and wider concepts.
	Outstanding critical evaluation and analysis of concepts and principles.  Uses evidence exceptionally well to connect ideas, and support highly logical and persuasive, arguments and judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting a clear grasp of the broader field and wider concepts. Perceptive recognition of the limits of their knowledge, and how this influences their analyses and interpretations.

	Practical skills
(Apply underlying concepts and principles more widely outside the context in which they were first studied; use a range of established techniques; propose solutions to problems arising from analysis.)
	Limited or no use of established methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills outside the context in which they were first studied. 
	Rudimentary application of established methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills outside the context in which they were first studied. 


	An adequate awareness and mostly appropriate application of established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions outside the context in which they were first studied. 
	A good and appropriate application of established methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two.
Can identify problems and propose mostly appropriate solutions outside the context in which they were first studied.
	A very good application of a range of established methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Consistent, accurate and logical application of theory to practice, making appropriate links between the two. Can identify problems and propose appropriate solutions outside the context in which they were first studied.
Evidence of some creativity. 



	An advanced application of a range of established methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Consistent, accurate and logical application of theory to practice, making well-developed links between the two. Can identify problems and propose excellent, creative solutions outside the context in which they were first studied. 
	Exceptional levels of application and deployment skills using established methods, materials, tools and/or techniques.  Consistent, accurate and logical application of theory to practice, making highly developed links between the two. Can identify routine and non-routine problems and propose quite sophisticated, creative solutions outside the context in which they were first studied. 

	Transferable skills for life and professional practice
(Effectively communicate in a variety of forms
to specialist and non-specialist audiences;  the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively as part of a group. Little or no evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Flawed approach to group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.
	Can communicate in a suitable medium for the audience but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities.
Demonstrates the basic skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of minor weakness.
	Can communicate effectively in a suitable medium for the audience, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable medium for the audience.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good skills for employment requiring the exercise of personal responsibility and decision-making, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable medium for the audience.
Work is coherent, very fluent and is presented proficiently. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, and meeting obligations. Demonstrates excellent skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.

	Can communicate with an exceptionally high level of professionalism, highly suitable for the audience. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well within a team, showing leadership skills. Demonstrates exceptional skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.
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