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AI acknowledgment  

Basic Acknowledgement format of AI tool use  
I confirm that I have not presented any AI generated text as my own work. I confirm I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence. 























Reflective personal development plan
	
	Improvement and Development Goals
	Why I want to achieve this goal
	How will it be measured?
	Success Criteria
(How I will know when I have made this change)
	The actions I will take to achieve the goal
	Time-scale
	What will this help me to achieve?

	1
	Overcome 
public 
speaking 
anxiety

	I want to complete this goal as my public speaking anxiety has a negative effect on my wellbeing. Reeves et al. (2021) in a survey of UK University students, found that oral presentations impacted 80% of students’ wellbeing.
 
I would like to further my career and become a teacher. This role includes a lot of public speaking, and this goal will give me more confidence in pursuing this.
	Noting my levels of anxiety before, during and after publicly speaking.
	I will feel confident delivering speeches to peers. I will not have such anxious reactions when I am asked to speak publicly.
	Complete the Speech and Anxiety plan, developed by Dr Chris Mcdonald, a Cambridge researcher. This is a completely free online programme and claims to reduce anxiety from public speaking in as little as one 30-minute session (Walsh, 2025)
Use graded exposure, as talked about by Iveson (2024). I will ask to participate in assemblies presented to parents of the pupils.

	Ongoing
	Calming strategies
Grounding techniques

	2
	Improve work/life/ university balance

	I want to stop feeling as though I am constantly rushing and clear my mind from continuously thinking of my next task. 

This is important to me for my wellbeing. According to an article by Hernandez (2025) an imbalance of work/life can lead to physical and mental problems (SNHU, 2025).
	Reflecting on accomplishments, emotions, and setbacks on a weekly basis.
	I will know when I have achieved this when the anxious feelings, associated with an imbalance of work/life are significantly reduced.
	Journaling – on reading a blog entitled, the power of journaling for mental health, (Anxious Minds, n.d.) I have found that journaling has a positive effect on mental health and allows you to reflect in a beneficial way. It can also help reduce stress and anxiety.

Create a weekly timetable specifically for each upcoming week, with manageable tasks, ensuring time for wellbeing activities. This gives a clear view of responsibilities/tasks each week and reduces stress by having a visual representation of your tasks (University of York, n.d.).

	Start immediately and review after 1 month.
	A journal. 

Online timetable. 

Mindfulness strategies.

	3
	Consistently practice physiotherapy to return to playing rounders

	After sustaining an injury to my Achilles tendon earlier this year, I have been unable to compete in weekly rounders league games. Despite completing 6 weeks of physiotherapy, my busy schedule means I have not consistently been completing the daily follow-on exercises prescribed, therefore am not able to physically take part.

Rounders is an important part of my life and significantly enhances my wellbeing. Rounders has improved both the mental and physical health of men and women aged 16 plus in Wales (My Rounders, n.d.)
	Marking on my calendar the days I complete the prescribed exercises, creating a visual representation.

Assessing the pain levels.

	When I return to competing in weekly league games. 

When I am completing physiotherapy exercises daily.

	Set aside 30 minutes at the start or end of each day, to complete the exercises.
Print off the images and descriptions of each exercise to ensure accuracy.
Prioritise my physical health.

	Start immediately
	Being consistent.

Visualising the final goal.
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Written piece recognising and analysing the significance of different aspects of professional practise and why these are important in meeting the individual and inclusive needs of children.
A professional is defined as a person in a role that requires specialist knowledge and skills or possesses professional qualities associated with trained and skilled practitioners (Cambridge Dictionary, n.d.). 
Professional practice is defined as requiring ongoing reflection on personal and professional values, morals, and ethics, enabling practitioners to make informed decisions, using professional judgement and responding appropriately even during difficult circumstances (Education Workforce council, 2025).
This essay will examine the importance of communication and building relationships, and multi-agency working, paying particular attention to supporting children with Speech, Language and Communication Needs. It will analyse these aspects of professional practice and how they support children’s individual and inclusive needs and contribute to positive outcomes for the child. 
Communication and relationships are a significant aspect of professional practice in early years. Communication develops from birth and is fundamental to a child’s wellbeing and development. The All-Wales Induction Framework for early years and childcare set out four parts of communication development; listening and attention, understanding, speech sounds and talk, and social skills (Social Care Wales, 2025). Before the age of five, 90% of a child’s brain growth occurs. Learning to communicate starts from birth with first sounds. Parents and carers being the first educators (Better start in life, n.d.). 
The early years practitioner takes a vital role in developing communication further. They should ensure the environment supports communication. It should have quiet spaces for children to think and talk and engaging areas. Background noise should be limited, and resources should be easily accessible and labelled with pictures and words. Early years children are developing their listening skills if the environment is noisy or poorly organised, children may disengage or become distracted. The practitioner should allow the children to lead the conversation, they should model good use of language that is stage appropriate. Poor modelling of language can reinforce incorrect speech patterns. Practitioners should provide adult led, structured activities including; role play, circle and story time and group activities. (Speech and language UK, n.d.) Speech language and communication underpins all areas of learning and development and is the basis for cognitive development. It is argued that the adults around the child are the most important influence in their speech and language development (Buckinghamshire Council, 2026). Therefore, ineffective professional practice will impact all areas of the child’s learning and development.
Building strong relationships between practitioner and child helps the children feel secure and develop trust enabling them to thrive in their environment. Attachments take time and the practitioner needs to regularly consider the child’s needs in order for them to form. The practitioner-child relationship is important to the child’s learning, development, and future success. (Department for Education, n.d.) Conversely, evidence suggests that poor practitioner–child relationships can lead to the child being unable to adapt to the social, emotional, and academic demands of school (Olatunji, 2025). A consequence of the practitioner not developing a positive relationship with the child can present as behavioural issues, acting out and inability to concentrate. This could hinder their learning outcomes (Luo et al., 2025) A lack of strong relationships between the child and practitioner can affect a child’s learning and development. (Cliff, 2022)  
There are many barriers to developing effective communication and relationships with children, one being Speech, Language and Communication needs. Children with these needs face many challenges; educational, social, and emotional. Unidentified or unsupported speech, language and communication needs put children at a disadvantage academically, being six times more inclined to be behind peers with no additional needs when they reach the end of primary school. Socially they may be unable to make or maintain friendships and express emotions. This sometimes can be perceived as bad behaviour. This can have a significant long-term impact on the child (Whole School SEND, 2024). 
Speech, language, and communication needs can be isolated, or they can be part of other conditions such as Autism Spectrum Disorder or Attention Deficit Hyperactivity Disorder. Identifying these needs early allows targeted help that can significantly reduce or prevent these long‑lasting effects, highlighting the importance of supporting children’s communication skills from the start. Some children who initially appear to have speech, language and communication needs can progress naturally when practitioners provide high‑quality interactions and a communication rich environment. 
Early years practitioners should observe the child and plan accordingly. (Welsh Government, 2023). The Wales Early Intervention and Prevention framework ensures the best possible outcome for children. Early intervention involves detecting problems and putting in interventions before they worsen. According to this framework, early intervention can support speech language and communication skills in a primary way which is available to all or in a targeted way which supports babies, children and families recognised as having a need. (Welsh Government, 2026). 
Working in partnership with parents/carers can aid with early intervention and prevention. Birth to Five Matters (n.d.) states that effective communication, including active listening with families and professionals, is a cornerstone for children’s development and promotes a sense of inclusion and belonging. Effective communication with children’s parents or carers to gather views and observations, enables practitioners to provide appropriate support and create inclusive learning opportunities. As a child’s primary care giver, parents and carers can offer valuable information regarding their child’s development and any areas that may require additional support (Department for Education, n.d.). Effective communication between practitioners and families is essential, particularly for a child with needs. Its importance has been recognised as early as 1967 in the Plowman report (Beveridge, 2005). The report suggests that a good relationship between families and practitioners is fundamental to academic progress. It also states that schools should be receptive to critique by parents and not just listen to praise (Department for Education and Science, 1967). Since this report most government reports have promoted the principal that a child's outcome greatly improves when schools/practitioners and parents/carers have effective communication and a positive relationship (Beveridge, 2005).
Multi agency working is another aspect of professional practice that contributes to meeting the individual and inclusive needs of the child. Building a strong relationship with professionals from other agencies involved with a child, including collaborating and developing a trusting relationship, allows for smoother and ongoing communication. All professionals involved with a child need to have open clear communication and effective information sharing. All of this promotes the best outcome for the child (NSPCC, 2025). To put it simply, multi-agency working involves professionals from all agencies working with a child, uniting to support the child’s individual needs and improve the child’s outcomes (Children’s workforce Development Council, n.d.). 
Meeting the individual and inclusive needs of the child, particularly those with additional learning needs including, Speech, Language and Communication Needs, requires collaborative work with multi agencies and effective communication between provision staff, particularly with the Additional Learning Needs Coordinator. This ensures the child receives the correct additional learning provision (Care Learning, 2024). The local authority working closely with the Additional Learning Needs Coordinator will prepare an Individual Development plan to support the individual needs of the child and in ensure inclusivity. An individual development plan is a “single plan with common format for learners ages 0-25” (Hwb, n.d. p35). It includes the child's and the parent’s choices and feelings along with information from all professionals involved - a good example of multi-agency working. The individual development plan will set out what additional learning provision the child requires in order to achieve the best possible outcomes (Hwb, n.d.). However, multi-agency working has many barriers such as; time constraints quick turnover of staff, a professional missing key information, GDPR, and unclear roles and responsibilities. These barriers can lead to ineffective multi agency working, which will negatively impact the child, as the practitioner does not have all the relevant information and cannot plan holistically. This will affect the practitioner's ability to meet the inclusive and individual needs of the child (NSPCC, 2025).
To support the individual and inclusive needs of a child, practitioners should take a rights-based approach to all aspects of professional practice, paying particular attention to; “Article 2: non-discrimination, Article 3: the best interests of the child, Article 12: respect the views of the child, Article 23: children with a disability, Article 28: the right to an education, Article 29: goals of education” (UNICEF, n.d. p1)
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Reflective practice in Early Years Education and Care

What is Reflective Practice?

Reflective practice allows practitioners to better understand their professional practice by examining and evaluating actions and experiences. When engaging in reflective practice,
the practitioner can refine their approach to problems that may arise. It strengthens understanding of their own practice and can advance knowledge of policies and initiatives
related to their profession. It is a commitment to active continuous learning and encourages the practitioner to question embedded practices and learn from experiences (Education

Workforce Council, n.d.).

To put it more simply, a reflective practitioner reviews their practice, planning and activities and asks themselves what worked well and what did not. (Birth to five matters, n.d.)

Why is Reflective Practice important?

Reflective practice is important as it improves
learning outcomes, enhances professional
development, and improves a settings quality. It
has become of such importance that it is now
emphasised in Ofsted and CSSIW frameworks.
(Early Years TV with Kathy Bradie, n.d.)

According to the Care Inspectorate Wales
(2026), a, 'reflective mindset is a hallmark of
high-quality practice and true desire to
continuously improve outcomes for children’ NEED
PARAGRAPH OR PAGE

Reflective practice should be child centred. Early
Years Wales (n.d.) states that early years
practitioners should use Responsive planning. This
means they adjust their teaching by watching

Implementing responsive decision making daily adds
to children having better experiences and outcomes.
Many providers now use tools such as the one
provided in the Early Childhood Play, learning, and
care Welsh government policy. This tool includes:

Reflective questions based on quality standards
that support collaboration and evaluation. The
standards relate to research and practice of
effective play, learning, and care provisions.

A form to capture comments, plan and make
changes accordingly.

A form to summarise quality, including sections to
record what the practitioner/setting does well
and what needs to improve. (Welsh Government,
2023)

Watkins (2024) authored a report from a survey
conducted in October 2023. It was undertaken to
gather feedback on the Welsh Government
reflective practice toolkit, and other resources.
Results were published in 2024. Amongst some of
the results; are the following, based on
practitioners in settings throughout Wales who
used the Reflective practice toolkit:

el he toolkit shaped their pracice and enabled them to plan
provision vith greater confidence

et the toolktled them to adopt a stranger focus on play in
their practice

what motivates and interests children. By focusing
on the child and giving thoughtful support,
children become more engaged, confident, and
independent learners.

et the toolkit strengthened their focus on chidren's
development.

The Theory of Reflection

Kolb's experiential learning cycle 6ibbs' Reflective cycle

This model assumes that learning and understanding emerges

from actual experiences. It is cyclical and has four stages: This model has six stages:

1. Concrete experience. 1. Description
2. Reflective observation. 2. Feelings
3. Abstract conceptualisation. 3. Evaluation
4. Active Experimentation. (Open Library, n.d.) 4. Analysis
5. Conclusion
6. Action plan

This model fits into reflective
practice for early years as
practitioners would:

1. Provide and participate ina
practical activity.

2. Evaluate actions and
discussions during or after the
activity.

3. Evaluate which should lead to
new insights or outcomes.

4. Adjust practice accordingly.

Then the cycle repeats. (Reynolds,

2013) (Research Gate, n.d.)

(McLeod, 2025)

This model fits into reflective practice for early years as practitioners would:

1. Describe the experience in detail, including what happened, when and where.
Who was there and what was meant to happen.

2. Note what the practitioner, children and other staff were feeling and thinking
during and after the experience.

. Evaluate what worked well and what did not work. What the practitioner and
others added to the experience.

. Analyse why the experience did or did not go well.

. Conclude what the practitioner learned and how it could be improved.

. Plan how to develop skills needs for next time, include what to do differently
when repeating the experience/activity. (The University of Edinburgh, 2024)

w
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Analysis of Theory

Kolb's developed his cyclical model of reflection with four key stages. Gibbs expanded the model by introducing a six-stage reflective model. This guides practitioners from describing
an experience to drawing conclusions and planning for future situations. Although it shares many concepts with Kolb's model, Gibbs' approach provides a more detailed structure,
encouraging practitioners to examine their personal thoughts, emotions, and responses throughout the reflective process. (Cambridge International Education Teaching and Learning
Team, n.d.)

Kolb's Experiential learning cycle is recommended for new educators/practitioners as it sets out four clear stages of reflection. However, Gibbs' reflective cycle has been identified
as the better model when written evidence is needed. (Bright Pathway, n.d.)

Whilst Gibbs' cycle of reflection and Kolb's experiential cycle are identified as being the most used by teachers in training, they have key differences. Kolb's model is most useful for
trialling different approaches over a number of lessons, whereas Gibb's model is better for a more in-depth analysis after the activity/experience. (Structural learning, 2026)

The Research Hub, (2026) describes Gibbs' model as being best for tasks that involve reflective writing, but Kolb's model is best for practical learning activities.

Although there is not one model that works best for everyone, Gibbs' Reflective Cycle is widely seen as a strong and useful approach in Early Years practice. This model is especially
helpful because it gives practitioners a clear framework to guide their reflection, encourages them to think about both their emotions and the factual events, and leads them toward
practical steps they can take next. Even so, the most effective model is ultimately the one that best fits the individual and the setting. Exploring different approaches will help
discover which reflective style best supports the needs of the setting. (Early Years TV with Kathy Bradie, n.d.)

Summary

Early years education and Care in Wales should be driven by a genuine commitment to continually improving practice and outcomes for children. Reflecting on practice
do is essential, as it strengthens knowledge, understanding and skills, and plays a vital role in supporting the care and development of every baby and young child in
schools or childcare settings. Reflection allows practitioners to recognise strengths and identify areas which may need improving. It can also highlight gaps in
knowledge that need developing and consider where expertise can be shared to support others. (Welsh Government, 2023)

Based on Watkins (2025)
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