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Inclusive leadership working together to support families

Section 1 
[bookmark: _Hlk120139808][bookmark: _Hlk121675799]In approaching the issue of an inclusive leader, Davis and Ryder (2016) suggest that the term is defined as an individual who is informed of their own biased views and others. However, can consider a standardised, fair, and equal outcome for all individuals involved in their care. In relation to early years practise Hadfield, Jopling and Needham (2015) suggests that inclusive leadership is a provision where leaders actively seek out a responsible role and understand different prospective with a variety of diverse issues that arise. This approach is used to make decisions and collaborate efficiently within a team. Campbell-Barr and Leeson (2016) highlights that at its broadest, an inclusive leader in early years development presents as ensuring that everyone has the same sense of belonging, this can vary from children, parents, staff professionals and other individuals connected with the setting. Jones and Pound (2008) emphasise Campbell-Barr and Leeson (2016 ) and Hadfield, Jopling and Needham (2015) suggestions, where inclusive leaders within early years have concluded that inclusivity in the sector is a demanding title to lead and enables a fast-paced environment that has been identified as unable to be met exclusively by any one person, this is the answer to why an inclusive leader has it’s importance within the role. In comparison Newstead and Isles-Buck (2019) suggest that inclusive leaders are individuals who have the skills to develop others and unlock their potential to support growth of the setting they oversee. This is done
[bookmark: _Hlk121675959]by providing an environment where innovative, motivation and inclusive values are promoted (Newstead and Isles-Buck,2019). However, Paige-Smith and Craft (2011) advocates that there is a misunderstanding regarding a leaders’ role when thinking about inclusivity in early years, mentioning that the importance is to understand the need for an empowered, cultural, inclusive, and diversified organisation or setting. Continuing that, A leader from a higher position with a knowledgeable perspective should ensure and encourage their team to respect, recognise and promote additional learning needs, cultural differences, and any differences an individual may want to share (Paige-Smith and Craft, 2011). Ryan (2006) suggest that understanding an inclusive leader can be difficult as each unique leader has different aims and goals also, often each leader perceives knowledge and experiences differently in relation to inclusivity, diversity, and the style of leadership. In addition, Jones, Forlin and Gillies (2013) discusses that the vales, morals, and standards of a leader can influence their approach to being an inclusive leader and providing an equal environment. 
Hallet (2016) states that in the role of an inclusive leader, it presents the responsibility to reflect on the practise that is being implemented and the understanding of the inclusive factors that leaders follow and promote themselves within the setting in comparison with what is taught within the early years developmental sector. However, Devarakonda (2021) has a similar view to Hallet (2016) and discusses that the importance of inclusive leadership consists of acknowledgement, learning and awareness of discrimination and presumptions regarding race, gender, ability, disability, parenting and socio-economic status within the provision. In line with Ang (2010) the importance of an inclusive leader can allow children to express themselves, ask questions and discover their identity also, to demonstrate how others should be treated and respected regarding a variety of inclusive experiences for example, children with different ethnic backgrounds celebrating their religions (Ang, 2010). 

The scenario that has been observed and discussed is a boy of the name Rhys who is 8 years old. Rhys currently lives with his mother, stepfather and three siblings. Rhys is diagnosed with Autism and Obsessive-Compulsive disorder. Rhys has been identified as vulnerable and has been identified as on the at risk register due to his challenging behaviour and personal care needs, however evidence has proven that mum is capable of taking care of Rhys at home. Mum and family struggle with Money and giving Rhys the attention, he needs. Rhys has been attending school recently with tight and dirty clothing, also with bad personal hygiene. Mum and family do not communicate with school often including, not attending parents’ evenings, meetings or opening school reports that are sent home. Staff have also witnessed mum looking worn-out and not engaging with other parents outside of school. 

[bookmark: _Hlk121011780]According to Dukes and Smith (2009) an inclusive leader can provide opportunities for Rhys by creating routines in school, this includes setting a schedule of daily activities and task’s that mum also does at home, this can help Rhys to understand what is expected of him in certain environments. Narzisi (2021) suggest that the barriers of this consists of Rhys not cooperating and engaging with the routine and the struggle of implantation if staff are changed regularly. Crutchley (2018) suggest that a leader providing inclusive opportunities in a school environment when considering Rhys situation, the leader must discover a calm, firm and consistent approach with providing choices and communicating them (Crutchley, 2018). Additionally, Guldberg (2010) highlights that this would help Rhys with the sense of stability with mum and school staff where they can identity what mood Rhys is in, including what he would like to do or communicate. Furthermore, the approach will be consistent with communication will make homelife easer for Rhys expressing his needs (Guldberg, 2010). Goddard and Walton (2017) Study points out that barriers may occur with this type of support as some staff may not be trained to help achieve communication with Rhys due to his additional learning needs also, mum may struggle in the household to maintain consistency or to understand what Rhys is expressing. 
Wall (2004) maintains Crutchley (2018) point and discusses that in Rhys situation with his additional learning needs, an inclusive leader can provide and demonstrate the need for sensory time and in cooperate sensory tools within the classroom during the day and to take home. Siller, et al. (2021) claims that this would support the situation within the home to give mum a break whilst also supporting engagement with all areas of Rhys brain, helping with physical and cognitive functions. O’Connor, et al. (2020) notes that barriers to this suggestion may occur as the school may not be able to take time out during their normal lessons to enable the separate 1-1 time, additionally adding that the school may not be able to afford the cost of proving a sensory area or special sensory tools. 
[bookmark: _Hlk121677425][bookmark: _Hlk121677796][bookmark: _Hlk121305981]Nuske, et al. (2019) believes that Rhys would benefit from support with exploring, dealing, and understanding transitions, this can be done by creating a story or picture chart for visual aid, this can help Rhys to engage with his learning and adapt to new changes. Furthermore, this can also help Rhys to reach his full potential engaging with day-to day things at home or possible new routines (Nuske, et al, 2019). Hancock (2020) suggest that there may be barriers to this method as children with Autism and OCD struggle with new life stages which can be disruptive and discomforting, including adding emotional distress to all involved which can have an impact on Rhys progress with other opportunities. Mahadew and Dipane (2022) claim that a leader should implement a concern diary or a type of software on an iPad like seesaw that can help evaluate, monitor, and share progress of Rhys Autism and OCD behaviours, this can provide the opportunity to notice patterns in Rhys behaviours and to understand what type of reinforcement needs to be used for each behaviour. Kientz, et al. (2014) believes that disadvantages to this approach includes the diary in paper copy or software on an iPad not being filled out regularly, also there is a chance of the book or diary getting lost or damaged (Kientz, et al, 2014). 
[bookmark: _Hlk121306623]Maxwell, et al. (2020) claims that an inclusive leader can provide opportunities to Rhys’s parents by arranging for mum and family to build their relationship with the school by using home visits and school meetings. Moreover, arranging an information evening regarding Rhys’s conditions could help mum feel more comfortable and engage with others within the school community for example, parents, school staff and Rhys class members (Maxwell, et al. 2020). 
Mailey, et al. (2016) suggest that possible barriers to this can include the family unwilling to cooperate with the service and finding it difficult to trust others also misconception with timings with visits. However, Allodi Westling and Zappaterra (2019) highlights that further barriers to this idea can include mum feeling as though it is to invasive, emotionally distressful and may not want to or be ready to share her and Rhys private life.
Humphrey (2008) believes similarly to Maxwell, et al. (2020) and Mailey, et al. (2016) studies that an inclusive leader can arrange a 1-1 family support officer to work on engagement with mum on a regular basis, to ensure the family stay together and work on strategies to help Rhys to be removed off the at-risk register. Lloyd (2008) believes that possible barriers can occur which includes the 1-1 service not being able to improve the families home situation without further investigation, also the family not cooperating with the 1-1 support service and accepting help. 
[bookmark: _Hlk121349756]However, Welsh Government (2017) suggest that the opportunity for the family to be referred onto further programmes for example the ‘family first programme’ which is funded by the Welsh government. Adding that it can help the family to build a strong unit, safe environment, and an area where all involved can thrive and succeed to their best potential Welsh Government (2017). Koerting, et al. (2013) states that barriers of this opportunity can include that the generalised programme may not be suited and designed for their overall needs, including possibly not providing the best practise in relation to Rhys’s home and the family’s life situations.
[bookmark: _Hlk121678363]Regardless of Welsh Government (2017) statement, Ovington (2011) states that the opportunity of providing donations for hygiene products for home and school, including making a step-by-step guide to complete Rhys personal care routine is beneficial. This will help the family with the worry of cost for hygiene products and, all can be involved in Rhys’s care and to provide consistency in the method of carrying out personal care to Rhys at home or in school (Ovington, 2011). Wertalik and Kubina (2017) present that barriers to this opportunity for the family can include that the family may struggle to follow the guide due to reading issues and Rhys’s challenging behaviour whilst completing personal care also, family may not want to accept financial support. 
[bookmark: _Hlk121678535]In relation to professional in Rhys situation, Morley, Bailey, Tan and Cooke (2005) suggest that professionals can support Rhys’s situation by helping the family and school staff to complete and participate in training for Rhys’s challenging behaviours and personal care needs. This will help with providing proactive and positive handling techniques. Additionally, ensuring that staff are up to date with training and putting the best practise in place for Rhys (Morley, Bailey, Tan and Cooke, 2005). Silveira-Zaldivar and Curtis (2019) demonstrates that the barriers to this include the cost of training may be difficult to accommodate, transport issues to venues and the availability or time that staff need to have off to complete the training.  
[bookmark: _Hlk121678766]However, Stadnick, et al. (2022) claims that the opportunity to be referred by a professional working in conjunction with an inclusive leader can provide further additional social care support, this could mean enhancing an after school and weekend provision which would relive mum of pressure and allow Rhys to go out and complete activities with the correct care (Stadnick, et al, 2022). Zwaigenbaum, et al. (2016) points out that this may not be so easy as there may be a waiting list and it is not a service that would be able to start with immediate effect. Also, mum and dad may struggle with attachment issues and separation anxiety with the transition to further support and less hours with Rhys (Zwaigenbaum, et al, 2016). 
[bookmark: _Hlk121351540]Furthermore Dyches, et al. (2016) highlights Stadnick, et al. (2022) study by demonstrating that professionals working with Rhys and an inclusive leader can confer and prepare a regular respite service or placement where Rhys could stay overnight at a facility or home. This would benefit mum as she would be able to spend time with the family and Rhys would have the opportunity to have social interaction outside the home (Dyches, et al, 2016). This method as confirmed by Cooke, Smith and Brenner-parents (2022) may create barriers such as, the worry over Rhys being exposed to abuse or neglect also, Rhys may not transition well with the service as he’s never stay away from home which could impact with progress and areas of development. 
[bookmark: _Hlk121356072][bookmark: _Hlk121357595]Considering Dyches, et al. (2016) suggestion, Bauman (2020). believes that professionals can arrange for Rhys to have a multidisciplinary team with monthly meetings to assess, monitor and develop all aspects of Rhys’s physical, emotional, social, and cognitive progression. Furthermore, this can provide an overall benefit of tracking and presenting what can be improved and changed for Rhys for him to reach his full potential and to have the best quality of life at school and at home (Bauman, 2020). Lundin, et al. (2021) claims that the difficulties with this could include the team not agreeing and having different perspectives when discussing and deciding Rhys needs, future, and current situation.
Kelly, et al (2008) believes an inclusive leader working with the community to support Rhys and the family can help plan and arrange for mum and the family to attend Peer groups or free community groups for example, youth club, mums’ and dad’s tea and coffee groups, sensory or messy play groups. Additionally, this would help the family to improve their individual wellbeing, confidence, and a chance to support their social development (Kelly, et al, 2008). Locke, et al (2015) suggest that barriers to this could include the groups not being suitable to the siblings, parents and Rhys, there may not be any sessions available in the local area, also transport to the sessions maybe difficult. 
Mistry, et al (2016) agrees with Kelly, et al (2008) and claims that working together with the community can assist in the family receiving donations of clothes and from a food bank, this will support the family with clothes for Rhys, also will help at home with the cost for food. Bourke-Taylor, Pallant, Law, and Howie (2012) presents that barriers to this can include the family being embarrassed to use this service and receive donations, including that it may not be as beneficial as food banks often focus on dried long-lasting food which does not have much nutrition. 
However, Duncan and Te One (2012) maintain that the community can assist the family and the inclusive leaders with the support to complete fund-raising events to raise money for example, doing walks, raffles and fundays. This can be to help the family adapt areas of the home for Rhys or a sensory area for additional learning needs in the local area (Duncan and Te One, 2012). Perry (2012) demonstrates that barriers to this could include not finding enough donations to make a difference, lack of resources and the lack of commitment from the community, family, and leader. 

To conclude from the information presented the best course of action for Rhys and his family is for the inclusive leader to ensure that Rhys is supported accurately in school with his individualised needs, for his parents and siblings to be provided with the correct support by the community and professionals, also to continue to review and discuss any progress as a multidisciplinary team. 

Section 2
 
Working together to safeguard children act (2018)

[bookmark: _Hlk121012884]Braman (2011) suggest that the first aspect to note is that defining the term, ‘policy’, is considered an action or proposed principle set by an organisation or government. Wilson and Game (2011) claim that policies are often linked to legislation and laws to protect individuals and provide human rights. However, Brim (2017) study presents key points form Barman (2011) and Wilson and Game (2011) statements and highlights that the core aims and objectives of policies in early years that is put into practice, comes form, the responsibilities and agreed information obtained by the Government. 
Brock (2015) states that a policy is developed from a governmental department, this is often the case even if the idea or information has come from outside the governmental authorities for example, through the public or private organisations.  Almaraz-Menéndez, et al. (2022) presents that a policy is a deliberate system of principles to guide rules and to achieve rational outcomes, also to assist in both subjective and objective decision making.
In discovery of legislation regarding children, the policy that highlighted itself out in relation to the scenario of Rhys’s situation is the Working together to safeguard children act (2018) this policy will be analysed and investigated. 
Welsh Government (2022) considers that the first aspect to note is the policy aims to have a system where the children’s needs are identified before the families, including the clarity of what practitioners are required to do individually. 
HM Government (2006) highlights that the positivise of this policy consist of protecting children from maltreatment, preventing impairment of children’s wellbeing, mental health, and physical development, ensuring that children are developing in a safe and effective caring environment and lastly providing action to enable all children to have the best outcomes. However, Palaiologou (2016) suggest that the advantage is that it makes clear progress of the roles and requirements to settings and provisions in relation to keeping children safe and empowering the welfare of children. Nonetheless Knight and Crick (2022) claims that the cooperation between settings throughout this policy is the most valued advantage as it can help to reduce the risk of children slipping through the safeguarding system and action to stop, abuse, neglect, or domestic violence as quick as possible or even preventing the situation from escalating in the first place. Mathieson (2015) believes that there are disadvantages to working together to safeguard children, as a policy is often not shared with parents or caregivers, including any updates that sent out to settings, also this present that they do not have a part in the safeguard proves (Mathieson, 2015). 
Penn (2001) suggest that the main disadvantage to consider of the working together to safeguard act (2018) is that often individuals in settings do not want to take on the role of being the designated safeguarding officer and may not be comfortable in taking the lead with safeguarding, also may find it difficult to empower and demonstrate the core values and direction of the act. Rix and Davies (2005) generalise’s Penn (2001) statement and highlights that in putting the safeguarding policy into practice it may be difficult as there could be malicious safeguarding disclosures and complaints within settings including that staff and volunteers may not understanding the importance of safeguarding (Rix and Davies, 2005).
Cable, Miller, and Drury (2012) analyse the policy of working together to safeguarding children Act (2018) and presents that often governments find it difficult to explore it in inclusive practise and gain knowledge on how it is demonstrated in practise, the Welsh Government (2019) suggest that to better the policy in practice they complete inspections, evaluation and monitoring, colocations, and audit reports. Alexander (1997) claims that the individuals who conclude and set the policy are on a higher scale level in the higher archie that they do not see the impact that the policy has on children, staff, and parents, also the setting that put it into practise. 
However, Wincott (2006) believes that polices are grounded upon the individuals in the setting using the principles in day-to day running of the setting. Furthermore, presenting that if the setting is not shown what to do or how to put it into practise then there will be complication to the approach. Lindon (2016) presents that this highlights difficulties as there is nothing in place to know that staff have read and understood the policy and what is asked of them. Including Rix (2010) claiming that there could be possible cultural and language barriers to the staff understanding the policy and using it within their role.
[bookmark: _Hlk121614521]Canning and Reed (2009) present that the difficult with this policy is that there may be implications of interpretation and individual practitioners may have different perceptions of how and why this policy is put into practise. Furthermore, examining that practitioners with additional learning needs may get the principles wrong and have difficulty with identifying, reporting and monitoring children in need of protection, this may also happen with staff from different countries and demonstrate language barriers. Additionally, adding that practitioners may not be consistent with the use of the policy as they perceive the information differently (Canning and Reed, 2009).However, Lubeck (2001) highlights the problem could also occur that the language or wording of the policy may cause a barrier to being put into practise, often Siraj and Clarke (2000) suggest that practitioners may not understand the terminology of the policy and choose to not ask for help from senior management as they do not want to seem incompetent.
[bookmark: _Hlk121615128]In spite of Lubeck (2001) suggestions, Mathews, et al. (2020) maintains that in relation to the working together to safeguard children act (2018) it was introduced as there was an identified need of safeguarding due to many young children passing away within family homes. Sim (2015) demonstrates the incident of missed safeguarding for a children, including significant evidence to prove that the was a failure in structure with professionals working together. The policy is in accordance with the Children Act (1989) and the Children Act (2004). However, Dalglish, et al. (2017) states that not every law and policy will always be able to protect everyone. 
[bookmark: _Hlk121615150]Welsh Government (2020) highlights in the working together to safeguard children act (2018) the term is used to act on requirement to undertake enquiries if they believe a child has suffered or is likely to suffer significant harm, Houghton (2015)  argues that this term is open to interpretation as the message comes across as though if there is not any evidence that children are under any safeguarding issues they are overlooked and not investigated. 
When discussing the need for the working together to safeguard children act (2018) it is evidential that children who often suffer and need this policy to be in action are children in poverty and from low income homes, therefore Jones and Sumner (2011) suggest that  there should be a need for research into a policy or legalisation for low social-economical- status to be put into practise within the early years sector. Knight (2017) claims that this would be beneficial as it could make an impact and provide children with better education, health and wellbeing including the opportunity to progress to the child’s full potential. 

Section 3 

Can you see the need for inclusive leadership and provision to change in relation to non-Additional learning needs children comparing to the action taken with additional learning needs?

As a reflective Leader working in early years practice, the questions to be asked are- why are issues around inclusivity identified more in children with additional learning needs (ALN) than those without? And why does it appear that action is taken more quickly with a child with ALN than a child without, often in relation to situations that arise, such as, neglect or abuse? Is this an issue of inclusive leadership, as ‘inclusive’ is considered to include all individuals, not just children highlighted as having ALN. All children regardless of disability, age, race, or gender may experience these situations. 
[bookmark: _Hlk120138962][bookmark: _Hlk120138946]According to Lane (2008) leaders struggle in early years settings as they are proactive environments where it can be hard to address the barriers to inclusive practice and, as such, issues could arise including- negativity of staff, conscious and unconscious bias in opinions, and stereotyping. Brodie and Savage (2015) confer that leaders can also have a difficult role in being inclusive when considering action between ALN children and mainstream children. This is because organisational structures and procedures can create a barrier, for example, valuing children’s needs or support based on using a grading system that values the risk factors and is often regulated by the severity of a child’s situation. O’Sullivan (2015) agrees, highlighting that some leaders overestimate their vision of how inclusive they are in practice when considering ALN and non-ALN children, including that they may not have the correct knowledge, skills, or training to implement a fully inclusive setting. Wilson (2016) maintains that to be an efficient inclusive leader within early years a practitioner must demonstrate increasing communication, delegation, and an ability to adapt to change when needed, improve confidence, and boost productivity while making employees feel more included and welcome. However, Lindon and Lindon (2011) convey that, in relation to this topic, inclusive leadership can be improved by embracing and encouraging every child's uniqueness, by treating children and their families equally and with respect. Additionally, they emphasise the importance of including and supporting the child, regardless of ethnic background, culture, language, gender, socio-economic background, or disability.

Siraj and Hallet (2016) confirms Lindon and Lindon (2011) and Wilson (2016) suggestions and demonstrated that to promote assertiveness it begins with recognition of meeting the needs of early years children. Continuing to acknowledge that children in the setting have a variety of individual learning needs and adverse and diverse situations. Furthermore, Thai and Betts (2022) study present the importance of inclusive settings considering that children do not belong to specific groups with predictable and set approaches to learning.

Tilstone and Rose (2003) discuss that when planning strategies for implementation of inclusion, regarding promoting better practice for non -ALN children, there are already a variety of approaches implemented in the system however, there are other ideas which could be put into place such as reviews and tailored plans, identification methods, support groups and information sessions for teachers and children to embrace inclusiveness within their day to day lives.  However, Gómez-Hurtado, et al. (2021) suggest that all leaders should not follow a set procedure or specialised values but also, to have their own idea and opinion of inclusive morals. whilst continuing to support the settings leadership, this is to enhance an inclusive shared vision for the setting in conjunction with to parents, governmental bodies, children and to staff. 

Aitken (2012) discovers strategies to be embed in an early year’s inclusive setting, for example the use of innovative and to use a universal approach to principles, to use a variety of instructional formats and to develop a management plan.
To conclude, from the questions researched and discussed, the various ideas analysed, shows the proficient evidence for the need for provision and practise to change when making decisions regarding ALN children and non-ALN children. 
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