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	ASSIGNMENT DETAILS AND FEEDBACK

SOUTH WEST WALES CENTRE OF TEACHER EDUCATION



Sections marked with * should be completed by module lead
	Student name:
	Hannah Marsh
	Student number:
	1500632

	Programme: 
	BA Primary Education with QTS 

	Module: *
	Enterprising and Creative Teaching and Learning / ECAD6004C - Addysgu a Dysgu Mentrus a Chreadigol
	Module Level (4, 5, 6): 
	6

	Module code: *
	ECAD6004/C
	Contribution to Overall 
Module Assessment (%): *
	50%

	Module Lead:*
	Mr T. Cox

	Start date:*
	3/10/17
	Assignment No (x of x):*
	2 of 2

	Submission deadline:*
	8/3/18
	Return date of provisional marks & written feedback:*
	5/4/18

	Assignment Title:*
	Consider how you might be able to develop the creative or enterprising skills of learners through your own pedagogy.




	Referencing:
	In the presentation and summary of your submission you must give credit to authors on whose research your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have read or quoted in order to complete this assignment (e.g. for books: surname of author and initials, year of publication, title of book, edition, publisher: place of publication).

	Submission:
	All assignments must be submitted to Turnitin unless otherwise instructed by the Lecturer. 
Note: the Turnitin version is the primary submission and acts as a receipt for the student.  Late submission of the electronic version of the assignment will result in a late penalty.  Penalties for late submission: Up to one week late, maximum 40%.  Over one week late will be recorded as a non-submission.  Late submission penalties may be lifted only with the approval of the Extenuating Circumstances Panel.

	
Date:
	
8/3/18



	Module lead to tick to indicate if a hard copy version of the assignment must be submitted.*
	YES
	

	
	NO
	X




	Learning Outcomes tested*
(from module syllabus)
	Assessment Criteria: To achieve each outcome a student must demonstrate the ability to:*

	
Upon the successful completion of this module, the student should be able to: 

· Recognise, identify and select learning environments that support the development of creative learning and teaching.
· Critically reflect on strategies that impact on the distinctive role of the educator when developing creative and innovative pedagogies and environments.
· Critically reflect upon the educational potential of developing enterprise and creativity in the primary school.
· Demonstrate a critical awareness of the contribution of creativity and enterprise to educational practice.





















	
In this assignment, markers will be looking for:


· The presentation is to include critical analysis and evaluation of wide, deep and appropriate background reading.  Relevant synthesis of research and government documentation should be utilised to demonstrate knowledge and understanding of how to develop creativity and enterprise skills amongst primary learners. 

· Your ability to recognise, identify and select learning environments that support the development of creative learning and teaching.

· your critical reflection on strategies that impact on the distinctive role of the educator when developing creative and innovative pedagogies and environments.

· Clear recommendations for the development of children’s creativity. 

· Critical reflection of reading and experience. 

· Accurate referencing and presentation skills

· Allocated time frame. 







	
TASK DESCRIPTION




Assessment Title

Consider how you might be able to develop the creative or enterprising skills of learners through your own pedagogy.

Time Limit – 10 mins

The presentation should demonstrate critical evaluation. Also, analysis and evaluation of wide and appropriate background reading.  Relevant reference to research, current and recommended pedagogy where appropriate. 

So what might you include in your Presentation response? 

PLEASE SEE DETAIL ASSIGNMENT GUIDANCE PDF OF PREZI USED FOR PART B ASSESSMENT GUIDANCE LECTURE.

· An outline of current thinking regarding creativity, it’s elements/aspects and how some experts in the field believe it can be developed.  
· The importance of the role of the teacher in developing learners’ creativity.
· The impact of the ‘learning environment’ when developing creativity. 
· Knowledge of Creativity Frameworks, models and reflection on the potential benefits/ uses/ limitations of these. 
· Appropriate background research and knowledge for the strategies identified to develop creativity discussed. 
· Supporting principles/ theories that underpin the discussion/ reflection and strategies proposed. 
· Range of evidence to support the discussion relating to the ‘learning environment’. 
· Who agrees with the strategies and pedagogy identified? What are the specific benefits/ challenges/ research base/ models or methods? (Educational writers, case studies, wide research) 
· Reference to key ‘Creativity’ and Enterprise skills researchers. 
· A good understanding of not only the principles and theory but also the practical issues when implementing strategies to promote learner creativity. 
· Examples of proposed recommendations.
· Evidence of wide and deep background reading to support the reflection. Case studies, research, journals etc. 
· A high level of professionalism in dialogue. 
· Clear evidence of very good understanding of creativity and enterprise skills, no glaring errors. 
· Critical analysis and evaluation where appropriate.
· A professional presentation style that engages the audience.














	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the common assessment criteria overleaf.

1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set.    You should provide evidence that you have accessed a wide range of sources, which may be academic and/or governmental; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using in-text citations in the main body of your work and a reference list that is alphabetical at the end of your work. Please use the Harvard referencing system. 

Your work must demonstrate the growing extent of your knowledge and understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage.

2. Intellectual Skills (Analysis)

Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.  There should be no new information presented within your conclusion.  Where relevant, alternative solutions and recommendations may be proposed.

3. Pedagogic and Professional Applications (Practical Application and Deployment)

You should be able to demonstrate how the subject-related concepts and ideas relate to pedagogic situations or a particular education context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, some of which may be innovative and creative.  This is likely to involve, for instance, the use of pedagogic examples and cases, the application of a model within relevant educational context.  You should show awareness of the limitations of concepts and theories when applied in particular educational contexts.  Your work must provide evidence of the attributes expected in professional practice.  This includes demonstrating your individual initiative and/or collaborative working.   Where relevant, you should show awareness of any ethical issues that relate to your discussion. 

4. Key Transferable Skills (Skills for Professional Practice)

You must communicate effectively in a suitable format, which includes written and oral presentation. Work should be coherent and well structured in presentation and organisation.

	
                 MARKING CRITERIA AND STUDENT FEEDBACK



This section details the assessment criteria. The extent to which these are demonstrated by you determines your mark. The marks available for each criterion are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.

Page 1 of 8


	Common Assessment Criteria Applied
	Marks available
	Marks 
awarded

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
Extent of research and/or own reading, selection of credible sources, application of appropriate referencing conventions. Extent of knowledge and understanding of concepts and underlying principles associated with the discipline.
	30
	

	






	2. Intellectual Skills (Analysis)
Analysis, evaluation and synthesis; logic, argument and judgement; analytical reflection; organisation  of ideas and evidence
	30
	

	






	3. Pedagogic and Professional Applications (Practical Application and Deployment)
Deployment of pedagogic methods, materials, tools and techniques; application of concepts; formulation of innovative and creative solutions to solve problems.  Attributes in professional practice: individual and collaborative working
	30
	

	






	4. Key Transferable Skills
Deployment of appropriate media; presentation and organisation.
	10
	

	









	Assignment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late
	40% Max
	

	
	Over 1 week late
	0%
	








	Student Self Evaluation Form



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 

	Common Assessment Criteria Applied
	Level of Achievement

	
	
REFER
	
3rd
	
2:2
	
2:1
	
1st
	
1st

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT
	EXCEPTIONAL

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	x
	
	
	

	2. Intellectual Skills (Analysis)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	x
	
	
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	x
	
	
	

	4. Key Transferable Skills
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	x
	
	
	


	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	
I feel I have reflected on my own practice. 


	
I need to develop my critical analysis skills. 


	Student’s Name
	Hannah Marsh
	Date
	10/03/2018

	Student’s Signature
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	Level 6
	Assessment Criteria Descriptors for BA Primary Education with QTS 
This format emphasizes the holistic nature of judgements to be made by markers. Criteria weighting is adjusted for each module. 

	
	0-39 (F)
	40-49 (P)
	50-59 (P)
	60-69 (P)
	70-79 (P)
	80-100 (P)

	
	Poor / Weak F
	Satisfactory 3rd
	Good 2:2
	Very good 2:1
	Excellent 1st

	Assessment Criteria
	Poor, superficial, unsystematic, incomplete and/or inaccurate 
	Satisfactory understanding of main issues demonstrated
	Good understanding demonstrated with some analysis
	Very good understanding of basic principles and relevant evidence, with a coherent and logical argument
	Thoughtful answer informed by wider reading, showing clarity of thought and personal insight
	Outstanding answer, well written, highly structured and informed, showing striking personal insight and originality

	Module Learning Outcomes matched to:
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Subject Knowledge and Understanding

(Conceptual)


(Reading)
	Basic misunderstanding, misconceptions,  misinterpretations and/or superficial knowledge in places
	Overall satisfactory knowledge of the material with some application
	Good overall knowledge of key issues with evidence of understanding and application
	Very good knowledge of all key issues and wider implications 
	Excellent knowledge of key issues, concepts and arguments

	Authoritative, full understanding of key issues, concepts and arguments

	
	Some inappropriate literature/material with limited reading range and lack of accuracy 
	Satisfactory range of reading drawn from the recommended list and other sources
	Good range of reading drawn from the recommended list and other sources
	Very good range of relevant literature from a variety of sources beyond recommended list
	Clear evidence of independent thinking informed by an excellent range of reading from a variety of sources
	Clear evidence of independent thinking informed by a selective and well justified range of reading from a variety of sources

	
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Intellectual skills

(argument)



(critical /reflective evaluation)

	Argument is weak, little attempt to present differing viewpoints. Generally too descriptive 
	Argument is balanced with differing viewpoints
	A good, balanced argument is presented with viewpoints justified
	A very good argument is presented with careful consideration of viewpoints
	A critical argument is presented with thoughtful consideration of viewpoints
	A highly-structured critical argument is presented with evidence of synthesis of viewpoints

	
	Lack of evidence of evaluation and/or critical reflection
	Satisfactory critical evaluation of study; satisfactory reflection
	Good critical evaluation of work with good evidence of reflection
	Very good critical evaluation of work with good evidence of reflection
	Thoughtful critical evaluation informed by very good reflection
	Critically reflective evaluation of work informed by excellent reflection

	
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Pedagogic and Professional applications

(linking theory to practice)

(professional reflection)
	Superficial or lack of understanding of pedagogic and professional context(s)
	Satisfactory evidence of engagement and understanding with respect to the pedagogic and professional context(s) 
	Good evidence of integration of theory and practice with respect to the pedagogic and professional context(s) 
	Very good integration of theory and practice with respect to the pedagogic and professional context(s) 

	Excellent integration of theory and practice with respect to the pedagogic and professional context(s)

	Sophisticated integration of theory and practice with respect to the pedagogic and 
professional context(s) 


	
	Little or no evidence of reflection
	Satisfactory evidence of critical reflection
	Good evidence of critical reflection  
	Very good evidence of critical reflection
	Effective evidence of critical reflection
	Outstanding evidence of critical reflection

	
	0-3
	4
	5
	6
	7
	8-10

	Key/Transferable Skills 






(Referencing techniques)

	Weak presentation 
	Satisfactory presentation 
	Good presentation 
	Very good presentation 
	Effective presentation 
	Outstanding presentation 

	
	A number of basic errors in grammar
	Some errors in grammar
	Few errors in grammar
	Very few errors in language
	Minor errors in language 
	No errors in language

	
	Weak structure of presentation in parts
	Satisfactory presentation structure with a mostly coherent style
	Good presentation structure with a coherent style

	Very good presentation structure which supports the audience
	Effective presentation structure which supports the audience
	Highly coherent and mature presentation style which fully engages the audience  

	
	Little or no use of protocols and conventions of Harvard referencing
	Satisfactory use of Harvard referencing protocols and conventions
	Good use of Harvard referencing protocols and conventions
	Harvard system mainly used accurately, with some secondary sources
	Harvard system used accurately including secondary sources
	Harvard system used accurately, consistently and effectively with all sources 

















Link to video:  https://youtu.be/TzUQVKqwpR4 

Summary:
According to Sir Ken Robinson (Gb.education.com, 2018) creativity can be defined using three individual concepts of- seeing, using imagination to see the mind’s eye. Thinking, using imagination to creatively solve problems. And producing, by applying and implementing solutions.
The view of how learners are educated has changed over decades with more emphasis now being placed on the learner themselves, their ideas and what they can contribute towards the learning process. Making it less of a pedagogical approach where learners are simply instructed and more of an andragogical approach of a unison between teachers and learners to create the best possible learning experience. This allows for children to feel that their ideas have validity. This links into creativity as children will feel encouraged to think of their own creative ideas, showing them to be a more independent and unique in their thinking allowing them not only to be able to develop their thinking but as a person who is able to think of different solutions to problems and have more of a tenacious attitude if things don’t work first time. Children who aren’t taught creatively are more used to fact learning on rote leading them to have less problem-solving skills as they aren’t as used to coming up with their own solutions to problems. Being able to teach in a creative way allows pupils to access learning in a unique way and develop their own creative skills. This means teachers must change teaching methods to effect change of learner’s abilities. As the having a creative skill set is an ‘entitlement of every child’ according to Bloomfield.
Sharp (2004) suggests ways in which pupil’s creativity skills can be developed through the promotion of creativity in their teaching using several techniques. This include asking open-ended questions, linking to Ken Robinson’s concept of thinking to find creative solutions to problems. Sharp also suggests teachers tolerate ambiguity. Model creative thinking and behaviour, as supported by Bandura who highlights that children learn through modelling. Encourage experimentation and persistence. As well as, praising children who provide unexcepted answers. Vygotsky backs up the notion of teaching for creativity by praising unexpected answers as children are given opportunities to follow their own interests and ideas. Allowing for their learning to become more independent and self-lead as pupils aren’t lead in a certain direction, but instead come up with their own answers to allow them to set the course for their own learning. This highlights the idea that by developing a creative skill set within pupils they become more rounded and independent. This will create brighter futures for the learners of today as they will play a significant role in the future of wales as discussed in the Well-being of future generations (Wales) act that was published in 2015 (Welsh Government).
There are many models and frameworks that can be used by educators to develop teaching in a creative way in order to develop children’s own creativity. One example of a model that can aid the development of creativity, are the sixteen Habits of mind (Costa and Kallick, n.d.) by Costa that can help to have a disposition towards creativity as they can think through problems and find answers that may not have been obvious at first. The eleventh habit of mind can be seen to highlight the increase of creativity within pupils. Within itself concentrating on creating, imagining and innovating, and emphasising the idea that that everybody has the capacity and ability to be creative but need help to develop these skills. This could be argued to be one of the main roles of a teacher, that alongside the acquisition of knowledge by children that a teacher’s role is to develop their array of skills and the learner’s application of those skills.  
One framework that can be used to enhance creativity is the Entrecomp framework (Bacigalupo et al, 2016), even though this framework investigates enterprising skills, creativity is one of the competencies that the framework is divided into. Making it an appropriate model to look at when discussing the development of creativity, as the key ideas discussed in the framework can be taken from the context and placed in a classroom setting. Creativity can be seen within enterprise as it is the idea of having the capabilities within a person to generate unique ideas. 
Grigg also suggests a model of creativity and proposes that to be an ‘outstanding’ teacher, teachers must see the importance of creativity and the role that it can have. The model consists of nine elements that are needed to become a creative person. One element that is needed for learners to become creative is the chance to ‘play with ideas and try things out’ (Grigg, 2015). This element fits in with the foundation phase philosophy, as at this stage children are given more opportunities to experiment and try things out several times before they work. Especially in the different areas found in the classroom where children often work independently and can trial processes to see what happens.
One model that can be seen as a holistic approach to developing creativity is the Innovation engine model. Suggesting six overlapping or inter-twining elements, that are both internal and external to the learner. These elements are; attitude, knowledge and imagination. Alongside culture, resources and habitat. This suggests that it isn’t only the individual that makes them creative but the environment they are placed in. Leading to the idea that the ‘habitat’ or classroom environment effects the way in which we think. So, practitioners can positively influence creativity through the way the classroom is organised so that it aids rather than deters creativity from being fostered. This, if taken from the model, is also true for the resources given to and made available for the pupils, that if they are stimulating then imagination and knowledge can’t be positively influenced, and creativity can’t be expected to be able to develop. Attitude is another area within the engine that’s effects creativity. The atmosphere within the classroom must be based on trust and the knowledge that it doesn’t matter if learners get answers wrong as the environment is supportive, and as Craft (2000) suggests creative answers should be praised. However, Jones and Wyse suggest that there isn’t a need for programmes to enhance creativity and that it is an attitude that is taken on by teachers that it is a child’s right to express themselves.
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