In this assignment, the researcher will aim to critically evaluate and identify their following learning and teaching direction, taking focus from a case study based on a critical incident observed in an allocated school.

It’s very easy to come to some sort of morbid conclusion when first introduced to the term “Critical Incident”, particularly in the context of education. While it’s not as scary as it first may appear, the subjective definitions of what is considered a critical incident can pose to worry many. Thankfully the creator of the term has summarised its definition in a book titled “Critical Incidents in Teaching Developing Professional Judgement (9).” David Tripp outlines the term as “they are mostly straightforward accounts of very commonplace events that occur in routine professional practice which are critical in the rather different sense that they are indicative of underlying trends, motives and structures (9).” Tripp continues by saying “The critical incident is created by seeing the incident as an example of a category in a wider, usually social, context (9).” Teachers are supplied with a range of motivation increasing tactics and behaviour management methods which seem surface but actually have been supported by a range of theories and research that date back many years that go below what the eyes see and as mentioned, typically refer to a social leaning direction. 

Tripp uses a case study to suggest how daily set procedures such as asking permission of sharpening a pencil has reinforced the power dynamics between a teacher and student:

“Mary raises her right hand. After about a minute headteacher noticed and asked her what she wanted. Mary asked if she could sharpen her pencil. This is a description of what was observed and this alone doesn't say why so it's not an explanation.” 
The case study continues as Mary says "it is the way children are supposed to ask the teacher if they can do things." Here, Tripp confirms that “Mary is conforming to the rules." Which tells us what is significant by it. As you explore each level of contextualism, the original incident eg. Mary raising your hand, becomes more general and was a good starting point to look at what the school does to make sure that kids are dependent on their teachers and do not use their own judgement. This can stem from different incidents not just Mary raising her hand. The hand raising is now significant and critical because it poses as a vessel to deliver the schools objective on teacher-student dynamic.

“Mary's classroom is contextualised by the school system which is contextualised within the local district which is contextualised within the wider National Society (9).” Beyond what students learn in school within each subject curriculum that hopes to increase intellectual development, student also gain social awareness that will be transferable outside of education and career. As far as students are concerned, their view of the world is within the four walls of the class and there are ways in which teachers teach socially acceptable behaviour. "The teacher is the all-knowing being and you must submit to them by asking for permission for the smallest of decisions" might not be the most inviting statement to put on a school policy so concepts that are normalised in society and are a given are considered to be in the hidden curriculum which in the conditions of education derives from the history of teachers roles.

The process in which an incident turns for mundane to critical is done through the process  of critical reflection. www.education.vic.gov.au created a framework that outlines what makes a reflection critical. It states that “This framework of reflection starts from a basis of what has worked well and why. Critical reflection is an extension of critical thinking. It asks us to think about our practice and ideas and then it challenges us to step-back and examine our thinking by asking probing questions. It asks us to not only delve into the past and look at the present but importantly it asks us to speculate about the future and act (10).” 
The framework introduces us to John Flanagan who came up with the concept of critical reflection: “Introduced critical incident reflection. His strategy: 
· To formulate problems in general terms so that they could apply findings to a broad class of issues; 
· To emphasise new research methods to be of central importance; 
· To develop the critical incident technique to identify contributing factors to the success or failure in specific situations (10).”
The framework itself aims to answer three main questions following a possible critical incident. It asks “The What?” which is looks at a objective description of what happened, “So What?” which addresses possible significance and meaning as well as your viewpoint and emotions, Finally, “Now What” which calls for you to compare to similar current and previous experiences as well as possible areas of development into the future (10). 

Context:

The researcher tasked with a two-day observation bridging period and was allocated an affluent English medium Comprehensive school in South Wales by national standards that will remain anonymous for the purposes of this assignment. According to a 2013 ESTYN report, the key achievements in this comprehensive school includes “standards achieved in key stage 3, key stage 4 and in the sixth form are consistently high in nearly all indictors; in many lessons, pupils progress well in their learning; behaviour and attitudes to learning are consistently good; and attendance is above expectations (11).” Budget wise, the report states “The individual school budget per pupil for X Comprehensive School in 2013-2014 means that the budget is £3,994 per pupil (11).” The report concludes the budget section by positioning the Comprehensive School is one of the eight secondary schools in the area in regards terms to school budget per pupil. 

With respect to the surrounding socioeconomic stats of the attending students, ESTYN displays it as “around 4% of pupils are entitled to free school meals. This is considerably lower than the national average of 17.7% for secondary schools in Wales. Around 3% of pupils live in the 20% most deprived areas in Wales (11).” To conclude, “around 1% of pupils have statements of special educational needs compared with 2.5% for Wales as a whole (11).”  

Following the two-day bridging observation at the school, the researcher has conducted three separate critical reflections out of multiple critical incidents witnessed, which can be found in the appendix submitted alongside this. From this, they have chosen one to further develop and conduct research on, praise in the classroom.  The researcher not only found that praise would occour in different ways within the separate observed subjects but also found it applied to a range of age and year groups. While praise was witnessed the observed lessons year 8 English, year 8 RVE as well as year 10 Textiles of most notable forms of praise was in year 12 Sociology which was responsible in sparking the researches idea to procced with this critical incident. 

With the new curriculum in Wales proposed and approved of by the Welsh government, a key principle is brought forward and is known as “The 4 Purposes.” When refering to these purposes, the Welsh government pertains to them as being “the starting point and aspiration for schools’ curriculum design (12)”. The four purposes include “ambitious, capable learners, ready to learn throughout their lives, enterprising, creative contributors, ready to play a full part in life and work, ethical, informed citizens of Wales and the world healthy, confident individuals, ready to lead fulfilling lives as valued members of society.” By nature, my critical incident of praise finds itself within the last of the four purposes. This is largely supported by one of the bullet points listed on the government site, “form positive relationships based upon trust and mutual respect (12).”

Praise has been used as a form of motivation in and outside of the classrooms, from compliments on weight loss or workplace goals that are measured and rewarded through monetary commissions. For some, praise is a nice little cherry on top of their own satisfaction while others are I am fueled by such attention. Alber & Heward in an article titled “Teaching Students to Recruit Positive Attention” mention the importance of praise. They state: "Positive teacher attention and praise are powerful influences on student performance in the classroom. But the classroom is a very busy place, a place where important efforts by students can easily go unnoticed (5).”
It begs the question as to what it is that makes us as a population keep coming back for more. And how praise has such an effect on motivation.  Burrhus Frederick Skinner hints that this may be beyond human condition. In his work titled operant conditioning, Skinner conducted an experiment using one of his many imaginative devices, now known as the Skinner Box. In this test, Skinner created a box in which there was nothing but a lever to be accompanied shortly by a rat. When pressed, the lever would bring forth either food or water which naturally left the rat content and gratified. The perpetual lever prompted supply encouraged the rat to continue to keep pressing, this cycle of action and reward would later be known as positive reinforcement. (1). To apply this experiment to the classroom, teachers should integrate the use of positive reinforcement which be done through the use of providing awards and praise in ways that are meaningful to the child.  This may differ from student to student as one child may prefer outward displays of their achievement such as stickers to show their friends and family while others are driven by gaining extra play time opportunities. In the same way that the rat felt rewarded because the lever produced something that was sought after, teachers should be aware of their student’s desires and definition for what they consider a reward. Contrasting this, Skinner introduces the concept of Negative Reinforcement. He did this by having an electrical grid be placed in the box and upon contact, it would produce a shock. His conclusion heavily favoured positive reinforcement and stated that negative reinforcement was not producing as long of an effect on the rats but also, it seemed to be counterproductive long term. 
What is also important with the Skinner Rat Box is that it would eventually lead to the rat being conditioned to associate the lever with feelings of serotonin as it applies to one of its needs as a living and developing being. Is praise an inherent need for children? 

Beyond the use of praise in the classroom setting that might look predominantly at intellectual development and progressions steps, there are a few theories that refer to praise tending to a child’s wider growth and refers to emotional and social development as well.  
‘Maslow’s Hierarchy of Needs” is a famous and renowned piece of theory and for good reason. With its pyramid visual of survival needs at the widest section and intrinsic needs going up, it’s been applicable to an array of human studies. In this context, praise finds itself in the self-esteem segment as it provides a foundation to foster social acceptance and self-belief (6). Henderlong and Lepper (2002) do however state that the praise given should call fulfil certain requirements, particularly when addressing intrinsic needs. 
They found key features that seemingly dictate the effectiveness of praise. Suppose that praise is interpreted as sincere, they believed that praise would foster intrinsic motivation on the basis that it “encourages performance attributions to controllable causes, promotes
 
autonomy, enhances competence without an overreliance on social comparisons, and conveys attainable standards and expectations (7).”

In order to apply their requirements for praise, there needs to be assessments in where praise can be implemented especially which can differ from child to child with heavy dependence on where they are in relation to development. As they suggest the removal of “overreliance on social comparisons,” educators need to have an understanding as to what may be contributing to these social comparisons and expectations that they may have, including subconscious and underlaying expectations.

Piaget suggests that children's development comes in the form of stages with each one only being accessible after the previous one is completed. In total there are 4 stages that serve as separate milestones which are sensorimotor, pre-operational, concrete operational and formal operational.
they set the standards and expectations for each developmental stage independent of the child's age.
Praise validates the expectations adults have on children. It’s like reaching a new level on a video game with the congratulatory animation that tells you you're on to the next level. When teachers are impressed and believe that a child is excellent, they subconsciously use their predetermined expectations in order evaluate to who and when to praise. Piaget's constructivism plays a role in that it forms the baseline for a child's social, emotional and intellectual expectations in relation to his stages meaning that if a child of a certain stage exceeds their peers in that baseline, they are glorified but if they fall short, they become a cause for concern.
Even within a subject, some students excel in some areas and not much in another. Alternatively, educators should aim to base performance in line with appropriate assessments for learning and have a child centred approach that takes into consideration socioeconomic background, disabilities and so on. In fact, that is one of the greatest criticisms of Piagets' constructivism. It’s been said that data-pool lacked diversity as the data he gathered predominantly from his children who were white and able bodied and as with anything that privilege touches, their lives were naturally linier which was reflected in his work. 
On the topic of learning disabilities, in an article titled “Changes in teaching in order to help students with learning difficulties improve in Cypriot primary classes” published in 2014 by Harwell & Jackson, it is believed that praise with a behaviour centred lens has been regarded as a jumping point to higher academic results for students with LD in comparison to generic praise alone (Harwell & Jackson, 2014).
“Praise can be vital for children with learning difficulties, as these children have to work harder to succeed, and may experience feelings of frustration, anger, depression, anxiety and worthlessness (3)”. 
On the other end of the spectrum of learning capabilities, students who are deemed gifted and/or talented also benefit from praise. In an 2017 guide book titled “A quick guide to special needs and disabilities with strategies to support learners,” author Bob Bates notes that “typical challenges facing children and young people who are gifted and talented but you are under achieving may include … being impatient both with themselves and others as well as being relentless, inattentive and prone to daydreaming (13).” Bates suggests that in these instances that educators should “encourage them to try new things and praise effort as well as achievement in everything they do (13).” It is fascinating to think about how those who are considered gifted or talented to benefit from additional praise that they may receive because of their abilities however, the praise they might be familiar in hearing may just be that, ability based. Only truly rendered by the final products without consideration for the effort that had needed to take place during before getting to that point. 

In a recent 2021 article entitled “The Effects of Praise on Children’s Intrinsic Motivation Revisited” by Good and Corpus, they asses the difference between effort praise and ability praise using 1998 Dweck and Mueller’s study which found that “fifth graders praised for intelligence exhibited a cascade of maladaptive beliefs and behaviours, especially when later confronted with failure. Those praised for effort, by contrast, exhibited a far more adaptive response, consistent with the robust body of research on attribution theory (13).” This resulted in those who were praised for effort being more open to trying more challenging tasks as praise was praise was more directed to their intrinsic motivation which wasn’t dictated on whether they were right or wrong but that their journey and willingness to get there is what got positive attention. On the other hand, those who were praised by ability was in turn more reluctant to progress onto more difficult tasks as they became worried that they would “lose their title” if they fell short.

Is effort praise genuinely more effective than praising ability? 

Alfie Kohn indicates that both are highly unproductive. Within Kohn’s work as lecturer and an author most notably in circles of education and parenting, he is known for dismantling and criticising numerous traditional views on mentioned areas with praise being one.
To refer back to the article titled ‘Teaching Students to Recruit Positive Attention: A Review and Recommendations,” it refers to Kohn’s views by stating that “Kohn claims that using extrinsic motivators such as reinforcement programs, incentive plans, grades, and verbal praise damage the intrinsic motivation of employees and students to perform and learn (5).” The article confirms his views, “Kohn argues that not only is praise ineffective, it is actually harmful to students. Kohn claims that praise increases pressure to live up to the compliment, insinuates unrealistic expectations of future success, insidiously manipulates people, establishes a power imbalance, insults people if awarded for unchallenging behaviours, and undermines intrinsic motivation (5).”
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