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AI Statement
In this assignment, I only relied on generative AI to assist in grammar, spelling and language correctness. It is purely my work in terms of content, ideas, analysis, and structure. All the notes and drafts concerning this assignment have been preserved.
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[bookmark: _Toc225645456]Introduction
[bookmark: _Int_KWxvF3Bc]The significance of language during early childhood is very high. Children learn language more effectively when they listen in meaningful contexts. In Wales, Welsh and English are the official languages. This paper is connected to a multilingual marbling art (Ebru) activity. The exercise was to be conducted with children between three and five years in a nursery environment. It made use of colour words, action words, greetings and praise in English and the Turkish language. It provides a space for free expression; children create their own original patterns while controlling the flow of colors on water; they have the opportunity to share their feelings and thoughts through the resulting artworks.   The paper will discuss the advantages of bilingualism, the advocacy of EAL and WAL students, brain growth, divergent thinking, and the connection to the corresponding frameworks and policies. 
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[bookmark: _Toc225645457]Advantages of Bilingualism and Multilingualism
Bilingualism refers to the capability of speaking two languages. Multilingualism refers to the use of more than two (Cenoz, 2013). Both offer many benefits for young children.
Studies indicate that bilingual children are more powerful in thinking. According to Bialystok (2017), bilingual children have an advantage in their ability to concentrate on attention and task-switching. It is since they must always handle two languages. This cognitive activity strengthens cognitive ability.
Bilingualism also helps children with their identity and self-esteem. According to García (2011), children would be more confident when the home language is appreciated in the environment. English and Turkish were equally used during the marbling art activity. An example is when the practitioner displayed the red paint, she said kırmızı / red. This demonstrated to children that neither language is superior.
Bilingual children learn metalinguistic awareness as well. It implies that they know the way language functions (Baker, 2011). According to Smidt (2016), when children use two languages, they realise that one thing can be called by two different names. This assists them in reading and writing in future. This was assisted by the marbling activity. During the session, children were told two words that described the same colour, action or object.
The general effect of bilingualism is that it aids thinking, identity and learning of language. It provides children with a great background for future learning.






[bookmark: _Toc225645458]English as an Additional Language / Welsh as an Additional Language.
Children in early years environments may have a different language at home. These students are learning English or Welsh as a second language. They are referred to as EAL or WAL students. They require additional assistance to reach learning goals.
According to Cummins (2021), there are two kinds of language skills. The former is colloquial social language. This develops quite quickly. The second is more scholarly terminology. This requires a lot longer to develop. It is important that early-years practitioners should be able to assist both.
It can support EAL and WAL children in several good ways. Gibbons (2015) suggests the following aids: visual, gestural, and repetitive. Coloured paints were used throughout the marbling activity, and each colour was named in both English and Turkish. This supported children in the sense that they could comprehend without the use of spoken language alone.
The practitioner also demonstrated language in a clear and consistent way. Such words su / water and karistir / shake were repeated during the activity. There were accompanying words in the form of gestures and demonstrations. This helped children’s understanding through multiple cues.
According to Krashen (1982), the concept of the affective filter implies that children acquire language better when they are relaxed and secure. An artistic process, such as marbling art, gives one a peaceful and enjoyable atmosphere. This reduces anxiety and makes the children attempt to use new words. Recognition in the two languages, including  aferin / well done, made the children feel much valued and confident.



[bookmark: _Toc225645459]Brain Development
Brain development is extremely important during the early years. The brain develops at a very rapid rate during the first five years of life. According to Shonkoff et al. (2016), in the process, the brain forms more than a million new connections each second. These connections cannot be constructed without language experiences. 
It has been established that bilingualism produces a positive brain impact. According to Mechelli et al. (2004), the density of the parts of the brain associated with language is higher in bilingual individuals. These regions are the Broca area and the Wernicke area. The regular use of two languages builds up these brain parts (Petitto and Dunbar, 2009).
Weber and Horner (2012) have also found that early bilingual experience enhances the efficiency of language processing by the brain. The brain improves information processing. This helps the learning process in all aspects and not only language.
The process of marbling art aided the process of brain development in a multi-sensory manner. Children were watching colours mix with their eyes. They moved the paint using brush. The vocabulary was presented bilingually. They even attempted to speak some words themselves. According to Sousa (2011), multi-sensory experiences enable the brain to create better memories. As an illustration, when a child hears the word pembe / pink, and points to pink paint, he is more likely to remember the word. The senses, the language, and the body all assist in facilitating learning.


[bookmark: _Toc225645460]Divergent Thinking
Divergent thinking refers to having a creative way of thinking. It involves the generation of numerous solutions or ideas. According to Issa and Hatt (2012), it is an important component of creative intelligence. It is significant for problem-solving and imagination. 
Studies indicate that bilingual children are better divergent thinkers. Baker (2011) stated that bilingual children performed well on creative tests compared to monolingual children. According to García (2011), bilingualism exercises the mind to be adaptable. This flexibility is translated into creative thinking.
The activity of marbling art was developed to foster divergent thinking. Children were also allowed to select their own colours. They were allowed to swirl the paint any which way they wanted. There was no fixed outcome. This free style allowed children to be inquisitive and experimental.
Open questions in both languages were also employed by the practitioner. Questions like " “Ne görüyorsunuz? / What do you see?" Begendiniz mi? / Did you like it?  asked children to explain their work using their own words. This helped in the development of the language as well as thinking creatively simultaneously.
According to  Meier and Conteh (2014), the multilingual settings inherently facilitate divergent thinking. When children are made aware of the fact that there is more than one word to describe something, then they start to realise that the world can be perceived differently. It is an effective source of creative and critical thinking.




[bookmark: _Toc225645461]Relevant Curricular Linkage and Policy
Curriculum for Wales
Language, Literacy and Communication is one of six Areas of Learning and Experience identified by the Curriculum for Wales (Welsh Government, 2022). The curriculum encourages practitioners to incorporate Welsh in their daily undertakings. 
Foundation Phase
The Foundation Phase is a statutory phase used with children between three and seven years old in Wales (Donaldson, 2015). It encourages experience, active, and play-based learning. It also appreciates the personal history and language of children. The marbling was hands-on and child led. It valued the level of children and their decisions. This is indicative of the foundation phase.
Early Years Foundation Stage (EYFS)
The Early Years Foundation Stage (Department for Education, 2021) is the primary statutory provision that applies to children under five years old. One of the areas of learning that would be mentioned in the EYFS is communication and language. The framework also emphasises the need to support the children who are learning English as an additional language. The strategies involved in the marbling activity, such as visual support, repetition, modelling, and praise, correspond to the advice on the support provided to EAL learners in the EYFS (Basford, 2019; Department for Education, 2021).
Policy: Cymraeg 2050
By 2050, the Cymraeg 2050 strategy of the Welsh Government is set to produce one million Welsh speakers (Welsh Government, 2017). Early years environments are regarded as being crucial for this purpose. The policy encourages practitioners to speak Welsh in a natural and confident way to young children. This can be supported by the marbling activity, where both languages were used consistently throughout the activity. 


[bookmark: _Toc225645462]Conclusion
In this paper, some of the most important themes of multilingual early years practice have been discussed. It has been demonstrated that bilingualism is conducive to cognitive gains, identity, and metalinguistic consciousness. It has described the ways to support EAL and WAL children using visual scaffolds, repetition, and positive emotional atmosphere. It has demonstrated the role of multi-sensory activities in building the brain in the early years. It has also demonstrated the influence of open-ended and bilingual activities in encouraging divergent thinking.
All these themes were united in the multilingual marbling art activity. It was imaginative, participatory and relevant. It was directly correlated to the Curriculum for Wales, the Foundation Phase, the EYFS, and the Cymraeg 2050 policy. Above all, it demonstrated that the acquisition of language does not have to be a formal lesson. It may occur spontaneously, in a cheerful way, and in games.
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