Microteach reflection One

Introduction
This assignment will reflect and critically evaluate the previous microteach. It will provide a discussion and an academic critique of the emergent technologies that were used and how they enhanced the teaching and learning experience. In addition, it will identify through reflection further pathways and aspects to develop the critical skills and techniques needed to improve my teaching. Where possible I will utilise Gibbs’ reflective model whilst utilising the circle of reflection, the application of this model has influenced the planning and preparation, although further study is required as to how to implement the model in a practical scenario.
Reflecting is an important part of professional development according to Spilková (2010) who agrees with Pool (2018) and Van Seggelen et al (2017) that early and ongoing self-reflection is crucial for certifying rigor and reliability. In addition, Ryan and Ryan (2012) converse reflection as not being instinctive, as it entails detailed pedagogic involvement to excel.
Lesson Planning
Prior to presenting the session, I created a rough lesson plan indicating a simple set of pre-deliverable processes however, the key decision was my subject choice. I concluded that I needed to do a session on a subject I knew and was passionate about, this would allow me to deliver the microteach confidently. Creating the lesson plan, I utilised Bloom Taxonomy as Adams (2015) discusses the taxonomy as enabling professionals who educate to devise learning objectives, defining the abilities and skills they aspire their learners to conquer and demonstrate. (A1, V1, K1)
I applied my understanding of farming, utilising the dairy industry in particular as it is a subject, I have both experience and a current active working knowledge of. (A1) Additionally, in deciding on this subject area I visualised hypothetical questions that would be key to the delivery of the session, these included; did the students have knowledge of the subject? How would I assess this? What would I expect the students to have learned and understood by the end of the session? What emergent technologies would I use and be able to use effectively that would add to the teaching/ learning experience? (A1, K1, V1, K2, V2, A2) Whilst initially overlooked I soon realised that a key requisite of this planning stage was to make sure that everything related to the prescribed professional standards. (A1, V4) Throughout this reflection I have indicated those standards to where I feel they are relevant.
With reference to the above I researched and found relevant information and then decided on aims and objectives keeping a clear reference to the standards required.  This was followed by the development of interactive student activities which would enable them to enhance their knowledge and hopefully give me an opportunity to assess their skill level, whilst using technology for research. Furthermore, using emergent technologies was a vital part of this microteach and assessment and highlighted the need to improve my personal skillset in being constantly aware of new technology and familiar with the practical application. (K4, A4)
In hindsight I realised I struggled to understand all aspects of the lesson planning process however lectures with some guidance and tuition coupled with discussions with my peer group I feel I progressed and developed it.  Within the lesson plan I attempted to do the aims and objectives and during this planning phase I constantly related to them however, as will be seen below I failed to carry the communication through to the lesson delivery phase.
Lesson delivery
Before the lesson began, I was extremely anxious, however I was put at ease by my lecturer and peers. I began by giving my lesson plan and printed PowerPoint to the lecturer and during this time prior to the very start of my teaching session I felt my confidence disappear. I tried to take a moment to calm my nerves however when trying to locate the USB port so I could access my PowerPoint my anxiety increased again. Nerves aside I feel that I should allow myself good time before any future teaching sessions to address the logistics of using any technology. 
I began the session by introducing myself and at this point I felt extremely nervous as all eyes were on me. I had set my PowerPoint up and attempted to remain calm but internally I was still very anxious. Reflecting back, I should have taken more time with some deep breaths in addition to having a drink at my side as my mouth became very dry and this would have enabled me to direct my attention away from the students thus, giving myself a little time to calm myself. Once I had begun talking, I became more at ease as the subject is a passion and I was confident in my knowledge. As the lesson progressed and my nerves eased, I felt my effectiveness in delivery and interaction with the students became more successful.
At the start of my presentation I briefly discussed the aims and objectives, however I did not present the students with a slide outlining the comprehensive aim or definitive objectives. Consequently, this caused an issue as I was unable to summarise clearly at the end what we had covered and completed. I have made note of this error and will endeavour in future sessions to clearly outline and communicate aims and objectives as it is an invaluable tool for both myself and the students in understanding progress and measuring the success of the lesson. The method for evaluating the effectiveness of teaching is a critical standard in the professional framework, in future practical assessments I will apply this “K5” standard.
[bookmark: _GoBack]In the session two separate activities were given to the students however reflecting back I have realised I must be more precise in the activities I provide for the students. (A1, K1, V1) Activity one consisted of the “process of grass to consumer” this consisted of the students researching the process of grass to consumer. I designed this activity to encourage the students to research using web resources (use of devices such as laptops or phones) this was done as a group exercise the groups being identified by myself (groups of 3). (K1, K2, K4, A4, V2) Not only did I feel this would embrace the use of technology but would also promote collaborative working amongst the students. I felt my role during this activity was to circulate amongst the breakout groups and I tried to interact with them to provide both guidance and encouragement. (A2, A3, V3)
I must be far more accurate in my intentions and give specific time limits to encourage better more refined work furthermore during this activity I realised I need to be more specific in the meaning and the desired outcome. The lack of detail I gave the students allowed for too much freedom with one group finding far more detail than I initially intended, this caused me to re-structure the activity mid-session and looking back this gave the impression of poor planning and lack of a clear outcome. Next time I will spend far more time in structuring and possibly testing how an activity functions in practice. On the whole I feel there were some positives to take from this group activity, whilst I manoeuvred around the students when they were completing the task I noticed they were doing what was asked of them and they seemed to respond to my encouragement and my direction. (V2) I found this part of the process informal and enjoyed both the engagement and rapport this interaction facilitated however, I must be aware of personal space and the amount of irrelevant conversation going ahead. This process is an area that I feel could be very effective in the learning process and was one aspect of this microteach that I felt most comfortable with.
Within the whole teaching session, I covered a range of dairy industry issues and topics however I realised that this felt too broader a subject and therefore I refined the session down to focus primarily on dairy farming. (A1, K1, V1) The issue I had when reflecting back was the use of jargon and some of the specialist terminology I used, I did not simplify my language for the students to understand and therefore they were unable to fully comprehend the segment of work I attempted to deliver. I must realise and must not make assumptions whilst teaching that students have knowledge they have not been formerly taught, when in doubt a system to gauge the student’s prior knowledge may be used. Moreover, I must utilise the correct language whilst delivering information and not use jargon such as abbreviated words to confuse students, unless I explain the abbreviation first. Using accurate language according to Richards and Schmidt (2014) is important to help communicate effectively. More thorough planning whilst identifying and highlighting key terms, abbreviations and specialist acronyms would help with the rigour of delivery in this area.  
I felt that the students participated well and engaged themselves in the session, I had regular feedback and was asked numerous questions which I explained and where possible gave informed answers, however certain questions were not necessarily completely on topic and were out of my ability to answer confidently thus, I was vigilant in the way I offered my answers. (K2, V2, V3, A2, A3) An area I need to work on further is that of replying to questions too quickly that I had posed to the students, I was not allowing ample time for the students to answer. This was an unacceptable situation as according to Boyd (2015) allocating time for students to answer a question can enable further student discussions within the session that improve self-learning whilst providing student engagement evidence and a higher-level of thinking.
Throughout the session I moved around the class ensuring I was not static for too long in the same place however, in doing so I must be aware of my voice projection as a larger class would be unable to hear me due to my lack of confidence affecting my delivery, furthermore I felt in the session I was able to project clearly enough however I will be aware in future of my environment.(A4) Further practice in addressing groups of people of varying sizes I will a priority which hopefully will enhance my teaching skills.
Evaluation of technology
Two emergent technologies were used which were the PowerPoint presentation and a hyperlink to a YouTube video, reflecting I was content with their use however in the future I would like to progress and use other emergent technologies such as quizizz and Kahoot. (K3, K4) I feel these would enable me to assess easier and find out the amount of knowledge the students have, whilst enhancing my own ability in technology. I realise that my experience and confidence in using new technologies needs to be developed considerably. Whilst I am a confident social media user privately, I have no experience of the use and practical applications within the professional teaching environment.  
The ability to embed a video link within my PowerPoint presentation proved effective and useful. This function I feel I can investigate further thus allowing me to produce more effective presentations imbedding a range of other media or social network resources for example Twitter feeds, Web camera and a range of appropriate content.
On reflection it would be very easy to use sophisticated technological solutions to help deliver a lecture such as this however, the use must be appropriate and add value to the learning experience. The use of technology if not relevant or appropriately content driven becomes worthless if not adding to the transfer of knowledge. The technology is most useful when used to effectively illustrate pertinent and important themes. 
My use of imbedded video media was appropriate and feel I reinforced the teaching I had given verbally. The choice of a short clip worked effectively as it did not overload the students with too much irrelevant information. Looking back the use of an interactive student-controlled technology may have worked well, such as a quiz/live assessment task, again though due to lack of experience and familiarity with the technology this was not possible. It must be noted however that technology use must be appropriate and does not act as a replacement for the subject knowledge of the teacher or lecturer (Tondeur et al, 2017). 
Conclusion
Overall the session I delivered I felt as a first professional task went better than I expected. The plan I had was fairly thought out, however the vagueness in the setting of my aims and objectives noticeably impacted in me transmitting the learning outcomes to the students. I now realise rather than generalising I need to be far more detailed during the planning phase. The use of emergent technologies was fair, and the engagement of students was fantastic. Overall, I was pleased with myself even though further training will enable me to appreciate the learning process better.
The activity I set the students worked reasonably affectively however by refining the question I asked of them would have enabled easier and quicker answers therefore, adapting my work in future will enable this to happen more effectively. Adapting the session to the students is essential as the Royal College of Nursing (RCNI) (2019) recognise that an effective way of optimising learning styles enables the learners to utilise their strengths and identify gaps in their development. As a lecturer I need to recognise that planning of these activities makes the learning experience both professional and effective. In future I will pay more attention in the design and delivery of activities and will modify to reflect my skill and the desired learning outcome.   
Upon receiving my feedback for the microteach I was pleased with my overall progress that said apart from the above highlighted areas requiring additional attention and detail, my fundamental weakness is in planning and I aim to address this in future practical assessments. Myself reflected criticism coupled with the supervisor feedback may go some way to reaching the “K6” professional standard however, I am unsure if I am applying the implications for quality assurance in the right context. 

Recommendations 
· Aims and objectives clearly mapped out and most importantly clearly communicated at the beginning of the lesson
· Being aware of the language I am using towards the students; not using Jargon
· The use of more emergent technologies would enhance the learning and skills whilst encouraging flexibility in the session
· A range of delivery techniques to be practiced and improved for example Voice projection, Time management and Controlling my emotions
· Structure feedback time and ways of measuring that students have understood the content of the work
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Website resources:

https://quizizz.com/
https://kahoot.com/blog/2019/08/26/how-to-create-powerful-quizzes-for-teaching/


















