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Abstract
In this report, the need to develop teamwork skills is emphasized. A first need arises from widespread concern that higher education fails to transmute the types of skills employers need. The second need arises from the role of higher education, namely the acquisition of knowledge and skills that are transferable in the world of work. In addition, the abandonment of higher education should be reduced.
In this study, we aim to demonstrate, scientifically, the advantages of developing group work skills.
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 A challenge facing higher education stems from the need to improve the group work experience for students. Furthermore higher education brings with it an imperative task, namely the development of group working skills.
 From an educational point of view, group work has a dual function. As a goal (because it aims to promote group work skills, such as social and interpersonal skills) and as a way for students to learn, becoming a method for assigning information. Thanks to these functions, group work becomes a flourishing learning environment (Hammar Chiriac, 2014).
The positive reasons for using group work in tertiary education include practical benefits, both in supporting deep learning and in improving employability (Mellor, 2009). For example, in the Association of American Colleges and Universities (AACU) survey, 71% of employers indicated a need for group work skills and team collaboration. (Deutsch, 1949).
These skills that students develop through group work are relevant for their professional, social and intellectual development (eprints.whiterose.ac.uk, 2016). 
                                    

[bookmark: _Toc116608064]1.2. Literature review

Hammar Chiriac (2014) defines the concept of group work as several activities with different conditions, although it is often referred to as “pupils working together as a group or a team” (Blatchford, et al., 2003). Group work is also defined as the process of acquiring skills by working together (Mellor, 2009). So, group work is an efficient way to develop social and personal skills as an extension of vocationally oriented skills (Kriflik & Mullan, 2007).
A imperativent function of group work is to contribute to the development of student group working skills. Although it's difficult to outline these group work skills, they are described in the scientific literature as transferable skills, which can be generic or specific. They are also called interpersonal and process management skills (eprints.whiterose.ac.uk, 2016). These transferable skills are important because they lead to the development of communicative, negotiation, decision-making and resolution skills, thus promoting the flexibility and adaptability required for different roles and tasks within the group (Mellor, 2009).
The theory of social interdependence states that groups are dynamic circles, where interdependencies between members vary. The basic assumption of this theory is that the type of interdependence structured in a situation will determine how individuals will interact with each other. This will largely determine the outcomes. Morton Deutsch (1942), has conceptualized three types of social interdependence: a) positive interdependence (cooperation), which allows individuals an interaction based on encouragement and facilitation of learning; b) negative interdependence (competition) is described as an oppositional interaction, where individuals discourage and obstruct the efforts of others to succeed; c) no interdependence (individualistic efforts, characterized by the perception of the individual that he can achieve his goal, regardless of the success of others) (Johnson, et al., 2014).
[bookmark: _GoBack]A cohort of Mutch's (1998) students identified intrapersonal relationships, communication, organization, and management skills as critical skills not just during their student years, but also as professionals after they have completed their tertiary education (cited in Kriflik & Mullan, 2007). 
Based on Hammar Chiriac's (2014) qualitative interpretation of the data collected after the interview regarding the students' experiences of group work and group learning, study facilitation emerged as a result of the research.
The research indicates that students (88% of those who received the training) will see group work as relevant if it is explained to them the benefits and goals of it (Kriflik & Mullan, 2007).  Other benefits of group work, according to review of literature, are:
	a) gaining an insight into the group dynamics 
	b) continuity in the development of interpersonal skills; 
	c) the group assessment determines the comprehensiveness of the task; 
	d) the opportunity of exposure to other points of view; 
	e) preparing students for the commercial world; (Mello, 1993).
Therefore, group work can be suitable for understanding basic knowledge and for consolidating and assimilating higher order knowledge (eprints.whiterose.ac.uk, 2016).
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The National Student Study for the School of Earth and Environment, conducted in 2012-2015, points out the presence of discomfort among students towards group work tasks (eprints.whiterose.ac.uk, 2016). In addition, based on literature research, it is noted that students often consider group work to be a challenge. Hertz-Lazarowitz (1989) for instance has shown, in a number of studies that only a small proportion of their group behaviour is cooperative or useful (Prichard, et al., 2006).      
 Therefore, the main purpose of this raport is to approach, in a pragmatic way, the challenge faced by higher education (improving the students’ group work experience), by trying to explain and demonstrate the importance of group working skills. However, the specific objective is to assess the level of student acceptance of group activities.
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The general research plan will be a descriptive one  where it follows the extent to which the first-year students of the University of Wales Trinity Saint David agree to group work in their own class. The data will be obtained by applying a yes/no questionnaire. Example question: Do you agree that during the first semester the projects and tasks will be realized in a group?
Participants will be selected on the basis of their willingness to volunteer.
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After collecting the data, we will extract the database. This database will be subject to the described analysis, which means that it will be possible to calculate a cumulative frequency representing the students’ agreement or disagreement with the group work.
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In order to reduce student disengagement, it is important to devote time and effort to student activities; promote an academic and social network at the university; see the University as part of their lives, not as a separate activity; feel valued as a member of the University; educationally valuable and enjoyable in many ways (eprints.whiterose.ac.uk, 2016).
The cooperative process is a good way for students to develop, as it allows them to solve problems and tasks in an active way, rather than becoming a passive receiver of information during all these academic years. 
Comparative studies of the effectiveness of the three types of learning show that cooperative learning has a number of benefits. For example: it leads to higher individual results, promotes greater sympathy among students, is correlated with better psychological health, promotes a positive attitude toward learning (Johnson, et al., 2014).

[bookmark: _Toc116608069]CONCLUSION

The use of groups may not be appropriate in all circumstances, and some of the reasons why students don't see group work as a positive experience are as follows: students are concerned that not everyone in a group will contribute at the same level, that their efforts will not be properly evaluated, and that group dynamics can be unproductive and conflicting.
According to the literature review, all these issues can be addressed through the design, facilitation and evaluation of the group.
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