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Micro-teaching reflection applying 
Kolb’s model when considering emerging technologies
Introduction
Reflective micro-teaching review: the main objective of this essay is to conduct a self-assessment, critically evaluating the experience of a thirty-minute teaching session. The review is intended to identify and evaluate key findings and feedback as presented by my peers and academic assessors. The following skills were assessed: planning, teaching process, classroom management and communication. An evaluation of the experience is conducted through Kolb’s experiential learning cycle to aid systematic argument in the essay, thereby enhancing and reinforcing the reliability and trustworthiness of my evaluated experience. I also provide recommendations regarding the experience and how emerging technologies could further enhance teaching practice.
According to Kolb, (1984, p.38) “Learning is the process whereby knowledge is created through the transformation of experience”.  Kolb formulated a learning style model in the early nineteen-eighties known as experiential learning theory, which consisted of two levels: a four-stage cycle of learning and four separate learning styles. Kolb’s reflection cycle is based on learners’ internal cognitive processes and their experiences, highlighting the concept that my peer students and I could become susceptible to making the same mistakes frequently. New concepts and innovations can be developed from such experiences providing opportunity to eradicate these kinds of mistake. 



Stage 1 – Concrete Experience
I personally have a great interest in computing and business, leading me recently to enrol on a PGCE (PCET) course. I believe the blend of computing and business could be a successful combination, enabling me to attain a job I desire within the education sector. The assignment presented to me was to conceive a micro-teaching lesson. In addition, I was expected to provide my assessors with a detailed lesson plan, accompanied by duplicates of any materials and visual aids intended to be used within the lesson. 
The micro-session was created using the PowerPoint software package, which I was committed to using due to my previous knowledge based on its reliability. However, in hindsight, I wish I had taken the decision to use Prezi or Microsoft Sway. I feel that the session could have been conducted more creatively to provide a more unique presentation.
I began by welcoming the class before starting, both in English and Welsh; this was to address potential cultural differences with regard to the audience, thereby promoting a calm and engaging atmosphere. 
Utilising the PowerPoint presentation, I had also provided a visual aid and complemented my teaching, as using technology can stimulate discussion and enable students to access materials and a variety of online resources (ed.gov, 2010). I then introduced a brief overview of my lesson objectives and informed the audience that there would be forthcoming tasks. Following this, I delivered a small lecture on the topic of leadership and the main leadership styles. I then asked the class to form groups to perform a student-led task, identified as one of my lesson objectives. The task was intended to allow the learners to identify the relationship between leadership themes using ‘real-world’ examples. 
While I was delivering the lesson, the pace and challenge of the session were a constant consideration. This was especially prominent when speaking to each group and listening to and participating in the discussions taking place. The group activity was aimed at improving team cohesion, as well as creating a debate within each group in the classroom, from the collaborative group work involved. The task also presented the opportunity for competitiveness between the groups in the classroom, thereby offering further debate and discussion. A combination of each group’s suggestions was then used to conclude the most fitting outcome, adding clarification to the subject.
[bookmark: _GoBack]I felt after this experience that it had boosted my confidence and has given me the incentive to be more creative with future group activities. However, I am aware there is plenty more room for improvement when delivering a group activity. My tutor stated in my feedback, I failed to recap on the learning objectives, at the end of the lesson, this criticism has enabled myself to think about how to incorporate this into future lesson plans.
Stage 2 – Reflective Observation
From the experience of creating the lesson plan, I have realised there is a strategy to preparing this kind of outline. I found the goals and learning objectives helpful with regard to how I would engage with my audience throughout the presentation. I also felt that, combined with the group activity I had planned, I had provided a relevant and effective lesson overall to the learners.
The lesson objectives were as follows:
· To educate learners on why different leadership styles are used appropriately in different workplaces.
· To enable the learners to recognise that leadership can enhance team development productivity/staff morale, including retention, when utilised in the right environment.
Constructing the lesson plan helped me to think critically about many of its aspects. For example, if there were any flaws in the material I had created. Even when I felt the material I had constructed was complete, I still had some uncertainty. According to Harvard University (2018), “Before you can understand a concept, you must remember it” Bloom’s framework can aid teachers to plan their lessons and achieve the desired learning outcomes for their students. Through recapping my knowledge of the subject through books and media it allowed me to create and apply my own concept, as I then fully understood the topic. The process of evaluation and analysis enabled me to gain an accurate conclusion regarding my experience. This has taught me there is only so much preparation one can put in place when preparing for classroom situations; responding to random student responses or questions can only be learned through time and the experience of teaching. However, I have a strong awareness that every learner has individual learning needs. Through close monitoring and assessment of understanding, appropriate levels of differentiation in teaching and resources provided can enable a variety of learners to access learning.
According to Porter, (1996 )  “competitive strategy is about being different. It means deliberately choosing a different set of activities to deliver a unique mix of value’. However, Markides, (2006) argues strategy is a way of proclaiming its own current position. Reflecting on the event I feel I used strategy to differentiate myself when formulating the lesson plan and delivering the microteaching as I intended to try and be unique as possible.
When creating the class task, I decided to adopt the topic of Leadership Styles, applying a learner-centred approach. I applied considerable thought to the classroom task, contemplating previous interactions from all the students in my class. According to Payne (2004 pp. 441-448), “Supplementing lectures with group work helps students feel engaged and subsequently learn more… group work helps students develop teamwork skills and social interactions as well as learning about various backgrounds, culture, beliefs, and attitudes”. My personal aim was to create three groups within the classroom for a task, aiming to create collaboration within the groups and discussion between myself and the students. I hoped the subject would enable more personal response and link to experiences for the students to discuss and evaluate with their peers.
According to SAGE (2017 pp. 151-158), “eLearning tools add positive energy, support concept exploration, and add fun to the classroom, which seems to translate into increased comprehension and motivation”. Using an application on a mobile device can allow students to download and have easier and efficient access to developing collaborative skills with peers and teachers in a more user-friendly manner. It enhances collaboration and healthy competition through group activities, creating meaningful challenges, and constructive and measurable feedback from tutors. Unfortunately, I did not consider Kahoot! or any of the eLearning packages; at the time I felt these applications could have made my lesson somewhat less exciting compared to those of my peers. However, I plan to use more emerging technology in my next session.
Stage 3 – Abstract Conceptualisation 
While conducting the lesson, I decided to incorporate a professional presentation, using the core values of professionalism taught to me during my business degree. The following professional/ethical principles were applied (Policy, Ethics and Human Rights Committee, 2012):
· Being trustworthy
· Maintaining professional boundaries
· Making considered professional judgements
· Being professionally accountable
However, from researching educational values, I discovered the DNA-like model below, which presents the interrelatedness of the values, knowledge and skills that make up professionalism, which, in turn, contributes to better outcomes for all learners. The model depicts how professionalism and other key factors can be combined to promote a positive effect on learners’ outcomes (gov.wales, 2018).
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Fig1: DNA-like model

[image: ]When conducting my research, behavioural concepts presented a deeper understanding born from the experience of the micro-teaching session. For example, Thomas Kilmann’s Conflict Mode Instrument helps to assess conflict management styles. The instrument consists of two processes, known as assertiveness and cooperativeness, followed by five definite styles: avoiding, competing, collaborating, accommodating and compromising (Schaubhut, 2007).



Fig 2: Thomas Kilmann’s conflict (Schaubhut, 2007).


One incident I experienced during the teaching session was that I forgot to give students exemplar handouts of leadership styles. I created these to further aid student understanding and support them with the group activity. During the session, I realised I had not given these additional handouts to the students. Therefore, to address this, I created further discussion around the topic to ensure each group had full understanding. Although I had forgotten to supply the supportive material, I was aware the time allocated in the lesson plan for this topic had nearly expired. The instrumental style I implemented was one of collaborating, to satisfy the concerns of both parties involved and create a solution to my problem, which could have affected the learners’ experience (Thomas & Kilmann, 2010).
Stage 4 – Active Experimentation 
For my first micro-teaching lesson, I felt very pleased with the overall outcome. However, writing this reflection essay has helped me identify some areas to improve on, which I feel could help me in the future to better deliver lesson content to learners. 
I also discovered the importance of good preparation when building a lesson plan and the consideration of key components. These components are required to keep a constructive pace when delivering and keeping learners engaged throughout the thirty minutes micro teaching. It has become apparent that a high skill set is required to enable good classroom delivery, particularly while conducting multiple tasks, and deliver an excellent learner outcome. I also feel that, in addition to quality as a core value, the skill of using effective communication is just as important in order to succeed as a lecturer.

On reflection, I wish I had used more technology in the micro-teaching session, as this could have translated into further motivation and positive learning for the students surrounding the exploration of leadership styles.
I have found this an enjoyable experience, which has provided me with the practical knowledge required to enhance my development when adapting to a classroom environment. The feedback from mentors and peers has been mainly positive. However, the points to improve upon can provide a pathway to becoming a better teacher. Forbes (2018) states that when students graduate they are still required in life to “level-up their skillset several times throughout their career”. Therefore, continuous professional development is a key value to adapting strategically within changing environments and re-evaluating areas for improvement accordingly. 
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