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Abstract

Racism has had a profound impact on a large number of individuals around the
world. Innocent individuals have been made to suffer in various nations. According to
the most recent national census, 8% of the population, or about 4.6 million people,
are British citizens with a community heritage outside the country (ONS, 2001). This
represents an increase of around 48% between 1991 and 2001. Compared to White
communities, the majority of minority ethnic communities have substantially younger
population profiles.The nature and scope of racial harassment in locations with a
high white population are examined in this article. It is based on a case study of
Northern Ireland and uses information from detailed interviews with a total of 32 kids
and 43 parents who were selected from the four biggest minority ethnic groups in the
area: Chinese, Irish Travellers, South Asians, and Black Africans. The essay shows
how prevalent racial harassment is in Northern Irish schools and outlines the various
forms it may take, from overt acts of physical and verbal abuse to more covert and
subtle forms of taunting and "friendly" banter. Additionally, it emphasises the crucial



part that schools play in this. Particularly, certain schools were discovered to react
suitably and successfully.

Introduction

Maintaining a status quo that protects racism is often justified as “keeping the peace”
or maintaining law and order. In the book Stamped from the Beginning, thatin racist
ideas have long been used to suppress resistance to racial inequalities. When
people believe racist things — like that Black people are naturally more violent and
dangerous — they aren’t disturbed by police brutality or mass incarceration. Those
who benefit from racist institutions need racist ideas that prop up discrimination or
society would rebel against the status quo.People make snap judgments about
people based on their looks, their attire, their speech, and other physical
characteristics. It's quite simple to label whole populations as "lazy,"
"aggressive,” "loud,” and other such adjectives because of how the media
portrays race and the prevalence of racist attitudes. There are situations when
stereotypes are not always unfavourable, such as when Asians are regularly
characterised as ‘"clever" and "silent." These snap decisions, if left
unchallenged, have a big influence on how individuals are seen and the chances
they are given.According to the most recent national census, 8% of the
population, or about 4.6 million people, are British citizens with a community
heritage outside the country (ONS, 2001). This represents an increase of around
48% between 1991 and 2001. Since White communities typically have
substantially older population profiles than minority ethnic communities, it is
projected that minority ethnic community Keeping the peace” becomes more
important than justice and equality.One of the main reasons why racist ideas continue
to flourish is that “good” people don’t speak out against it. Many don’t like racism, but
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they fail to truly understand it or challenge it. While white abolitionists fought against
slavery, they did not go after the laws, beliefs, and societal habits that kept Black
people from being full, equal citizens in America. Today, many well-meaning people
believe that “loving everyone” will end racism, but given the systemic nature of
racism, only systemic change can have a real impact. Martin Luther King Jr. put it well
when he said, “In the end, we will remember not the words of our enemies, but the
silence of our friends.”

Racism In The UK

Racism is the prejudicial treatment of a certain race due to any grounds, including skin
colour, creed, or heritage. Racial discrimination can be societal, political, or organised. It can
manifest in higher forms, such as entire nations or governments, and most are motivated by
incidents that some claim occur less frequently in the modern world, but this is simply
untrue. In fact, it can and does occur more frequently than ever in today's society thanks to
platforms like social media and sport, and the two can even overlap. For instance, at the
"Euro 2020 Final" events last year, three black England players suffered shameful abuse.

How two primary schools in rural England that had predominantly White student and staff
populations handled instances of racist bullying in light of their racial equality policy In-depth
interviews with parents, head teachers, and instructors provided the information for this
study. The essay makes the claim that students are positioned in a "historical moment” in
which schools legally and publicly acknowledge racism, but this does not represent their
unofficial, private practices. It achieves this by drawing on the work of Foucault. As a result,
although processes are set up that may address racist bullying, these do not always
materialise in the classroom. A local discourse that dispels claims of racism by emphasising



the existence of anti-racist mechanisms and characterising racism as something historically
and geographically remote from rural areas arises.

This study examines how racism is created and experienced by a sample of primary school
students in Ireland during a time of significant immigration. It examines how children's
constructs of national identity and cultural belonging build upon discourses of "norm" and
"other," placing children's voices at the centre of the investigation. Constructions of minority
ethnic groups are situated within a context that defines what it is to be Irish, and these
constructions bring with them assumptions about lifestyle, language, and religious belief in
addition to preconceptions about skin colour. The findings illustrate the centrality of ethnic
identification to children's negotiations surrounding inclusion and exclusion in their peer
groups by drawing on fundamental ideas linked to power, social identities, and child cultures.
generally using names,

The nature and scope of racial harassment in locations with a high white population
are examined in this article. It is based on a case study of Northern Ireland and uses
information from detailed interviews with a total of 32 kids and 43 parents who were
selected from the four biggest minority ethnic groups in the area: Chinese, Irish
Travellers, South Asians, and Black Africans. The essay shows how prevalent racial
harassment is in Northern Irish schools and outlines the various forms it may take,
from overt acts of physical and verbal abuse to more covert and subtle forms of
taunting and "friendly" banter. Additionally, it emphasises the crucial part that schools
play in this. Particularly, certain schools were discovered to react suitably and
successfully.

In terms of the social stratification of the schools, two of them (Newdale and
Riverside) had mixed socioeconomic classes. They were situated in areas with a mix
of public and private housing as well as professional/service-based, semi-skilled,
and skilled manual work patterns. Based on predetermined markers of economic and
social disadvantage in the school community, such as receiving unemployment
benefits and having access to free healthcare, Oakleaf was recognised as a
disadvantaged school.



Methodology

This study differs from past evaluations of the literature in this area since it takes a
more systematic approach and incorporates the most recent research in the subject.
Political arithmetic, racism and racial discrimination in schools, school effectiveness
and school inclusion, culture and educational results, and educational markets and
educational outcomes are five important study traditions that have been recognised.
The study topics, methodology, findings, and associated discussions of these
research traditions are critically analysed. By highlighting more general changes in
England's social policies and intellectual atmosphere, certain research traditions'
evolution may be explained. A final section offers a discussion of how sociologists of
education could improve future research on race/ethnicity and educational inequality
in England.

This is problematic from a radical political and theoretical standpoint, yet being
valuable for policy and legal actions. In this section, we'll look at two important study
guestions: Which came first, the people or the hazard? and Is "race" or "class" to
blame for discriminating patterns? | investigate the implicit racial presumptions within
this framework. This exposes a sizable, ubiquitous collection of myths, such as the
propensity to minimise racism to overt behaviour, the denial of racism as ideology,
and the insistence on a rigid, monolithic view of racism. These conceptualizations
are repeated by antiracist academics as well as those who dispute the arguments of
environmental justice campaigners.

According to studies, one of the largest obstacles to students' academic performance
is racial disparity. In this article, we explore the crucial areas on which Teach First
and the larger education community should concentrate in order to assist each
student in realising their potential.

Racially uneven education policies in the UK today put students at a disadvantage. A
UCL research found that 46% of schools do not have a teacher from an ethnic



minority background, despite the fact that a third of students in both primary and
secondary school are from a background of racial or ethnic minorities.

In fact, Black Caribbean children are continuously at least three times more likely to
be excluded than White students, according to research. According to The Guardian,
Black Caribbean children are up to six times more likely than White children to be
excluded from local authorities than are their White counterparts. Consider
intersectionality, which recognises that everyone experiences oppression and
discrimination differently. We must take into account all factors that might cause a
person to be marginalised, including gender, colour, disability, sexual orientation,
class, etc.

Between 1980 and 2005, five significant research traditions were seen in England.
The first study paradigm, known as the political arithmetic (PA) tradition, explores
how race and ethnicity and educational inequity are related by providing more
comprehensive, generalised accounts of how students from various racial and ethnic
minorities4 perform over time. This line of inquiry favours the use of quantitative
analysis on massive data sets and places an emphasis on description over
explanation. The second research tradition, which I'll call the racism and racial
discrimination in schools (RRDS) tradition, makes use of ethnographic and
gualitative research techniques to examine how school selection procedures, an
ethnocentric curriculum, and White teachers' racist attitudes and discriminatory
behaviour affect the educational experiences and results of students who identify as
racial or ethnic minorities.The third research paradigm, known as the school
effectiveness and school inclusion (SESI) tradition, examines the traits of effective
schools for students in general and for certain social (racial/ethnic) groups by using
guantitative analytical tools on huge data sets. The fourth study tradition, which | refer
to as the "culture and educational outcomes (CEO) tradition,” examines how
important it is for the cultures of racial/ethnic minorities to have an impact on certain
racial/ethnic minority children's educational results. The third and final research
tradition, which | will refer to as the educational markets and educational outcomes
(EMEO) tradition, looks at how the 1988 Education Reform Act changed the English
educational system and how that changed how different social classes and
racial/ethnic minority groups pursued educational opportunities.
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How primary schools in rural England that had predominantly White student and staff
populations handled instances of racist bullying in light of their racial equality policy In-depth
interviews with parents, head teachers, and instructors provided the information for this
study. The essay makes the claim that students are positioned in a "historical moment" in
which schools legally and publicly acknowledge racism, but this does not represent their
unofficial, private practices. It achieves this by drawing on the work of Foucault. As a result,
although processes are set up that may address racist bullying, these do not always
materialise in the classroom. A local discourse that dispels claims of racism by emphasising
the existence of anti-racist mechanisms and characterising racism as something historically
and geographically remote from rural areas arises.

Maintaining a status quo that protects racism is often justified as “keeping the peace”
or maintaining law and order. In the book Stamped from the Beginning, thatin racist
ideas have long been used to suppress resistance to racial inequalities. When
people believe racist things — like that Black people are naturally more violent and
dangerous — they aren’t disturbed by police brutality or mass incarceration. Those
who benefit from racist institutions need racist ideas that prop up discrimination or
society would rebel against the status quo. “Keeping the peace” becomes more
important than justice and equality.

The issue over whether disproportionate impact alone is sufficient to prove racism or
if racism also requires discriminatory intent has historically centred in the United
States, where the term first appeared. With the increased study of structural and
institutional forms of racism, as well as the term's application to both international
settings and a wider range of substantive concerns, these arguments have grown
more nuanced and sophisticated. Social scientists have also given a lot of thought to
how the phrases "environmental racism,” "environmental equity,” and "environmental
justice,” which are more general concepts, are used to mobilise grassroots activity
and advocacy.

Literature review
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| begin by challenging the British Home Secretary's (David Blunkett) denial of the
existence of institutional racism in uk. While recognising the significance of
Macpherson's acknowledgement in the Stephen Lawrence Inquiry that institutional
racism is, in fact, widespread, | offer a wider definition than that offered by
Macpherson. | argue that institutional racism has been a reality in British society from
the origins of the Welfare State up to the present day. Utilising the Marxist concept of
‘racialisation’, which critiques an ideological process that categorises people into
distinct ‘races’, | suggest that racialisation best explains the economic and political
factors, which underlay institutional racism in schooling in Britain, both historically
and at the beginning of the twenty-first century. | conclude by stressing the need to
pressurise the British Government to reject Blunkett's denial of institutional racism
and, at the very minimum, urgently to implement Macpherson's recommendations
with respect to education.With recent social movements like (BlackLivesMatter)
emphasising how far we are from eliminating racial discrimination and the unjust
privilege that whiteness affords, racism is a moral issue and a source of concern for
moral educators. This article conducts a systematic review of 15 years of anti-racist
education-related peer-reviewed scholarship to establish the definitions and goals of
anti-racist education drawn on, the theoretical frameworks underpinning these, the
methods used in education efforts, and their intended impact. The goal is to
contribute to a more formalised approach to anti-racist moral education. It also takes
into account geopolitical factors, such as the location of the author's nation and the
setting in which empirical investigations were conducted. The article finishes with
recommendations for moral instruction in community and educational settings and
promotes anti-racist moral instruction.

Conclusion and recommendation

The findings cast doubt on whatever misconceptions adults may have about how
kids develop and experience racism in elementary school. They also emphasise how
important it is for teachers to consider issues of racism while planning lessons. The
data show that it is important to challenge majority ethnic children's limited
perceptions of racism, moving beyond generalisations about color-based
discrimination to a deeper appreciation of the impact of cultural diversity on
experiences of inclusion and exclusion in schools. Children should have the chance
to recognise and share their own behaviours with others as well as to consider how



such behaviours may affect children who have suffered racial abuse. Children must
also comprehend that racism does not.Children are challenged to consider how they
develop their own identities as well as their views of others when abusive behaviour
is identified for what it is—racist behaviour—and placed in the context of our
experience with and attitudes toward diversity. In order to connect with children in a
way that is open to facing and addressing racism concerns as they occur, it also
requires instructors to examine their own perspectives on difference and similarity,
normality and otherness. Children of both dominant and minority ethnicities will
undoubtedly find this empowering in their relationships with one another.

Numerous citizens of the UK, both new and old (around 4.6 million)

As an illustration, we may see that the exclusion rate for girls is increasing more
quickly than that for boys, with Black Caribbean girls being twice as likely to be
excluded as White girls. Further study is required in this area, particularly an
examination of how ethnicity interacts with other factors such as socioeconomic
background and geography. These findings just hint to a different experience for
Black students. Since there is presently a dearth of study in this area, we need to find
out what is occurring with exclusions and why.Experts have demonstrated historically
that altering the way in which educational achievement is measured has a
disproportionately negative effect on those from racial or ethnic minorities, especially
Black Caribbean youngsters. Research from UCL demonstrates that ethnic minority
teachers encounter several challenges and poorer levels of retention despite
attempts to boost the proportion of Black and ethnic minority persons in the teaching
profession. Ethnic minority teachers are less likely to be retained than White British
teachers nationally. This includes a greater turnover rate brought on by school
transfers or teachers quitting their jobs. We urge school administrators and governors
to address this; they should put more effort into advancing diverse staff members into
leadership positions rather than merely working to get them "through the door."The
topic of addressing racial inequity in our educational system is complicated and
could easily be covered in more than one blog article (let alone solve). However, we
already know some of the crucial topics on which Teach First and the larger
education system should concentrate.

We recognise the advantages of having more ethnically diverse teachers and school
administrators, thus there must be representation of ethnic minorities in both
leadership and teaching. We have gradually raised the proportion of ethnic minority
trainees hired into our ITT, but more work needs to be done to ensure that teachers
are given the support they need to succeed and advance into leadership roles. We
demand government funding and support for a development programme for
prospective teachers from underrepresented ethnic groups in our manifesto.There
must be representation of ethnic minorities in both leadership and teaching because
we recognise the benefits of having more ethnically diverse teachers and school
administrators. Although the percentage of trainees from ethnic minorities employed
into our ITT has continuously increased, more has to be done to guarantee that



teachers receive the support they require to flourish and rise into leadership
positions. In our manifesto, we call for government financing and backing for a
training programme for aspiring teachers from underrepresented ethnic groups.
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