Part 1
The Foundation Phase was introduced in 2008 as a move away from Key Stage 1 which was the National Curriculum for 5-7-year olds in the UK from 1988 (The School Run, 2020). According to The Welsh Government (2020) the Foundation Phase was to cover these four aspects: to create ambitious, capable learners, children will be Enterprising, creative contributors, they will be ethical, informed citizens and create healthy confident individuals.
Firstly, Taylor, Rhys and Waldron (no date) suggest that the Foundation Phase was put into place ‘To depart from the more formal, competency- based approach associated with the previous Key Stage 1 National curriculum’. Furthermore, Aasen and Waters (2006) imply that there was a need for a new curriculum due to the existing curriculum having inappropriate early years education provisions in some settings. Bruner (1973) supports this by suggesting that the subjects that are taught to children need to be developmentally appropriate for them to learn, this is also supported by Piaget’s (1951) idea of children’s readiness to learn.  Agreeing with Taylor, Rhys and Waldron (no date) Aasen and Waters (2006) maintain that as a result of the formal nature of children’s education in Key Stage 1, children did not explore, and develop their ‘natural curiosity, creative expression, confidence and love of learning’. 
The Foundation Phase was a play-based curriculum for children aged between 3 and 7 years of age in Wales (Siencyn, 2010). Taylor, Rhys and Waldron (no date) support Siencyn (2010) by indicating that the Foundation Phase is a developmental, experimental, play-based approach to teaching and learning. 
The main aims of the Foundation Phase were to; increase children’s quality of achievement, further improve their positive attitudes towards learning, address children’s developing needs, allow them to benefit from educational opportunities later in their lives, and to help them to become active citizens within their community (National Assembly for Wales, 2003:6, cited in Taylor, Rhys and Waldron, no date). 
Aasen and Waters (2006) indicate that the Foundation Phase aims to bring into existence a rich curriculum that is meant to put ‘well-being’ at the heart of education for children between the ages of three and seven in Wales. This placing a child-centred approach within the Foundation Phase. 
Furthermore, they note that in order for the Foundation Phase to be successfully delivered there needs to be consideration for the views of the child within policy and practice thus; ensuring a child centred approach to learning and also complying with the United Nations of the Rights of the Child (UNCRC) Article 12; respect for the views of the child. Piaget (1951) and Bruner (1973) supports this through their constructivist theory that children learn through being active participants in their own learning. Their theories also encourage child-centred education as they believe children learn about the world through exploration and suggest that if this is applied in practice it would be an example of good practice in early years settings.
However, Alexander, Rose and Woodhead (1992) have criticised child centred education and the notion of fixed stages of development, they suspect that child centred education led to decreased expectations, inhibited teacher interventions and confined the position of the teacher as the ‘facilitator’. They stress the importance of the teacher as a teacher rather than a facilitator and have explained ‘most recent studies demonstrate what children can achieve given effective teaching’.  
Examination of pupil’s progress of learning gains sustained in achievement tests could be used as indicators of teacher effectiveness, however, these can only supply a limited source of proof if the achievement tests do not mirror the wider goals and outcomes of education. Nonetheless, pupil’s accomplishment levels in cognitive attainment in core areas being reading, language, mathematics and in science and technology proceed to be highly valued for most countries- these remain to be the focus area of many educational reforms and system-wide developments (Sammons and Bakkum, 2014). 
Piaget cited in Doherty and Hughes (2014) disagrees with this statement by maintaining that the ‘teacher’s role is to facilitate, to assist the child in discovery, questioning and speculating’. Doherty and Hughes (2014) also encourage the teacher’s role as a facilitator by implying ‘children doing, is better than teachers telling’. Suggesting a hands-on approach to learning and that children should have the freedom to make their own activities rather than a teacher telling them what activities are needed to complete. Bowman, Donovan and Burns cited in Kearnes (2010) support Doherty and Hughes (2014) by giving this statement: 
When learning is the product of the child’s guided construction rather than the teacher’s transmission and the child’s absorption, what is learnt becomes very individualized. And teaching becomes a two- way relationship in which the teacher’s understanding of the child is at least as important as the child understanding the teacher. 
                                                                (Bowman, Donovan and Burns cited in Kearnes, 2010:426)

However, Maynard et al. (2013) indicate that the challenge to implementing the Foundation Phase is the understanding that teachers themselves have of ‘structured play’, ‘active learning’, ‘child-initiated’ and ‘practitioner- directed’ play. They also suggested that practitioners do not understand the correct balance between the ‘child-initiated’ play and ‘practitioner- directed’ play, especially during the last year of the Foundation Phase. Why was this, lack of training? Unclear guidance? - develop this critique.

Piaget (1951) emphasises the importance of play in his pre-operational stage of development by explaining that children develop their thinking, language and social skills through pretend play, drawings and using their language to engage with others, this supports the play- based Curriculum by engaging the developmental skills involved in play.  Vygotsky (1978) also recognises play as an area for development. He explains that pretend play is seen as a Zone or Proximal Development through children building their knowledge and understanding, by recognising that play has its own set of rules, this helps children understanding social norms. Piaget (1951), Vygotsky (1978) and Bruner (1973) despite having differences in theories do all support the ‘active developing child’ at the centre of educational development. 
Maynard et al. (2013) explain that to support the analysis of the Foundation Phase they needed to develop their knowledge in of approaches that were seen as ‘good’ practice within the early years sectors and where a child-centred approach has been implemented looking closely at Reggio Emelia in Italy, New Zealand’s (Te Whariki) and Scandinavia’s framework. The constructive/ developmental theory (Piaget, 1951 and Bruner, 1973) is drawn upon in these approaches however, they are all also underpinned by the sociocultural theory (Vygotsky, 1978). 
The Foundation Phase Action Plan (Welsh Government, 2016) implies that the areas where the Foundation Phase have been implemented correctly have seen an increase in child attainment with improvements to children’s school attendance, literacy and numeracy skills and also an increase in pupil’s wellbeing. This has also been supported by Taylor et al. (2015) who reports that ‘where foundation phase pedagogies have been implemented there has been an increase pupil involvement and well- being in school settings. Furthermore, the Local Authority Early Years Advisors suggested that they were, overall, happy with how the Foundation Phase has been implemented in their areas. However they suggested  that all schools vary in the extent to which the curriculum is being implemented, they suggest that the views and understanding of the Foundation Phase amongst practitioners in some schools may be the reason for not wanting to initiate the curriculum and also that headteachers believed that standards would drop in core subjects in particular for seven- year- olds. 
They noted that:
I think they were seeing or what they were interpreting was that children were playing all day and there was a lack of understanding and distinction between play, pure play and active learning. 
                        (Local Authority Early Years Advisor, cited in Welsh Government Social Research, 2015)

The introduction of Literacy and Numeracy Framework (LNF) as a statutory curriculum requirement in 2013 also increased concern for a decline in educational achievements in particular the introduction of statutory reading and numeracy assessments in 2014 for seven-year-olds in the Foundation Phase (Local authority early years advisor, cited in welsh government social research, 2015). 
Maynard et al. (2012) maintained the issue of tention between the play based pedagogy, underpinned by a strongly developmental approach, and the current very detailed statutory curriculum expectations especially in relation to year 1 and 2 as they had not changed noticeably from those relating to the previous key stage 1 outcomes, interestingly this has been recognised within wales and a review of the curriculum and assessment In wales is currently underway. 

Welsh Government Research 2015 maintain that 60% of headteachers suggested that a lack of funding and existing school infrastructure have been the two main difficulties in implementing the Foundation Phase into their settings. Furthermore, Taylor et al. (no date) supports the Welsh Government Research by implying that funding is an issue, as a result of the Foundation Phase there has been an estimated 11% increase in costs to the Welsh Government, which equates to just under £100million per year in additional costs (based on figures taken in 2012/13). One main cost would be the increased workforce working in the Foundation Phase, this has doubled between 2004/05 and 2011/12, however despite the increase in workforce the recommended ratio 1:8 is not being met in just under half of nursery and reception classes in 2011/12  (Taylor et al., 2015).
In 2015 Donaldson (2015) produced an evaluation of the current Welsh curriculum. Donaldson (2015) implied that there was a need for change as due to issues both ‘practical and fundamental’ within the current curriculum and issues with the assessment arrangements. He explained how the standard of achievement is not at the standard it should or could be at and also that a report published by an Organisation for Economic Cooperation and Development in 2014 maintains that due to unsatisfactory assessment and evaluation arrangements that a high proportion of young people in Wales schools had low performance.  However, Donaldson (2014) noted that the Foundation Phase was the best aspect of the Welsh curriculum. The Foundation Phase Action Plan (Welsh Government, 2016) explains that many of the approaches that have been used when implementing the Foundation Phase, with focus on learning through experience will also be extended into the new curriculum therefore the need to improve upon the delivery of the Foundation Phase remains essential in creating a solid basis for the new curriculum to build on. 
Piaget (1896-1980) cited in Doherty and Hughes (2014) maintains that if curriculum planning was implemented with the understanding of children’s cognitive development then this would improve children’s development process and skills. 
However, the Foundation Phase in some settings has adopted Piaget’s (1951) approach by setting out work and tasks that meet the child’s individual needs and their rates of learning. 
The Department of Education (2019) explain that the Curriculum for Wales 2022 will be arranged around six areas of learning.
The first area being Expressive Arts this will include art, dance, music, film and digital media which will all help with the development of children’s social, emotional and physical skills which will also help children develop their self-esteem, resilience and their well- being. 
The second area of the curriculum for wales 2022 is Health and Wellbeing- This area of learning will help children not only develop their physical health and well-being but will also contribute to their mental health, this also ensuring that the four areas of curriculum are being met through creating healthy individuals.
The third area being, Humanities this Will help to develop children’s understanding and knowledge of their own cultures and heritages. 
The fourth area - Language, Literacy and Communication, through developing children’s language, literacy and communication skills these will be linking with the development of confident, ethically informed citizens and also encouraging their ambition.
The fifth area being Mathematics and Numeracy, By ensuring children have the opportunity to problem solve, connect and explore ideas.
And finally- Science and Technology, Through teaching these subjects children will be challenging their creative and experiential development as well as allowing children to develop their knowledge through curiosity. 
By ensuring all these educational subjects are taught through the Foundation Phase then they will be meeting all four aspects of the Foundation Phase Curriculum. 


Section 2 
Foundation Phase
Donaldson (2015) explains The Welsh Government’s (WAG) assessment framework has been acknowledged to have faults, where assessment for learning is not properly understood and embedded. He also maintains that there was a ‘dissatisfaction’ with the assessment arrangements, therefore stressing the need for change. 
Briggs et al. (2009) maintains that there are 3 concepts to assessment, these being; 
Assessment for learning; is an assessment that is concluded to plan and improve future teaching and learning. This requiring practitioner and child to have a continuous review of progress. 
Assessment as learning; the key area in this area of assessment is reflection of learning goals, share learning intentions and success criteria, and also to assess their development through dialogue including self and peer assessments. 
And finally, Assessment of learning; this entails working with the evidence that allows practitioners, schools, Local Authorities and Governments to examine learners progress and using the information gathered in a variety of ways. 
The Foundation Phase has adopted a new approach to their assessment framework in order to depart from the previous curriculum and their developmental views (WJE Article, 2015). Hall et al. (2004) cited in WJE Article (2015) maintains that the foundation phase now encourages a holistic approach to assessment where practitioners assess children with consideration to their previous experiences, they then built upon this to help the child’s development rather than presume age-related norms of performance. 
The Foundation Phase maintains summative assessments which are explained as formal reports or tests (WAG, 2016). Envy and Walters (2013) cited in Thomas and McInnes (2017) argue that many early years practitioners are in disagreement to this aspect of assessment due to the pressure between evidence-based curriculum and a basis on child- centred and child-led practice. 
Furthermore, Thomas and Lewis (2016) cited in Thomas and McInnes (2017) suggest that in wales there is many disputes surrounding the implementation of national testing at the age of seven, and that this is the opposite of Reggio Emelia and Te Whariki’s systems, both of these place importance on the operation of children’s learning and development  other than the outcomes such as tests. 
‘Invariably this has a significant implication for the pedagogy of play meeting- imposed targets and measurable outcomes. Arguably, UK curricula, due to the accountability in the assessment process, cannot advocate quite such a free approach to learning and some formal and discreet teaching of skills is standard practice’
         (Thomas and McInnes, 2017: no page number)
Siencyn (2010) maintains that for practitioners to be able to create suitable and developmental activities for the children in their setting they need to first understand the children’s abilities, learning styles, likes and the needs of the child. This stressing the need for assessment to help the children gain the correct resources and activities to best develop their learning potential. Donaldson (2015) also supports Siencyn by explaining that activities need to be planned out carefully to ensure that they are developmentally appropriate to the child and that the resources should scaffold children’s learning and development this linking to Vygotsky’s (1896-1934) Scaffolding theory cited in Tassoni et al (2010).
The WAG cited in Donaldson (2015) at present are ‘undertaking a consultation on proposals’ on how to improve teacher assessments with 40% of schools settings inspected having this area as a need for improvement.
The WAG (2017) suggests that the reason for observation is so that practitioners can determine where the child is on the learning continuum, to help them progress their development and to also identify any challenges or difficulties the child may be experiencing, by doing this they are able to provide the support and resources needed to help that child. 
Chilvers indicates that; ‘using observation as a method of assessment can create a much broader picture of the child and a more secure baseline from which to work’ (Chilvers cited in Siraj- Blatchford, 2005: 25).  
The Welsh Assembly Government (2017) also implies that to help children with their holistic development observation should be encourages indoors and outdoors as they state that ‘it is well documented that children may behave or learn differently outdoors’ (WAG, 2017: 10). They explain that it is important to mirror this in the assessment process. 
However, the WAG (2008) ‘observing children report’ noted that ‘observing children is equally informative whether the observation takes place indoors or outdoors.’ this implies that the context in which the observation is done will be different but will be equally as informative and will give a wide view on the child’s development. 
The WAG (2017) suggest that children where appropriate should be given the opportunity to express their thoughts and feelings on their progression across different areas of their learning and by talking to children about their activities before, during and after this will allow children to reflect on their own abilities. This links to the United Nations Convention on the Rights of the Child, Article 12; Respect for the views of the child, Article 13; Freedom of expression and also Article 29; goals of education.
Siraj- Blatchford et al. (2005) contend that assessment is the product of observing, recording and documenting children’s activities and how they do them, they explain that assessments supply the information that helps with educational decisions that affect the child. 
The WAG (2011) suggest that there was a child development assessment profile known as ‘on-entry assessment’ this was to determine a baseline assessment of the child within six weeks of them entering into the Foundation Phase. This assessment will give a holistic view of the child using the six developmental areas that consist of the profile.
However, Maynard et al. (2013) indicates that the Child Development Assessment Profile has now been withdrawn following concerns that it was not fit for purpose and because the length of time the assessments took. Siraj et al. (2005) explains the concerns to be as followed; 
· Developmental age of the child on entry to the school, some children begin school at the age of four and other children five years of age. 
· Early labelling of children 
· They suggest that the practitioner who carries out the assessment has a lack of knowledge of the child
· Gender bias, a proportion of assessments put boys at a disadvantage 
· Children may not have the same support in preparing them for their baseline assessments 
· They also explain that timing of baseline assessments is inappropriate as it is in the middle of the learning continuum. 
Hallam and Parsons (2013) suggest that In primary schools grouping children can be through several aspects; streaming (sorting children into different classes based on their abilities), setting (sorting children into classes in regards to their ability in particular subjects) and within the classroom grouping (grouping in the classroom  between abilities).
They maintain that a study undertaken including 8,875 children in the Millenium Cohort Study implied that 25.8% of children in  year 2 in school settings were set into a group for literacy and mathematics however, 11.2% of children were set in aether literacy or mathematics alone. 
The research maintained that children in the ‘lower’ sets were seen to be more boys than girls, be part of a long-term single parent household, were living in or had experienced poverty, and were part of families where the mother had qualifications lower than NVQ3. And that the season the child was born had an impact on whether they were in a ‘higher’ or ‘lower’ set. 
Hallam and Ireston (2006); Hallam, Ireston and Davies, (2002), cited in Hallam and Parson, (2013) maintain that students view setting as a way of enabling them to have work that is appropriate and suited to their needs, however, this is supported more by the students in the higher sets, than the lower sets. 
However, Whitburn (2001) who has been researching the progress of over 1000 students at key stage 2 in mathematics, established that even with the same teaching materials being used in the a classroom of mixed abilities the research shows that test results indicate an improved result to those classes that were taught in sets. He explains that ‘mixed ability classes benefitted the less able students and supported that the more able students did not suffer’ (Whitburn, 2001, cited in Hallam and Parson, 2013). 
BBC (2017) suggest that a headteacher has encouraged grouping by maintaining that the more able children get bored and frustrating with activities not challenging them enough and that the less able children get left behind. 
Power at al. (2019) however implies that evidence from the wales Foundation Phase policy maintain that the introduction of a child-centred approach to education has improved children’s wellbeing and learning outcomes in both schools and nursery settings. 
However, they also maintain that this implies greatly to the girls and learners that are in more advantaged settings. Moreover, suggesting that those who benefit the least from the child- centred approach to learning and outcomes being boys and the children in more disadvantaged settings. 
They maintain that in terms of gender this approach to learning has increased the attainment gap between girls and boys.
An article by the BBC (2017) suggests that many practitioners believe that children are aware of their grouping in sets and that this could cause an impact on the children’s self-confidence and behaviour as they are considering themselves to be labelled, practitioners also stress that the limits on children’s learning could be a cause for concern when grouping children. They also maintain that by grouping children this could possibly have a negative effect on children’s mental health which will be a cause for problems in maintaining a child’s health and wellbeing which has been noted in the four aspects of the new curriculum. 
The article does however give both sides of an argument by ensuring that some practitioners encourage the need for grouping in early years and key stage 1, due to the pressures of assessments. 
John Blake, head of education at the think tank policy exchange, cited in BBC (2017) also encourages grouping by explaining ‘if children need additional support to understand they key concepts of learning, then to give them the support needed to progress, grouping makes perfect sense’. 
Thomas and McInnes (2017) maintain that influences in creating the Foundation Phase for Wales have been drawn upon from international perspectives such as Reggio Emelia and Te Whariki.
The United Kindgom’s curriculum is parallel to Reggio Emelia’s curriculum by; having a more holistic approach to teaching and learning, viewing the child at the centre of the curriculum, putting emphasis on the learners individual needs, maintaining enabling environments for children to be able to develop, learning through play and ensuring easy access to resources for students to have a more independent lead in their own learning and also ensuring the partnership between adult and child in supporting development through experimental learning rather than imparting knowledge. 
The United Kingdom has also implemented Te Whariki’s approaches to the curriculum into their own by; ensuring that the planning of the curriculum is child- centred, acknowledgement of parent as the child’s first educator, the importance of play and holistic inclusion in learning and teaching and increased emphasis on the child’s emotional wellbeing and cultural identity. 
The WAG (2020) ‘supporting learners' progression: assessment guidance’ maintains that the New Curricula for 2022 will have three main roles in supporting children these being; 
To support children on an ongoing day to day basis, this should focus on the learner’s strengths, achievements, areas for improvement and if necessary, any barriers to learning. This should be discussed with the learner to gain knowledge on how best to proceed in the future. This should be achieved by ensuring assessment in day to day practice. This allows practitioners the ability to support all children on a day to day basis. 
Identifying, capturing and reflecting on an individual's progress in time; assessment should help practitioners understand the progress the child is making over time. Reflecting on children’s learning allows the practitioner to help plan the next process of their learning and encourage any support if needed to the child. This should include immediate next steps in helping the child progress and long-term goals. 
Understanding group progression in order to reflect on practice; this allows practitioners and leaders to see whether specific groups are making progress, this should be used to identify areas that need to be improved and areas of strength in both the school curriculum and practice including thought for how the needs of individuals are being met. This is a means for schools to ensure their curriculum, the learning and teaching, help raise standards and to also help improve attainment levels for children from disadvantaged backgrounds.
Section 3
How the outdoors helps to promote the learning area’s that have been put at the centre of the Curriculum for 2022. 
In my opinion the outdoors has not been used enough when implementing the Foundation Phase and has many beneficial aspects that link to the four areas of learning in the new Curriculum for Wales 2022. In this piece I will be discussing how practitioners can link outdoor play to the new 2022 curriculum. 
Beames, Higgins and Nicols (2012) maintain that if a practitioner has access to the outdoors and makes the decision to use this area then by doing so ‘the curriculum does not change but the context does.’ 
They also explain that learning outdoors should be a planned process that should be planned with consideration to the curriculum guidelines, in order to maximise the learning potential of these experiences.
However, I don’t agree entirely with the above statement although I do see the befits of planning outdoor play around the curriculum  I also believe that children should be allowed to experience free play and understand that both free play and planned play help develop children’s holistic development. 
The Welsh Assembly Government (WAG, 2009) maintain that the outdoors allows children to have the opportunity to be experiential which in turn allows children to be creative, to be able to move around freely and to also make noise and take risks, these aren’t areas that children can express when working in a classroom, in confined spaces where they cannot make loud sounds as their likely to be told to keep the noise down due to disturbance of other classes nearby. These link to Piaget’s (1952) theory cited in Siencyn (2010) that children learn about the world through exploration of it. 
By allowing children to be outdoors and experience the above aspects the practitioner will still be complying with the purposes of the curriculum by creating enterprising, creative contributors that can take risks, think creatively and problem solve and also the children will be able to work in teams or individually to produce ideas and products. This could link to Vygotsky’s sociocultural theory cited in Doherty and Hughes (2014) where children can learn from others. 
This will also allow children to become healthy, confident individuals as the outdoor promotes children’s mental and emotional well-being. Mark Benden, Associate Professor of Environmental and Occupational Health, cited in Homan (2018) noted ‘Children think better on their feet than on their seat’.
Homan (2018) also explains that whether it’s structured play in line with the curriculum or free play, being outdoors makes for healthier and happier minds, this is supported by Ben Fogle, broadcaster and writer who noted that the outdoors rescued him, he noted how the pressures of the classroom and exams as a child left him feeling worthless and had a lack of confidence and self- esteem. 
He noted;
There is a natural simplicity to nature; it is far more tactile and tangible than the classroom. It's a leveller; it strengthened my character and set me back on track. That’s why we should focus on wellbeing and encouraging our children to connect to the natural world.
                                 (Ben Fogle cited in Homan, 2018)
My opinion is much the same, as I believe that the outdoors can bring a sense of calmness and freedom to express yourself. It also allows you to take time to experience the stimuli such as weather, sounds and smells. Vygotsky cited in Doherty and Hughes (2014) also explains that children in order to develop their knowledge and understanding need to experience rich and stimulating environments. These also could be linked to mindfulness and taking time to slow down and appreciate your surrounding and to create a calm mind (Yapp, 2016). 
The Welsh Assembly Government (2009) encourage the fact that the outdoors expands across all aspects of children’s development; social, physical, creative, cultural and personal. Through experiencing all these developmental aspects through the outdoors, the practitioners will be achieving to meet the Curriculum for Wales 2022 by ensuring they are helping children to be capable and ambitious learners through allowing children to problem-solve. Siencyn (2010) suggests that when children come face to face with challenges this allows them to improve their problem-solving skills. By allowing children the freedom to do this then practitioners are enabling children to be capable learners who are confident and who can make creative contributions to their learning. 
They maintain the benefits to children’s physical health which is linked to the purpose of the curriculum as well as children experiencing conservation and sustainability thus helping children to be ethical and informed citizens through ensuring children learn about their community, society and the world and also ensuring they understand the impacts of their actions outdoors and the choices they make. 
To conclude, I believe that the outdoors needs to be implemented more in Early Years settings/ Schools as you can link all four aspects of the curriculum into outdoor play whether it be structured play or free play, children will still be developing holistically, there are also other benefits outside of the curriculum that children may experience from outdoor play. 



