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Introduction 
Tripp explains that Critical incidents can be incidents within the school environment observed as ‘typical’ rather than critical. However, these incidents can only be portrayed as critical incidents once they have been analyzed (2012:25). Cohen Manion and Morrison (2006:404) claim that these incidents are critical due to them being revealing to the observer and are not regarded to be routine. Within this written assignment, we will be researching and examining critical incidents in the context of reflective practice in teaching. We will be focusing on a case study of an individual learner based on an observed critical incident, critically evaluating and identifying the next teaching and learning steps. The assignment will identify areas such as the school context, looking at all contextual information. It will include methodology, exploring different observation models and evaluating the method approach used within this case study. Also, within this assignment we will consider the link of the critical incident towards the Welsh Curriculum’s four purposes of learning. Furthermore, we will examine a literature review, focusing on a critical incident and identifying areas of possible research ideas, identifying and synthesizing key points. These research ideas will include mental health, well-being and theory linked such as Attachment theory founded by Bowlby and Maslow’s Hierarchy of Needs. The use of reflective practice will be used to reflect and evaluate on the chosen focus of the critical incident and identifying the next steps. The assignment will discuss the role of critical reflection and the use of reflection models to structure reflection, while correspondingly demonstrating how this approach will inform personal and professional development. 
Observation 
Within this area of the written assignment I will be keeping the location of the Primary School observed confidential and will be using the term School X. This is supported by the BERA ethical guidelines for educational research who state under subheading Privacy and data storage section 40, “Researchers should recognise the entitlement of both institutions and individual participants to privacy, and should accord them their rights to confidentiality and anonymity.” (BERA Ethical Guidelines for Educational Research, 2018). 
          The observations taken within this assignment were within an old build Primary school in the County of Rhondda Cynon Taff. The school roll is approximately 187 pupils, aged between three and eleven years. School X has seven members of staff, both full time and part time throughout the week. It is to be noted here that the Headmistress of the school is only on site one day a week due to other commitments. The classes are split between two single age classes and four mixed aged classes. The school is above the average in both pupils being eligible for free school meals, 26% with the average being 20% in 2016 and identifying 28% of pupils having an additional learning need, the average being 25%. Within the school, very few pupils have statements of special educational needs or speak an additional first language at home. School X was last inspected by Estyn in 2016 and the school’s current performance was considered good. 
          The observations taken within this assignment were carried out within a single age, year six class holding 26 pupils: fourteen females and twelve males. Within the class there are four pupils considered to have additional learning needs, two non-diagnosed, and two diagnosed with one medicated. Additionally, there is one class teacher, no teaching assistant or 1:1 support. 

Methodology 
When observing it was important to consider which observation models would be beneficial to the study. There were four types of techniques that were considered. These are Diagrammatic, sampling, written and checklist.
          A diagrammatic method allows the reader to visualize an aspect to reflect further such as pie charts, bar charts and sociograms. The use of bar charts and pie charts are valuable due to them being self-explanatory. The use of sociograms are valuable to accurately match interactions in a social framework. 
          The Sampling method is based on the timing and type of events such as time, events and screenshot. Time sampling is taking records of observations within a time frame for a set duration. For example, recording an observation for two minutes every twenty minutes. Event sampling is when an identifiable event arises. For example, a child’s behavior or the use of an assessment for learning technique is used. 
          The written method is a way to record observations in a written way such as structured/unstructured and anecdotal. Anecdotal evidence within research can be less formal, creating a more relaxed method. However due to this, the evidence can be found harder to analyze. Structured/unstructured is beneficial within interviews or in the way we observe. Having a structured written method can possibly produce more accuracy. 
          The checklist method can be used to recognize specific behaviors and development through observation such as portage and pre coded (milestones). Portage is a checklist designed to distinguish a child’s preexisting development skills in areas such as gross, cognitive, social and language. 
          The methodology used within this assignment was shaped to benefit the observation in order to use the time we had effectively. This is where it should be noted that the critical incident observations should have been constructed over three school days, but was cut short and was impelled into one school day due to the Coronavirus pandemic and the restrictions in place within educational settings. 
          This assignment used the Case study model through the bridging process. Case studies identify the how and the way to a study, observing within real life situations (Cohen et al; 2013). Advantages of this model could include that they are accessible to all readers, not just academics. Additionally, they capture unique features that could be missed within a larger piece of data and they are strong on reality. However, it should also be considered that case studies are prone to be biased by the researcher. Nisbet and Watt’s (1984) exclaim that case studies can be selective, personal or subjective to the topic, regardless of attempts to not be. 
          This assignment also used a Structured approach by having a premade template to fill in each critical incident observation. Using a structured approach, the observer can be inactive with their opinions and be selective. Cohen et al (2003) supports this statement through stating that the observer is “…meerly noting down the incidence of the factors being studied.” However, it should be noted here that a structured template should not be an easier route and should still be used by a researcher having practiced this approach. The approach should be practiced through entering the appropriate data and at a speed (Simpson and Tuson, 2003: 10). 
          Additionally, the assignment used a non-participant approach, observing Child X from the sidelines and having not disclosed that the observer would be focusing on him. Kawulich (2005) argues against a non-participant approach, saying that having a participant aware enables checking key notes and create a relationship between the observes and participant, being able to ‘get a feel’ of a situation. Additionally, this can become a biased project due to the relationship, which counteracts against the idea that a research project should be unbiased and impartial (Kumar 2014). 
Four purposes
The observation of the critical incident is based upon a ten-year-old boy, during the main teaching of a morning lesson, having returned after a full week of absence from school, not relating to COVID-19 regulations. The child shall be referred to as Child X, in order to keep confidentiality. The class were provided with a direct task after the core teaching. Child X had his head on the desk, not carrying out the literacy task. The class teacher was walking around the classroom repeating the task, when noticing the child disengaged and went to his aid; Child X refused to complete the task. The classroom teacher then called Child X to come to her desk to discuss the task, he refused. On the third call to Child X, the class teacher raised her voice and advised him to sit in front of the class so that she could help him and ensure he understood what was expected from him. Child X does so begrudgingly and is evidently upset with tears and a red, blotchy face. The class teacher attempts again to converse with Child X, getting down to his level and this time asking about how he is feeling, there is no response and therefore the teacher advises Child X that she will give him some time to calm down and that she will return back shortly. Child X keeps his head down for three more minutes then sits up, wipes his face and starts attempting his work quietly, without aid. 
          This Critical incident can be linked to The Welsh Government curriculum and their 4 purposes of learning, particularly Ambitious, Capable Learners and Healthy, Confident Individuals. Professor Graham Donaldson’s (2015) report for the Welsh Curriculum, documented in the Successful Matters publication, the importance of well being within a child and how that has an imperative link to mental health. “Schools need to care both for children and young people’s physical and emotional needs and help them to take responsibility for their own lives…”  
          Under the purpose of children becoming Ambitious, Capable Learners, children and young people should be able to set themselves high standards and seek and enjoy challenge, they should be able to explain the ideas and concepts that they are learning about, alongside others. Under the purpose of children coming Healthy, Confident Learners, children and young people should be able to develop their wellbeing and mental health by building on their empathy, confidence and ability to be resilient. 
          The Welsh Government are convinced that well being maximises and learning and they believe it will be a major challenge and area to embrace. The ‘Mind Over Matter’ report commissioned by the National Assembly for Wales’ Children, Young People and Education Committee (2018) states that levels of stress and anxiety among pupils are rising. The new curriculum has developed a whole area of learning and experience under the name ‘Health and Well-Being’ and they believe that “Engagement with this area will help to foster a whole school approach…” (Welsh Government, 2019). 
Literature review 
The above critical incident can be linked to many areas of potential research, however the route that this assignment will focus on will be emotional literacy and mental health. Throughout this, focusing on theories such as attachment and hierarchy of need. As well as mental health, alongside the wellbeing of a child. 
          The World Health Organization (2014) discusses mental health as a state of a child’s wellbeing, being able to recognize their own abilities and are capable of managing stress within their lives. 
          Mental health has become a topic well discussed over the past decade and is now having a light shone on it, noticing the effects it has on children and young people. The Mind over Matter document (2018) discusses mental health within Wales and expresses that “the levels of stress and anxiety among pupils are rising” and that there is an estimation that within an average size classroom, three children will have a mental health issue. For many years, wellbeing and self-esteem has been seen as a fundamental occurrence within psychology (Leary & MacDonald, 2003; Watson, Suls, & Haig, 2002). The Good Childhood Report (2020) discusses the importance of wellbeing, looking at different areas within a child’s well being such as appearance, family, friends and school. The report suggests that there is connection between mental health and wellbeing, not simply conflicting between one another. Additionally, they believe that Positive wellbeing enriches a child’s life and that a child has the right to a good childhood, and that it should provide and prepare them with the tools to transition into a respectful adulthood. This is supported by The United Nations Convention Rights of the Child (1989) under Article six which states that every child should “…have the right to life and grow up to be healthy.” This is ensuring that every child has the maximum amount possible to develop holistically. To look at holistic development within the classroom, it is important to consider the environment and that it enables the child to develop. Montessori (1910) believed that the environment was a key factor to a child’s holistic development; “To assist a child, we must provide him with an environment which will enable him to develop freely.” 
          Mental Health can begin mostly within childhood (Dogra et al., 2009). Howard et al (2009) explains that poor mental health can commence through a range of motives. It can stem from genetics and brain development, through a child’s coping mechanism and resilience, or through positive and negative experiences. One way that a child can express their mental health is through the way they behave and express themselves. Many children can be portrayed as ‘acting out’ or being ‘disruptive’. Acting out can be a way that a child builds a metaphorical wall around themselves, a defence mechanism. This defence mechanism of ‘bad’ behaviour defends themselves from things such as stress and anxiety in an attempt to override their feelings that are overwhelming or even unmanageable due to their age and stage of development (Burton et al., 2014). It can be often that these behaviours can be through an undesired change; not limiting but considering factors such as divorce, bereavement, domestic abuse or physical illness. This can create a feeling of not wanting to leave the parent or guardian and come to school, possibly expressing behaviour as an attempt to return home. It could also be considered here the effect of attachment on a child. Dogra (2011) believes that a child’s underdeveloped appropriate attachment is a direct manifestation of the parent or guardian’s caring of the child. 
          Attachment theory has been developed for many years, founded on the work of John Bowlby. John Bowlby created a theory about affectional bonding between a child and a parent or caregiver, in which a child experiences security and comfort (Golding et al., 2013). Golding et al (2013) discusses the emotional needs of a child through the form of attachment and that it is important for a child to be alongside someone they have developed attachment with in times of worry, fear or the need for comfort. It is important to consider here the importance of building a relationship with learners here and not limiting attachment solely between child and parent or caregiver. In these times, the child is often feeling unsafe. This then links to Maslow and his hierarchy of needs. Maslow studied the structure of human needs and later formulised these needs into a pyramid. There are five levels of needs. 
· Psychological needs that are basic rights such as breathing, food, sleep and water.
· Security needs that are based on safety such as their body, family, health and where they live.
· Recognition needs that are based on love and affection such as friendships and family.
· Esteem needs such as self-esteem, confidence, achievement and the respect of and from others. 
· Accomplishment needs such as having skills that promote creativity, problem solving, morality, and lack of prejudice. 
Pierre Pichere (2015) illustrates Maslow’s hierarchy of needs theory is progressive and that once a level has been satisfied, you can then move up to the next one and that the levels can not be jumped. For example, would a child worry about the security of their belongings when they are hungry, having not eaten all day or longer? 
          Even though Maslow’s theory is used frequently within education and childhood development, it is also important to recognize its limitations. Pichere (2015) discusses these limitations such as the hierarchy of needs having a “lack of nuance” and that some needs are more natural and important than other. For example, a person may not eat for a time frame of multiple days while a person may not be able to breath for a time frame of minutes. Additionally, the theory can be considered one sided and biased, due to it being researched and studied in a more western civilized environment, implying that these needs only relate to a population of Christians and those who are wealthy. 
          Baneerjee et al (2016) argues that the idea of resilience has been noticed not only within mental health, but also education. Estyn (2020) supports this by addressing resilience to not be a way of children facing their challenges, but a way for them to cope easier through a number of factors at a particular time. Some of these factors could include belief in their own ability to cope, a range of approaches to help them cope, self-esteem and self-confidence, and having positive relationships with others in which to lean on for support. Cahill et al. (2014, p.14) expresses that being resilient offers the opportunity for a child to thrive. They also add that there are strategies for schools to use to enhance resilience, such as a whole school approach in which can provide an environment which is secure and supportive. 

Reflection/evaluation and next steps
On reflection of the focus chosen of the critical incident, it was suggested that mental health and well-being plays a big part within a child’s development and that the Welsh curriculum is putting strategies in place to support this. Through reflection, some possible next steps were identified from the critical incident. 
         Firstly, a next step would be to support a whole school approach. Schools should be able to recognize the role and importance of resilience and providing interventions for mental health (Murphy and Fonagy, 2012, p12). Some ways in which a school can adopt this by; 
· The voice of the child. Children should feel confident to express their opinions and beliefs. Children should be aware and acknowledge their rights in order to reach their full potential. The literature supported this by discussing Maslow’s Hierarchy of needs and the five levels involved, starting with basic needs such as food and rising to accomplishments such as mortality. 
· Partnership with parents/guardians and outside agencies. This can be adopted though effective communication and being aware of social situations that may be happening at home or outside of school. The literature review supported this by discussing the effects that events at home can have on a child’s mental health, well being and their ability to be resilient, which can play a part in the way that they behave and express themselves within the classroom environment. Additionally, CAHMS provides interventions and therapeutic approaches such as play therapy, art therapy, cognitive behavior therapy and family therapy (Howard et al. 2017, p13).
· Leadership and management committed to change and implementing policy. Being able to implement policy that safeguards children and benefits them within their mental health and well-being.  The literature supports this by discussing the United Nations Convention Rights of the Child and articles involved to promote a child’s holistic development, linking it to theory. 

Critical reflection is a procedure of ideas involving practitioners to research and discover how they work (Brookfield 1998 pg 197). Being a critically reflective practitioner means observing through four corresponding lenses. Brookfield (1998) discuss these lenses as:
· Critically Reflective Lens 1: Our reflection as a learner of practice. Considered to be one of the most fundamental skills to have, being able to self -reflect to one’s own experiences results in being able to talk to discuss about events in practice. 
· Critically Reflective Lens 2: Our learners’ eyes. Seeing ourselves through the learner’s eyes creates opportunity for the practitioner to continue their professional development. A person’s experiences are most likely to have an influence on the way they teach.  This lens help’s teachers to teach more instinctively and without this information, it can be hard to teach well.
· Critically Reflective Lens 3: Our colleagues’ Experiences. Talking to colleagues about one another’s practice serves as a mirror which reflects to us different experiences and actions. Talking to colleagues about issues and gaining their views 
· Critically Reflective Lens 4: Theoretical Literature. Reading and educating yourself on theory can help put a ‘name’ to the practice that we illustrate within the classroom environment. Discovering theory can educate practitioners into realizing that errors or mistakes made can be formed from issues that are out of their control such as economical, political and social. This then shines a light on the process of preventing a practitioner to fall victim into believing they are to blame for everything that happens within the four walls of a classroom. Additionally, Brookfield (1998) mentions that learning theory based on cognitive and more development can understand a child’s anger can be explained through them noticing a change. This is supported through by the literature review which discusses behavior being used as a shield of support (Burton et al., 2014).  
These approaches will help enlighten a practitioner’s professional and personal development through alerting them to the problems that need addressing, becoming aware of problems while in the early stages. Also, it develops the learners’ reflectivity, noticing patterns in their work. Additionally, it builds trust between the practitioner and their colleagues and their learners, creating safe spaces to communicate openly. Furthermore, it models critical thinking. Students learn through watching and this links with the Welsh Curriculums four purposes of learning: Ambitious, Capable Learners, Enterprising, Creative Contributors, Healthy, Confident Individuals and Ethical, Informed Citizens. 
Conclusion 
To Conclude this assignment, through looking at the school context, methodology and different areas within the literature review, and reflection, we have identified key talking points relating to critical incidents and the different approaches that can be taken. The approach taken within this assignment was complimentary towards the task, having the observer research, study and practice new techniques linked to new key factors and areas within primary education. 
           The most beneficial approach was that it was structured, creating a clear template that encouraged the observer to stay on task and guide them in a particular area. However, the most impractical approach of methodology was the non-participant approach due to the observer believing it would have been beneficial to discuss Child X’s emotions that morning and throughout the observation. 
It is believed that these approaches link to the role of the reflective practitioner through developing pedagogy, research has influenced my professional pedagogy within the classroom, it would ensure keeping up to date knowledge on key factors that affect children’s learning and their overall wellbeing. 
          Through developing innovation, using a range of strategies to promote positive behavior within the classroom, which will help encourage a beneficial learning environment and how it improves the individual learner’s outcomes. 
          Through Professional learning, seeing links to research from prior knowledge, resulting in also reflecting on their own professional development. 
           Through developing Leadership, being able to identify areas of development that are expected to take responsibility of in their own development. 
Finally, through collaboration, seeking advice from others, observing professional teams and reflecting how to contribute to teamwork within future practices. 
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What is the purpose of the ‘case study’ and ‘critical incident’’ bridging activity?

You will recall that a ‘case study’ can be thought of as ‘an instance in action’ according
to Nisbet and Watt (1984 p.72 (in Cohen, Manion and Morrison 2006 p.253) and that Tripp
(2012) observes that deep analysis of ‘critical incidents’ can inform teacher judgement
and practice and although they can be serious in nature, they may also be observed
moments that are ‘funny, sad, witty.....boring, good” or possibly even ‘trivial.” For Tripp,
observation and deeper analysis of the implications of the observed incident offers rare
opportunity for deeper understanding of your development and pedagogy .

By the end of the test phase, you will have identfied a small handful of incidents that
hold the potential to open up deeper reflection and study (for the assignment) in relation
to two or three areas that have been highlighted at university in the module content. In
this way, it is you as the researcher that makes the incident ‘critical.” You will have
observed up to three lessons recalling the central importance of maintaining the respect,
dignity and anonymity of all participants (staff and pupils) at all times (BERA 2018).

The form below can be used as a framework for observing learners and learning
experiences. As is often advised (Cohen Manion and Morrison 2006), you may wish to
make short notes only during the obervation in case you miss an important element of a
potential ‘incident’ whilst writing. Researchers are advised to make detailed notes as
soon as is practically possible following the observation.

IMPORTANT:

Use the forms below for your observations and to record incidents. You will need to
observe four teaching episodes and identify four potential incidents. It is a requirement
of the assignment that these be included with the appendices to your research
assignment. You will be able to access copies of these forms on Moodle.

OBSERVATION / FIELD NOTES
3 dapted from Fletcher Wood (2016)

Date and time, year group:

Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of
study? Indoors/outdoors? Ability range? Any particularly relevant information).
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Objectives . : .
(What happens in the environment that communicates the purpose of the experiences?
What can be observed regarding the way lesson activities relate to these purposes?
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Assessment
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anything be observed regarding the development of knowledge during or after the
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to Nisbet and Watt (1984 p.72 (in Cohen, Manion and Morrison 2006 p.253) and that Tripp
(2012) observes that deep analysis of ‘critical incidents’ can inform teacher judgement
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What Is the purpose of the ‘case study’ and ‘critical incident’ bridging activity?

& N ion' ding
? A ‘case study’ can be thought of as ‘an instance in action® accor .
\“&W&J:\Z‘l\h‘/gi‘t‘ 59;4 p.72 (in Cohen, Manion and Morrison 2006 p.253) ar.1d that Tripp
l;’()1125) ob;erves that deep analysis of ‘critical incidents' can inform teacher judgement
:md practice and although they can be serious in nature, they may alscl) bg obs'erved
moments that are ‘funny, sad, witty.... boring, good’ or possibly even trivial.” For Tripp,
observation and deeper analysis of the implications of the observed incident offers rare
opportunity for deeper understanding of your development and pedagogy.
you will have identfied a small handful of incidents that

ntial to open up deeper reflection and study (for the assignment) in relation
?g It‘iv:)hgrptohtreee areas tgat h§ve been highlighted at _uniyersity ir_l @he rpodule Fontent. In
this way, it is you as the researcher that makes the incident ‘cntlca!. ng will have
observed up to three lessons recalling the central importance of njamtalmng the respect,
dignity and anonymity of all participants (staff and pupils) at all times (BERA 2018).

By the end of the test phase,

The form below can be used as a framework for observing learners and learning
experiences. As is often advised (Cohen Manion and Morrison 2006), you may wish to
make short notes only during the obervation in case you miss an important element of a
potential ‘incident” whilst writing. Researchers are advised to make detailed notes as
soon as is practically possible following the observation.

IMPORTANT:

Use the forms belo§~ for your observations and to record incidents. You will need to
observe fqur teaching episodes and identify four potential incidents. It is a requirement
of ghe assignment that these be included with the appendices to your research
assignment. You will be able to access copies of these forms on Moodle.

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

LDate and time, year group: /l ZS - V{((,/ 1

Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of
study? Indoors/outdoors? Ability range? Any particularly relevant information).

Mathmacted - (inoleors:
i A Jeston, /m{jm aptes ploy

Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards

learning seem like at this point in time?)

more Cadm (han MO/W'
ledl oledruprde

ouLdpanen
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