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	Targed/Targets
	Yr hyn rwyf wedi'i wneud yn yr aseiniad hwn... / What I have done in this assignment...

	Targed/Target 1
	Present the ideas of others in your own words.

	· Utilised less direct quotations
· Paraphrased the work of others, in as little words as possible.



	Targed/Target 2
	Use standard English wherever possible instead of abbreviations.

	· Other than School Development Plan (SDP), I have limited the use of abbreviations. 



How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.
Introduction
School development planning is arguably fundamental to improve the quality of teaching and learning (Ndayeni, 2019, Welsh Government (WG), 2014; MacGilchrist & Mortimore, 1997). It is also a statutory requirement of all maintained schools in Wales to devise a School Development Plan (SDP) that adheres to the Education (School Development Plans) (Wales) Regulations 2014 (WG, 2016). This report will explore an action point taken from a previous placement school strategic target to examine how the school develops an aspect of the SDP. In consideration of the Ethical Guidelines set out by the British Educational Research Association, and to protect the anonymity of the school and to preserve confidentiality, ‘’School A’’ will be referred to in the report. School A is situated in rural Mid Wales (School A, 2021). There are currently two hundred and one learners enrol, eighteen per cent of these are eligible for Free School Meals, which equates to the all-Wales national average (School A, 2021). The proportion of learners with Additional Learning Needs is twenty per cent, which is one per cent below the Welsh average, and the proportion of learners from ethnic backgrounds is low at approximately two per cent (School A, 2021).  Priority 2 in School A’s SDP sets out to ‘’Ensure effective assessment for learning strategies that create independent and capable learners’’ (School A, 2021, p.5).




Literature Review
The process of devising an SDP involves a four-staged continuous cycle in which a school will engage in a self-evaluation, identify the priorities for improvement, develop strategies to address them and then implement and review the progress and impact (WG, 2014). An example of the typical process is illustrated in Figure 1, and as shown in the planning cycle diagram, the school’s vision will direct the aspirations of the SDP (WG, 2014). These stages of school improvement are perhaps echoed in Estyn’s (2016) report, ‘’Leadership and primary school improvement’’; Estyn (2016) also present a four-stage model for school improvement, which perhaps differs to Figure 1, as it focuses on leadership development in the school improvement process. Whilst both the Welsh Government (2014) and Estyn (2016) indicate that the vision is at the centre of school improvement, Estyn (2016, p.3) suggests that the vision will ‘’evolve’’ as the school improves, whereas the Welsh Government (2014) indicate that the school’s vision is stationary. Within the school’s priorities, the school will set out the plan to address national priorities, such as raising standards in numeracy and literacy (WG, 2016). Arguably, the hidden political economic agenda to develop economic and productive nations may hijack the well-being emphasis in the SDP and schools may focus on the cognitive development of learners to drive academic achievement (Arshad, Wrigley and Pratt, 2012). Moreover, Xaba (2006, p.24) suggests that the external SDP requirement directs schools’ planning, which may yield ‘’superficial and unrealistic’’ targets. However, Broadhead and Cuckle (2003) argues that school development planning considers learners’ holistic and academic achievement to support whole school improvement. Whilst SDPs are intended to lead to school improvements and in turn develop the standards of teaching and learning (WG, 2014; Estyn, 2016), Xaba (2006) indicates that not all SDPs lead to school improvement. 








Figure 1 – The process of School Development Plan
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(Welsh Government, 2014, p.7)
In consideration of Priority 2 of School A’s SDP, the report will focus on the action to develop verbal feedback, as an Assessment for Learning (AfL) strategy. Fautley and Savage (2008) indicate that assessment is paramount for improving progression, as well as proving progression. This focus relates to the purpose, ‘’ambitious, capable learners’’ (WG, 2020, p.11) and the pedagogical principle, ‘’employ effective assessment for learning principles to enable all learners to make progress’’ (WG, 2020, p.27) in the Curriculum for Wales. Feedback is arguably an important aspect of assessment (Black and Wiliam, 1998), which Hattie (1999) described as ‘’the most powerful single moderator that enhanced achievement’’. This statement was later supported by Hattie’s (2009) meta–study that recorded feedback as one of the main features that improved learner outcomes. Similarly, the Education Endowment Foundation (2019) research indicates that feedback is low cost to implement but can have a high impact on learner progression. It may be argued that verbal feedback is more effective than written as it offers more opportunity for dialogue between the practitioner and learner (McGill and Quinn, 2019; Erturan-Ilker, 2014). This is perhaps supported by Hattie and Zierer (2018) who emphasise the importance of dialogue, rather than monologue in the classroom. Similarly, Kerr’s (2017) research indicates that learners perceive verbal feedback as a form of focused conversation that identifies personal and task goals, which differs to classroom dialogue. McGill and Quinn (2019) indicate that verbal feedback, when implemented effectively, can impact on the engagement of all learners, including those who are disadvantaged. This is perhaps echoed by Erturan-Ilker (2014) who suggests that effective verbal feedback bridges the gap between learners’ current performance and the desired learning outcomes. Whilst there are no statistical-based evidence, McGill and Quinn (2019) also suggest that verbal feedback may lead to achievement gains. An important consideration of verbal feedback is perhaps that it should be delivered timely and identify the specific suggestions of improvement, which is then understood by the recipient, to support learners’ progression (Black and Wiliam, 1998; Hattie and Timperley, 2007). Another strength of verbal feedback, perhaps in comparison to written feedback, is that it can minimise feedback misconceptions (Van der Kleij et al., 2017; Carless, 2013). There is perhaps a concern that some learners may have difficulty interpretating written feedback due to factors such as reading ability (Al-Bakri, 2016). However, in a class of thirty learners, it may be questionable how realistic it is to expect the practitioner to provide frequent and quality verbal feedback to every individual (Siewert, 2011).
Developing an action point 
In collaboration, School A leaders analysed the school performance data and impact assessment sheets, completed by the learning teams (School, A 2021). Then, the senior leadership team compiled the Self-Evaluation Report that informs the annual SDP. Self-evaluation is arguably a critical mechanism to support school development (Chapman and Sammons, 2013; Nelson, Ehren and Godfrey, 2015). Caputo and Rasteli (2014) suggest that school self-evaluation supports improvement to the teaching and learning quality, which should in turn improve learner achievement. This is echoed in Estyn’s (2014a) report that highlighted the correlation between effective school self-evaluation and improvements to the educational experiences and outcomes for learners.

The Self-Evaluation Report was written by staff and governors in a self-evaluation workshop (Lewis, 2021). Estyn (2020) suggests that collaborative self-evaluation, which involves all stakeholders, develops ownership and understanding of the school’s vision for improvement. This shared self-evaluation responsibility is also echoed in the Welsh Government’s (2014) SDP guidance document. Whilst it may be argued that internal self-evaluation can lead to bias or inaccurate reflection (Faddar, Vanhoof and Maeyer, 2018), the Welsh Government (2014) may suggest that the role of the Challenge Advisor, as a stakeholder, is to validate the school’s self-evaluation by external review. School A’s SDP priorities were agreed following the self-evaluation workshop and then discussed with the ERW Challenge Advisor to ensure the school were addressing the appropriate improvement areas. Challenge Advisors are perhaps fundamental in supporting schools to identify and implement the actions required to lead to improvement (WG, 2014). 
Effective school self-evaluation will be informed by qualitative and quantitative data analysis (WG, 2014). In School A’s most-recent Estyn (2014b) inspection report, assessment for learning was identified as an area to further develop to advance progression. However, the school may have progressed in development since the last inspection, which perhaps proves the importance of the triangulation of data in the self-evaluation process. To inform the Self-Evaluation Report, School A also distributed an SDP questionnaire to parents and carers to collect qualitative data; the results of the questionnaire indicated that progression was an area that the school could develop further to improve the teaching and learning (Lewis, 2021). Estyn (2018) indicated that involving parents and carers in identifying the priorities for school development heightens their sense of value and contribution to the school. This information complied with the quantitative data analysis then supported the rationale for this priority. The quantitative data included performance data and progress data which informed the senior leadership team that overall, the rates of learner progress were low, and the rates of learners’ progression did not reflect rate of progress which they were capable (Lewis, 2021). This use of data-based decision-making for school improvement is perhaps echoed in a case study in an Estyn (2016) whereby the headteacher analysed the school’s performance data to identify the areas for improvement at a whole-school level. Furthermore, Schenke and Meijer (2018) emphasises that data use should be utilised as a continuous school development process, and not as an accountability measure. 



In School A’s SDP, the stakeholders that are accountable for Priority 2 are the headteacher and deputy head (School A, 2021). These members of staff are also accountable to report on progression to the Governing Body (School A, 2021). This is perhaps significant as the Welsh Government (2014) outline that the SDP should contain the accountability details to ensure successful strategic planning. Furthermore, Estyn (2016, p.7) highlight the importance of developing a ‘’culture of accountability’’ in primary school improvement, suggesting that the leadership team have a duty to seek and report on the progression in the SDP. 
Following the self-evaluation, School A then devised the SDP. As recommended by the Welsh Government (2014), School A’s governing body consulted with the headteacher, school staff, parents and carers and the ERW challenge advisor to create the SDP. Stakeholder engagement in strategic planning development is arguably imperative to an organised and coherent strategic plan (Chukwumah, 2015), which in turn will improve the quality of education in schools (Fernandez, 2011). Within the SDP document, School A’s three-year priorities were set out with the actions, timescales, stakeholder involvement and professional development needs. Kiprop and Kanyri (2012) outline that the SDP should state precise targets and a timescale for attainment, which may lead to more realistic and impactful short- and long-term targets (Handover Research, 2014). School A set three milestones, in accordance with the school terms, which the Welsh Government (2014) recommend, to track and reflect on progress throughout the academic year (School A, 2021). As the SDP is a ‘’live’’ document, which is regularly updated to reflect the school’s progression (WG, 2014, p.3), School A utilise a colour coded system to track progress (School A, 2021). In addition, School A developed a success criterion to measure the intended improvements, another Welsh Government (2014) recommendation. Chukwumah (2015) suggests that an incomplete SDP, that lacks these essential components will lead to poor implementation and in turn poor academic standards and outcomes. This is supported by Pearce and Robinson (2013) that emphasise the importance of a robust strategic plan to ensure successful implementation and outcomes for school improvement. The SDP Regulations (2014) outline the minimum requirements in the SDP document (WG, 2014) that perhaps ensures effective strategic planning.



To measure the impact, School A identified that monitoring and evaluation will be conducted termly (School A, 2021). The Education Endowment Foundation (ND) suggest that progress should be monitored on frequent assessment points, each full term. There is an emphasis on pupil voice in the activities to monitor and evaluate; these include pupil voice panel, learning walks and wall trawls (School A, 2021). Pupil voice is advocated in Article Twelve within the United Nations Convention on the Rights of the Child (UNICEF) (ND) and sets the statutory responsibility of adults to listen to the views of children. The significance of learner involvement in the school improvement is also supported by Education Scotland (2018) and Pekrul and Levin (2005) that indicate that learners can offer an insightful perspective that can enhance school improvement.

Reflection and Evaluation 
In the final stage of the school development planning cycle, School A will review the impact in the summer term, as part of the annual review (WG, 2014). According to the colour-coded progress system, School A have made ‘’strong progress’’ in developing the target, verbal feedback (School A, 2021, p.5). In milestone one, School A evaluated that a range of strategies were utilised to provide effective verbal feedback to learners, which impacted on learners’ progress (School A, 2021). AfL is perhaps integral to progression and improving learning outcomes (Dunn, 2017; Black and Wiliam 1998). In the second milestone, School A identified that most learners were able to evidence work that they have improved through the verbal feedback input from the class teacher, or teaching assistant (School A, 2021). 

Within the school self-evaluation, School A utilised various qualitative and quantitative data from various stakeholders to inform the SDP priorities.  This triangulation of data, demonstrated in School A’s self-evaluation process, is arguably an important process to inform school improvement (Schildkamp, 2018). An over-reliance on assessment data is perhaps a narrow lens to analyse school performance (Bernhardt, 2013). Whilst Schildkamp (2018) suggests that the school leader, or headteacher, is a crucial stakeholder in the data use process, Bridghouse and Woods (1999) emphasise that different stakeholders will offer different perspectives on the data. Arguably, an important consideration of data analysis, as part of strategic planning, is that data use should not focus on attainment and learners’ weaknesses, but it should also recognise learners’ strengths (Park et al., 2013). Therefore, as part of the self-evaluation process, School A should perhaps highlight the areas of strength within the school and build on these aspects (WG, 2014).

School A effectively involve the key stakeholders within the SDP to develop a shared responsibility and ownership to the school improvement (School A, 2021). Bridgehouse and Woods’ (1999, p.114) writing highlighted the challenge of striking a balance between stakeholder ‘’pressure’’ and stakeholder ‘’support’’, suggesting that this balance will determine the success in school improvement. This is perhaps supported by Estyn (2019) that suggested that stakeholder involvement is paramount to identify the priorities for school improvement. School A’s headteacher indicated that the response rate from the SDP parental questionnaires is an area to improve. Estyn (2017) share the success of a school’s online questionnaire to collect parental views to inform the SDP, which Thomas (2017) may also support the use of online questionnaires as an advance from the paper method. 

Based on the literature, another suggestion to develop School A’s SDP is to involve the learners in the self-evaluation process. Although the learners lead the monitoring and evaluation activities, learners’ participation in the self-evaluation would perhaps enhance the self-evaluation model (Demetriou and Kyriakides, 2012). School A could utilise group interviews with learners to enable learners ‘’to engage in discussions about data and other self-evaluation evidence’’ (Education Scotland, 2018, p.9). This is perhaps supported by Schildkamp (2018) who suggests that learners are key stakeholders in the process of data use. 

Another tool that may prove useful, to review and measure the impact could be focus point lesson observations. Whilst School A utilise learning walks, to monitor and evaluate, a focus point lesson observation may perhaps ensure an opportunity to observe verbal feedback in practice. Bernhardt (2017) supports the use of lesson observations as a tool to measure assessment.  Furthermore, an Estyn (2014, p.30) case study shares the use of lesson observation to develop a reflective and evaluative culture in the school environment. Whilst it may be argued that the observer effect can negatively impact on those observed (Halim, Wahid and Halim, 2018), Estyn (2017) report on a school’s strategy to practitioner peer assessment, through the use of observations, to identify practice to share and improve. Therefore, it is perhaps the responsibility of the senior leadership team to develop a positive culture towards peer assessment amongst practitioners in the school (Estyn, 2014). 



Conclusion 
This paper has explored School A’s systematic process to develop one aspect of the School Development Plan. As discussed, this document should be informed by purposeful discussions and data analysis, involving all stakeholders, rather than planning for the purpose of meeting external requirements (Xaba, 2006). An important consideration is that each school will have an individual development plan, which will be informed by the unique context and challenges (WG, 2014). 

In future practice, I will engage in the School Development Plan to ensure that I plan in consideration of the school’s priorities. This is also an expectation, outlined in the Professional Teaching Standards (WG, 2017, p.60), to support ‘’formal leadership roles’’. This may also link to the standard, ‘’continuing professional learning’’ (WG, 2017, p.94), if undertaken additional training to fulfil the requirements of the SDP’s priorities. 
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