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     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.

	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	30
	

	




	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	




	
	

	
	
	

	3. Cognitive and Intellectual Skills

	20
	

	




	
	

	
	
	

	4. Practical Application Skills

	10
	

	




	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	




	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	


Evaluate how adventurous activities contribute to the development of children’s physical literacy.

Physical literacy is a concept which “likens movement fluency to language literacy” (Jurbala, 2015, p.367). An alternative definition by Whitehead (2010, p.11) describes it as “The motivation, confidence, physical competence, knowledge and understanding to value and take responsibility for engagement with physical activities for life”. It is an idea which suggests that the greater an individual’s ability to interact with their surrounding environment through movement, the more likely they are to develop a positive life-long relationship with physical activity. This leads to a positive upward spiral of skill-level, health and well-being and is a holistic disposition encompassing “four elements: affective, behavioural, cognitive, and physical” (Robinson and Randall, 2017, p.44). With much of physical literacy developing in childhood through fundamental movement skills, including crawling, walking, and jumping, it is important to encourage engagement through the activities provided domestically, during play and in schools. It has been suggested that partaking in adventurous activities beneficially contributes to the development of children’s physical literacy, due to various factors including the use of the outdoors, a unique level of unpredictability and challenge and the sensory experiences they can offer. I will therefore evaluate this idea and the ways that adventurous activities can develop children’s physical literacy.

Adventurous activities could aid children’s physical literacy through the affordances provided by the outdoor environment they are typically set in. Affordances are described as the functional provisions of an environment, what “it offers to the animal…provides or furnishes” (Gibson, 1986, p.127). The outdoor settings of adventurous activities provide many opportunities: uneven surfaces for rolling, running, and climbing, unrestricted space providing freedom and uncertainty, and variety which cannot be achieved in indoor environments. As stated by Fjørtoft (2004, p.111), “natural environments represent dynamic and rough playscapes that challenge motor activity in children.” This idea is reiterated by White, (2010) who confirms, “the outdoors perfectly supports… physical, emotional, social and cognitive development” and that “toddlers need the variety and stimulation that’s found outdoors… they are enthusiastic learners, constantly investigating and experimenting with their world.” This idea of the affordances offered by the outdoors being beneficial to children’s physical literacy, can be expanded when considering prepositions and the opportunity to experiment with locomotor skills possible (Gallahue, Goodman and Ozman 2021, p.224). There are endless combinations, including moving over logs, through bushes or under trees, at any speed or direction, which again cannot be replicated in indoor non-adventurous settings. Adventure allows children to “take the initiative in more physical and complicated activities—with some even being challenging and risky,” whilst a variety of prepositions and locomotor opportunities can aid the development of “spatial awareness, complex mental mapping of the area,” “systemic coordination, balanced development, hand-eye coordination, and skeletal-muscle development (Jeon, and Jun, 2021 p.5). This clearly shows that the affordances of outdoor adventurous activities can aid imaginative and creative play, alongside the physical development of fundamental movement skills, overall improving all aspects of the holistic make up of children’s physical literacy. 

However, adventurous activities may not be the best method of developing physical literacy, as standard, indoor activities could be more beneficial in our post-modern society. Beurden et al. (2003, p.493) found that traditional PE lessons achieved similar developmental results as adventurous activities stating, “PE lessons are an ideal setting to improve child fundamental movement skills,” echoed by Lopes, Stodden, and Rodrigues (2017, p.589) who found that activities like handball and gymnastics “can effectively promote physical fitness and motor skill development”. This raises the question as to whether adventurous activities are uniquely needed, or if the same development in children’s physical literacy can be achieved through more easily accessible indoor activities. In my personal experience, sports-hall games such as netball have the potential to encourage lifelong engagement in physical activity. As seen in Clark and Metcalfe’s Mountain of Motor Development (2002, p.10), they offer opportunities to build a large foundation of movement skills, such as throwing and catching, which can be developed through good quality practise, increasing motivation, and leading to lifelong participation by allowing progression to skilful and competitive levels. Building from this, facilitators may feel more comfortable letting children participate in traditional activities, as they are viewed as containing less risk and may be a more accepted and accessible way of improving children’s physical literacy. When asked if they would let their child play alone outside, parent responses included “I don‘t think I would ever do that,” and “The world is a very different place now than it was when we were growing up” (Sutterby, 2009, p.290), with one teachers union dissuading from outdoor residentials, believing there are “great personal and professional risks involved” (Gill, 2013, p.66). This highlights the idea raised by Gill (2013, p.63), that “a high degree of supervision and control has become the norm for… adults in positions of responsibility for children”. A fear of abduction, increased urbanisation and traffic or decreases in green spaces could be explanations. This eludes that facilitators may disapprove of, or prevent their children from participating in adventurous activities and therefore in our risk-averse society, it would be impossible for these children to develop physical literacy through adventure, and controlled artificial alternatives may be more widely accepted and gain a higher uptake.

Contrastingly, it could be argued that the risk involved in adventurous activities is essential to the development of children’s physical literacy and not experiencing the exciting, sensory, and imaginative nature of these activities could be detrimental. Children can be exposed to different textures and feelings, like getting wet in the rain while hill-walking, smells such as pine needles when tree climbing, tastes, sounds and sights, which can contribute to the development of physical literacy, through experiencing different and unusual settings and scenarios. One element of adventurous activities that particularly encourages imaginative physical activity, is the presence of loose parts like sticks and stones. These are used in many activities typically run by schools or scout groups, such as shelter building or fire making, and can provide opportunities for creative and cognitive development. A study by Zamani, Z. (2016, p.172) found loose parts “inspired children's imagination and social engagement.” whilst these ideas were replicated by Branje et al. (2022, p.194) who discovered they also provided “opportunities to combine/ repeat movements and take risks; supporting physical, cognitive and socio-emotional (holistic) development”. The presence of loose parts in adventurous activities (either natural or manmade technical equipment), offer another layer to physical literacy development through object control, cross lateral movements (e.g. paddling) and provide opportunities to improve fine motor skills (knot tying or using climbing karabiners). Maude (2010, p.111) states that imaginative outdoor activities “facilitate the establishment of many of the other attributes that are characteristic of a physically literate individual, including motivation, confidence, environmental and interpersonal engagement, self-knowledge and self-expression”, again highlighting how adventurous activities support monism and develop all areas of an individual’s physical literacy. Adventurous activities are also more likely to lead to a higher motivation towards physical activity in children, due to their innate level of risk and excitement. This was seen in a study by Zamani, Z. (2016, p.172) who found “children preferred the diverse, challenging and constantly evolving natural settings” compared to indoor settings which were perceived as “unexciting, predictable and tedious”, whilst the idea that the “happenstance of adventure provides natural opportunities to shape analytical and strategic thinking” was echoed by Cornell et al. (2001, p.219). This cements that notion that the sensory and imaginative experiences had during adventurous activities can contribute to children’s physical literacy development and increase their motivation to make physical activity a lifelong practise. 

However, this physical literacy development can only be effective if the facilitator is capable and competent in delivering adventurous activities to children. For example, if a teacher or parent has no confidence or personal awareness of the benefits of adventurous activities, they could negatively impact the child’s physical literacy development. This was raised in Rose and Rogers (2012, p.50) study into the role of the adult during early year education, stating “how we interact with children, the teaching strategies…, and messages we convey in our language and pedagogical approach, shape how and what children learn and contribute to how they feel… as learners”. This highlights that if facilitator’s attitudes towards adventurous activities is negative and they don’t understand the area, children may struggle to develop physical literacy, as their attitudes and motivation are influenced. Quoting Dewey (1997, p.84), guidance by facilitators should be ‘an aid to freedom, not a restriction upon it’. This issue may be significant, as adventurous activities are often viewed as being out of people’s comfort zones and may seem less attainable for facilitators. Additionally, as adventure becomes more prominent in the Welsh curriculum (2022) and within the Future Generations Act (2015), where the outdoors is central to holistic areas of learning like health and wellbeing, where “personal and social development” are at the core, it will be essential that facilitators are competent in teaching adventurous activities, to ensure the development of children’s physical literacy. This could be achieved through additional teacher training or guidance to parents.

In conclusion, adventurous activities can develop children’s physical literacy in multiple ways, including the uncertainty of the affordances of the outdoor environment, which provide opportunity for fundamental movement skill development, imaginative play through interaction with loose parts and the unusual and exciting nature of these activities, which can promote an upward spiral of enthusiasm, leading to lifelong participation in physical activity. Adventurous activities stimulate all aspects of physical literacy, improving children’s behavioural, affective, cognitive, and physical skills. There are however some barriers which can make adventurous activities less effective, including negative preconceptions of risk and low confidence in facilitators leading adventurous activities, due to little training and media scaremongering, which may prevent children accessing the benefits of outdoor pursuits. Overall, adventurous activities are highly effective and unique in holistically developing children’s physical literacy and more should be done to implement them to a greater extent domestically and in schools.
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