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This essay will critically analyse two reflective models and conclude how well they support and enhance good quality care and services for children and their families. The two models that will be analysed are of Donald Schon and his reflection’ In and on action’, and Gibbs and his ‘Reflective cycle’. The essay will also look at the importance of reflection for a practitioner in his professional development.
Reflection is not a tool for certain groups; Individuals from a variety of professional backgrounds can use it as it develops the individual person into a more effective professional.  It consistently delivers strategies to people with personal responsibilities and enhances their qualities by providing them with constant learning experiences (Reed and Canning, 2010). Lindon and Trodd (2016) adds by having continuous learning experiences and reflecting upon them will provide professionals with a deeper understanding of what is best practice and give them a platform to strive and provide best practice for the children under their care. 
Critical reflection holds great importance to practitioners who are willing to enhance their working skills and prepare themselves for their future career (Schon 1983 cited in Helyer, 2015). Gray (2007 cited in Helyer, 2015) adds that critical reflection works best when done with others, this allows one to listen to others opinions and provides them with a chance to learn from not only their experiences but from a group of other individuals. Ideas can be developed and effective changes made from the exercise of critically reflecting with others however, as Gray (2007 cited in Helyer, 2015) states not everyone feels comfortable in opening up and sharing personal experiences, despite it having opportunities for practitioners to grow professionally and personally. 
Loughran (1996) states reflection is a means to gain understanding and knowledge from one’s personal experience. This was personally believed by Schon and so through this belief he had developed his reflective practice of ‘reflection in- and on action’.
Smith (2001, 2011) introduces Donald Schon as a philosopher; his work in reflective practice is widely known, amongst different professional sectors. Reflection in– and on action is seen as a way to build a practitioner’s professional knowledge (Loughran, 1996). Bolton (2014: 6) adds that reflection in action allows one to think on their feet and ‘work more swiftly to bring appropriate values, knowledge, skill or theory into use’. Reflection on action then enables one to reflect after a person has experience d the situation and supports them in building theory knowledge ready to use that newly gained information for another situation (Bolton, 2014). 
Practitioners working with children will experience many situations in the daily hours of working, these situations can all be reflected upon. In order to make a change in the classroom and provide a good quality education and service practitioners must see themselves as learners. By seeing themselves, as learners will ensure them to reflect on their actions and make changes to improve what they are providing (Cole, 2003). 
A situation that many practitioners may face could be one of behavioural management. Rogers (2011) states that behaviour is quite challenging, there are no right or wrong ways in managing behaviour as it is different with every child. Rogers (2011) adds the importance of being open-minded when it comes to managing behaviour and reflecting upon it, as it can assist one in developing their own practice. Using Schon’s reflection in and on action practice during a situation where a child is showing signs where behavioural management is needed could prove to have many benefits. Practitioners automatically reflect in action as they are continuously making small decisions on the spot. If a child is playing up a practitioner will reflect in action and decide on something to control the behaviour. Practitioners will not over think an action for too long as they are in the moment and making fast choices. A positive on reflecting in action would be for professionals to make use of their knowledge they have gained throughout their experience with children. It allows them to observe closely and take a brief moment to decide which strategy would work best for the child. Zwozdiak-Myers (2012) adds on these benefits by saying reflecting in action also provides practitioners with the chance to try something new, a new strategy and techniques that they may have observed from another colleague or one that they had read or been told about.
Munby (no date) looks at a limitation for Schon’s reflection in action, the author makes a valid point of practitioners having to have knowledge beforehand to reflect in action as knowledge is needed to make a fast choice on a situation. In order to make fast, beneficial choices practitioners must have an expanse of knowledge to be able to choose what would work best for the current situation they are facing. 
Reflecting is not a skill for all; some practitioners may struggle to reflect in and on action or they may not be experienced enough to reflect in action and make quick knowledgeable decisions. The challenging part of using this model in a scenario as such may possibly be for practitioners to explain why they choose to do what they did (Lindon and Trodd, 2016). Lindon and Trodd (2016) adds that practitioners having the support from other professionals to reflect deeply may overcome this challenge. 
The skills that may enhance from using this model would be critical thinking, within this skill would come problem solving and observations. These skills would be enhanced as a practitioner would be observing the child before they make a quick decision and reflect in action. As they are reflecting in action they would be taking a quick time out to problem solve and use a strategy to manage the child’s behaviour. As these skills are being enhanced, the practitioner would be overall critically thinking about each step. Since it is done on a daily basis, these skills have the opportunity to be enhanced often (Lindon and Trodd, 2016). 
Cole (2003) states values are made up by society, for each individual values would mean something different. This is due to the influence of the community, friends and home life. For any method of management being behavioural management, practitioners must all be on the same page with values. To ensure children are being empowered and receiving consistent care and education then practitioners must all work together to facilitate a good quality setting. Values such as equality and fairness are ones that stand strong in most setting, if practitioners do not follow through with these values when managing behaviour, it will impact the children performance in school and their self- esteem. This would be due to the noticeable inequality practitioners would be showing by rewarding a child for something other children are not rewarded for or giving out unfair consequences (Cole, 2003).
Munby (no date) previously stated the limitations of Schon’s reflection in and on action; the limitation was not having enough knowledge to reflect in action. However, by working with others and sharing information it would allow practitioners to overcome the limitations as they could gain more knowledge and understanding through the support of others. In order to have good practice it is important to value relationships between other professionals and have respectful relationships. Working with multi agencies will make a practitioner more aware of their professionalism, this will happen due to both parties reflecting together on scenarios and the practitioner understanding how important their role is, and the impact their actions have (Miller, Cable and Devereux, 2005). 
Gillen (2011) states multi-agency working is when more than one professional from different areas of health and education come together to support a child.  Government documents such as ‘Every child matters’ state the importance of multi -agency work and supporting children and families as soon as there is an arrival of problems that are known. By working with multi-agency such as a behavioural therapist for this scenario will assist the practitioner on what to do next time and to also gain a deeper understanding of the child and ways to support them (Great Britain: Department for education, 2003). 
To ensure practitioners get the most out of multi-agency work they must remember the importance of being open. Mesmer-Magnus and DeChurch (2009) state that openness between team members would have better team performance; this would mean the children involved in this will gain the maximum benefits due to the openness of information sharing between multi-agencies. The knowledge from different sectors would all come into one and would assist the child to perform better. 
Whalley (2009) states that some professionals felt threatened to share information with parents during the early 1970s. However, Athey (1990 cited in Whalley, 2009) suggested if parents and practitioners work together it would help the children greatly and even the parents. From working with multi-agencies and reflecting on children’s behaviour has allowed practitioners to be more knowledgeable and have many strategies to support the child, this information passed onto parents would benefit not only the child but the parents too. This would ensure that whichever method being used in school is also being used at home, therefore the child would receive consistency and both practitioner and parents would be able to manage the child’s behaviour. Communicating with the parents daily and attending meetings will allow the parents to stay informed on any information that is being passed through multi-agencies and the practitioner. It would also allow the parents to receive good quality services as information is being provided to support their child.  Whalley (2009) also states that parents would feel involved in matters concerning their child and practitioners would not only learn from multi-agencies but they would also learn from the most knowledgeable people of the child, which would be the parents (Whalley, 2009). 
Another model of reflection that can be used to reflect on practice and support families and children is Gibb’s ‘reflective cycle’. This model is commonly used by nurses however practitioners in school settings also use it too. Gibb’s reflective cycle was taken and built from Kolb’s ‘experiential learning cycle’; the model is based upon six questions that practitioners use to support them in reflecting these are: description, feelings, evaluation, analysis, conclusion and an action plan (Finlay, 2008).
Finlay (2008) states that Gibbs reflective cycle is stated to support practitioners to learn from their experiences but through a specific order. It prompts practitioners to reflect and understand their actions from a deeper level. On the other hand, Zeichner and Liston (1996 cited in Finlay, 2008) state that practitioners should focus more on the values and critically analyse how that would change the quality provided to children and families other than asking themselves questions from the model as they would need something deeper to make a change on. 
The benefits of using Gibb’s to enhance practitioners practice and improve quality services are that the model focuses on feelings and emotional responses. Bassot (2016) adds that practitioners cannot simply turn off their emotions that is why this model is effective in personal reflection. The model pushes practitioners to try and answer questions that are not direct so they can make sense of a situation however not every situation is simple enough to break down and come to a conclusion with. A positive this model provides professionals with is the chance to plan a future development action where practitioners can see what they have done best ad what they need to improve on. It can also assist them with reminders to try new strategies out and to enhance certain skills that need more attention to (Bassot, 2016). 
A limitation for practitioners using this model may be their learning environment, if the environment does not support active thinking then practitioners will not take time to use Gibb’s model to ask themselves questions and think careful of the answers and their conclusion on situations. Also adding to that practitioners may not have the skill to critically analyse situations and the questions provided by the model do not support deep critical reflection, so answers may be vague and short. (Reed and Canning, 2016). 
Using Gibb’s reflective practice can assist practitioners whilst collaborating with other professionals. It can allow them to break down a scenario with others and embrace reflective listening. Practitioners can reflect on what other professionals are saying by listening and repeating what has been said to fully understand a situation and the values others may have regarding a situation (Reed and Canning, 2016).
As an early year’s practitioner it is important to observe children closely, especially if there are signs signalling that a child needs extra safeguarding support. NSPCC (no date) states that in 2016 58,000 children needed protection from abuse. Many cases come from schools therefore it is vital for practitioners to be aware of legislations, policies and procedures in their work place setting (Hobart and Frankel, 2009). Many multi-agencies will come together and collaborate closely to ensure children’s safety, some of these professionals will come from social, health and education services. Reed and Canning (2016) add that this community of professionals will learn from each other and make significant changes to children’s lives. 
The team of professionals may use Gibbs to make sense of a situation, the members of the team have a duty of being honest with each other during their reflective session as if any concerns or valued information is not shared then it could prove to be fatal for a child’s health and well-being (Reed and Canning, 2016). 
The evaluation and conclusion section of Gibb’s reflective cycle provides professionals with the opportunity to look at the skills they have used. Those sections of the model will enable professionals to understand what went well during the situation and what they could have done better, this would allow them to think of the skills they had or had not used during the scenario. Department for children, schools and families (2010) state the skills needed in supporting children and their families is communication. Communication skills is stated to be the most vital skill in order to safeguard children. It allows professionals and practitioners to be clear of their responsibilities in order to work together. It ensures no information is being withheld and that all knowledge is being shared between the appropriate professionals and parents. Communication also allows professionals to work closely with families and support families with information, guidance and quality services needed in maintaining the development, health and well-being of the child. Reflective and organisational skills are also important in maintaining the good standards of care and services as it will enable practitioners to deliver strategies and keep all logged information in an orderly fashion ready to use to support the child and their family (Bolton, 2014). 
Cole (2003) states it is important to ensure visiting professionals  feel valued by the school and staff as they are playing a big part in maintaining children’s health and well-being and delivering good quality services to families and children. By valuing the professionals, it will allow the school and outside agencies to hold strong relationships and be able to work as a team more effectively. 
Building effective relationships with parents is also essential and it provides the children with the highest opportunity to learn. Whalley (2001 cited in Cole, 2003) states that there are barriers in attempting to work with parents as some parents may feel uncomfortable working with the school due to personal experiences, however as practitioner it would be an important duty in reducing those barriers and making parents feel a part of the school and their children’s learning. Whalley (2001:20 cited in Cole, 2003) adds that in order to include parents and provide good services to them and their children, practitioners must encourage them to understand what their child is learning in school so the parents are able to connect and support their child at home. Schools provide different forms of communication between staff and parents and home school books are one of them (Whalley, 2001). Cole (2003) suggests practitioners to provide alternative methods in engaging parents and providing good services to them by informing them of projects being run in the school or outside such as parent and toddler groups. This will provide families with the opportunity to gain knowledge and experience in bettering their relationships, learning and skills. 
Bolton (2014) states that using reflective models enables practitioners better their practice and think of alternative methods in supporting children’s health and development. By reflecting practitioner are able to find ways to support families and provide better services to them by learning from their previous experiences and finding new methods from working with multi agencies. Hobart and Frankel (2009) add that the good services that can be provided are communication of extra support available, connecting parents with multi agencies to support them with their child and having consistent good relationship with parents to allow both parties to feel comfortable to work together and communicate in order to provide the best for the child. 
Practitioners can analyse and reflect on the children’s development throughout the school and be able to tell whether or not they should push and promote the significance of parents sending their children to pre-school. The Effective Pre-school and Primary education studies highlighted the importance and the benefits of children attending pre-school as the children assessed were known to have better social behaviour. They gained high marks in educational subjects and also attended higher education. Informing and educating families on the benefits of pre-school would support families in doing the best they can for their child and to provide opportunities for their child to grow and develop (Waldren, no date).
Bassot (2016) states the importance of taking a critical approach as well as critically thinking whilst working with children and families. The author adds that seeing the positives of situations is just as significant as seeing the negatives. This allows practitioners to know what their strongest skill is and what they need to work on in order to continuously develop their practice and service. 
In conclusion, using reflective models such as Schon and Gibb’s provides practitioners with support in understanding what they can do to change their practice and ways in which to develop it. From looking at the two models it is shown that Schon’s reflective practice is quite simple compared to Gibb’s. Although Schon allows practitioners to continuously reflect during practice and after, it still does not support them in reflecting deeply. As Munby (no date) has stated before some practitioners may not have the knowledge to reflect in action therefore not being able to provide the children with exactly what they need. On the other hand, Gibb’s looks more deeply into reflecting as he asks questions to practitioners to answer. Practitioners with low experience in reflecting would benefit from Gibb’s better than Schon’s as there are simple steps and questions to follow to support them in reflecting. However, Schon’s model would be more suited to more experienced workers as they would already have the knowledge to reflect quickly during their practice then reflect independently after their practice (Lindon and Trodd, 2016). Both models are able to support families, children, practitioners and settings as they both provide people with the opportunity to take time and think. However, it is up to the individual person on how far they are willing to extend their thinking skills and how much effort they wish to put into it to develop their practice, experience and the services they provide (Reed and Canning, 2010). 
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