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Introduction. 
Within this essay, I aim to critically evaluate the Art and Design Curriculum and research into the freedom of the curriculum for teachers within secondary education. The main purpose of this essay will be to research into the Art and Design curriculum, specifically looking at the freedom of choice within the topics of Art and Design lessons and schemes of work (SOW). Within this research, I will take into account the National Curriculum for Art and Design, the Skills Framework, Choice based art education (CBAE), Teaching for Artistic Behaviours (TAB), the inclusion of contemporary art and also any relevant documents within both placement schools from my art and design PGCE. I will use information from both current and past placements where necessary, looking at their schemes of work, the Departmental Handbook and displays within the Art and Design Department. 
I have chosen to research into the particular topic of CBAE as it is a current topic within Art and Design education, and I feel it is a necessity for pupils within education to be able to individualise ways of learning. I will focus my research on relevant research and literature that has took place looking at the same theme. I will also ensure all research completed will be relevant to an Art and Design Department within a secondary school. 

Literature Review.
“We are doing our students a disservice if we do not offer a balanced curriculum that includes studio experience, art history and, aesthetics”.  (Hume, 2003)
Helen Hume wrote about the art curriculum within her book ‘The Art Teacher’s survival guide’ and states that the art curriculum chosen by teachers should be a varied curriculum offering a number of different topics, material and artists.

Although Hume states about the art curriculum being a mixture of techniques and methods, Anita Taylor disagrees, and stated her opinion within ‘The Guardian’ post about the art curriculum being focused largely on drawing.
“This should affirm drawing to be an essential part of the curriculum at all levels for all subjects, and something for which a clear commitment needs to be made”. (The Guardian, 2018) 
Taylor also states that drawing remains a crucial central point for all current working artists and is the starting point for creative exploration within all artists. 
“Drawing remains a central and pivotal activity to the work of many artists and designers – a touchstone and tool of creative exploration that informs visual discovery”. (The Guardian, 2018) 
Taylor writes about drawing being the basics of enabling visual ideas and concepts within different art techniques. She writes about the history of drawing within our art culture, and how drawing still remains an extremely crucial way to interpret and analyse the world of art. 

“I can’t draw”, sometimes followed by “very well” is a phrase all too frequently repeated by a significant number of Art & Design students today. This occurrence is unique in the Arts. A medical student would never say, I don't know my cardiovascular anatomy very well.” (Heretakis, 2017) 
The above quote by lecturer Lefteris Heretakis speaks about the phrase ‘I can’t draw’ within Art and Design classes, he talks about this phrase being only unique to Art and Design lessons and would not be heard by a medical, science or music student. 
After nearly completing my second placement within my Art and Design PGCE, I have found this phrase within Art and Design lessons is extremely evident. Pupils within both KS3 and KS4 regularly approach me with their concern of not being able to draw, which affecting their inability to create art. I think the inclusion of other techniques within art lessons, such as mono-printing, poly-block printing or etching would help to stop the misconceptions regarding drawing within art.
  Within the research for this essay, ‘School Art: What’s in it?’ was my main source for literature and research. Within this book a research activity took place looking at the art curriculum within eighteen schools. Ten of these schools were randomly selected and the remaining eight consisted of chosen schools which were identified as contemporary art practice schools (CAP) which stated their inclusion of contemporary art within their school’s art and design curriculum. 
Within all eighteen of the selected schools, interviews were taken place with a number of members from the art and design departments. Staff interviewed were asked questions relating to their individual school’s art and design curriculum and their personal perceptions affecting the art curriculum. 
The research project firstly talks about the content of the curriculum identified in all schools chosen.
The research suggests the non-CAP identified schools were all focusing generally on five things within their school’s art and design curriculum. 
· “The use of painting and drawing as the medium in which pupil’s work. 
· The use of artistic references from the early 20th century. 
· Limited use of artistic references from pre-1800 and from the latter 20th and early 21st century. 
· The prevalent use of male, European artists, predominantly painters. 
· The importance placed on development of art form skills, including the use of art materials, the development of specific techniques and observational drawing skills.” (Downing and Watson, 2004)
The main purpose of this essay is to research into the choice of curriculum within different schools and to look at factors influencing the schemes of work created within individual schools and individual teachers. Within the book ‘School Art: What’s in it?’ Dick Downing and Ruth Watson investigate the common factors within individual schools that influence the content of the art and design curriculum
Within their findings, a number of Signiant elements arose on how individual schools chose the curriculum for art and design, two of which I found extremely relevant to this essay.
  “Most art teachers did not see guidelines and requirements at national and school level as restrictive, but rather that they supported teachers in choosing curriculum content to suit their own skills and interests”. (Downing and Watson, 2004)
Personal preference for teachers was easily the most common factor towards the individual teacher’s choice of their art curriculum.  (Downing and Watson, 2004)
The above quote from ‘School Art: What’s in it?’ talk about the reasoning behind the art curriculum the teachers plan for their individual schools, and how each teacher would plan their schemes of work to suit their interests, skills and strengths.
  Both of these factors led me on to research into Teaching for Artistic Behaviour (TAB) or often called choice-based art education (CBAE).
“This method has been developed by many art teachers across the nation and has been shown to promote independence, creativity, problem solving skills, cooperation, and deep analysis of artwork made by both students and working artists”. (fairviewartroom, 2018)
The basics of a choice-based art education room would consist of multiple stations set up by the teacher with a multiple of materials and techniques on each. The teacher would then teach each individual technique to all pupils and let pupils decide on what technique they would like to work on. 

Within the research I completed on TAB and CBAE, I watched a YouTube video created by a seventh and eighth grade (KS3) art teacher in America. Chelsie Meyer talks about the layout and plan of her art room to suit CBAE. Within the video, art pupils share their personal views on the inclusion of CBAE, and how it affects their learning.  
“The reason I like choices in the art room is, so I can find my own personal art style versus having to do something everyone else is doing” (Choice Based Art Education, 2015) 
During the video, Meyer talks about how CBAE motivates pupils to trial their own unique ideas to see where it leads them. A pupil within the video also talks about how they can apply their own personal flair on their own work to ensure it is unique and personal to them. 

  “They know that whatever they produce on that day, it will be something deeply meaningful and personal to them. Their teacher will be supportive and encouraging and will push them to reach for their greatest potential”. (fairviewartroom, 2018)
Ms. MacLennan, a teacher from Fairview South School comments on her transition to a TAB classroom and writes about the individualised outcomes from the pupil’s work, she says how pupils are more encouraged to create something as the final outcome will be something personal to them and not a general outcome for the whole class. 
  
The National Curriculum for Wales is outlined by The Welsh Assembly Government and was created during 2008. The Welsh Assembly Government created a document which states requirements for the art and design curriculum in Wales. (The Welsh Assembly, 2008) 
All art and design departments should refer back to the National Curriculum when creating schemes of work and lesson plans for their schools. The National Curriculum is a statutory requirement that all teachers and schools have to implement. 
The National Curriculum requirements are that all pupils should be able to develop their skills within the context of ‘Understanding, Investigating and Making’ (The Welsh Assembly, 2008).
The Welsh Assembly Government (2008) states that “all children and young people must be provided with an education that develops their personality and talents to the full”. 
The above statement from The Welsh Assembly Government states that all pupils should be able to access an education within schools that will help pupils develop their personality. After looking at CBAE it is prominent for me that having a choice-based art education room would indeed meet the requirement for ensuring pupils are developing their own personality within their education life. Choice-based art class rooms would make certain that all pupils would be completing work personal and distinctive to them, consequently this would help their individual personalities to develop within art classes.
 
Returning to my research completed by Dick Downing and Ruth Watson in, ‘School Art: What’s in it?’ they addressed that schemes of work for art curriculum within schools were suggested by the Qualifications and Curriculum Authority (QCA). The QCA provides suggested schemes of work for schools to follow, however they are only recommendations to meet the demands from the National Curriculum and are all open for teachers to amend to their individual discretion. 
It is clearly stated that each individual school can create a unique scheme of work to suit their pupils, on the baseline that it would meet all the requirements for the National Curriculum, the Skills Frame Work and Y Cwricwlwm Cymreig. 
It is also suggested that teachers could devise schemes of work from provided schemes and customise to ensure the curriculum they teach is better suited to the individual school and to the pupils needs and abilities. (Downing and Watson, 2004)

One key issues found within the randomly selected non-CAP schools were their inclusion of contemporary artworks within their schemes of work.  
“Censorship, the sensitivity of issues in contemporary art and the culture of individual schools, were all cited as potential barriers to the inclusion of contemporary art (Emery, 2002; Burgess, 2003; Hutchinson, 1998).” (Downing and Watson, 2004)
The above statement taken from ‘School Art: What’s in it?’ explains the potential reasoning behind the lack of contemporary artworks within the schools. (Emery, 2002; Burgess; 2003; Hutchinson, 1998) all agree to the issue of censorship and sensitivity with contemporary art and the culture of individual schools. They state how this could be a potential barrier to the inclusion of contemporary art within schools.  In addition, other issues arose with the schools chosen regarding their insertion of contemporary artwork or practice; the lack of space, resources and time.   
Nonetheless, the National Curriculum provide extreme flexibility within their frameworks, and push teachers to develop their own ideas within the schemes of work and adapt the main objectives for the schemes of work.  
  After completing my research on the inclusion of contemporary art within secondary art education, there are a few advantages for the pupils. These benefits include getting pupils to think about the conceptions of what art is, improving a pupils critical and conceptual thinking, if pupils were researching into the reasoning behind contemporary art. Most importantly to get pupils thinking more about the meaning behind their own art work as opposed to creating a visually successful piece of art work. Pupils would be concentrating more about the conceptual ideas and reasons behind their own work after being introduced to conceptual ideas behind current artworks. 
Within the book “Research in Art & Design Education: Issues and Exemplars” Richard Hickman explains the reasoning behind the inclusion of contemporary art within the art curriculum and explains it is to “provide a curriculum that is more interesting, relevant and accessible to all pupils and to increase pupils’ understanding of the wider art world and challenge the notion of ‘what is art?” (Hickman, 2008)
Randomly selected and CAP selected schools were all interviewed and asked the same question of “Could you describe your overall approach to the curriculum?” The answers generated up to four separate answers to the question. One of which I find extremely important to my research.
“An emphasis of the intention that teachers devise teaching programmes to suit their own skills and experience.” (Downing and Watson, 2004)
The above response to the question asked is key information into my essay title, and into the research of the skills and techniques teachers choose to implement into their schemes of work. This then raises the question ‘Are teachers teaching their own personal preference of art?’ 
“Five heads of department highlighted the principle that teachers within their departments devise teaching programmes to suit their own skills and experience, primarily by adapting or devising schemes of work so that they reflected their own strengths in terms of media, materials and artistic references”. (Downing and Watson, 2004)
The above quote is taken from the research within ‘School Art: What’s in it?’, this piece of information retained from the researchers explains the theory of personal preference within individual schools for the art curriculum delivered. Five separate heads of art departments explained their teachers within the department produce schemes of work to reflect their own experience, preferences and styles within art. Teachers would use their individual strengths to create a scheme of work to use materials, techniques/methods and artists chosen by themselves. 
The data and research suggest that the individual departments and teachers had substantial control over the curriculum being taught in their schools. This individualisation is much greater compared to any other curriculum in other subjects, and perhaps suggest the art curriculum needs to be refined to create a more rigid art curriculum. The research not only looks at the content of the art curriculum but also the materials used. The above research shows how teachers create individual schemes of work to suit their personal preference, as well as the materials they use. 
The below image shows the range of materials used within all CAP and non-CAP schools under examination. The graph produces a number of information regarding the materials used within the art curriculum. 
· The most common material identified within all schools was painting and drawing.
· ICT as a medium to create artworks did not exist, within any of the schemes of work within non-CAP schools. Many schools mentioned using ICT as a source of research, but not to create any artwork. 
· Photography was not prominent in both CAP and non-CAP schools. Schools used images as a guide for observational drawings but did not require pupils to create their own photography for their work. None of the schools looked at, mentioned moving image as a medium for their art curriculum. 
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Fig.1. (Downing and Watson, 2004)
It was mentioned in the completed research by Downing and Watson that the range of materials did not differ within KS3 in both CAP and non-CAP schools, but within the KS4 curriculum the materials included a much more range of mediums and techniques. 
One of the teachers interviewed in a CAP identified schools mentioned how she felt teaching a broad and varied curriculum was denying the pupils to excel at art. They explained how working on one specialism within art would ensure the pupil would exceed at that one particular technique to make certain they had confidence to complete their art exam with the skills they had learnt previously. This then contrasting with the idea of a choice-based art education curriculum.
“We don’t see any point in students doing a bit of this and a bit of that, because then they never get really good at anything. By working on a specialism, they can develop and get stronger and stronger so by the controlled test in year 11 they have the confidence and skills to do something really good. Teacher, CAP identified school”.  (Downing and Watson, 2004)
As opposed to teaching a variety of skills to suit individual learners, the above statement suggests pupils should only concentrate on one specific specialism within art.
School Policy and Practice. 
Taking into consideration of all the above research completed on choice-based art education and the art curriculum variation between different schools, I would like to compare the schemes of work and materials used in both of my placements schools during my art and design PCGE. 

“A scheme of work is a plan that defines work to be done in the classroom. Involving learners in defining a scheme of work, whether for a short project or a long course” (Teaching English, 2008). 
A scheme of work as described by ‘Teaching English’ is a guideline of lessons that defines the content and series of teaching. A scheme of work is essentially a planned outline of each individual lessons, including the content, activities and materials required. A scheme of work can be over a short or long period of time.
The scheme of work defined by each school’s art department must reflect the requirements from the National Curriculum, Skills Framework and meet the needs for each individual pupil. 

Within my term at my first teaching placement at ‘School A’, I taught a range of KS3 and KS4 art and design classes. The school provided mixed ability art classes where I differentiated tasks for a variety of pupils. I planned and delivered a variety of topics to meet the schools set schemes of work. 
The topic for each KS3 classes included; 
· Year seven – Fantasy Creatures.
This scheme of work would last over six lessons with the end goal of making and creating their own 3D fantasy creature out of recycled objects.
Artists looked at within this topic were Roger Dean, Wendy and Brian Froud. 
· Year eight – Marine Life.
This scheme of work would last over six weeks, pupils would experiment with different types of line drawing of sea creatures and complete the end goal of rotational symmetry within Marine Life.
Artists looked at were Vernon Jones, Rhona Tooze and David Miller, welsh artist.
· Year nine – Aboriginal Art. 
This scheme of work was also over six weeks, with the end project being an assessed piece of work for their final mark. Pupils looked at the history of aboriginal art and symbols, how to make natural paint and then completing a clay piece with their own aboriginal story included using symbols. 
Pupils took inspiration from Welsh clay artist Catrin Howell within this topic. 
During my second placement at ‘School B’, I have been teaching a range of art and design, textiles and photography classes to both KS3 and KS4. 
The schemes of work provided by School B are quite broad and very open for interpretation. 
Art and Design – 
· Year seven – Marine Life
This scheme of work is over a period of weeks where pupils look at welsh and contemporary artists who look at Marine Life as a topic. Pupils complete a variety of marine life drawings to complete a clay design with the end goal being to create a clay tile.
Pupils created artist pages on Alison Fennell, Welsh water colour artist who paints marine life. 
· Year eight – Pop Art
This scheme of work has covered two school terms where pupils have been introduced into the pop art them, created pop art photography and also created a clay tile from their pop art photography. 
Pupils have taken inspiration from relevant artists such as Andy Warhol and Roy Lichtenstein. 
· Year nine – Pupil-led Project
This scheme of work is a new idea for School B, where pupils complete a ‘mini-GCSE’ style project going on their own interests. Pupils were given four titles; Sports and Hobbies, Portraiture, Natural Forms or Other. Pupils complete a variety of techniques to complete the project with a final piece. 
Pupils are introduced to a number of past, conceptual and contemporary artists to relate to all the titles provided for the pupil led project.






Materials from Schools ‘A’ and ‘B’.
[image: ]

I have created above a graph to show the variety of materials and techniques used within both of my placements schools. The graph shows the mixture of materials used within Schools A and B within art and design KS3 classes. 
Comparing the results to the graph completed by ‘School Art: What’s in it?’ it is clear to see the results slightly differ. Although using painting and drawing as a medium within these schools is rather prominent, there is a clear variation of techniques and tools used within the schools also. 
Within both schemes of work at both school A and B, they have taken into consideration the requirements from the National Curriculum; Understand, Investigate and Making. They have referenced the Y Cwricwlwm Cymreig and met the Skills Frameworks; Literacy, Numeracy and Digital Competency. 
The schemes of work in both schools have given all pupils the opportunity to expand on their general Art and Design skills through the course of the topics within the art curriculum. 
School B have given me the unique opportunity to adapt the scheme of work where I feel necessary, this is where I have embedded the link for Education for Sustainable Development and Global Citizenship (ESDGC) by including identity and culture within the year nine pupil-led projects.  
  School A displayed pupils work in a variety of ways; classroom displays were often changed and updated throughout the year. The teachers main purpose of this was to inspire and motivate other pupils to aim for such high standards. There were also displays around the other areas of the school to promote art and creativity within School A. It is important for schools to promote and encourage creativity within their pupils, even more so when the pupils work is often overlooked. Receiving praise within schools can have a positive effect on pupils and increase their effort and motivation within art. 
  Within my current placement at ‘School B’ they hold an ‘Artist of the Week’ award, this is where one pupil from each year group has their work exhibited within the classroom for a week. This motivates the pupils to strive for excellence within their art work.
“Seeing their name on placard next to a small display can give great satisfaction to students”. (Hume, 2003)
Within the book ‘The Art Teacher’s survival guide for Secondary School’ Helen talks about the positives of using ‘Artist of the Week’ and the gratification it can have on pupils when they are featured. 
Although the school hold an artist of the week exhibition, the school does not display any work other than this. School B has currently just under-gone a new build for the entire school and are now unable to attach any pupils or art work to the walls. I can see how this has a negative effect on the pupils, the department and the lessons as the art and design area appears rather un-creative, thus creating a de-motivating workspace for pupils. 
Within ‘School Art: What’s in it?’ one major issue arose regarding the inclusion of contemporary art within the secondary art curriculum. 
“The Ofsted report, Art, Craft and Design in Schools 2005-08 (2009), confirms that learners who are encouraged to engage with contemporary art practices are producing more creative work and innovative approaches to learning.” (Atkinson, 2011)
The above quote from Dennis Atkinson suggests that pupils who exposed to contemporary art within art education are more likely to construct creative and original work. 
After research into contemporary art within the art curriculum, I believe the inclusion of it is extremely important to both pupils and teachers. Giving pupils the opportunity to introduce contemporary art within their art and design lessons is giving them a better understanding of the world and cultures of this generation. Pupils would understand more about the concepts behind art and how it is created. Thus, helping pupils look past the visual aspects of their own art and more towards the reasoning and meanings instead. 
At a glance, the inclusion of contemporary art within both School A and B is not very prominent. Both schools have provided pupils with a variety of topics, skills and materials but failed to introduce and link contemporary artists to their art curriculum. Both schools have addressed the requirements from ‘Y Cwricwylwm Cywmreig’ where appropriate within their schemes of work and provided some welsh artists within relevant topics. 
The pupils were presented with a number of relevant artists relating to their themes and topics but were not introduced to any conceptual or contemporary artists.





Methodology and Ethics.
Methodology and Ethics refers to the moral principles to an individual or group. As a researcher, I have a responsibility to understand the moral principles of those I am completing research on. For this essay, my research was based solely on the art and design curriculum and into the choices behind the decisions made. Prior to the research being completed, I completed an ethics form outlining my proposed research for this essay. 
As I am not completing a research study on pupils or a class, I am not permitting any rules or regulations within the education system. My research has relied on relevant literature, and documentation from both placement schools. 
  The main purpose of my research activity was based entirely on research into the Art and Design curriculum. Taking into consideration the freedom of choice within topics and schemes of work for art and design classes. I aimed to look at the unique choices different departments and teachers would make in each individual school for their art and design curriculum. The research I completed was aimed towards the decisions behind each individual school’s art curriculum and the reasoning for each scheme of work within KS3. 
To complete my findings, I have analysed the research findings completed by Dick Downing and Ruth Watson in ‘School Art: What’s in it?’ into the art and design curriculum across eighteen schools and compared the findings to my two placements schools for my art and design PGCE. 
To complete my research for this essay, I have included research from the National Curriculum, the QCA recommended schemes of work and the Skills Framework. I have also analysed research into choice-based art education (CBAE), teaching for artistic behaviour (TAB), and relevant literature on the art curriculum. 
Where necessary, I have examined both placements school’s schemes of work to KS3 and looked at their displays within the art and design department and the school. I then used the research from Dick Downing and Ruth Watson to compare to my placements school’s schemes of work. 
I have also taken into consideration the advantages of displaying work within the art and design department and around the schools and have discussed the positive effects this can have on pupils. I chose to compare both placements schools in the difference of displaying pupils work and researching into the effects of not displaying work around an art and design department. 

Evaluation. 
The schools mentioned within this essay, aim to provide a varied art curriculum in response to the National curriculum, Skills Framework and Y Cwricwlwm Cymreig that will enable all pupils to respond to the topics in an individual, imaginative way to relate to their own feelings, ideas, interests and thoughts. Both schools state on their website how their school’s art curriculum is developed in such way to ensure pupils can respond to art in their own personal way. 
This essay has been focused on the art curriculum variation between schools and the choices behind the art curriculum. Following my research completed into ‘School Art: What’s in it?’ I chose to firstly analyse both placement schools from my art and design PGCE. I chose to look into the topics and themes chosen to be taught within their schemes of work and the variation of schemes of work compared to the findings from Dick Downing and Ruth Watson. My main concern regarding the art and design curriculum revolved around what art and design departments were choosing to teach, why they chose it and how. 
  Within the findings from Downing and Watson, they spoke about the suggested schemes of work provided by the QCA and how they were open to interpretation for individual schools to adapt in their way to best suit the pupils and abilities required. The research concluded that schools interviewed admitted how the art departments were constructing schemes of work that would reflect their own skills, strengths, experiences and interests. It was proven that teachers were also adapting topics and themes to include their personal interest of media and materials. 
“Five heads of department highlighted the principle that teachers within their departments devise teaching programmes to suit their own skills and experience, primarily by adapting or devising schemes of work so that they reflected their own strengths in terms of media, materials and artistic references”. (Downing and Watson, 2004)
Whilst on both placements during my art and design PGCE, I have taught a variety of topics, themes, skills, techniques and methods. I ensure I am providing a varied amount of skills and techniques to all pupils to ensure the curriculum is broad and varied. 
After looking into the research of Downing and Watson, I research something called choice-based art education. 
“Choice-based art education supports multiple modes of learning and assessment for the diverse needs of students”. (Teaching for Artistic Behaviour, 2018)

“Choice- based art education provides for the development of artistic behaviours by enabling students to discover what it means to be an artist through authentic creation of artwork” (Douglas & Jaquith, 2009, p. 3) (Hathaway, 2009)
Choice-based art education or Teaching for artistic behaviour is a promising approach to the art curriculum. Typically, within the art curriculum, teachers are teaching pupils all the same skills and techniques to create the same outcome throughout a class of thirty pupils. 
CBAE or TAB is the proposed method of having a variety of skills and techniques all at once. A CBAE art room would enable pupils to learn and trial new and different techniques at their own choice. Pupils are given the freedom and independence of choosing what they want to create. This would not only promote individualism within art but would assist in keeping pupils engaged and motivated within the art classroom, therefor promoting more of an enthusiasm within art.
  My research completed on CBAE looked into the positive effects a CBAE can have on pupils in keeping them stimulated and inspired. The KS4 art curriculum within all schools I have witnessed all have a CBAE feel about them, pupils are not all working on exactly the same technique within their work as they do not all have the same interests or strengths.  
CBAE offers a personal context to pupils; regards students as individual artists and offers all pupils real choices for their own ideas and interests and the way they respond to this through creating art. 

“Once we create imagery that honestly represents how life feels from the inside, there is a deep sense of personal empowerment and a new degree of private certainty”. (London, 1989)
Peter London explains how created a piece of art work that is extremely personal and unique to the maker, creates a real sense of empowerment. 
The main purpose of creating a choice-based art room within education is to ensure the teacher is creating an extreme diversity of artists suited to their individuality. 

“Access to varied drawing materials from the outset. There is no reason why children should not be introduced to a varied range of drawing materials. The more experience children have of using a wide range of material the more they will feel able to make independent, confident, drawing decisions”. (Curriculum, n.d.)
The above statement is neither for or against CBAE but supports the varied materials used within the art curriculum. Dick Downing and Ruth Watson’s research project looked into the variety of materials used within both chosen and randomly selected school. Their findings indicated the lack of varied materials. The use of drawing and painting was most identified in their investigation into the inclusion of materials within the art curriculum. 
I believe there should be a slight form of consistency within the materials that are taught to art pupils within all schools, purely to ensure all pupils have equal opportunities and access to materials to then prepare them for a possible further education within art. 

The inclusion of contemporary art was also addressed within my research and the lack of contemporary artists or conceptual work. As discussed within my literature review, schools find it difficult to incorporate contemporary art into their curriculum due to the restrictions and accessibility with pupils. Teaching contemporary art to pupils enables them to learn the visual language within artworks and guides pupils into then being critical thinkers to then produce work in a similar manner. 
Contemporary art is also much more accessible for pupils to view. Within Swansea’s City Centre, there is a variety of public art exhibitions available to view. 
‘Art Across the City’ by LOCWS International is an award-winning artist-led charity that are based in Swansea. 
“The Charity has developed a range of educational and participatory activities that enables members of the community to take part in and broaden their understanding of the arts”. (Locwsinternational.com, n.d.)
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Fig. 3. (Art Across the City, 2018)


“It’s free. There are no tickets. People don’t have to dress up. You can view it alone or in groups. It’s open to everyone.” (Green, 2012)
Public art can be a great asset to schools within the art curriculum. Due to funding within the art departments, taking pupils to galleries, exhibitions or museums can be rather difficult. With the choice of public art becoming extremely popular within the Swansea area, schools can now access art within their school’s catchment area. Including pupils within public art can also help them feel more part of a community. 
“According to Bach, studies have looked at the economic development benefits of art, but only just recently have there been wider examinations of the effect of art on a community’s sense of place”. (Green, 2012)

Conclusion. 
To conclude my research and literature findings, I am going to analyse my findings accordingly. The main purpose of this essay was to research into the art curriculum within secondary education. My aim was to research into the freedom of choice within the art curriculum, and the schemes of works, topics, materials and artists included. 
My main source of research for this essay was ‘School Art: What’s in it?’ as Dick Downing and Ruth Watson conducted a similar research project regarding the variation of art curriculum in a total of eighteen schools. Their research identified the reasoning of schemes of work, materials and inclusion of artists revolved primarily around the art teacher or head of departments interests. Within the research, five head of art departments confirmed they choose the schemes of work, materials and artists to suit their personal strengths within art. 
I then began to research into choice-based art education and into the benefits this can have on art within secondary education. CBAE is extremely different from a regular art room. In comparison to any art classroom I have seen, a variety of workshops are included to create a class room. 
“Choice-based art education is like an open studio where students have the freedom to choose their own art media and their choice of subject matter”. (Bae, 2014) 
Studies revealed that pupils who attend CBAE classes are engaged more and that their knowledge of learning increases simply because they are taking ownership of their art work.
Within my research, I found there are six essential centres to include, to implement a choice-based art education. The stations to include were; Drawing, Collage, Painting, Sculpture, Print Making and Clay. These were explained to be the fundamentals of a choice-based art education class room. 
“Choice-based art is important because it develops forward-thinking individuals who can innovate rather than just follow directions. Equipping the next generation with an appreciation and understanding of visual arts will ultimately improve the function of society as a whole”. (Scott, 2015) 
The above quote is from an online article looking at ‘The Value of a Choice-Based Art Education’ Chelsey Scott states how providing pupils with a variety of multiple stations and allowing them to take control is promoting an innovative way of thinking and a cultural understanding.
“Choice-Based Art Education provides for the development of artistic behaviours by enabling students to discover what it means to be an artist through authentic creation of artwork” (Douglas, Jaquith and Thompson, 2009)
To make further recommendations regarding the art curriculum, following my research I believe teachers should alter their reasoning behind the art curriculum provided in their schools. An alternative method for choosing curriculum and schemes of work should focus around the variety of art taught to pupils as opposed to teaching skills and personal interests. 
As mentioned previously within this essay, the art curriculum should ensure the pupils are learning a diverse amount of skills to ensure a balanced art curriculum. 
“We are doing our students a disservice if we do not offer a balanced curriculum that includes studio experience, art history and, aesthetics”.  (Hume, 2003)
[bookmark: _GoBack]Another recommendation I would suggest individualising the art curriculum to pupils would be to implement some features of a choice-based art education. Whilst researching into CBAE within the class room, I wanted to look further into the advantages and disadvantages to a choice-based art room for pupils and also teachers. Samantha Varian completed her masters into the research of a choice-based art education within schools and undertook research by completing a pre-assessment of pupils’ knowledge and understanding of art, delivered a number of CBAE lessons to pupils and then an end assessment to look at the changes within the pupils. 
Her findings concluded a considerable amount of evidence to support CBAE within art education. 
“There were three components that demonstrated growth across the study in creativity, confidence, and critical thinking skills”. (Varian, 2016)
Within my current school, it is common for pupils to lack resilience when completing tasks. Pupils will attempt a piece of art work and automatically assume they cannot complete the task and stop trying. Within the pre-assessment research completed by Varian, attitudes towards making mistakes within art were overall rather negative. After her inclusion of CBAE lessons with the sampled pupils, she re-took the test of mistakes within art. Her studies were showing the increased level of positive attitudes towards working within a CBAE. I believe by implementing small elements of a CBAE room within my current placement school, this could possibly encourage pupils more and help them gain the resilience needed to complete difficult tasks. It would also increase their confidence for creativity and benefit the pupils dramatically. 

Taking into consideration the changes for a CBAE classroom, I also considered the negative benefits that would occur. 
I have considered the decision making the pupils would need to make within a CBAE art room, pupils would possibly find it difficult to decide on which technique or material they would work on and possibly end up wasting time. 
One major issue I believe would affect schools within Swansea if creating a CBAE room would be the schools budget. Schools don’t necessarily possess the funding to create such an individual art room with a number of different materials and equipment required. 
  Considering all my research completed into the art curriculum as a whole I believe schools should provide a varied curriculum to all pupils, but also suited to their individual pupils. 
The process of choosing schemes of works and topics should be personal to the pupils of their school and to suit their learning needs but also address the National Curriculum, Skills Framework and the requirement for variation within Art. 

Limitations and Future Development. 
In reflection of the research completed, there are a number of findings to consider. 
I believe the reasoning behind choosing schemes of works and topics to teach to pupils within art education should be based around the pupils and not teachers. After studies were proven that teachers were deciding their school’s schemes of work, techniques, materials and artists based on their personal preferences I believe there should be more reasonings behind the decisions made within art curriculum. Each individual school should take a number of things into consideration when choosing their art curriculum; the needs of their pupils, the proposed learning outcomes and objectives for pupils, the differentiation required for some individuals and the skills required. I strongly believe if we do not offer pupils a varied art curriculum with a number of techniques, materials and artists (both traditional and contemporary) that we are not preparing the individual pupils for a potential interest or further career in art. 
A major part of my research conducted was on the topic of choice-based art education within a secondary art environment. The research I completed was on the advantages and disadvantages that the inclusion of choice-based art would have on pupils and also teachers.
Studies proved that pupils within a choice-based art environment were more engaged, motivated and enthusiastic about their artwork. When planning a scheme of work for pupils within art, you need to consider the different interests and abilities from pupil to pupil. With a choice-based art education room, all of these considerations would be non-existent. Each individual pupil would take control of their art lesson, choosing the technique, method and material based on their personal interests and strengths. Within the research completed by Samantha Varian, she demonstrated the positive impact this would have on individual pupils. 
A number of things were increased after implementing a choice-based art education for 7 weeks; attitude to confidence within art, attitude to creativity within art and attitudes to mistakes within art. All of these attributes mentioned are a positive step towards making pupils more ambitious, creative and confident individuals, all aiming towards ‘Successful Futures’ created by Professor Graham Donaldson CB. 
  Taking into consideration the positive outcomes from a choice-based art education, I also considered the negative effects it would also have on pupils, teachers and schools. 
The main factor from my research on disadvantages of choice-based art was funding. Schools within Swansea don’t receive enough funding to implement choice-based art into all art rooms across Swansea. My recommendation for possible implementation of choice-based art would be to transform one classroom in each school to a workshop-based room where there are a number of workshops with a variety of techniques, materials and methods. This would be a slow transition towards a choice-based art education within schools and a possible trial for a full transform later. This would be a trial for each individual school and to track the positive and negative impacts it would create. Each individual school is dramatically different and demands different opportunities for pupils, but my trialling a choice-based art education could be a positive step towards implementing the new curriculum created by Professor Graham Donaldson, by transforming pupils into unique individuals. 
I have taken into consideration the impact it would have upon my teaching also, and how it would completely change everything I have learnt up until this point. 
I differentiate all tasks based on the abilities and strengths of each individual pupil within my class, but to individualise the task completely by including choice-based art would be a great change. 
  I believe it would take time for the pupils to adjust to an immense change, but the overall outcome could be very positive. Pupils would not only be taking complete control of their art work but would have the opportunity to choose their materials and techniques used. To start this change of choice-based art, pupils would need to undergo a baseline of training learnt for each station within the classroom to ensure accessibility to all pupils involved. A choice-based element is often applied to KS4 pupils during their art GCSE, where pupils are working extremely well individually and completing different and unique tasks to suit their project. Within my current placement school, pupils are starting to choose their GCSE options during Year 8, ready to begin their chosen subjects within Year 9. During Year 9, pupils will be beginning their art GCSE and avoiding the typical scheme of work for KS3 pupils, this is where pupils will now begin to work individually at a more choice-based art education feel.
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