003 assignment

SECTION TWO.
How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact, and evidence base.
Introduction (200) 
To improve learning outcomes and raise the overall standards of education in schools, there needs to be a clear roadmap, outlining the areas that need improvement along with their strategies. This is known as the School Development Plan (SDP). This essay will explore two elements, one being how a school develops an SDP as a whole and the other looking at how a particular school develops one aspect, critically reflecting on the actions taken, the impact of said actions as well as the evidence base used to support them. The second elements this essay will be focusing specifically on is how a school improves the learning experiences for all Free School Meal (FSM) students, resulting in improved performance in attendance and attainment. 
In accordance with the recommendations of the British Educational Research Association (BERA, 2018), this essay will maintain complete anonymity for the school, its teachers, and its students. The school under examination is a bilingual comprehensive school situated in a rural area of West Wales. As of 2022, the school had a total of 1346 pupils, with 19.7% of students eligible for free school meals, slightly above the national average of 18.5%. Estyn's inspection also revealed that 37.5% of students had additional learning needs (ALN), and 2.6% were second-language English speakers. The purpose of this essay is to examine one aspect of the school's School Development Plan (SDP), which will be explored through a literature review to gain a deeper understanding of the school development plan process.

LITERATURE REVIEW (800)

The School Development Plan (SDP) plays a vital role in enhancing educational outcomes in Wales, as highlighted by the Welsh Government's comprehensive guidance on its development, implementation, and evaluation. It is a process ‘by which members of staff in school reflect on their practice, identifying areas to stimulate improvement for pupils and professional learning’ (Chapman & Sammons, 2013).  The guidance provided by The Welsh Government (2014) echoes this from Chapman and Sammons as they emphasize the importance of collaboration, evidence-based practices, and data-driven decision-making in the development and implementation of the school development plan (SDP). It also highlights the need for the SDP to be a flexible and adaptable document that undergoes regular reviews and updates to align with the evolving needs of the school community.
According to Bell (1998), the school development plan enables schools to effectively implement new changes aimed at improving learning standards and the quality of teaching. Typically, the SDP is formulated through the collaborative efforts of the school's leadership team, staff, students, parents, and other stakeholders. The guidance provided by The Welsh Government draws from various national policies and strategies, including the Curriculum for Wales (Welsh Government, 2023), emphasizing the importance of aligning the SDP with these policies. This ensures that the SDP supports national education frameworks while addressing the unique needs and aspirations of the specific school community

However, despite the encouragement by the Office for Standards in Education (OFSTED) to implement SDPs as evidence of efficiency, effectiveness, and resource utilization, schools have faced challenges in implementing site-based planning approaches like SDPs (Giles, 1996). Research conducted by Giles (1995) using a questionnaire based on the characteristics of an effective SDP outlined in the literature and the OFSTED Handbook for the Inspection of Schools (1992) suggests that despite this encouragement by OFSTED, the use of SDPs has been unsatisfactory.

Nevertheless, SDPs are still advocated by various sources such as Hargreaves and Hopkins (1991), West and Ainscow (1991), and McNamara (2002). Research by MacGilchrist et al. (1995) suggests that schools demonstrating best practices in development planning strategically use planning to directly enhance student progress and academic achievement, highlighting the potential of SDPs as a tool to support student success. Support for SDPs is also evident in a report circulated to schools by the School Development Plans Project (Department of Education and Science, 1991).

Edmonds (1982) advocates for the adoption of school development plans as he states that a significant number of schools who implement the SDP prioritize and concentrate on improving the learner’s performance, which is a fundamental factor in effective schooling. This viewpoint aligns with the perspective of Ettinger (2015), who highlights a strong association between schools that engage in school development plans and notable improvements in the quality of teaching and learning, ultimately leading to enhance the way in which students performance compared to schools that do not partake in such planning initiatives.

Alongside the welsh governments recommendations towards SDP’s, they also recommend that all schools 










DEVELOPING AN ACTION POINT (800)
To create an effective SDP, there needs to be a structured planning cycle which is provided by the Welsh Government (2014), outlining the four stages a school should go through when conducting the plan. These include a thorough self-evaluation, strategic planning, how to implement said plan and reviewing the impact.
The initial phase in the development of a school development plan (SDP) involves a comprehensive analysis of the school's overall performance, aiming to identify both areas of strength and areas that require improvement. In the case of the school under examination, their self-evaluation process incorporated an inspection report conducted by Estyn in 2022. By incorporating this report into their evaluation, the school adheres to the recommendations put forth by the Welsh Government, which emphasize the use of inspection reports to inform the evaluation process (Welsh Government, 2014). This approach is in line with the perspective presented by Brighouse and Woods (1999), who view inspection reports as a "critical friend" that provides an external perspective and offers constructive feedback on the school's strengths and weaknesses. By utilizing the insights from the inspection report, the school was able to identify specific actions for improvement and work towards achieving their goals.
While acknowledging the impact of COVID-19 on attendance, the inspection report highlighted the school's need to enhance provisions and reduce absences, particularly among pupils eligible for free school meals (FSM). The growing concerns regarding attainment and persistent absenteeism prompted the school's well-being department to develop a questionnaire aimed at assessing the attitudes of frequently absent FSM students towards their school, learning, and home life. Additionally, the school engaged with parents and caregivers of FSM students through a similar questionnaire, seeking their thoughts and perspectives on the school. This approach aligns with Estyn's recommendations to involve stakeholders in the school development planning process, providing a deeper understanding of the issues influencing attendance and attainment among vulnerable student groups. Scholars such as Harris and Chapman (2002) and educational institutions like the National College for School Leadership (2008) emphasize the importance of soliciting input from stakeholders to contribute to a comprehensive and well-informed self-evaluation. The collection of data allowed the school to gain insights into their current provisions for FSM students and identify areas that require improvement to reduce absences. Furthermore, the school reviewed previous Estyn reports from schools with similar demographics and a focus on similar areas, aligning with Estyn's recommendations, as requested by the Welsh Government, for schools to consider their performance in comparison to similar schools when setting targets and engaging in school improvement initiatives (Estyn, 2017). 

Stage two of the school development plan involves formulating a strategic approach to address specific areas of improvement. In the case of enhancing attainment and attendance among free school meal (FSM) students, the Welsh Government emphasizes the importance of engaging all school partners and stakeholders, including parents or carers, teaching staff, and the wider community. (Welsh Government, 2014). This collaborative commitment to the school's improvement agenda is deemed essential (Welsh Government, 2014), with all parties contributing to the realization of the stated objectives (OECD, 2017).

To achieve this, the school convened an afterschool meeting to discuss data, FSM students with frequent absences. By carefully reviewing the data obtained from the questionnaires, the school created individualized 'One Page Profiles' (OPPs) for each student. These profiles serve as comprehensive documents that ensure the provision of appropriate support and form the basis for personalized planning (Carmarthenshire County council, 2017). To promote awareness of each student's needs, the OPPs were made accessible to all teaching practitioners and members of the Senior Leadership Team (SLT). This inclusive approach ensures that everyone involved in the educational process is well-informed and can contribute effectively to meeting the unique requirements of every learner. In addition to the OOP’s, the school familiarised themselves with RADY, a project aiming raise attainment of disadvantaged youngsters, ensuring all provisions are align with the programme. 

The third stage of the development plan involves improvement and action, the putting into practice of the agreed upon provisions. The Welsh Government (2014) highlights the importance of ensuring all stakeholders understand their role and responsibilities during this stage to avoid confusion. During this time, in response to the OOP’s and RADY, each student was assigned a weekly mentor meeting, with whom they discuss their week and identify ways to improve their academic and personal development. This mentoring scheme helped to ensure that the needs of individual students were being met and provided an opportunity for regular communication between students and staff. By taking these steps, the school was able to create a supportive environment that fostered academic success for the FSM students. The practice of offering weekly mentor meetings is consistent with the views of Bloom (1956), who believed that personal and affective development were just as important as cognitive development in achieving academic success. Bloom argued that mentoring and individualized instruction could help learners develop their motivation and self-esteem, leading to improved academic outcomes. 
In the final stage of the plan, the school engages in a comprehensive review to evaluate the impact of the provisions implemented. This critical step allows the school to reflect on the interventions and assess their effectiveness, particularly focusing on the impact on FSM students. By conducting a thorough evaluation, the school can identify the strengths and successes of the interventions while also pinpointing areas that may require adjustments for future improvement (Welsh Government, 2014).
Through this review process, the school can gather valuable insights and data regarding the outcomes of the implemented provisions. This evidence-based approach aligns with the principles advocated by researchers and educational institutions. For instance, Fullan (2014) emphasizes the importance of collecting and analyzing data to assess the impact of interventions and inform decision-making. Similarly, the National College for School Leadership (2008) emphasizes the need for schools to evaluate the effectiveness of their strategies and interventions in order to continuously improve.

REFLECTION AND EVALUATION (500)
  
One of the ways in which the school discussed has implemented strategies to raise attainment and attendance of free school meal (FSM) students is by incorporating targeted interventions and support. Research by Hattie (2009) emphasizes the importance of individualized instruction and mentoring in improving educational outcomes. The school has assigned mentors to FSM students and implemented weekly meetings where the students discuss their progress, concerns, and ways to improve. This personalized approach aims to enhance the students' motivation, self-esteem, and sense of responsibility towards their academic success.
In addition to the mentor meetings, the school could further enhance its provisions by adopting a whole-school approach that involves engaging parents, carers, and the wider school community. The Department for Education (2021) highlights the significant role of parent/carer engagement in improving pupil well-being. School 'X' can involve parents and carers through surveys and parental meetings, seeking their feedback on the impact of the interventions on their children. This inclusive approach allows for a comprehensive understanding of the needs and perspectives of the students' support network.
By actively supporting parents' well-being and providing training for staff members to facilitate such support, School 'X' can create a collaborative environment that nurtures the educational outcomes of FSM students (Department for Education, 2019; Public Health England, 2018). This holistic approach recognizes the importance of addressing the well-being of all stakeholders involved in the students' education, thereby fostering a supportive and inclusive school community.
To ensure the inclusion of all students, School 'X' can empower pupils to voice their needs and actively participate in decision-making processes. By involving students in the identification of their own needs and contributing to the development of school policies and practices, schools can create an inclusive and supportive environment (Welsh Government, 2023; Estyn, 2018). This student-centred approach promotes autonomy, ownership, and a sense of belonging among FSM students, ensuring that their individual needs are acknowledged and addressed.
Overall, the school has taken significant steps towards raising attainment and attendance of FSM students through targeted interventions, mentorship, and involving parents and carers in the process. By continuing to adopt evidence-based practices, collaborate with stakeholders, and empower students, the school can further enhance its provisions and support the academic success and well-being of FSM students.

CONCLUSION (200)

In summary, the school examined in this essay has demonstrated a strong dedication to adhering to the guidelines outlined by The Welsh Government (2014) in the development of a comprehensive and impactful school development plan. Notably, the school's commendable efforts have been directed towards enhancing the well-being provisions, with a specific focus on the needs of free school meal (FSM) students. This emphasis highlights the school's genuine commitment to addressing the distinct challenges faced by FSM students and promoting their overall well-being and attendance.


The school's approach to planning and ensuring clearly defined roles and responsibilities in improving the well-being and attendance of FSM students is praiseworthy. However, it is important to mention that the school did not provide recommendations or strategies for addressing potential setbacks or failures in achieving the goals set of these provisions. This represents an important area for further consideration, as proactive planning and preparation for potential challenges are crucial to ensuring the effectiveness and sustainability of the school's initiatives.

Through my engagement with this assignment, I have acquired a more profound comprehension of the significance of a school development plan, the policies set forth by the Welsh Government, and the stages and procedures entailed in its development. It has become apparent that the triumph of the plan relies upon the school's resolute commitment to the process and those involved in its execution.

Looking ahead, I firmly assert that educational institutions must persist in prioritizing the well-being and attendance of students eligible for free school meals (FSM), recognizing, and addressing their distinctive requirements and obstacles. By ensuring tailored support and targeted interventions, schools can foster an inclusive and nurturing learning environment that caters to the specific needs of these students, ultimately enriching their academic achievements and overall welfare.
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