1800347	7003 Part B	Word count: 2,777
Title: How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base. (2,500 words)

Introduction 
This report will critically reflect on the actions, impact, and evidence base of School Development Plans (SDP). The report will also focus on a specific aspect of school X’s development plan, the chosen aspect is Read Write Inc (RWI).  RWI provides a whole-school approach to teaching early reading and phonics, regardless of the children’s language status or additional needs. It is provided to all children learning to read from reception to Year 2, and any child in Year 3 and 4 not at the appropriate reading age (Rutt, n.d.).
Estyn (2017) reported the Primary School is located in small village near the Swansea valley. 228 children aged between 3 and 11 years attended the school, in 7 single-aged classes and 1 mixed-age class in foundation phase. Around 17% of children are eligible for free school meals, this is below the Welsh average of 18%. 

Literature review 
Welsh Government (2022) the overarching purpose of school improvement is to give learners the best possible learning experiences and outcomes. The curriculum for Wales is a fundamental part in achieving this, making sure schools support each learner to make progress, contributing to the curriculum’s four purposes. 

Welsh Government (2014) SDP is the school’s strategic plan for improvements. They set out action’s schools will take to improve outcomes for learners. The SDP will be informed by schools undertaking self-evaluation of their own performance and contextual data, and will contain the school’s priorities of improvement with long- and short-term targets. 

Furthermore, it sets out the plan for improvements for three years ahead, the plan contains enough details to enable actions to address the priorities for the current school year, with targets about priorities for years two and three. The document is a live document that should be regularly updated to reflect the school’s progress, taking into account the most recent performance data. 

Finally, Welsh Government (2014) depicted the process of the SDP planning cycle (Appendix 1). The process starts with the school having a clear vision of what they are aspiring to achieve. Stage 1: Self-evaluation: the school reflects upon their performance and uses it for improvement planning. It helps the school identify areas of strengths, improvements, how well they are performing, and actions to make those improvements. Which is central to learner outcomes. The school has a wide range of data to support the planning process, robust self-evaluation will be informed by data. Qualitative data could include inspections reports, and information obtained by learners, parents, and outside agencies. Quantitative data could include PISA, attainment results, and information on learner’s progress. Stage 2: strategic planning, for planning to be effective it should include all school partners and stakeholders, to ensure a commitment to improve the school. Governing body and school staff should work together, prioritise areas of development through self-evaluation. Each priority should have a success criteria. Stage 3: Making improvement/action, is to put into practice the actions and strategies outlined in the SDP. The SDP contains details of responsibility, accountability, and timescale. High-quality leadership is critical in maintaining staff commitment and involvement, in order for the SPD to be implemented efficiently and effectively. Stage 4: Reviewing impact, the SPD should be considered as a live document that is regularly monitored. The governing body should be monitoring, reviewing, and updating annually or following an Estyn inspection. 

The Welsh Government (2021) dos and don’ts of self-evaluation and improvement planning. Schools should continue to use evidence-base practice, be open and honest, involve and listen to stakeholders, share effectively between schools, and retain and build on existing practice. Despite this, BERA (2022) suggested schools implement self-evaluation in different ways. The report suggested schools should recognise the importance of evidence and data use for school improvement. Furthermore, self-evaluation should be characterised by receptiveness to critical perspectives, both external to the school and internal leadership and staff. Thus, showing the importance of having an open-mind to different opinions.

Rutt (n.d) the RWI programme has a reading leader who is responsible for leading the scheme. The reading leader is usually in foundation phase, and does not have a group of their own, but monitors the other groups. The training package consists of two-day training of the reading leader, 16 support visits, two one-day training for all staff, half-termly assessments, and daily tutoring for slowest progress (20% of) children in foundation phase. 
Rutt suggested RWI short-term (1-2 years) outcomes on primary pupils was improved phonic attainment. The impact on the school was improved confidence in teachers, teaching phonics and early reading. Also, the reading leader has an enhanced ability to lead literacy in school, including coaching and feedback. This showing in theory RWI has excellent short-term outcomes. Long-term (2-5 years) outcomes improved attainment in reading and writing at KS2. This information is only theoretical, the predicted outcomes of RWI. The outcomes need to be backed up with evidence, to prove the effectiveness of RWI scheme.

EEF (2022) randomly assigned 66 schools to the intervention group and offered RWI. They found RWI phonics made on average one-month additional progress in reading, compared to the control group. However, they suggested these results should be interpreted with caution, due to a high number of pupils were not included due to absence and moving schools. Therefore, showing the results might not be representative, due to high attrition rates. In addition, they found children eligible for free school meals (FSM) responded well to RWI, they made three months more progress than pupils without. Despite this, it was suggested these findings are less secure due to a smaller group of pupils. Therefore, suggesting that specific research on the relationship between RWI and FSM needs to be investigated. Overall, there is evidence to show that RWI is an effective intervention in increasing children’s progress, however there is issues with this research reliability and validity. Schools’ week (2022) described the EEF as a failed trial, the trial did not meet the EEF high-quality standards and is not a true reflection. Thus, suggesting these results does not provide an accurate picture of the RWI scheme, and conclusions cannot be drawn. 

UK Government (2010) reading by 6, investigated the highest 12 performing schools in the UK. The majority of the schools had the RWI scheme. However, this is not providing evidence of cause and effect, it is only showing a relationship. There needs to be evidence-based findings, research has found evidence-based findings of the success of RWI: Bradbury (2018) reported a 96%+ phonics test pass rate in their mixed ability intakes, showing RWI provides a high pass rate for all abilities. In addition, Yang (2017) compared student’s performance before and after RWI, and found a significant increase in vocabulary reading accuracy from pre-test to the post-test. However, this research is investigating second language English speaking students, thus it cannot be generalised to first language students. Overall, there is some evidence-based research of the effectiveness of RWI in the literature, but this lacks reliability and generalisability. Despite this, RWI is supported by the Government, as it is part of the validated systematic synthetic phonics teaching programme (UK Government, 2023). Thus, suggesting RWI is a valid scheme to be used in education, however the list only applies to England.  

Developing an action point 
School X priority is to continue to improve pupil’s literacy skills, phonics and reading in particular, through the use of RWI scheme. This priority was identified by the school governors, they noticed that the children across the school could not read, write, and spell (Teacher X, 2023). Also, Welsh Government (2022) designing a curriculum suggested learners must be given the opportunity across the curriculum to develop reading, speaking, and writing skills.   
Based on the Welsh Government (2014) school development planning cycle, the school followed the 4-step process, to create their SDP. Self-evaluation (Step 1) was used to identify the areas of improvement, the school’s self-evaluation includes: talking to teachers, looking through the children’s books, listening to learners, learning walks, and core visit by the Educational Support Officers (ESO). The ESO had meetings with senior leadership team (SLT) to critically evaluate what is working. In addition, the school self-evaluated through reflecting on previous targets and data collected. Welsh Government (2014) described robust self-evaluation included data.
After discussion with teacher X (2023) data collection was both qualitative and quantitative. The school gained qualitative data by sending a questionnaire home to parents and carers, this helped informed their vision. The quantitative data was collected by tracking learner’s progress. Welsh Government (2021) suggested the importance of schools using evidence-base and involving and listening to stakeholders, when self-evaluating. There are a variety of stakeholders both internally and externally involved in the self-evaluation including: governors, staff, pupils, parents, and ESO as mentioned above. 
For Strategic planning to be effective all school partners and stakeholders should be included, to ensure a commitment to improve the school (Welsh Government, 2014). School X SPD suggested all staff had a meeting to develop this target, Staff was shared with data from last year to show why this was a priority. They were then shared with a vision for effective teaching of literacy skills. All staff received training of two inset days, this is part of RWI programme (Rutt, n.d). This was due to all staff teaching the RWI scheme on a daily basis. Also, parents and carers are provided with the school’s new approach to the teaching of phonics, strategies to how they can support their child’s progress at home are shared. 
In addition, the RWI scheme as consists of a reading leader. This person should be a foundation phase class teacher. (Rutt, n.d). The reading lead of school X received additional training of a development day and coaching from Helen Harris (RWI), to support them to effectively lead the delivery of the programme. The school moved the reading lead from year 5 to reception to run the new scheme. This allowed the lead to go around the groups to observe/support.

Welsh Government (2014) suggested a success criteria needs to be part of the strategic planning. The SDP stated the pupils centred success criteria is: percentages they are expecting pupils to achieve by the end of year 2, and that many pupils on the language and literacy programme will make effective progress in their ability to write in range of genres and contexts. The provision success criteria is: most staff will deliver highly effective teaching of phonics. Most staff will ensure pupils make effective progress in the development of their literacy skills (School X, 2022). The terminology in the report most and many is used by Estyn, in order to be consistent they use terms to describe proportions for example, most- 90% or more, and many is 70% or more (Estyn, 2022).
The strategy to improve literacy in the school through the RWI scheme. Will be achieved by using the two-day inset training that all staff received to deliver the RWI programme, with the support of the reading lead. It is important to have high-quality leadership, for the SPD to be implemented efficiently and effectively (Welsh Government, 2014).  Also, the reading lead and key staff will visit another school in the area, to observe effective practice of language and literacy. Welsh Government (2021) suggested that effective practice should be shared between schools. The time scale is over 3 years following the SDP guidance, with close monitoring. Monitoring is through learning walks, pupil progress, work scrutiny, and listening to learner’s activities with governors. To address key areas, if anything is identified a revised action plan will be created based on the areas of improvement. This is important as SDP is a live document (Welsh Government, 2014) The total cost of this priority is £10,240.

Step 4: measuring the impact of the RWI programme, the groups are regularly monitored by the reading lead, and performance management targets are given to all staff. The whole school is assessed in both reading and sounds every half term. These assessments are sent home or discussed in parents evening to inform parents of their child’s progress, and areas that can be developed at home.
In addition, Helen Harris comes into the school to help the reading lead go through the data, she also observes teaching to make sure the programme is running effectively. The data created helps to design actions and evaluate the next steps for the SDP. This process is supported by BERA (2022) using evidence and data to inform improvement and having critical perspectives both internal and external to the school.
The SDP already shows improvement, the evidence is very compelling. A year group in foundation phase have gone from 0% at the expected level or above, to as high as 53%.
Teacher X (2023) the programme is so successful, the school has invested in literacy and language resources from RWI programme for when the children finish the scheme. 

Reflection and evaluation  
Reflecting on the School X’s SDP, the school has used a variety of self-evaluation tools to identify their areas of improvement including: learning walks, listening to learners, core visit with ESO, and reflecting on previous targets and data collection. It is important to have a variety of self-evaluation techniques to provide a non-biased self-evaluation. Also, using both qualitative and quantitative data to self-evaluate, provides evidence to back up why they have chosen a particular target.
The school has a variety of stakeholders: governors, parents, students, staff, and ESO that are all consulted. Listening to a variety of opinions both externally and internally is important, as it gains a variety of critical perspective to draw a representative conclusion.

SDP involves governors listening to learner’s activities, this is important as the learners are the biggest stakeholders, changing the priorities has the most impact on the learners. Therefore, it is important to gain their perspectives, pupil voice is an important part of the Welsh curriculum. However, talking to their teacher instead of the governors might provide less socially desirable opinions, due to students having a rapport with their teachers and there is less of a power imbalance.

The school provides consistency of teaching the RWI programme, due to all staff having the same training. Which is important to provide effective teaching. One consideration of RWI is it involves a large number of groups. School X is fortunate to have enough staff to provide the RWI. However, if absences occur the RWI is stopped for the day, which affects the children learning. If absences occurred combining similar ability groups, should happen to avoid missing learning. 
Also, consistency across home and school, as parents are provided with information about the scheme. However, issues of learning sounds at home could impact school, parents might not pick up on certain pronunciations of sounds and then not correct the child. To overcome this the school could provide parents with recordings of the sounds. 
 
Continuous monitoring is important when implementing a new programme into the school, this is also important due to WRI lack of evidence-base in the literature. The school monitors the children progress often and assesses every half term, this is important as it allows quick identification of issues or concerns. The monitoring and assessments are conducted by the reading lead, this is vital as it provides consistency across assessments. Using the data from assessments is a good way of checking each child’s progress, also it monitors the effectiveness of RWI. Using data, patterns and relationships can be checked between scores. One suggestion would be to check each child’s data against previous literacy assessments, as the child might be progressing, but it could be at a slower rate than other schemes.  
Observing another school during training is important. This will allow teachers to develop different skills and approaches to teaching, however, each school is unique so one method might not be transferable to another school. Observations of a number of schools in the area should happen, to provide the staff with a variety of approaches, that can be adapted to suit the needs of their students.  

Conclusion 
To conclude, this assignment has taught me the important of SDP process, that schools go through to develop their priorities and targets. The research and discussion with school X has shown me the importance of all stakeholders being involved in discussions, to provide a variety of perspectives. Also, the most important stakeholders are the students, as the changes have the biggest impact on them. In addition, the process of self-evaluation needs to be truthful in order for the school to progress and benefit, using data is an important aspect of self-evaluation. Finally, the importance of constant monitoring of progress and adaptations to the SDP based on findings, as SDP are live documents. They need to be constantly modified and adapted to meet the needs of the school and pupils. 
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Appendix
Appendix 1: SDP cycle 
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Figure 1: School development planning cycle
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