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Appendices for ECAD6007 – Who am I teaching?

A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.
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Record 3

Date and time
Afternoon session 12pm-2pm
Year group: Derbyn

‘Where and When:

‘Amser Mat’ after lunch
Children are having their fruit and milk after coming back in from brea.

Each child had their own mat to st to encourage them to sit tdily on the mat.

The critical

fent began after coming back in from break.

‘What happened:
Al children lined up to go inside after break time. One individual refused, explaining they wanted

to play more and not ‘do hard work. The teaching assistant encouraged the child that it will not
be ‘hard work’ and that the teacher has something fun for them to do al together.

‘The teacher acknowledges that the child does not wish to come i

o the children sitting on the mat tha they wil be using instruments during thelr music lesson
today. This demonstrates that the teacher learly understood that the child enjoyed musiclessons
and used it to encourage them to come and st on the mat with everyone else but does ot wait
toasofyet,

Allinstruments are gone, apart from the ‘tely’ ~ which the child did not want and begins o get
upset,

The teacher highlighted that the child does not have to join but explained it would be nice for
them tosit with theirfiends on the mat.

As so0n a5 the teacher gave positive reinforcement of i the chid did something nice - such as
itting and lstening to thir friends,the chid lstened and particpated through the remainder of
the session

‘The lesson can link towards Expressive Arts and also Language, iteracy and communication out of

the six areas of learning in the Curriculum (Welsh Government, 2020).
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Areas of possible explorat
“The child did not have the opportunity to play on the push bike at break time. Before it was their

tur, the bell had gone, and it was time to go inside. This could have caused the child to feel upset

and confused as they were told they could play on the bike.

Notes:
‘The class was a busy environment - with 42 children.

One teacher and one teaching assistant.
“This child had been off school the day before - may had felt out of routine due to being absent.
‘There could have been many other factors which caused the child to be upset, however | only saw.

the bike and instruments, therefore important not to assume that is allthat i the matter.
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Date: Dydd Llun 26/09/2022
Time: 10:15am cyn amser egwyl.
Dosbarth Blwyddyn 2 - plant 6-7 miwydd oed.

‘Where and When:
This activity focused on the theme of the classroom ‘Fy Nghorff Arbennig’ where children

had to cut, glue and stick parts of their face onto a cut out version of themselves. The

activity was one of many areas set up within the classroom for children to use at their own
time and their own choices on where they wish to play within the classroom. As a part of
the Six Areas of Learning and Experiences, this activity can be placed under the Health and

Well-being area (Welsh Government, 2020).

‘What happened:
The classroom was a positive environment, where the teacher had discussed with the
children beforehand on the mat, what activities are available for the children to choose
from. Giving children the opportunity to make their own choice on what they wish to do
that day (Children’s Rights). Children seemed motivated and ready to learn about their
new theme ‘Fy Nghorff Arbennig'. A group of four children came swiftly to the table where
they all sat down and began a conversation through the medium of Welsh, asking “who
are you going to make?". Here, can be viewed as progressing on their Welsh language
skils, which can come under the Ethical, Informed Citizens purpose within the Four
Purposes the curriculum (Dauncey, 2015). Child (1) had quite quickly lost interest in the
activity and wanted to move on to paint. They had rushed their cutting out and gluing and
decided to colour the whole picture in the colour green. Trying to persuade the other child
(2)sitting next to the to leave the activity and join painting. Child (2) refused and it was
‘overheard that they (child 2) will paint after they have completed their gluing and sticking.
As the child (1) began the next activity they had acknowledged that praise had been made

for how well child (2) had completed their work to high level for them as individuals. This
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did not take long for child (1) to come back and recreate their picture to  higher level for
them. Demonstrating that the use of positive reinforcement (Krishnan and Amuthan,
2014, p.682) encouraged child (1) to complete their own work to then be acknowledged
and praised also. This can also be seen as ‘hunain asesu’, due to the child noticing that the
‘work they had first completed was not the best they could do. Choosing to come back and

be motivated to complete the task again to the best of their ability.

‘Areas of possible exploration:
The teacher had mentioned previously that sometimes a change in routine can cause for
the child to become frustrated and also confused. The child had not been in school the
previous week, and therefore missed out on the beginning of the new theme. This could
suggest as to why they were not fully involved with the lesson and moving around

activities.

Notes:
The child began their day quite noticeable upset and frustrated. From walking into the
classroom first thing in the morning, they did not wish to sit down for long for ‘amser mat’
or when they started to reflect on what they did last week. However, as mentioned
previously, this could be due to the fact the child was absent from school the previous
week. The child was eager to move around the classroom before lesson time had even
began,

It Is important to acknowledge that | was only in the classroom for the morning, on a
Monday, which could have possibly been the most difficult day of the week for the child

tosettle back into school, learning and routine.
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Record 2
Date angTme, yemr o
Dydd Mawrt, 115y,
250972022

By 2

Whers snd Wher
Withinthe cssroom,aftr brektm th steen chien gstered onthe mat. The tescher
‘went through ifau ool This esson came under th Ares o Lerning and Experience of
Mathematics and Numeracy (Welsh Governmere, 2020]. The rtical ncidnt became on the mat
withthe chren but moved with one ndhidusl o ‘rdaloce

Whathappened:
Sefoe the ity began,th chd had naticesbly complted mast actites sround the
casroom just aferbrek tme. Al ctiites e complted . ighleve - which the eacher
had mentioned s not unusulfor them a2 an ndnicual

The scity on themat was recognised 2. qick mathematcs’approsch Hre,chidren were
Iesning o double numbersand what thy equalled . Th tesche demanstated  simple sum
Showing tat 54510 wth then3dding 3 0o e ' I can 350 lok ke 50450+100

The tescher noticed that s th ldeshow went along,mostchidren became lghly confused,
‘where thetesche then made the deciion o stop the actity and continue o s the
morings wor The ndidual ok temselves away (. tie, where hey coud sl see the
Interacive whiboard with e dfufl mathemati questons. I hel ow time hey took out
3 plece of scr3p pape, copled the sum romthe bosrd and complete . Here,th chd was st
o thelr own,completayTocusedan the work they nad e for themsehes. st beore luh,the
teacher asked 0 see what they had been doing even though t ad been observed what they
had beendoing). The chd ad notony completed the more chalengingsum, bt 1 rested
thlrown; demonstatng an undersanding o theformt used and way ofearingfor that
partiar st

Treas o o xploraton

Teacher had discussed that fidingth eve i th indiidua which i chalinging enough bt
il o contine o keep them engaged with tei learning has nt et been managed. Thechid
can be seen a5 an exmapleof 3 MAT (More Abl and Taleted(Welsh Goveramen, 2015).

T chld has now began attencing E1SA sessons. 1w g ghted tha ahaugh th chid s st
 igher lvel of larning an progrssing than others withinth classroom, confsion ca cause
thechd tobecome fusraed with themselvs.Fo example he teacher had dcussed ith
myslf that st ek, the chd completed ‘addingsums whichall the chidren were dang for
that partcular esson - st different abiity levels. Those answers were all corrct,whichthen e
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the teacher to create sums which included both adding and subtracting. The child got themselves
confused as they were so used to completing tasks quickly; e.g with sums being the same such as
all being an ‘adding’ worksheet. They had not taken the time to read the question correctly,
leading to them becoming upset and frustrated with themselves. This could suggest that they
have been used to having one worksheet with the similar sums, they do not fully engage with the
work. This tested the child.

_

Al other children worked in groups and completed their activities together. The indiivdual
worked alone and preferred to be left alone to complete their sums. The area they worked in
was possibly the quietest area within the classroom. The child outside the classroom happily
played with others including being on the yard at playtime and lunchtime. However, it does
suggest that when it comes to learning and completing work  they prefer to work alone.





