ECAD6008		Student number: 2100452
ECAD6008 Assignment: Part 1
	Professional Experience Template 1
	QTS pedagogy – Refining Teaching – Assessment (use of AFL strategies in a sequence of lessons, focussing on writing a newspaper article.)

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	In this professional experience, I did a sequence of lessons that looked at writing a newspaper article. Firstly, we looked at the format and layout of a newspaper article. 

Secondly, we looked at how to plan a newspaper article, about 'the cave rescue'. During the planning lesson, I showed examples of newspaper articles and provided the pupils with a planning sheet that they used to research the topic and plan what they would write in their newspaper article. At the end of this lesson, I provided the pupils with an 'exit ticket'. On this exit ticket the pupils needed to answer two questions 'what did you learn from the lesson today' and 'is there anything you need me to go over again?'. The pupils were required to fill out these tickets before going to dinner break. The responses allowed me to go over any issues before they began to write the newspaper article. 

Thirdly, in pairs or threes, the pupils did a roleplay task pretending to be an interviewer and then an interviewee involved in the story. They did this to use as quotes in their newspaper article. Following this lesson, under the questions they had written in their book, the pupils were required to write down 'two stars and wish', reflecting on their part in the interviews. This allowed the pupils to reflect on how they believed they did in the task and to think about how they could have done better. 

Finally, the pupils completed the first draft of a newspaper article in their language books. Once they had finished their first draft, they were given a peer and self-assessment table to stick in their books under the completed task. The pupils had to read through their work and under the self-assessment column, needed to tick the language techniques from the success criteria that they had included in their work. Then they would swap with another person, who would read over their work and tick the language techniques they believed they had used under the 'peer assessment' column. This allowed the pupils to reflect on their piece of work to see if they had included all the language techniques and what they needed to improve or add in their final draft of the newspaper article.


	What have you learned?

	The use of AFL strategies in the form of peer and self-reflections is important as it allows the pupil to assess and evaluate their learning and the tasks they produce. As shown in the previous example the pupils were able to think about what they took away and learnt in the lesson and if there were any gaps or miss understanding in their learning. We were then able to address these issues before adding more depth and knowledge. 

The use of the assessment allowed me to assess my teaching, to identify any teaching methods which were not as clear to the pupils and adjust these for future lessons. This experience allowed me to develop my skills of the standards, in particular the use of innovation, as it allowed me to trial different methods of teaching and reflections in the classroom, to see what works and what does not, to improve what the pupils retain from my lessons.

In this instance, I believe it did meet the intended outcomes, as it made the pupils think about the previous lessons to refresh their memory also, to identify any knowledge gap. I was happy with the way the peer and self-reflection encouraged the pupils to read over their work to proofread and identify specific language techniques that they had used. It also allowed them to read their peers work, to see how they differed and ideas to what they could use in their work to improve the quality of their work.

In future practice, I would differ the way I implement these strategies. I believe in some instances; the pupils may have praised the work of their friend in more of a positive light due to their friendships and fear of upsetting them. Colleagues and learners should be aware of the bias which could occur in this method and the time of day in which they conduct these forms of assessments.


	What next?

	From this experience, I would change the method when using it again in a different classroom. I would ensure that I choose who will peer and self-assess work, ensuring they are of similar academic ability and to attempt to pair pupils who are not close friends to attempt to limit any bias when evaluating another pupil’s work. 

I would use this method again, especially in a sequence of learning as I believed it to be beneficial in checking knowledge as we went along before the final task. I believe it worked well as it showed the pupils there is no shame in not understanding a particular theme or topic and how if they identify any issues we can over the topic again to ensure they understand.




	Professional Experience Template 2
	QTS- Pedagogy – Advancing learning – Blended learning experiences.

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	This professional experience was part of a sequence of lessons surrounding newspaper writing. 

Firstly, the pupils researched the topic they would write about, I choose for the pupils to write about 'the cave rescue' which was an event that happened in the local area surrounding the school. The pupils researched in pairs and created a plan in their books for the newspaper article following the research. 

Secondly, the pupils worked in pairs to roleplay interviews pretending to be the interviewer and then the interviewee in the viewpoint of someone present at the event. Each pupil was required to write five questions each to ask their pair and would then use the answer from one of these questions as a quote in the final draft of their newspaper article. 

In this experience, I focused on the QTS standard of blended learning in the form of research online, roleplaying and filming the role-play interviews on flip grid.


	What have you learned?

	Overall, I believe that blended learning is important as it makes lessons different and engages the learners. In this experience, the pupils were enthusiastic and engaged in the task as it was something different to what they usually do. Hence, I was very happy with the pupils' contribution, final drafts of the interviews, research and newspaper articles. 

This experience helped the pupils retain key facts from the event and sparked conversations within the classroom about the information they had found from doing the research and from the pupils' involvement in the interview task. I would use tasks like this again as I could see how much the pupils enjoyed this task and how much more effort they put in. 

Even though, blended learning experiences are vital for the engagement of pupils, as in this instance they can be time-consuming and could potentially take time away from other lessons.  


	What next?

	From this experience I believe that I need to focus more on time management, ensuring there is enough time for all pupils to complete the task and that there are extra tasks in place for those who work quicker. Also, the use of laptops and computers in lessons may be better if half of the class are online and the other half are not, as it would then be easier for the teacher to monitor the pupils' activity online and to assess their engagement with the task. 





	Professional Experience Template 3
	Pedagogy – Advancing learning – Real life authentic content. (Debate and written letter on ‘why children should not have to wear school uniform)

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	This professional experience was done through a sequence of lessons focusing on 'children should not have to wear school uniform'.

Firstly, we looked at debate skills and the pupils had to think of reasons for and against on their own and then in pairs and write them in a table in their books. The pupils were required to think of both sides of the argument. During the plenary of the lesson, we had a mini debate on the topic, where children would raise their hands to express their opinion and to challenge the opinions of others. Secondly, we used the information discussed in the debate to write a letter to the welsh parliament explaining their reasons, why children should not have to wear school uniforms. 

This sequence of lessons allowed the children to consider real-life authentic content as it allowed them to think about issues in their society and the value of items. The pupil's addressed issues such as: the price of uniforms, where to purchase school uniforms, think about those who cannot afford the uniform and the reasoning behind wearing school uniforms. Also, these lessons allowed the children to learn and understand the role of government and how Wales is governed by its own parliament. Allowing them to learn and understand how the country is run and key figures involved in these decisions


	What have you learned?

	I believe that this experience is important as it allowed the pupils to think from the viewpoint of someone else and the viewpoint which is different to their own. It allowed the pupils to be empathetic and to use examples from real-life content to think about the issues people may face. This task will help pupils with their critical thinking, which would assist them in different areas of the curriculum. 

This experience allowed me to develop my leadership skills in delivering and monitoring the debate. It also emphasised the importance of the use of real-life authentic content in lessons as it allows the pupils to relate to a particular topic, as it is relevant to them and something they see in day-to-day life.


	What next?

	I would like to continue to use and to develop using real-life authentic content as I believe it was successful in engaging the pupils as it was relatable. In future lessons like this, I would like to ensure that the pupils can add more depth and understanding to their arguments by completing different tasks to aid this development. 

I would like to incorporate different standards to develop this further, with the use of cross-curricular themes I could use real-life content across different areas of learning. This professional experience has allowed me to think more about the four purposes and how these types of lessons would encourage pupils to become 'ethically informed citizens', this is something I would like to continue in future lessons.


	Professional Experience Template 4
	QTS – Pedagogy – Advancing Learning – Cross-Curricular themes. 

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	As part of the class' theme for the term, which was frozen kingdoms, I focused lessons on the Titanic which were cross-curricular. 

Firstly, I did an introduction to the Titanic, the pupils then conducted their research about the building, passengers, history and sinking of the Titanic. The pupils’ noted key facts answered questions and thought of their own questions they wanted to find out about the Titanic.

Secondly, the pupils wrote a telegram from the point of view of a passenger on board the Titanic, the person would need to be either a first-class or third-class passenger. This lesson was cross-curricular as the pupils were required to use language and literacy skills to write the telegram and needed to include language techniques such as the 5 W's. This task also involved aspects of roleplay and drama as the pupils had to imagine they were someone else and write as if they were there 100 years ago, thinking about the accommodation they would've had based on their social class. This task was cross-curricular in terms of history too as it gave them an insight into the differences in social classes during this time and how the social class of a person influenced their lives and the way they were treated. 

Thirdly, we had begun to look at debate skills in a previous language lesson, we then incorporated what we had learnt to form a debate surrounding 'who was to blame for the Titanic sinking?'. The pupils were placed in four groups and were given a key figure who could be to blame for the Titanic sinking. These four groups were Captain Smith, Captain Lord, the shipbuilders and Thomas Andrews.  In their groups, the pupils researched why their significant person was more to blame than the other suspects. After researching the significant person, the pupils' decided in their groups who would be the team captain and give the opening and closing statements, what everyone would say and in what order they would speak and time to practice as a group. Following this, we went over the rules for a formal debate and what the expected behaviour would be during the debate. We conducted the live debate in the hall, set out as a formal debate with each team sitting on their bench and myself as the debate leader. During the debate, we had two teams debating at a time, as shown in the video attached. This lesson was cross-curricular in its use of language, literacy, research, digital competence and role-play skills. 


	What have you learned?

	Overall, I was very happy with how the Titanic lessons went, the pupils were very enthusiastic and excited to learn more about the Titanic and the quality of the work exceeded expectations. I believe that incorporating cross-curricular themes in my lessons is very important. I have learnt a lot from these lessons as it has shown me that any lesson can incorporate more than one subject it does not need to be focused solely on one subject. 

I have learnt that it is easier to incorporate subjects like language, literacy and roleplay into most lessons. However, more challenging to include numeracy in a variety of lessons. The use of welsh could have been used more in this theme as well. 


	What next?

	I would like to try to incorporate more numeracy and welsh into my lessons as part of the cross-curricular themes, as I believe I have shown I can incorporate language and roleplay. In future situations like this, I could use both Welsh and English when discussing the terminology, so the pupils would be learning these new terms not just in English but learning new words in Welsh at the same time. I would like to include more numeracy in my tasks for instance I could've used numeracy when looking at the differences in social class and created a task where the pupils were required to work out the total costs of passenger tickets. 










ECAD6008 Assignment: Part 2

	
	Targed/Target
	Yr hyn yr wyf wedi’i wneud yn yr aseiniad hwn….
What I have done in this assignment….

	Targed/Target 1
	Make sure referencing conventions are consistently accurate 
	I have done all my references using the Harvard referencing handbook and have proofread all references. 

	Targed/Target 2
	Proofread your work more
	I have used the read-aloud feature and I have printed out my work to proofread on different platforms. 

	
	
	

	Targed/Target 3
	Ensure you just use one tense
	I have proofread my essay and used control F to search words to ensure I have only used one tense.
















Critically reflect on your progress in planning, preparing and teaching lessons that incorporate 4 specific pedagogical principles. (This evidence should be taken from the PLP.)
Identify one of these pedagogical principles as an area for development and justify the next steps in your development

“Criteria-referenced self-assessment is a process during which students collect information about their own performance or progress; compare it to explicitly stated criteria, goals, or standards and revise accordingly” (Andrade & Valtcheva, p.13, 2009).

	Assessment for learning (AFL) is key to supporting a pupil to strive academically. Coe et al (2020) note six elements are needed to support pupils learning: structuring, explaining, questioning, interacting, embedding, and activating. All these elements work together to help a pupil succeed and underpin the foundations of AFL. The Welsh government (2020) refers to how teachers should be reflective in their practice, looking at how practice can be improved and developed. AFL has been researched during a professional experience, during bridging research and is a pedagogical principle I would like to develop further in my teaching practice. I will be focusing on the Welsh government (2020) professional standards for teachers (QTS). In particular focusing on the pedagogical principle of refining teaching through assessment. 
 The Welsh government (2010) categorises AFL into three main groups: questioning, quality of feedback and peer and self-assessments. This text will look at the literature surrounding peer and self-assessments and their use of success criteria’s. Analysing the different debates amongst academics including: the use of self and peer assessments, differences between summative and formative assessments and the issues surrounding the reliability and validity of these assessments. I will then discuss my next steps and conclusions, noting my next steps in developing AFL in my teaching development.
Firstly, looking at the use of the AFL strategies peer/self-assessments and success criteria’s. Focusing on the use of success criteria’s to assist with the formative assessments of pupils. Self-assessments as explained by Andrade and Valtcheva (2009) is when a pupil evaluates their progress in learning, by comparing it to the objectives and criteria’s of the lesson or task. Whereas, peer assessment is when a pupil reviews a peer’s work, comparing it to the criteria given. This can be done in the form of verbal feedback, written feedback, questioning or collaborative questioning by the teacher during a lesson (Rosenshine, 2012). 
Teachers have a huge responsibility when it comes to AFL, to ensure that pupil learning is continuously being evaluated so the right measures can be put into place to assist the pupil. Donaldson (2012) noted the constraints of assessment arrangements in the previous Welsh curriculum and how they were not working well enough to support children with their learning, due to it being more focused on summative assessments. The new curriculum for Wales as discussed in Donaldson’s successful futures (2012) addresses these issues and concluded more power to individual schools would be the best action moving forward.
	Self and peer assessments with the use of a success criteria are useful for teachers and pupils to understand what is being taught and the level the child is currently at, so the teacher can address any misconceptions or gaps in knowledge. For self and peer assessments to work, the success criteria must be clear for the children to understand. The Welsh government (2010) stresses the link between pupils achieving the learning objective, with the clear guidance presented to them by the success criteria. This must be explained at the beginning of the lesson, for the pupils to understand what is being asked of them.
	Rosenshine (2012) suggests the use of different AFL methods daily can strengthen the pupil’s retention and providing the information in small steps incrementally, whilst checking understanding before moving on will result in more fluidity in the recall. However, as Black and Wiliam (1998) discuss, pupils can only effectively assess themselves when they have clear guidelines of what is expected of them. Salehi and Farhang (2020) support the view and stress the importance of the success criteria and suggest the children’s active learning and the involvement in devising a success criteria will lead to successful outcomes for self and peer assessments. This informs us, that self and peer assessments need to be practised like any other skill, to gain from it. 
	Time constraints are a key issue teachers face daily, there is not enough time to give each child in-depth feedback and guidance to every lesson and task. Peer and self-assessments could assist with this issue. However, it is a skill that needs to be taught rather than intrinsically known to the child. Thus, is only successful if the pupils are aware of the success criteria before beginning not just at the end and how well the success criteria has been explained (Andrade & Valtcheva, 2009). 
	The use of peer and self-assessment can bring lots of positives, as discussed by Dolin et al (2018). Notably to teachers as it can allow them to reflect on their teaching methods and prepare future lessons based on the results of the assessments. However, as Johnson et al (2000) indicate, it will only work if the pupils are collaborating effectively. This informs us that the notion of self and peer assessments can only be successful if the school is committed to continued use of it and the teachers are prepared to teach the children how to do it effectively. 
	Secondly, looking at a key debate in this field, the misconceptions between summative and formative assessments. Some researchers view summative and formative forms of assessment as separate, whereas others view them as complementary to one another (Florez & Sammon, 2013). Formative assessments are needed to develop a child’s learning and understanding, with self and peer assessments being a focus of enhancing formative provisions (Black & Wiliam, 1998). Formative assessments are discussed by Andrade and Valtcheva (2009) as a form of feedback in learning. Salehi and Farhang’s (2020) review of research suggests that self and peer assessment scores can almost predict the same as the scores given by teachers and can accurately coincide with the end evaluation given. Florez and Sammons (2013) discuss self and peer reflections as more of an acceptable form of formative feedback, as it may be more understandable to children when the feedback comes from their peers informally, instead of formally given by a teacher. This shows us that formative and summative assessments are not separate, they can be used to aid one another. 
	Summative assessments are concerning the goals and targets a child should have met at the end of a term or school year, the information is taken from completed tasks, exams, and observations (Dolin et al, 2018). The key differences being summative is more of a final assessment whereas, formative is more of an ongoing assessment to aid learning and teaching (Ibid, p.54). There is a lack of recognition for the work teachers do daily towards formative assessments, as there is more of a focus on formal summative assessments (Black & Wiliam, 2010). However, some academics such as Ko et al (2013) suggest that formative assessments need to be part of every classroom as part of effective classroom practices. This informs us that the use of both summative and formative assessments, could address issues in learning or understanding earlier, helping to add extra provisions to assist and help the pupil retain more from the lessons.
	There is a vast amount of research addressing the positives and negatives of formative assessments. Black and Wiliam (2010), key academics in this field discuss the benefits of formative assessments on lower ability pupils. This form of assessment allows lower ability students to add focus to their learning, allowing the teacher and pupil to devise what specifically needs more explanation, also a clearer understanding to the pupil on what is needed from them and how to address it. The positives from the use of formative assessments are not only academic but are also beneficial for cognitive and personal development (Dolin et al, 2018). This form of assessment allows the child to be actively involved in their learning, allowing them to understand how they are assessed and how to improve. Learning and improvement are not only in the form of self-assessments and being aware of your learning, but also through the use of social interactions, in this instance a sociocultural constructivist theory is relevant to the peer assessments (ibid, p.57). Formative assessments also support the cognitive constructivist view, where the pupils are building upon existing knowledge, recalling this information to ensure its retention, before then building this knowledge further, overall improving a pupil’s learning (Black, 2013).
	However, as Black and Wiliam (2010) note some research suggests formative assessments can have a negative effect on the mental wellbeing of a child. This is due to obsession and competition over the criteria’s given by teachers, and the need to outperform their peers. Also, the negative concern from teachers is that a shift of power may occur with the rise of formative assessments, with children being more involved in their learning and outcomes. Conversely, if formative assessments are accurately taught in the classroom and throughout the school, it could aid summative assessments. As discussed by Black (2013), the use of formative assessments daily could address issues with misunderstanding and gaps in knowledge sooner, thus, summative results are higher due to this. Formative assessments have the capacity to aid learning and results, also, contributing to the social and cognitive development of the children as individuals (Dolin et al, 2018). Overall, the positives out way the negatives, if used efficiently both formative and summative assessments have the potential to aid each other in helping the learner. 
	Thirdly, looking at the debates surrounding the reliability and validity of using peer and self-assessment as a form of formative assessments. Firstly, looking at reliability. Dolin et al (2018) identifies reliability as the extent to which the results are consistent and correct. The results from the self and peer assessments may not always be in line with the results of the teacher, this could create issues for reliability. Topping’s (2003) evaluation of research showed that lower ability pupils tended to score themselves higher than the scoring of the teacher, while higher ability pupils would underestimate their ability and mark themselves more harshly. Social demands from peers could also interfere with the reliability of the results. Even though bias is a key concern from academics, research from Margin (2007) found in their study concerning peer and self-assessments, only 1% of bias was found. This is supported by the findings of Nuttal (2011) which found 80% of feedback to be correct. This informs us that the reliability of peer and self-assessments is not lessened by the pupil bias, as shown in the aforementioned studies, bias is low meaning a majority of the results would be useful to the pupil and teacher.
	Furthermore, Dolin et al (2018) describes validity as to how well the assessment corresponds with the learning outcomes.  Validity is concerned with how useful the results are for their intended purpose of meeting objectives in the curriculum frameworks. For instance, a task such as a written test may be seen as highly reliable but may be low in validity in assessing the pupil’s ability (ibid, p.63). Ross (2006) found that validity depended on the nature of the self and peer assessment. If the assessment contributed to a grade, it would be higher. However, was more valid when looking at gaps and misunderstandings in knowledge. This informs us that the validity of the peer and self-assessments, would be dependent on the intended outcomes, teachers would need to be aware of the potential for validity concerns, but it does not dismiss the positives the assessments bring. 
	Even though, the use of peer and self-assessments has the potential for issues concerning validity and reliability, the positive outcomes that could come from it, including the awareness of extra provisions needed for pupils, out ways the negatives. As Topping (2003) explains, the development aspect that comes with peer and self-reflections are more important than the reliability and validity of the scores and the responses given. Self and peer assessments have the potential to work from an early age if the pupils are taught how to do it and the school commits to teaching it.
 Peer and self-assessments could be beneficial for self-development, engagement and understanding, allowing teachers to notice any concerns sooner (ibid, p.62). Positive self-assessments can contribute to improved self-view, desire to achieve and future achievements (Ross, 2006). Falchikov (2001) supports this and suggest the sole focus of these assessments is not always grading but the transferable skills it could also bring. More of a focus is needed on the effects of the peer and self-assessments in aiding their learning and understanding instead of on the reliability and validity. As Hattie (2012) discusses, being taught and understanding how to do peer and self-assessments will help pupils understand and be able to make better judgements for self-assessment. This informs us that the sole purpose of self and peer assessments is not just for academic and grading purposes, it has the potential to bring an array of transferable skills that will assist the pupils throughout their lives.
	I will now discuss after reflecting on my experiences regarding AFL, what my next steps for development will be. The literature that has been analysed has stressed the importance of a clear and concise success criteria. My first step to develop my own practice in AFL would be to ensure I express clearly in my lesson objective and lesson plan, what I want the pupils to learn by the end of the lesson. During the opening of the lesson I will ensure I explain what I expect the pupils to be able to do by the end of the lesson and also have it displayed on a PowerPoint. For more complex tasks such as written work, I will provide pupils with a printed success criteria for them to follow and refer to during the task, to ensure they are doing what I have asked. I will use collaborative questioning before setting the pupils off to complete the task, so the pupils can hear the answers of other pupils and giving me as a teacher the opportunity to address any issues which may arise regarding understanding. 






































































































References

Andrade, H. and Valtcheva, A. (2009) ‘Promoting Learning and Achievement Through Self-Assessment.’ Theory Into Practice, 48(1), pp.12-19.

	Black, P. and Wiliam, D., (1998) Inside the Black Box: Raising Standards through Classroom Assessment. London: king’s College London, Department of Education, School of Education. 

 	 Black, P. and Wiliam, D. (2010) ‘Inside the Black Box: Raising Standards through Classroom Assessment’, Phi Delta Kappan, 92(1), pp. 81–90. 

	Black, P. (2013) Pedagogy in theory and in practice: Formative and summative assessments in classrooms and in systems. In Corrigan, D. Valuing assessment in science education: Pedagogy, curriculum, policy (pp. 207-229). Dordrecht.: Springer.

Coe, R. Rouch, C.J., Kime, S., Singleton, D. (2020) Great Teaching Toolkit: Evidence Review Evidence Based Education. Available at: https://assets.website-files.com/5ee28729f7b4a5fa99bef2b3/5ee9f507021911ae35ac6c4d_EBE_GTT_EVIDENCE%20REVIEW_DIGITAL.pdf (Accessed: 22 December 2021). 

Dolin, J., Black, P., Harlen, W. and Tiberghien, A. (2018) ‘Exploring relations between formative and summative assessment.’ In Dolin, J. Transforming assessment (pp. 53-80). Switzerland: Springer.

Donaldson, B. (2012) Successful Futures: A Summary. Available at: https://gov.wales/sites/default/files/publications/2018-03/succesful-futures-a-summary-of-professor-graham-donaldsons-report.pdf. (Accessed: 23 December 2021).

Falchikov, N. (2001). Peer Tutoring in Higher Education. London: Routledge Farmer.

Florez, M.T. and Sammons, P. (2013) Assessment for Learning: Effects and Impact. Reading: CFBT Education Trust.

Hattie, J. (2012). Visible learning for teachers: Maximizing impact on learning. London: Routledge. 

Johnson, D. W., Johnson, R. T., & Stanne, M. B. (2000) ‘Cooperative learning methods: A metaanalysis’, Academia, pp 1-30.

Ko, J. and Sammons, P. (2013) Effective Teaching: a review of research and evidence. Reading: CFBT Education Trust.

Margin, D.J. (2001) ‘A novel technique for comparing the reliability of multiple peer assessment with that of single teacher assessment of group process work’. Assessment and Evaluation in Higher Education, 26 (2), PP.139-152.

Nuthall, G. A. (2007). The hidden lives of learners. Wellington: New Zealand Council for Educational Research. 

Rosenshine, B. (2012). ‘Principles of Instruction: Research based strategies that all teachers should know’, American Educator, 36 (1), pp.12-39.

Ross, J.A. (2006) ‘The reliability, validity, and utility of self-assessment.’ Practical Assessment, Research, and Evaluation, 11(1), pp. 1-10.

Salehi, M. and Farhang, A. (2020). The Effect of Teacher, Peer, and Self-Assessment on Subsequent Learning: The Case of Oral Presentations. Available at: <https://elt.tabrizu.ac.ir/article_12666.html> (Accessed 12 December 2021).

Topping, K. (2003) Self and peer assessment in school and university: Reliability, validity and utility. In Optimising new modes of assessment: In search of qualities and standards (pp. 55-87). Springer, Dordrecht.

Welsh Government. (2010) How to develop thinking and assessment for learning in the classroom. Available at: https://hwb.gov.wales/api/storage/663d00fd-9c3b-4003-9a1f-0012bad39fad/how-to-develop-thinking-and-assessment-for-learning-in-the-classroom.pdf (Accessed: 22 December 2021).
Welsh Government. (2020) Pedagogy for professional learning. Available at https://hwb.gov.wales/professional-development/national-approach-to-professional-learning/pedagogy-for-professional-learning (Accessed: 21 December 2021).

Welsh Government. (2020) Professional Standards. Available at https://hwb.gov.wales/professional-development/professional-standards (accessed 21 December 2021).

Welsh Government. (2010) Why develop thinking and assessment for learning in the classroom? Available at: https://hwb.gov.wales/api/storage/2d2b99cd-5431-421e-ac8b-8608fe0edf05/why-develop-thinking-and-assessment-for-learning-in-the-classroom.pdf (Assessed 19 December 2021).







Page - 2 -

