ECEY6003	2008449	5585
Catalytic Leadership: rights, resilience and social change.
Section 1. 
Catalytic leadership is a concept that sits well in a community environment such as a school or early years setting where leading practice in teaching and learning can come from a whole team approach as opposed to one person (McDowall Clark, 2012). Recent research and reports have shown that the quality of early years provision needs to be brought up to a common high standard and the responsibility has been placed on leaders and managers of settings to bring about these improvements (Cook, 2013). Catalytic leadership is an effective method to use in early years settings because it involves a whole team approach to bring about change for improvement. The shared responsibility invokes a greater sense of accountability for achieving goals and positive outcomes (Ankrum, 2016). 
Using the concept of catalytic leadership means that early year’s practitioners will be influenced by their lead person or manager in an affirmative way. A catalytic leader will have shared a vision and will encourage the team to help achieve this by highlighting their skills and experience to draw out their own leadership qualities (Zachary, 2011). Catalytic leadership was the central approach used by Ella Baker to bring about social justice for African Americans throughout the twentieth century, using communication and partnerships to bring about change with communities as opposed to trying to impose change on them (Parker, 2020). This approach was effective because people were intrinsically motivated through their desire for equality and recognition. This idea sits with Zachary’s more recent interpretation that leadership catalysts become force multipliers, in that they bring out individuals leadership capabilities to build a stronger collective for a common purpose (Zachary, 2011). 
A traditional concept of leadership is that it comes from a male perspective of dominance and power, giving the impression that the leader is a person in charge or in authority (McDowall Clark, 2012). Additionally, the idea of a ‘born’ leader or ‘natural’ leader created an elusive role, unattainable for others (Cook, 2013).  Ankrum (2016) points out that these styles of leadership within a school setting can have a negative impact, for example, a headteacher who is authoritative and controlling can alienate staff and diminish morale. Within early years settings an ethos of care needs to flow through all aspects of leadership as relationships with all stakeholders underpin and guide practice (Siraj and Hallet, 2014). Therefore, pedagogical leadership prioritises children and learning, and distributed leadership enables practitioners and the setting to thrive in the community through shared communication for improvement (Siraj and Hallet, 2014). 
In terms of distributed leadership, this means that decisions and focus can be shared with stakeholders, including practitioners and parents. In a less hierarchical and rigid system practice is more democratic and can be adapted to suit the needs depending on situations (Ankrum, 2016). This system of leadership works well in an Early Years setting because it values the voices of the practitioners and connects with the setting’s surrounding community making it adaptable to the individual needs of the families and children (Aubrey, 2011). Regarding pedagogical leadership, this centralises the teaching and learning aspects of childcare and child development, critical in the early years (Siraj and Hallet, 2014). This type of leadership is not authoritative, but more influential and supportive (McDowall Clark, 2012). Practitioners develop professional learning communities, collaborating and influencing each other to drive improvement in outcomes for children, creating positive working environments through recognition of the professional credibility and skills that practitioners bring to the role (Ankrum, 2016).
Siraj and Manni (2007) discuss studies on the female aspects of leadership in early years settings which notice a trend towards a participatory, democratic, and inclusive approach. They also explore the situational element of the dynamic and evolving nature of practice in early years settings considering the complexities within the communities accessing the provision. Reed and Canning (2012) support this in recognising that leadership in early years settings is not based on a business model but is instead focused on a social model and a shared responsibility for the community. It is for this reason that catalytic leadership is ideally placed to define leadership in early years settings as all practitioners have a collective responsibility to their children and families. Being supportive, non-confrontational, reflective, committed to improvement and influential are all qualities required of catalytic leadership and can be appropriately applied to the early years’ practitioner (McDowall Clark, 2012). 
Key findings from the EPPE study (Sylva et al, 2004), found that a higher quality provision of early years care and education led to better outcomes for children and this happened more frequently in settings where the managers or leaders had higher qualifications. This concept is true in other countries such as Norway and New Zealand, where it is recognised that a highly qualified team of practitioners leads to improved implementation of curriculum and practice and consequently better outcomes for children (OECD, 2013). There was a recognition by the U.K. government that improving outcomes for children would require a professional workforce that was qualified to do this effectively, consequently the Children’s Development Workforce Council was formed in 2005 to coordinate new training, qualifications, and career development support (The National Archives, 2006). 
Government reforms also came about in early years practice following the Children Act 2004 and the ‘Every Child Matters’ white paper (Siraj and Manni, 2007). As well as improving outcomes for children and reducing the cycle of poverty (Whalley, 2011), it was recognised that effective childcare provision would also support the economy and employment potential of parents with young children (Reed and Canning, 2012). Along with the Children’s’ Workforce Development Council came the creation of the Early Years Practitioner Status graduate qualification, before this practitioner’s only required a maximum of a Level 3 qualification to lead and manage a setting (Hadfield, Jopling and Needham, 2015). Providing practitioners with the opportunity to gain a degree qualification was intended to raise the status of the profession, making it an aspirational and attractive role for career development (Welsh Government, 2018). 
This higher qualified and increased workforce would support the U.K. governments reforms in early years provision which was extended to preschool places for 3-year-olds (Hadfield, Jopling and Needham, 2015). In the early 2000’s, 1700 children’s centres were opened, increasing to 3500 by 2010 (Siraj and Manni, 2007). These centres were staffed by highly qualified Practitioners who focused on building learning communities using democratic and inclusive methods to drive improvement for children and their families. One such example is the Pen Green Centre, committed to engaging the whole community in order support child development and positive outcomes (Whalley, 2012). 
The Pen Green approach ensures that all staff are qualified to a minimum of Level 3, and there is a commitment to providing continuous professional development to encourage reflective practice to continuously improve and enhance outcomes for children and their families (Pen Green Centre, 2022). Leaders can support practitioners to be reflective by encouraging continuous research, training and reading. It is the leader’s responsibility to provide professional development opportunities and enable staff to put it into practice and reflect on the impact it has on child development and learning (Rawstone, 2021). With increased knowledge and support from their leaders, practitioners and staff can become agents of change in their roles, as Whalley and Allen (2011) point out, the definition of leadership in early years practice does not always come with a title role and is multifaceted and complex. 
Despite the research and evidence supporting the benefits of investment in the Early Years sector, in 2010 the U.K. political agenda altered with the new coalition government and the decision was made to end funding for the Children’s Workforce Development Council in England and it was absorbed into the Department for Education’s Teacher Agency and Children’s Improvement Board by 2012 (Children’s Workforce and Development Council, 2012). The Early Years Teacher qualification was introduced with qualified teacher status, however those already qualified as Early Years Practitioners were not recognised in the same way (Jozwiack, 2014). Early Years Teacher standards of practice were aimed at preparing young children for school and did not focus on the holistic development of babies and young children as an Early Years Practitioner would (Brodie, 2013). Another significant change in policy and funding allocation in England has seen over 1,300 children’s centres closing between 2010 and 2019, with a third of local authorities seeing a reduction of 50% or more having a detrimental effect of leaving many families missing out on vital services (Morton, 2020). 
[bookmark: _Hlk99130566]In Wales, however, a different path has been taken. Following the 2011 Measure (The Rights of Children and Young Persons (Wales) Measure 2011), children’s rights have become enshrined in law and any functions that ministers perform must take into consideration how they will affect children. Additionally, the 2015 Act (Future Generations (Wales) Act 2015) sets out the long-term focus and methods of working needed to ensure a better future and prosperity for all citizens in Wales. Integrating services, working together, and using preventative methods are key to this vision. Notably, improving early years services has been recognised as having a crucial role to play in the potential success of the Act (Welsh Government, 2017a). Prosperity for All: The National Strategy (Welsh Government, 2017a) outlines a commitment to building on early years programmes and preschool provision, raising standards of teaching and the creation of a National Leadership Academy to support school leaders. 
Furthermore, this is supported by the Childcare, Play and Early Years in Wales Workforce Plan (Welsh Government, 2018). The plan aims to create a skilled workforce, a highly regarded profession and aspirational career choice highlighting the vital role played in early childhood development by practitioners. This will happen through a new programme of qualifications and a commitment to funding. These new qualifications will enable career progression, for example into leadership and management roles (Welsh Government, 2018). Within the Early Years sector there is a lot of scope for training and career development, with practitioners entering the workforce at volunteer, apprenticeship, or graduate level, also there are many varied roles and career paths to follow (Careers Wales, no date). Significantly, from 2018, practical competency modules will be embedded into Early Years degree courses to enable graduates to enter the workforce as soon as they have graduated (Welsh Government, 2018). 
It could be argued that the Welsh Government has put in place the same structures as the U.K. Government did between 2005 and 2011. As discussed, these structures have been gradually defunded over the past decade in England leaving a workforce and sector that is disincentivised and with little potential to drive up improvement and quality. However, this is due to a change in government policy and not a reflection on the sector itself as practitioners are still working and providing a much-valued service (Hadfield, Joplin and Needham, 2015).  Government policy in England switched to training up Early Years teachers as opposed to Early Years Childcare practitioners (Gaunt, 2013) although even this qualification is not attractive due to the lack of pay, status, and career opportunities (Nursery World, 2018). Similarly, the way childcare is funded in the U.K. means pay differentials are minimal in terms of qualifications, so some staff are not willing to upskill to even Level 3 as it is not worth it financially, and this has a knock-on effect with colleges ceasing to deliver the courses due to low uptake (Goddard, 2021). 
Despite the complex and challenging external factors affecting the Early Years sector, leaders and practitioners are committed to providing children with positive care and learning experiences. For example, at Pen Green, the open-door approach and commitment to the community in the form of catalytic leadership, encourages parents to take an active role in their child’s development by offering concrete support mechanisms raising self-esteem and realising potential (Whalley, 2012). To be effective and to meet the needs of all the children in their care, leaders of childcare provision in Wales and England, must inspire and motivate future leaders within their own staff and work collaboratively with multi-disciplinary teams of other professionals (Siraj and Hallet, 2014 and Messenger, 2013).  
Reed and Canning (2012), point out that Early Years practitioners are reluctant to take on authoritative roles as they tend to prefer to work as a team and lead by example. In this context a social model of leadership fits appropriately with the values of working with families and children. A sensitive and humble approach means that many practitioners lack confidence and a realisation of their true leadership skills, however the supportive and gradual approach to improving and changing outcomes is the definition of catalytic leadership (McDowall-Clark, 2012). Sakr (2021) discusses how social leadership can effect social change for the practitioner and the child, creating a culture of connection and community, much like the catalytic leadership model of Ella Baker which uses a commitment to community and group leadership to bring about change for the better (Parker, 2020). Young children need consistency and continuity from their caregivers and the collective and collaborative approach of catalytic leadership maintains this.
Significantly, the Childcare, Play and Early Years Workforce Plan (Welsh Government, 2018) recognises the vital role that practitioners play in building links between families and wider services such as health and social care and education, it emphasises the importance of working in partnership with local authorities, Social Care Wales, and organisations such as CWLWM and PETC Wales. This method of working has been in existence since the Flying Start programme began in 2007. Created to provide services to families living in areas of multiple deprivation, Flying Start is made up of four strands: childcare, parenting programs, enhanced Health Visitor service and Speech and Language support (Welsh Government, 2017). Flying Start recognises the range of factors which can impact children and through a multidisciplinary team addresses these needs through guidance support and encouragement (Blaenau Gwent, no date). Through working within organisations like Flying Start practitioners can use catalytic leadership skills to support families through challenging sociological situations.  

Section 2.
The charitable organisation UNICEF (United Nations International Children’s Emergency Fund, 2022) works to promote and protect children’s rights around the world. Founded by the United Nations over 70 years ago, it is committed to protecting all children and especially those living in some of the most dangerous and disadvantaged areas of the world (UNICEF, 2022). As part of the United Nations, UNICEF also promotes and protects the United Nations Convention on the Rights of the Child, and it does this in all countries including in the U.K. (UNICEF, 2022). Within the Universal Declaration of Human Rights, it was stated that children should be afforded special care and assistance. The United Nations Convention on the Rights of the Child came into force in 1990 and has since become the most ratified treaty in the world (UNICEF, 2004). 
As recently as the early twentieth century children had no rights and often went to work alongside adults with no protection or safeguards in place despite their inexperience and vulnerability (UNICEF, no date). Fortunately, it was recognised that this was unjust, and children needed better conditions to thrive and develop, and over the last century conditions for children’s rights and protection have advanced dramatically (UNICEF, no date). The founder of Save the Children, Eglantyne Jebb, wrote the Geneva Declaration on the Rights of the Child 1924, and this was developed over the years and incorporated into the UNHRC and forms the basis of what is now the UNCRC (UNICEF, no date). 
In the U.K. in 1889 the first legislation was passed for criminalising cruelty to children, known as the Children’s Charter and in the same year the National Society for the Prevention of Cruelty to Children was formed (BBC News, 2002). At this time in Victorian England, children were exploited in the workforce and were vulnerable to neglect and abuse and this new legislation went some way to protecting them. The first half of the twentieth century saw influenza pandemics, economic recession and two world wars. But these events also occurred alongside a growing awareness for social reform and improved rights for citizens. For children this meant the introduction of free school meals, school milk, and better healthcare through immunisation programmes and the creation of the National Health Service in 1948. Despite these improvements, institutional and individual neglect and abuse of children still occurred. It was the murder of Dennis O’Neil in 1945, by his foster father, which opened the very first formal inquiry into the death of a child in the U.K. This event was followed by the Curtis committee and in addition, the Clyde committee on homeless children in Scotland, both leading to the creation of the Children Act 1948, which placed the responsibility on local authorities to act in the best interests of children and protect them when their own parents could not (NSPCC, 2021). 
Further tragedies involving the abuse and deaths of children led to reviews and changes to the Children Act in 1975 and in 1989. The U.K. also signed the UNCRC in 1990 and in The Police Act 1997 introduced a centralised Criminal Record system (NSPCC, 2021).  Unfortunately, it was not until the conviction of Ian Huntley, a school caretaker who murdered two children who were known to him, that the Criminal record system was used to check the suitability of people who could work with children under the Safeguarding Vulnerable Groups Act 2006 (NSPCC, 2021). Government structures altered in 1999 with Devolution transferring powers from Westminster to separate governments in Wales, Scotland and Northern Ireland. Wales became the first U.K. nation to appoint a Children’s Commissioner under the Children’s Commissioner for Wales Act 2001. Scotland and Northern Ireland followed suit in 2003. Based on recommendations from the Laming Report, the Children Act 2004 established a Children’s Commissioner in England in 2005 (NSPCC, 2021). 
The world’s very first Children’s Commissioner was appointed in Norway in 1981, with the duties to uphold children’s rights and make sure they have a voice, they are an independent body and uphold the articles of the UNCRC (Barneombudet, 2022). Norway have also enshrined the UNCRC into Norwegian law as the Welsh Government have done too. In 2004 the Welsh Government formally adopted the UNCRC and any policies relating to children and young people must be based on these rights, additionally The Rights of Children and Young Persons (Wales) Measure 2011 has enshrined in law Wales’s commitment to upholding children’s rights (Welsh Government, 2022). In 2021, Scotland also incorporated the UNCRC into its domestic law with the United Nations Convention on the Rights of the Child (Incorporation) (Scotland) Bill, meaning children and young people will be able to have their rights upheld in court if necessary (Weinstein, 2021).  
The first four commissioners for the U.K. nations were all appointed based on their previous experiences working in support of children. For example, Peter Clarke had been the director of Childline Cymru and Nigel Williams was the executive of the charity Childnet International (Batty, 2005). While the three devolved nations remit for their commissioners is to promote and uphold children’s rights and reviewing the effects of policies on children, the commissioner for England has a more limited role in that they must promote children and young peoples’ views and interests regarding the UNCRC, but they are not there to safeguard their rights. The English commissioner must work closely with the relevant government minister, whereas in the devolved nations the Commissioners roles are independent of government (Batty, 2005). It could be argued that the priorities and significance of the roles in the home nations are reflected in the budgets allocated, for example the budget for the Welsh Commissioner is £1.2m and the budget for the English Commissioner is £3m, so per head of population Wales has allocated a lot more funding to the role (Batty, 2005). 
The enactment of the Children’s Commissioner for Wales Act 2001 and the appointment of Peter Clarke as the first children’s commissioner in Wales and the U.K. came about from recommendations from the Waterhouse report on abuse in children’s homes in North Wales. The role of the commissioner was set out to be a champion and advocate of children’s rights and voices. The UNCRC must underpin everything about the role and the main theme is to improve the lives of children growing up in Wales (The Children’s Commissioner, 2002). Peter Clarke had been the director of Childline Cymru and his aims within the first years as commissioner were to gather the views and opinions of children to be able to represent them effectively. Peter Clarke held a pioneering role, establishing the office as well as making it operational. He got children involved from the beginning by holding a competition amongst school children to establish the logo for the office. The long-term goals for his term in office were also centred around making sure that children were not only aware of their rights but that they also had structures and systems in place to communicate their issues, concerns, and voices (The Children’s Commissioner, 2002).  
The Waterhouse report had helped the instigation of a Children’s Commissioner for Wales and it was the Clwych Examination by Peter Clarke (The Children’s Commissioner for Wales, 2004) that further highlighted the need for a review of complaints procedures in schools. One of the main themes running through reviews was that children always felt they were not respected enough by adults and that opinions and issues were not listened to. Telling Concerns (The Children’s Commissioner for Wales, 2003), a survey on advocacy provision by local authorities showed that children were not being listened to and therefore could not see the point in complaining or they did not know how or who to complain to. Additionally local authorities were not equipped or showing they were upholding their statutory duties to safeguard children when voicing concerns. One point that came across was that adults were more likely to put forward issues on behalf of children than children would for themselves. 
The Care Standards Act 2000 states that the rights and welfare of children should be safeguarded through the monitoring of a children’s complaints procedures, and this should occur in all regulated services. Additionally local authorities have a statutory duty to protect children and uphold articles 12 and 13 of the UNCRC, children having their voices heard and access to information. Because it was revealed that children do not tend to make complaints the Children Don’t Complain review was put in place (Children’s Commissioner for Wales, 2005). It was found that the systems for making complaints were stacked against children by being too complicated, long winded, and not easily accessible (The Children’s Commissioner for Wales, 2005a). The recommendations from this report stated that complaints procedure for children and young people needed to be streamlined and managed by specially trained staff. In addition, they should be better promoted to marginalised and more vulnerable groups of children and young people (The Children’s Commissioner for Wales, 2005).
The legacy of Peter Clarkes tenure was that he put in place better structures for children to have a voice and access information relevant to their lives, upholding Articles 12 and 13 form the UNCRC (UNICEF, 2004). Included in the many goals were the improvement of the culture of attitudes towards children, their place in society and the value placed on their views. The free phone and text helpline service for children to access help and advice was launched in 2007 and Keith Towler who took on the role of Children’s Commissioner in 2008 praised Peter Clarkes legacy of putting better structures in place for children to have a voice and gain access to information and support (Taylor, 2008). Keith Towler aimed to maintain and strengthen the work and role of the commissioner and focus on developing child mental health services (Children’s Commissioner, 2009). The campaign Time to Talk/Time to Listen successfully promoted the commissioner’s role by visiting at least one school or youth group each month during 2008/2009 and gained significant media coverage (Children’s Commissioner, 2009). Because many issues raised by children relate to education issues there have been projects and systems put in place for schools such as Making Learning Better and The School Ambassadors scheme continues to grow. 
Significantly in 2009, as Children’s Commissioner, Keith Towler made a case for embedding the UNCRC into Welsh law, which was seriously considered by the Welsh Government, and led to the Rights of Children and Young Persons (Wales) Measure 2011 (Children’s Commissioner, 2015).  This important piece of legislation made sure that children’s rights would be enshrined through policy and legislation in Wales. Ministers now have a duty to consider the Articles of the UNCRC when exercising their functions, actively promote the Convention and provide evidence of compliance (The Rights of Children and Young Persons (Wales) Measure 2011). While the third Commissioner, Sally Holland was in post, an independent review was carried out an independent review of the office. Among the recommendations put forward was for a strategy to raise further awareness of children’s rights through training programmes aimed at people working with and for children and young people and for inclusion within the curriculum (Holland, 2016). This was supported by Sally Holland as it upholds Article 42 of the UNCRC that Governments also have a responsibility to inform children and families about children’s rights (UNICEF, 2004).
Another significant Act has been passed under the tenure of Sally Holland. In the commitment to uphold children’s rights and Article 19, protection from being hurt or badly treated (UNICEF, 2004) and 133 years after the Children’s Charter of 1889, Sally Holland committed to ensuring children in Wales would be offered the same protection as adults (Sally Holland, 2018a). In recognition of the statutory requirements of the Measure 2011 (The Rights of Children and Young Persons (Wales) Measure 2011) the Welsh Government introduced the Abolition of the Defence of Reasonable Punishment Act which gained royal assent in 2020 and came into law on March 21, 2022 (Children (Abolition of Defence of Reasonable Punishment) (Wales) 2020). This act prohibits the physical punishment of children in Wales and brings their rights in law in line with adults (Welsh Government, 2020). Wales next Children’s Commissioner, Rocio Cifuentes will take over the role in April 2022, she was recommended by a cross party committee and has been the chief executive at the Ethnic Minorities and Youth Support Team for many years so brings with her the talent commitment and dedication of working for and advocating for children and young people as did her predecessors (Welsh Government, 2022a). 

Section 3. 
According to the UNCRC Article’s 2 and 6, all children have the right to be treated equally, the right to life, to grow up and reach their full potential (UNICEF, 2004). However, there are many factors influencing children’s lives and some of these can be negative and unfair, consequently disadvantaging some children. “Poverty casts a shadow over the lives of thousands of children and adults in Wales, driven by lack of decent work, an inadequate social security system and high costs of living”. (Bevan Foundation, 2022, https://www.bevanfoundation.org/focus/poverty/). Through the 2010 Child Poverty Act the Welsh Government committed to end child poverty by 2020, however the gains that were made before 2005 had been lost by 2015 meaning to achieve this goal poverty would have to drop four times faster than before (NSPCC, 2015). 
In the U.K. over 4 million children now live in poverty (Barnard, 2019) and 180,000 of these are children living in Wales (Joseph Rowntree Foundation, 2020). These figures show that although the target set by the Welsh Government was not met, the target itself shows a well-meaning ambition to end poverty and belief that it is unacceptable, however the forecast is bleak and progress has stalled (NSPCC, 2015). The devasting effects of the Covid-19 pandemic and containment measures put in place to protect public health have caused widening inequalities and increased deprivation for the already disadvantaged (Marmot et al., 2020). There has been an increase in child poverty and families living in food poverty. One in five families in Wales have had to cut back on items purchased for their children including books and clothes, and one in ten families have had to cut back on food. Additionally, up to 6% of households could lose their homes (Bevan Foundation, 2021). 
It has been shown that exposure to severe stress and adversity in early childhood can lead to the development of chronic disease, mental health issues and substance abuse in later life (Centre on the Developing Child, 2018). High level cognitive development of the human brain takes place in the first three years of a child’s life, exposure to poverty and it’s accompanying problematic issues, can be just as toxic to the developing brain during gestation and after as exposure to drug or alcohol abuse (Ostrander, 2015). The link between child poverty and the consequences of altered brain development such as low educational outcomes, poor health, abuse, malnutrition, and mental health issues are undeniable according to recent research and studies (Al-Mulla, 2020). Many children and families become trapped in a cycle of poverty with little chance of breaking out, however there are opportunities for hope with the right interventions and support (Maholmes, 2014). 
Living in poverty shows that at least four articles from the UNCRC are not being met, including Article 36, being kept safe from things that could harm your development (UNICEF, 2004). Children living in poverty are more likely to fall at least one year behind their peers by the age of three years, so effective interventions in the early years are crucial (NSPCC, 2015). The concept of early intervention means to have procedures and programmes in place to help children and families who are most in need because of the adversities they face, such as living in poverty (Musgrave, 2017). In terms of practice, early interventions are a way of equipping young children with the tools to be able to cope with and overcome the struggles they face due to their circumstances, it is a recognition of the value of social and emotional care during the crucial cognitive developmental stages of the early years (Neaum, 2019). 
Living in poverty is a long-term adverse risk factor that can cause toxic stress, leading to long term health issues however, with the right support at the earliest opportunity this can be alleviated or avoided (Roberts, 2020). Building a child’s self-esteem gives them a protective capability to deal with adversity and this can be done through giving them secure attachments with adults they can trust and turn to (Howard, Burton and Levermore, 2020). It is the role and responsibility of the early years practitioner to understand how children living in poverty will be experiencing high levels of sustained stress and that to combat this, measures can be used to outweigh the negative experiences with positive ones in the setting and building on self-regulation skills to build resilience (Grimmer, 2021). 
Holland (2018) discusses the risks of blaming individuals for their adverse circumstances, such as living in poverty, and that it is the responsibility of government and authorities to deal with these social inequalities and shape provision to help solve these issues in society. Articles 26 and 27 of the UNCRC state that children have the right to assistance from their government to ensure they have enough money to live on and adequate housing, clothing, and food (UNICEF, 2004). The Welsh Government have produced a strategy for improving lives in Wales and a key area that has been recognised as a significant factor for making a difference is the Early Years sector (Welsh Government, 2017a). It is noted that childhood experiences affect life chances and that an effective workforce that delivers a high standard of care and education can make a positive difference to children’s lives and consequently society. 
Other programmes provided by social health services are in place in Wales to assist families in dealing with challenging situations. The Flying Start programme provides joined up services to families living in the most disadvantaged areas in Wales. It focuses on providing targeted early interventions that help mitigate the adverse effects of living in poverty and it does this through enhanced health visiting, parent programmes, free childcare and speech and language support programmes (Welsh Government, 2017). Despite its effectiveness where it exists concerns were raised by Keith Towler regarding cuts in funding and mismatched services, it did not go far enough (Community Practitioner, 2012). Going forward however, Welsh Government has recently announced expansion plans to Flying Start and Early Years provision for children aged 0 to 4 years in Wales, beginning in 2022 and over the next 10 years (Welsh Government, 2022b). 
Despite recommendations by the Welsh Affairs Select Committee to reinstate the £20 Universal Credit uplift, increase Statutory Sick Pay and consider the devolution of benefits administration, Wales is still vulnerable to U.K. Government cuts (Bevan Foundation, 2022). The U.K. chancellors recent Spring Statement did little to combat the threat of increased poverty. Household incomes are set to fall by 2.2% and inflation will rise to 8.6% by the end of 2022, there has been no action on benefits and the Household Support fund falls short of what is needed (Bibby, 2022). In 2015 the NSPCC said that Wales vision of reducing poverty was threatened by the Welfare System of the U.K. government and that Welsh Government would need to use all other means possible to combat this threat (NSPCC, 2015). These words are even more true today. 
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