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                          Introduction 

Practitioners play a crucial role in supporting a child’s needs and development. Practitioners need a clear understanding of the Welsh Governments policies and procedures for child development. This handbook provides information on key and modern theories in professional practice. 

What are transitions?
Transitions are a significant change of environment or situation for an individual. It should be a journey that all children, parents, carers and practitioners are involved in. There are many different types of transitions that a child may experience. 

Some environmental changes that may affect a child are 
· New siblings 
· Parental separation 
· Moving house 
· Family bereavement (PACEY 2016)

Care and educational transitions can consist of 
· Going to nursery or a childminders 
· Going from nursery to reception 
· Going from reception to year 1 
· Going from KS1 to KS2 
· Going from primary to secondary (Kirklees 2013)

Throughout their life a child will experience many different transitions. This handbook will focus on the transition from nursery to reception. 

For the process of this transition all needs for the child need to be met in a sensitive and flexible way. Practitioners need to be aware to allow time for each child to adjust to the new routine and environment. Transitioning is a gradual process and each child will transition in their own time. (WAG 2017)

Practitioners need to consider all circumstances. In some cases the parent or carer involvement may vary. This means that all practitioners must be inclusive and every child, parent and carer must be made to feel included and welcomed without judgment. 


                  The Needs of the Child. 

Lindon 2010 states that every practitioner should have a holistic approach and view on a child’s needs and development. Practitioners should be aware of the theories in modern practice and society to help children develop and learn. 
To achieve full potential, a human needs to have their basic needs met as shown in Maslow’s hierarchy of needs. (TES 2019)
The hierarchy of needs has influenced practice in schools and their policies. For example having access to a drink and a healthy snack. This reaches the tier of physical needs on the pyramid. To reach the safety tier on the pyramid educational settings must provide a safe and stimulating area for children to play and learn. 
Maslow’s theory can lead to children and adults development and their basic needs to learn and achieve. However this can be complicated due to circumstances in another setting such as home. 
Lindon (2010) states that the whole child should be kept in mind. Bowlby’s attachment theory shows that by creating a healthy relationship between parent and child can positively affect a child’s development. This relationship must be a strong relationship that is caring and nurturing. 
When a child has experienced a distressful situation or a disruption in early life, it can cause the child to look at the world negatively or can affect their behaviour later on. An example of a disruption or a distressing situation can be adoption or fostering. 
According to PACEY 2016, smooth transitions involves attachments that are secure. This will help the child to develop further. Children leaving their current setting may have had close relationships with practitioners working with them previously and new staff will need to pay close attention to those who may be struggling with the move. 
The attachment theory states that it is essential that a child has a secure relationship with adults that care for them. Practitioners also need to provide for children’s physical needs and safety. 
A process must be created for children to be able to transition smoothly that will build on familiarity and consistency. By observing each child the practitioners can then plan and. Incorporate a child’s interest into their daily activities. Article 12 in the UNCRC states that a child’s views and feelings must be considered. For example, if a child enjoys playing and learning about dinosaurs then the practitioners could sit with the child and play a game that includes dinosaurs with the child. This will build a positive relationship between child and practitioner leaving the child with a positive experience of their day transitioning. 
Regular visits to the new setting are encouraged as this can make the transition process easier. When doing this the setting needs to ensure that the environment can cater for individual needs and that each child can explore, play and develop safely. (WAG 2016) 

Vygotsky’s theory of the zone of proximal development as discussed by Lindon 2010) states that an adult can be a guide to share and learn with a child’s current understanding. A practitioner should intervene sensitively and this should be to help a child extend their knowledge within their interests. Each child should also be given the opportunity to direct their own learning to enable them to be independent. (WAG 2016) 

WAG 2020, states that there are 4 purposes in the new curriculum for Wales. The aim of these 4 purposes is for the school to support children to develop into confident and capable learners. Practitioners should identify each child’s individual need and should be able to cater for these needs. For example, if a child has a speech impairment they may have some difficulties when transitioning. To help this child’s transition, practitioners should 
· Find out the child’s abilities and interests 
· Communicate with parents on therapies and actions taken by the setting 
· Encourage the child to participate in all activities and encourage all speech. 
· Ensure that the child is comfortable and confident. 

A practitioner must be aware of the skills and knowledge needed to be successful. 
They have to think about their role and responsibilities. 
For example – spending time with the children to know them.
· Finding out their likes and dislikes 
The attachment bond is then formed. 
Practitioners must consider who they are communicating with. They must be aware of the cultural background and the ability and circumstances of each family. 
The quality of communication must also be considered to be successful. Thornton and Brunton 2010 states that the Reggio Emilia approach involves encouraging children to be confident to show how they feel and to ask questions. 
The information practitioners provide must also be clear. The information given to parents or carers regarding transitions can be given verbally, through letters or with visits to the school. 

Lindon 2010 also discusses Bandura’s theory. By watching a child’s behaviour practitioners are able to see a child’s thoughts and feelings. This can be a useful tool when thinking about the role of the adult. 
Trodd 2013, states that acting as a role model can help adults see how to support children going through transitions. Trodd describes transition as a balance between moving forwards and backwards sensitively. 
The practitioner muse be mindful and sensitive of how a child may view all actions, body language and verbal communications. A child who will have a positive experience with a transition will feel happy and comfortable with the practitioner. A child who has had a negative experience with their transition will go home with a negative attitude about the setting. 
The transition process should be inclusive for the needs of the child and parents/carers. This means also taking into consider any additional learning needs that may be present. 
To ensure that this happens practitioners must work closely with other multi working agencies and families to ensure that all needs are met. Practitioners must also be aware of those that might require extra support and they must also be prepared for any situations that may arise. 


                             Partnerships. 

Tovey 2020 discusses Froebel’s principles. In this it states that parents, families and the community should have close connections with a child’s school or educational setting. This close connection can be created through effective and clear communication. Parents should be encouraged to be involved with their child’s learning according to WAG 2016. 
According to Froebel’s approach, children and practitioners learn and educate each other. As shown also in the Reggio approach (Thornton and Brunton 2010), practitioners who work closely with children are able to reflect effectively on their experiences also. 

By working with other multi working agencies, practitioners and parents or guardians can ensure tat all needs are met appropriately. The close links between the educational setting and the parents or guardians can have a positive impact on a child’s wellbeing and development. 
Bronfenbrenner’s model (Ashiabi and O’Neal 2015) positively influences a child’s cognitive development. 

To have a positive support system between school and home we can ensure that parents have up to date information regarding the transition process. The educational setting can also offer open days where parents or guardians a children can meet the teachers and practitioners and see the learning environment. 


                         Interventions.
Perry in 2001 discussed the importance of close positive relationships with those who provide care to children. As previously stated in this handbook positive relationships ensure that children will have good role models for later on in life. 
Practitioners must assess the needs of each child individually. Suitable interventions must be planned by making time for observations. By observing the children the practitioners are able to get to understand and know the children that they care for ensuring a smooth and easy transition into a new setting. 
By having an effective routine throughout the day, practitioners are able to create a positive balance in the daily routine. By doing this there are plenty of opportunities for the children to play, discover and learn. 
When children are transitioning from nursery to reception, documented evidence is an essential and useful tool to use and begin with for practitioners to understand a child’s needs and abilities. One page profiles are typically provided which outline the child’s likes and dislikes, their needs, their strengths and weaknesses and so on. 
To help a child transition from nursery to reception some parents or carers might provide the child with a comfort item from home. By providing the child with an item from home, it can make them feel safe in their new environment which could lead to a smoother transition. This also supports Pacey’s approach of finding the interests of a child. 
Positive experiences when transitioning can have a long lasting impact and effect on a child’s wellbeing and development according to Perry 2001. 
If a child has had difficult transitions or experiences from a young age they can be likely to display challenging behaviours and experience emotional difficulties later on in their life. 
Macdonald, Gealy and Tinney (2019) state that regular training should be provided for practitioners to ensure a high level of understanding  attachment and relationships. It is also stated each child should be seen as an individual and training should also be provided to overcome challenging situations and offer positive outcomes for the children. 

The Welsh Assembly Government in 2002 stated that it is essential for practitioners to engage in play. This is essential to how children will develop and learn. Enriched environments are also essential as they offer the children the opportunity to learn through play safely and to develop their knowledge. 


                   Proposed Outcomes.
The New Curriculum for Wales founded by the Welsh Government in 2020 has 4 purposes. These 4 purposes are that children will be 
· Healthy confident learners 
· Ethical informed citizens 
· Enterprising creative contributors 
· Ambitious and capable learners
The New Curriculum for Wales has been influenced by other models from around the world that share the same principles.
 The Foundation Phase in 2018 stated the importance of play in developing self-esteem and children learning their place in society. 
The Reggio Approach (Thornton and Brunton 2010) states that children and practitioners will learn from each other and together with the idea that the child is leading the learning. Forest schools also promote learner led exploration risk taking and learning from nature. They support the holistic development of children encouraging long term learning. 
The Te Whariki approach in New Zealand also views learning holistically. It emphasizes learning through exploration and play. This makes the child aware of the cultures around them. 
It is essential that a safe and secure environment is provided for children when transitioning from nursery to reception. 
Practitioners aim to have the outcomes of
· Children understanding the daily routine 
· To have happy and settled children in the setting 
· To build positive relationships 
· To ensure that children are confident in themselves
Parents should also feel confident to approach the school with any concerns or queries. Communication should be clear and effective between parents and practitioners. 
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