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A GUIDE FOR CHILDCARE PROFESSIONALS – THE VALUE OF EFFECTIVE COMMUNICATION IN THE LEARNING AND DEVELOPMENT OF YOUNG CHILDREN DURING TRANSITIONS
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According to Ghaye and Pascal (1989 cited in Dunlop and Fabian, 2007), it is considered that transitions are of importance because a child's social and emotional performance during the transition to school or between transition phases may significantly affect their future advancement and improvement. INTRODUCTION AND RATIONALE

Firstly, newborns and young children are faced with changes in their lives frequently. In the life of young children, there are several transitional periods. These include transitioning from home to a childminder or a pre-school setting, entering a reception class, and advancing through the Foundation Stage into the Key Stage. 
There is a developing interest in instructive transitions since children's social and academic transition to the everyday schedule phases of education may be a critical part in deciding their future advancement and improvement Ghaye and Pascal (1989 cited in Dunlop and Fabian, 2007). 
This handbook is aimed at key practitioners working with children aged 1-3 transitioning from their home to nursery settings. 
This transition handbook will help the child and family adjust to their unfamiliar environment in a nursery setting. As a result, the child will feel more secure, confident, and equipped to deal with the challenges that lie ahead. 
The main goal of this handbook is to offer help and direction to all early childhood practitioners working with children aged 1 to 2 years to assist them with creating successful transitional practices that will benefit children and their families during this time, particularly those transitioning from home to nursery. 
This guide will help practitioners understand how transitions work and handle them, ensuring a smooth transition. Practitioners will need to form relationships and partnerships with the child and the parents. Additionally, this will allow the practitioner to obtain critical information to make the transition go smoothly.  


[image: ]   (Source: Bing, 2021)















 TRANSITIONS

Transition: This is changing from one condition or form to another (Oxford Student’s Dictionary, 2007).  
As Burnham (2016) points out, children may be affected by changes and find them challenging since they lack the awareness of managing them. Rimm-Kauffman et al. (2000 cited in Dunlop and Fabian, 2007) state that the transition to school process requires understanding child development, family history, and experiences that affect children's school transition. 
Additionally, Croner-i (2019) states that one should not forget that as children begin attending an early childhood program, they face both exciting opportunities and challenges, and this transition must be handled carefully and efficiently. It is the first time the child will leave the home setting for the entire family, which can be an anxious and stressful moment. 
Palaiologou (2013) state that during transitions children should be effectively associated with the cycle. Observations are significant in paying attention to children and including them during transitions. Observation assists with perceiving what the child different preferences and their necessities particularly while managing young children between (0-2).
Transitions can be difficult for both children and adults. However, stress can lead to several other challenges (Trodd 2012). Furthermore, the framework of their interconnecting experiences and cultures in which they live, children, parents, and teachers co-create transitions Dunlop (2003 cited in Dunlop and Fabian, 2007). Additionally, children who transition smoothly from home to nursery are more likely to succeed in the future. Furthermore, Bronfenbrenner (1989 cited in Dunlop and Fabian, 2007; Keenan, Evans and Crowley, 2016) suggest that both children and their families should be viewed holistically also each setting in which a child interacts, such as home, nursery, or the household of grandparents, is referred to as a microsystem in Bronfenbrenner's Ecological Model of Human Development. Brooker (2008) states that each plays an essential role in each child’s development. Keenan, Evans, and Crowley (2016) states that Bronfenbrenner's model, the individual is the focal point of the framework which incorporates four layers, each addressing an alternate part of the environment and capably affecting that child's development.
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THE NEEDS OF THE CHILD

Transitions may be stressful for young children who have developed a sense of trust and security with their parents and may feel separation anxiety (Burnham, 2016). According to Brooker (2008), a key person in a child's life is a significant value during a transition. Hohmann (2007 cited in Brooker, 2008) suggests that support for children's pain over separation during transitions may be acknowledged by adults such as parents, key workers, and the community who care for their child's development. Children must be included and cared for in a caring and safe setting. They will need to build strong bonds with their key workers because this will be their first time away from their parents. Key practitioners should emphasize what the child currently knows and understands to ensure a smooth transition. Additionally, according to Bruner (1975 cited in Duffy, 1998), his perception drove him to observe that parents are incredibly talented at supporting their child in advancing by giving a 'scaffold' in light of their close information on the child. Children build information and add new data to what they already know. 
According to Wilson (2016), assuming a child has a solid connection, the child may believe that the adults will react to their requirements; moreover, if the child is hungry, tired, or terrified, for example, the adult will respond to meet those needs. Additionally, this gives the child the confidence to explore his/her environment while also boosting his/her self-esteem. Additionally, this will assist in the growth of children. Bowlby's (1969 cited in Scharer, 2018; Keenan, Evans and Crowley, 2016) attachment theory, all children require a stable and secure link with at least one caregiver for healthy development. The critical relationship with a baby need not accompany the mother, and that it very well with another figure like the dad, a carer, or even a sibling (Bruce, 2006).
Furthermore, Bruce (2016) states that Bowlby himself suggests proposing that babies and toddlers were fit for numerous connections and could become attached to a few essential individuals at a similar time. The key worker's significant role in connection hypothesis, whereas guaranteeing the baby or toddlers has a real sense of reassurance, safe and secure while they attend a nursery setting. Secure attachment in children has been seen as related to a scope of emotional, social, and mental results. Evidence recommends that this enthusiastic security results from the child encountering early connections (Broadhead, Howard and Wood, 2010).
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According to Albert Bandura’s theory of social learning (1977 cited in Wilson, 2016; Macintyre, 2001), children learn through watching and making predictions. Throughout the transition process, adults must offer positive responses to children. If a child observes an adult crying, they may believe that the environment is unsafe. Burnham (2016) suggests that children require the assistance and support of adults in order to feel safe and secure throughout this time of transition.   
As Smidt (2010) points out, depending on the child, play may be used to meet a need, solve a problem, or express a feeling. Additionally, the United Nations Convention on the Rights of the Child (2010) states that play is an essential element of the transition process; children have the right to play, rest, and engage in cultural activities also Isaacs (1930 cited in Lindon, 2012) states that play is a form of emotional release; however, it has an academic purpose. 
According to Vygotsky (1966 cited in Andrews, 2012), one should not forget that play was the foundation of improvement, a direct action that decided how the child developed and grew, rather than a supporting movement that helped learning and advancement. Johnston and Nahmad- Williams (2009) state that Vygotsky examined children's play and reasoned that it was huge for enthusiastic and actual child development, additionally for cognitive development. [image: ]  (Source: Nortonsafe, No Date)


For instance, “Maslow's Hierarchy of Needs” (1943 cited in Mcleod, 2018)) suggests that practitioners are encouraged to recognize and support children's individual needs consistently. The needs at the bottom of the hierarchy must be fulfilled before those at the top. This is one of the most crucial aspects of transition because children need to feel loved, safe, and secure and have access to necessities like food, drink, clothes, and shelter. When these needs are met, relationships and healthy child development emerge.
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One should not forget that The Foundation Phase Framework (2015) states that an early childhood curriculum should be well-structured to be effective. That structure should consist of three sections:  
· There are various beginning places from which children might expand their knowledge by expanding on what they already know. 
· The knowledge that is relevant and acceptable for distinct stages of young children's requirements 
· Indoors and outdoors, a planned and deliberate activity that gives possibilities for teaching and learning. 
 Department for Education (2021) suggest that key workers must support children in four areas: 
1. Literacy  
2. Mathematics  
3. World Knowledge 
4. Expressive Arts and Design 
Department for Education (2021) also states that three areas that are very crucial for stimulating children's interest and excitement for learning and creating relationships are: 
· Communication and Language  
· Physical Development  
· Personal, Social, and Emotional Development







PARENTS and CAREGIVERSTHE ROLE OF THE ADULT 

Parent – A father or mother (Oxford Student's Dictionary, 2007). 
DFES (2007 cited in Wilson, 2016 states that the influence of parents is significant throughout childhood. Communication is a critical component in fostering excellent parental involvement (Jordan et al. 1998 cited in Fitzgerald 2004). According to Smidt (2015), there must be open lines of communication between the home, the community, and the nursery. Parents play a crucial part in their children's transition from home to school by assisting them with academic learning (Harper, 2016).
 
Children live entirely through their senses from birth to three years of age. As a result, the environment in which toddlers are raised influences Lally, Stewart, and Greenwald (2009 cited in Infant Toddler Resource Guide, 2017). The Nurturing Care framework encourages children to learn and interact in safe, secure, and stimulating surroundings with caregivers who support their developmental and physical needs (Pedroso et al., 2021). 
Tina Bruce (1987 cited in Abbott and Nutbrown, 2001) is similarly persuaded of the commitment of the environment as fundamental to children early learning: the child's learning is viewed as a cooperation between the child and the environment the child is in, this likewise remembers others persons who are in it also. Vygotsky (1896-1934 cited in Keenan, Evans and Crowley, 2016) was a firm adherent that children effectively investigated their current environment and were compelling in forming their own insight. In contrast to Piaget, Vygotsky


 stressed that a child's social environment was a critical power in their turn of events. Enabling environment clarifies that the environment assumes a critical part in supporting and expanding children learning and development and advancing through different transitions for example (Johnston and Nahmad- Williams, 2009).
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One should not forget that as caregivers, there are some valuable tips that we can use to ensure good child development: (education.gov.vc, No Date). 
· Assist children in communications without the use of oral language - Play pantomime 
· Me games, in which "you" play out stories or scenarios without saying anything. Act out what words imply. 
· Improve children's listening ability - Play games where you make "mistakes" for the child to notice. "Simple Simon" is a good example. 
· Read to children (in groups and one-on-one) - Every day, reading assists in developing a baby's brain. 
· Use music, chants, and rhythms - Make up melodies and sing them repeatedly. Words that rhyme 
· Children should be listened to - Encourage them to use words to communicate. Remember that learning a new language may be enjoyable. 
"Teachers should be aware that will incorporate all children; not just children who are not difficult to work with, obliging, charming, spotless, pretty, well-spoken, competent, however every child regarding them for what their identity is, regarding their language, their way of life, their set of experiences, their family, their requirements, their capacities, their name, their methodologies, their actual pith” (Nutbrown, 1996).
KEYWORKER  
According to the Department for Education (2021), it is a well-known fact that the role of the key worker is to assist with guaranteeing that each child's consideration is customized to meet their particular needs to assist the child with getting comfortable with the setting, offer a settled relationship for the child, and construct a relationship with their parents. 
Moreover, a child with a solid connection to an important parental figure has a safe base from which to investigate and return, realizing that they will constantly be there (Wilson, 2016). Furthermore, the newborn develops a sense of well-being, which influences the internal working model of their value in interpersonal relationships. Bowlby (1969 cited in Dunlop and Fabian, 2007; Isaacs, 2012) states that the link between key person and child serves as an emotional safety net, and it must be strong enough to catch the child if their parents are not around.  
Greenfield (2012 cited in Wilson, 2016) states that key workers should visit the child before the start of their program to ensure a smooth transition. It allows parents to ask questions and practitioners to introduce themselves to the child and family in a familiar setting while allowing the child to meet their key worker. The key worker may want to find out about the child's necessities and weaknesses during this period. Additionally, Burnham (2016) suggests that parents and caregivers should be included and assisted in their child's educational learning at home by a key person. If required, they should also support families in obtaining more specialized services.







PARTNERSHIPS

First, according to Wilson (2016), a vital point of the Early Years Foundation Stage is the process of creating partnerships with families and caregivers. For both parents and practitioners, caring for newborns and toddlers involves emotional labor, and recognizing this vital component of care aids in constructing the" triangle of care that connects the child, the parent, and the worker" (Brooker, 2008).  
Furthermore, one of the most important requirements was that the school and parents establish a partnership to promote the child's education (Fitzgerald, 2004; Johnston and Nahmad- Williams, 2009). Bruce (1997 cited in Fitzgerald, 2004) describes this approach as cognitivist when parents and practitioners share information, there may be several benefits. As a result, parents will have confidence in the nursery environment, and children will feel secure in their new setting (Fitzgerald, 2004).  Children benefit from better working connections among practitioners and the nearer contribution of their parents inside the early years setting (MacLeod- Brudenell et al., 2004). 
[bookmark: _Int_PmDoz15Z]Additionally, The Early Years Foundation Stage (EYFS) places a high value on partnership with parents and caregivers. Parents, families, and practitioners are working together to help children are what a partnership entails. A successful partnership requires trust, honesty, and transparency from all parties involved. Eldridge (2001 cited in Fitzgerald, 2004) states that the earlier each family forms a partnership, the longer it will last throughout the child's education and the more significant the grain will be. QCA/DFEE (2000 cited in Fitzgerald, 2004; Palaiologou, 2013) suggests that children's development and learning are impacted significantly when parents and professionals work together. The start of a strong partnership between home and setting can be laid out when the child's first day of orientation. The more chances to observe children and staff at work, the more predictable will be the way to deal with the children comprehending security (Hurst and Joseph, 1998).  
According to The Reggio Emilia approach, it is essential to remember that adults learn through making associations between things, ideas, and encounters. Adults can make these associations through collaboration with others and their environment. The cooperation of parents and the local community is one of the most particular elements of the Reggio approach. Parents should constantly be welcome to have a functioning impact in their children's learning interaction to connect to the local community. Making an association between the early years setting, the home, and the local community advances coherence in the child's lives and makes a sharp feeling of normal personality for all members (Lesley.edu, No Date, Abbott and Nutbrown, 2001).  




















INTERVENTIONS

One can go as far as to say that transitioning to a nursery environment may be a challenging process for children, especially those who are separated from their mother or a mother figure for the first time (Trodd, 2014). As a result of this long and complicated process, various inventions have been developed to facilitate a smooth transition for both the child and the parents.  
According to Flying Start -Annex Transition Guidance (2017), the following activities can be done to make the transition from a home to a childcare nursery setting go smoothly:  
1. Distributing a brochure to parents - This will include information on the transition process, the nursery's mission statement, and all the activities in the nursery also contain images of the nursery. Moreover, this will provide parents a clearer understanding of what to expect throughout the transition period and the environment their child would be involved in.  
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2. Home visit - The nursery may have a policy requiring practitioners to visit the child and their family at home before beginning the nursery program. This will allow both the parent and the child to feel at ease in a familiar setting; the practitioner will also ask questions and get to know the child and parents better and establish a strong bond and line of communication.

[image: ]  (Source: Village Nursery, 2016)
3. Visit nursery/open day - The nursery may invite the child and parent to visit at a specified time to become acquainted with the nursery setting and meet the key workers. This will allow the child to connect with other toddlers while becoming familiar with the setting, as well as the parents can become acquainted with the environment and establish a channel of communication with key workers.
[image: ]  (Source: Guest, 2017)
4. Welcome parents to remain with their child as they adjust to the pristine environment - The nursery may request that parents stay with their children for at least 30 minutes at the program's start until they have become acquainted with the nursery environment.
[image: ]  (Source: Nortonsafe, No Date)



5. Furnish parents with a composed day-by-day diary of their child's exercises - this will help parents stay informed about their child's activities while also allowing them to participate in some of the activities at home.
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PROPOSED OUTCOMES

Finally, key workers can examine the children to see if their strategies were successful. They may see the child socializing with other toddlers and becoming self-sufficient rather than being completely dependent on the key worker, leaving the parent without crying, or enthusiastically entering the room and greeting the caregiver. While they are successful, key workers must remember that each child is unique and will transition uniquely and require a different amount of time. 
Furthermore, parents who are more comfortable leaving their child in a nursery environment for a longer time have a more successful transition. They feel safer and develop a trusting bond with one another and relationships. As a last point day cares, nurseries, and pre-schools can lessen the pressure of transition between stages, regardless of whether from home to nursery, nursery to school, or inside the educational system, by carrying out their transition designs furthermore transitions will be smooth and effective along these lines.
[bookmark: _Int_s2VVpuAI]When nursery builds educational plan and points centering in the children inside the nursery rather than the school in general transitions can be effective because there can be day by day celebrations rather than disappointments (Bruce, 2006). In the early years, adults use projects, methods, and procedures to target children. Early intervention programs are used in light of the method for the more outstanding possibility of practical results (Clough, 2012).
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