	Student Self Evaluation Form 



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 
	Common Assessment Criteria Applied

	
	
REFER
	
D
	
C
	
B
	
A

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	
	
	
	
	
	

	
	
	
	
	· 
	
	

	2. Intellectual Skills (Analysis)
	
	
	
	
	
	

	
	
	
	
	· 
	
	

	3. Pedagogic and Professional Applications (Practical Application and Deployment)
	
	
	
	
	
	

	
	
	
	
	
	· 
	

	4. Key Transferable Skills
	
	
	
	
	
	

	
	
	
	
	
	· 
	


	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	As we have completed assignment similar to some of the parts involved in this one I found it easy to transfer the skills and literature needed within the ethical consideration section, introduction and conclusion. I was also able to analyse the data collected from the participant and link it to relevant literature. Lastly, I have explored more of the limitations within this assignment looking at a wider range of literature.
	I need to develop my range of literature further still as I found it difficult to find literature relevant to each part of the assignment. I also found the structuring of this assignment difficult.



	Student’s Name
	Sarah Bowen
	Date
	29/05.18

	Student’s Signature
	S.Bowen




Student number: 1700710 Group 4
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‘Supporting pupil progress: a detailed analysis of one child’s holistic development, with justification for the next steps in learning.’
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Introduction
This assignment will look at analysing a child’s holistic development and suggesting next steps in terms of the learning giving justification for each step.  The process followed for collecting the data was the ‘Mosaic Approach’ where according to Clark and Moss (2011) it is a way of listening through the child’s perspective which acknowledges that the adult and the child are co-constructors of meaning combining both verbal and visual.
Data was collected from a child which will be referred to as child A throughout this assignment. Child A is in a year 2 class in a school which according to the Estyn report in on the outskirts of Swansea. The school has around 400 pupils and has lower percentage of free school meal children that the welsh average and a higher percentage of children with additional learning needs than the welsh average. Child A is a low ability student averaging amber rating needing support to meet most learning objectives. Prior to the data collection I had a permission letter signed by my class mentor shown in appendix 1 informing them of the tasks needing to be carried out and facts about the research. I also gained verbal assent from the participant after informing them of where and what the information would be used for. Throughout the research and assignment, I have taken into consideration BERA (2011) guidelines to ensure I don’t include any personal data of the school or pupil involved.
Throughout this assignment I will also be looking at how considering the ASK model will improve the child’s learning. Nottingham (2013) suggests that it’s important to acknowledge the significance attitudes, skills and knowledge play in the child’s learning process. He also goes on to say the key point is to involve the development of all three. Looking at this model will also play a key part in identifying next steps for the learner along with the current steps already in place with the school. 
The ‘Mosaic Approach’ is about listening to the child and their perspective. Donaldson (2015) suggests that learners need to be involved in the planning of their own learning through discussions. Therefore, this is why this process has been adopted for this assignment to allow the pupil to have a voice and create their own learning for future.

Data Collection
As previously mentioned the data was collected using the ‘Mosaic Approach’. Black and Wiliam (1998) state that “standards are raised only by changes put into direct effect by teachers and pupils in the classrooms”. This statement recognises not only the importance of the teacher’s role but also the pupil’s role within improving the learning in classrooms. The ‘Mosaic Approach’ takes the pupils voice into consideration throughout and it is carried out in three stages. According to Clark and Moss (2011) the first stage is the child and adult gathering information which includes observations, photographs, interviews, pupil-led feedback, annotated samples of work and other formative records such as the RAG ratings and reading records. The second stage is putting the information together for dialogue, reflection and interpretation and the final stage is deciding on next steps. It was important to gather information not only from the pupil but from the teacher within class as they should know that child better than the researcher will as they have been in their company since the start of the year and will have had information passed from previous teachers if the child was in attendance at that school previously.
Clark and Moss (2011) argues that the ‘Mosaic Approach’ is multi method as it recognises different voices, takes into consideration the participants view, is reflexive, adaptable, focuses on the participants experiences and it is embedded into practice. As part of this multi method approach parts are also known as taking qualitative data as it is taken through interviews, observations and annotation of work rather than facts and figures. Qualitative data is described by Hennink et al (2011) as examining experiences in detail and states that this type of researching allows us to identify issues from the perspective of the pupil giving understanding and meaning behind behaviour or events. Cohen et al (2011) highlight that by collecting data through a qualitative method can be naturalistic to the participants making it more likely to be a truthful reflection of the learner’s work and answers. Hennink et al (2011) state that qualitative data can give depth, context and details to issues in research.
However, this is not without its limitations as qualitative data can be open to interpretation. Hennink et al (2011) states that’s a researcher needs to be open-minded, flexible, empathetic and have the ability to listen to learners telling their own story. Clark and Moss (2011) also recognise the limitations to this approach stating the fact that this approach is multi method can make it complex when collecting all of the data making it time consuming and open to interpretation. Peshkin (2000) highlights there are a few problematic areas that can occur with interpretation of qualitative data. This includes what the researchers decides is important to include and investigate in the studies, their skill levels such as investigation, questioning and justification. Another problematic area that could arise due to gaining permission for the study prior to it, this way the participant is aware of the study which could affect reactions and observations but also the limitations that can come with gain permission and following ethical guidelines. According to Peshkin (2000) this could limit the data collected or the researcher may not be able to establish a goal they were aiming for. Cohen et al (2011) argue that the reliability comes from replication of research being carried out with similar circumstances. However, this is difficult with a qualitative as it is taking the child’s voice into consideration which could change in different circumstances.
Within this research I have taken ethical consideration into account at all times ensuring the child was observed in their classroom setting ensuring they were comfortable and that I was recording a true reflection of the learner’s work and behaviour. When taking notes for observations, interviews and examples of work all details of the pupil and school have been removed and stored safely to adhere to the Data Protection Act (1998, cited in BERA, 2011). Consent was given by the class teacher who was made aware of why the study was taking place and what the data would be used for. The participant also gave verbal assent to taking part in the research. The child remained in the classroom the majority of the time to keep them in areas they are familiar with to reduced stress levels. There is an importance on keeping the children in their regular settings whilst observing or collecting data because if they aren’t it could impact what they are doing or the pupils may become reluctant to talk according to Dunn (2005, cited in Mukherji, 2010). When the pupil took me on a learning walk another student also participated to adhere to the safeguarding policies of the school.
Analysis of learner
At the start of the school year the class teacher was provided with summative reports of all of the children within the class. The summative report for Child A stated that they were a daily reader suggesting they needed support to develop their reading skills, they had an individual education plan and they have additional learning needs in regards to their eye sight and co-ordination. The analysis part of this assignment will be divided using the ASK model. Nottingham (2013) states that A this stands for attitude – towards learning which includes determination and interest, S stands for skills – the ability to carry out a task and K stands for knowledge – an insight into information, theories, context and practices. By using this model, I will be able to analyse the data collected and gain an idea of the child’s holistic development in learning. According to Nottingham and Nottingham (2017) the ASK model is a development of Bloom’s taxonomy of educational objectives. Below is the ASK model showing a breakdown of each area. 
[image: ]
Attitude
Upon looking at observation notes on child A they have had to be reminded to keep on task and speed up their pace in order to finish a given piece of work within a certain time. This time limit was suggested by the teacher initially but the pace is set by the majority of the children in the class. However, the observation notes on child A also recognise they are reluctant to get on with tasks, literacy written activities in particular where the child would repeatedly ask to spell words and when asked to sound out the word and write it down child A replied “I can’t spell it though I need help”. When discussing with the class teacher it was made clear that this was a regular occurrence and child A required support to be kept on task and reach their potential when writing. When assessed during year 2 tests and through a summative assessment child A was given an outcome 4.
However, child A’s opinion changes according to which subject they discussed. When completing a getting to know you sheet (appendix 2) child A didn’t ask how to spell anything and read what was needed in each box themselves filling them out appropriately. They wrote the answers independently whilst discussing with the observer the answers. This could be due to the questions on the sheet being personal to the learner and as they felt they had control over the answers it could have given them more confidence.
Child A also appeared more confident whilst on a learning walk around the school. During this child A showed me around the school highlighting which areas were their favourite and taking photographs of these areas (appendix 3). Once shown the pictures child A was able to recall and tell me verbally where each area was but wasn’t as confident drawing a map of the area. Within the learning walk with child A they indicated one of their favourite areas to be was in the learning street. They then went on to say this was due to the fact that this is where they do maths and they love maths. Although in most lesson Child A achieved amber in rating with three numeracy lessons within a few weeks they achieved a green rating meaning they met the learning objective of the lesson. This could be down to the teaching assistant working closely with the group who they receive appraisal from and have built up a trusting a mutually respecting relationship. It also could be that the lessons are linked as the class follows a regular scheme of abacus which the child is familiar with. According to Grigg (2015) learners will move through the zone of approximation at different speeds and this suggests that whole-class teaching using the same content and approach is likely to be ineffective. This would explain why child A prefers to work in small groups or with an experienced adult.
Whilst completing mathematic tasks child A is in a group of around 7 children with a supporting adult. This suggests child A would prefer to work in smaller groups rather than a whole class setting. Donaldson (2015) argues that working with peers can help learners sharpen their metacognition skills as collaboration gives them the opportunity to talk about their though process. Vygotsky’s theory of social constructivism according to Grigg (2015) emphasises that learners development of knowledge, skills and beliefs happens through social interaction rather than somethings that happens within.
Another aspect of the ASK model according to Nottingham (2013) within the skill section is resilience. Child A would get upset when being corrected in social situations or if they were upsetting another child. They would recognise they had done something incorrect but needed positive reinforcement to turn it around.
An area that interested child A on the learning walk also was the computer area within the classroom as seen in appendix 3. Child A stated during an interview that they liked this area as they can do maths games or coding games. This highlights that child A likes to learn through play but also using ICT. Appendix 6 highlights child A’s collaboration skills in a group to work on the computer to sort animals into a Carroll diagram but it also displays their skills to move items on the computer and use ICT efficiently. All of the activities given during this time on ICT were drawing upon prior knowledge from lessons in numeracy, Literacy and ICT. This suggests that child A enjoys using ICT as they are familiar with the context which builds their confidence. Donaldson (2015) suggests that DCF plays a powerful role in children’s lives these days as it is used for communication, information, leisure and entertainment purposes. He states that progression regarding this is building upon work already done in literacy and numeracy.
Skills
Child A has shown some difficulty in communication skills whilst annotating their oracy skills in reading and group discussion on activities in class. In year 2 the expected outcome for children is outcome 5 in literacy however, child A is currently on an outcome 4. When referring to work such as in appendix 8 the children were asked to discuss in pairs the photographs asking questions such as what was happening in the photograph? And how it made them feel? During this task child A was rated as amber as the required support to sorting the images into the venn diagram and not a lot of discussion was heard surrounding the activity. This could have been the reason behind the learner requiring more support to sort the photographs.
Although there was little display of oracy skills within some class activities child A showed a range of social skills whilst on the playground shown in appendix 3 as one of their favourite places to be. They stated they enjoyed this area as they could play with their best friend games such as Minecraft. Child A also showed a range of social skills whilst making choice within the classroom asking children for help on tasks and sharing activities. This suggests that this pupil exceeds when learning through play. This was partly described in Nottingham (2013) where it states that social skills include respecting other people viewpoints and responding appropriately to others. 
Child A as previously mentioned is part of the busy club in school. This is a club run in the mornings in breakfast club where the learners can develop their fine motor skills. Children are set up to attend this club if they have been identified as previously required it with their individual education plan. The need for developing their fine motor skills were also recognised when RAG rating them in a PE lesson as child A found it difficult to co-ordinate when throwing and catching a ball. This was also displayed when writing their language books as they struggled to hold a pen in an efficient way.
Knowledge
The facts and figures on child A can be drawn from previous tests done on reading levels and the national test results on literacy and numeracy. Child A had an outcome 4 which is below the expected level in year and should be an outcome 5. Looking at the LNF for foundation phase child A and evidence of school work it suggests there are a few things that they could improve to meet or exceed an outcome 5.
In literacy child A found spelling and reading in particular the most difficult according to an interview conducted with them. They had previously started year 2 on stage 1 of the Read Write Inc books but had now worked their way up to stage 5 through individual reading with the teaching assistant at least once a week, flashcards and spelling challenges throughout the continuous provisions in the classroom. The reading records in appendix 9 display the type of books child A has been reading. All of which are fiction books and by looking at the comments child A is trying to learn how to decode words effectively to move to the next level.
Child A is in the lower ability group for numeracy to which they will usually complete pages in an Abacus book as seen in appendix 5 where child A subtracted two-digit number and plotted numbers on a number line. They completed these tasks with support however on these occasions and another the pupil was given a green in rating meaning they met the learning objective. This would suggest child A is ready for a further challenge in numeracy however, we must bear in mind an achievable goal to keep the pupils confidence levels high.
Another piece of work from class is in appendix 7 from a Religious Education lesson on the creation story. Child A was able to recite the order of the story verbally with support but had difficulties with spelling which would have been corrected when marking.
Although the information gathered can give an indication the child’s current learning environment and holistic development there will be some gaps within the data due to length of time I was at the school as a researcher gathering data. The information gathered as mentioned earlier by Peshkin (2000) the data is open to interpretation. However, due to gaining experience throughout the PGCE year on gathering, analysing and interpreting data it would suggest the information is more accurate than others not so experienced.
Next steps
By establishing next steps to further a child’s learning it means teachers are establishing what difference they can make during their time with the child in school. Black and Wiliam (1998) recognise this by stating that is teachers and pupils drive the learning within the classroom.
The ASK model can be used for broad learning intentions and success criteria according to Nottingham and Nottingham (2017). Each area can be used within teaching to benefit the learners. In the interest of this assignment child A would benefit from a positive attitude toward learning. This could be achieved by modelling, expressing and teaching the attitudes a teacher wants their pupils to learn and use (Nottingham and Nottingham, 2017). Within the knowledge section they look at the use of learning intentions and success criteria within a lesson allow the pupils to self-discover whether they have met them or not. However, the limitation with this technique is that it would depend on the knowledge of the pupil. If they were unaware they did anything wrong how would they know if they have met the criteria or not. This assessment for learning technique was used within appendix 7 where the children discussed how they found the task and what they could improve on the next time. Child A discussed with their partner advising they found the task easy and they therefore marked it green. However, the child doesn’t take into consideration the support they had already received during the task and any spelling mistakes.
Donaldson (2015) states that learners need to feel competent in what they are doing and what is expected of them in order for them to learn better. This is due to them experiencing positive emotions and therefore want these emotions again. A key trend throughout child A’s learning is the lack of confidence in the children’s learning during literacy activities in class. One suggestion to resolve this and build the learners confidence was to incorporate Read Write Inc more within their everyday learning decoding words through sounding them out. Another aspect to look at that could assist the learner develop is Maslow’s hierarchy of needs. Mcleod (2018) shows the following model of Maslow’s hierarchy of needs:
[image: ]
This shows that the basic needs must be met before a learner can progress in school. Child A according to an interview with their teacher has these met at home and in school which means they are developing the psychological needs before being able reach self-actualisation. Child A’s work suggested this as they only concentrate when with friends or in mixed groups and the child get’s upset easily but motivated when given positive feedback. This suggests that the esteem needs are not always met during lessons this could be down to whole class teaching or difficulty with tasks set. However, Mcleod (2018) highlights the key as always aiming for the next stage of the pyramid. Once these are met to set new goals and aims pushing the learner back down in the needs and wanting to reach the next level again. If the children are not set targets or learning objectives to meet it can lead to a lack of engagement.
Askew et al (2015) states that the national curriculum for mathematics aims to ensure all children become fluent in the fundamentals and make them more complex problems over time, reason mathematically and problem solve.  As stated earlier in the assignment child A enjoys maths and has met learning objectives the last few lessons surrounding this subject. To further this learning and follow a scheme that is already in place in the school the teacher could challenge the learner more surrounding the subject they have just gone over in the lesson. Askew et al (2015) suggest the use of a mastery approach, which is defined as “a set of principles and beliefs. This includes a belief that all pupils are capable of understanding and doing mathematics, given sufficient time”. They go on to say that to teach it you must use pedagogical practices which ensure the whole class stay on the same topic whilst diving into it in greater depth for this who have already met the learning objective. However, this is embedded over time which would mean child A would need to achieve these learning objectives regularly in order for this approach to be beneficial.
Within the knowledge area of the ASK model as previously mentioned there are areas surrounding child A’s completed work within class that could be improved in order them to meet an outcome 5. This includes their reading and spelling which could be improved by a scheme the school already use which is Read Write Inc. However, currently the school only use this scheme for flashcards and reading books. This could be developed further by using the Read Write Inc scheme more for spelling. Encouraging child A to use Fred fingers to sound out words and blend them. As shown in appendix 9 child A uses picture cues and slow pace to decode words. However, they could build confidence sounding out words and develop it not only for their reading but for spelling in literacy writing also. In a report from the Ruth Miskin website (2018) when a local authority assessed the impact of the programmes on schools they highlighted the children’s improvement in confidence on reading and spelling.
From observations and interviews key themes show that child A enjoys working as part of a team especially when they mixed ability like in choices.  With this in mind collaborative learning could benefit child A’s learning within class. Donaldson (2015) states that peer collaboration can provide learners with a safe environment to communicate and test ideas. In appendix 8 if child A had worked with children from another group it may have expanded the vocabulary used and encouraged child A to discuss the subject in more depth. Grigg (2015) suggests that this is due to Vygotsky’s theory of social constructivism. If a child works with a parent or a more experienced child that offers description and demonstrations to help the child learn, these acts of encouragement helps the child become more confident and independent (Schaffer, 1996 cited in Grigg, 2015). By child A working alongside a peer that is a level above themselves as stated in Grigg (2015) it influenced classroom practice.
Through analysis it was also highlighted that the learner enjoyed the use of ICT in lessons. Donaldson (2015) reports that when using DCF cross-curriculum teachers should focus on the pedagogy, the skill development and transferability to apply these competencies to a range of contexts. With this in mind for child A their future developments will include DCF within the classroom but developing fine motor skills on the Ipad and completing independent work linked to previous lessons. These steps have been chosen to develop child A in order to achieve Donaldson (2015) goals where children will use digital technologies creatively to communicate, find and analyse information.
Although child A is attending busy club on a regular basis to develop their fine motor skills these could still be developed further within the classroom. Crowley (2017) states that “it is widely accepted that maturation is a major factor in the development of motor skills, most researchers argue that experience also plays an important role”. Therefore, activities to develop fine motor skills can be included within enhanced provisions and in particular on an Ipad to include DCF which child A enjoys and will engage with.
Conclusions
Black and Wiliam (1998) highlight the importance teachers and pupils have in raising standards within the classroom. The ‘Mosaic Approach’ allows the children to have a voice in their learning. According to Clark and Moss (2011) using this multi-method approach enables researchers to obtain a deeper understanding of the pupils learning.
This assignment was a great opportunity to see the learner’s point of view and giving them a voice in their own learning. It taught me that you could understand the learner better and could delve deeper into the reasoning behind test results and tracking ratings. Linking the pupils voice with the literature gave a greater range of reasoning behind the next steps for the learners. Also due to accounting for the learner’s voice it would suggest the targets are more achievable for that pupil and they will be more engaged and motivated to meet those goals if they can see the reward or appraisal at the end of it.
It was clear from the research that it was crucial to gain a holistic view of the pupil in order to suggest ways of developing their learning. With the new curriculum coming into place where the subjects will be cross-curriculum and already recognising how key skills are transferable throughout the pupils learning, teaching the fundamentals could benefit them greatly.
As Donaldson (2015) recognises in the new curriculum that children should be building up a body of knowledge and have the skills not only to connect them but to apply this knowledge in different contexts. By teaching knowledge cross-curriculum it suggests children could have a better understanding how to apply them into these different contexts.
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RE: Primary PGCE student assignment: permission and confirmation that work has been undertaken in school for assignment ‘School Development and Pupil Progress’, Summer 2018.

Dear class/senior mentor,
For the university module named above, trainees are required to identify one  learner within the class in which they are based and, over the course of the Professional Teaching Experience, explore their learning in detail. The evidence that they need to gather could include:
· observation; 
· asking the learner to identify places/things that help him/her learning;
· discussing what helps the pupil learn and how they feel about learning with the pupil and/or teacher;
· collecting samples of work which might show something about the learner’s progress and development.
They are asked to focus on knowledge, attitude and skills in language, mathematics, wellbeing and at least two other areas of the curriculum to gain an holistic picture of the child. They then suggest the next steps for the learner, and indicate how these will be achieved. Trainees are expected to undertake this work independently whereever possible, and have been given ethical guidelines to follow (although undertaking the work above would be in line with typical classroom practice).  The trainees have been asked not to reveal the identify of the learner or the school within their assignment. Students have been asked to:
1. Seek permission for this work (by consulting with the class teacher and learner)
2. Provide verification that the work has taken place.
We would therefore be grateful if you could confirm that permission has been sought and that tasks have been undertaken by signing below:

STUDENT NAME (PLEASE PRINT): _Sarah Bowen____________________


SCHOOL NAME (PLEASE PRINT): _Gowerton Primary school___________


SENIOR MENTOR/CLASS MENTOR NAME (PLEASE PRINT): 


Lisa Corfield

SENIOR MENTOR/CLASS MENTOR NAME (PLEASE SIGN):


L.Corfield

If you have any queries regarding this, please contact the Programme Lead Helen Lewis : h.e.lewis@uwtsd.ac.uk
Many thanks in advance,
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Helen Lewis, 5.3.18
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Reading record
Name of learner: Child A Reading age (if known): Stage 5
Date Title of book and page numbers read | Type of book e.g. fiction, play, poetry | Comments (e.g. reading for enjoyment, recognition of words,
understanding of text, interpretation, range of reading)
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