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[bookmark: _Hlk4851425]The National Minimum Standards for Regulated Childcare for children up to the age of 12 years (2016)(NMS) are standards that are proposed to meet the needs of children and allow the early years settings to help deliver a unified standard of quality provision to the requirements of children, parents and local communities. The national minimum standards are a clear guideline and unification of all systems to have a good standard of provision, who incorporate their own self-assessment of service statement (SASS) advocated by Care Inspectorate Wales (CIW) (2019) and all childcare registered with CIW is expected to concur with the NMS.
However, local authorities encourage childcare providers to reach for higher levels of standards using quality assurance schemes, therefore to ensure and provide a high-quality provision it is necessary to go above and beyond the statutory requirements, this can be done by a combination of using quality assurance marks, research based professional development tools and award schemes. Within this paper the Early Childhood Environmental Rating Scale (ECERS) and the Sustained Shared Thinking and Emotional Wellbeing Scale (STEWS) will be discussed.
[bookmark: _Hlk4969012]The Local authorities and their partners have an obligation imposed by the Childcare Act (2006) to provide high quality early years learning and lowering inequalities to help support and improve outcomes for all children. The Rights of Children and Young Persons (Wales) Measure(2011) help guarantee that this value is put into practice and to reassure that all children have a voice and have an impact in changes in policy and practice.
[bookmark: _Hlk4873453]According to Melhuish et al. (2008) and Sylva et al. (2010) in an Effective Preschool and Primary Education (EPPE) study through research, there are benefits of using a high-quality provision and going above and beyond the national minimum standards are evident in a high level of attainment in children.
[bookmark: _Hlk4984019]This highlights to parents and carers that the setting supports the care and development, not only for the children, but for effective high-quality standards and attainment of the setting within the staff, through training and self-assessment. According to Dennis et al. (2013) ensuring the best results for the children, is a means of measuring and valuing a service for children through attaining a high-quality provision. Siraj-Blatchford and Hallet (2014) states and is supported by the Researching Effective Pedagogy in the Early Years (REPEY) study in which analysis and depth of the curriculum, Department for Education (DfE, 2012) brought guidelines for early years curriculum conveying quality, integrated education and care for children. Parental communication and involvement, (Male and Palaiologou, 2017), staff ratios, training and policies, including influences of leadership inputs for quality provision within the settings hence REPEY looks at the all-round contribution within the setting.
Quality assurance structures deliver help and offer leaders and managers to increase quality provision by including practitioners in training and continual professional development in which it is assessed through conditions and principles(Bradbury, 2014)  Therefore, enabling to identify strengths and weakness and implement an action plan for continuous professional improvement within the setting and staff. It was highlighted that higher qualified practitioners provide and implement higher standards of care and ideally should have at least a level three early years qualification (Welsh Government, 2014).
Hammer et al. (2018) and Becker (2011) state good quality settings can have a beneficial effect and influence on children’s development on attainment in readiness for school, this has an impact on children’s opportunities in life and not able to have these chances can have harmful future consequences such as, criminal behaviour and poor health (Melhuish et al., 2010). Good quality settings can help to decrease the gap in the development of children in deprived areas incorporating Every Child Matters, (Government,2009), (Welsh Government, 2014). According to Sammones et al. (2017) research has shown that there are higher attainment results in those children exposed to high quality setting in early years settings.
[bookmark: _Hlk4862615][bookmark: _Hlk4865252]A quality assurance scale is the Early childhood environmental rating scales (ECERS) (Harms et al.,2004), similar to the SSTEWS it is an observational method of assessment focusing mainly on stimulation opportunities, positive relationships and health and safety. It is recommended that the ECERS is completed in conjunction with SSTEWS (Harms et al., 2004) as the ECERS does not measure overall cognitive recognition unlike the SSTEWS. However, in data instrumented by Setodjii et al.(2018) discovered when the  children’s achievements reached a certain level, there were no further improvements to the children’s social, cognitive or linguistical outcomes using the ECERS, concluding that there are certain limitations using this scale.
Manning et al. (2017) suggest that the education level of the early years practitioners in settings are linked to qualities measured by the environment rating scale and there is also an encouraging connection between early years practitioner’s level of qualification and training (Gordon et al.,2013). This indicates the importance of continuous staff training and development in the process of providing a quality learning environment, ensuring a more specialised early years workforce benefitting the children’s future outcomes and the ECERS implements and supports the foundation stage within the curriculum (Education ITD,2013). 
 
Although, it cannot be presumed that every person understands the perception of quality, and not all settings have the same level of staff, qualifications and training but by using the ECERS this will support and benefit an internal self-assessment, showing good practice.
[bookmark: _GoBack]However, Hadeed (2014) debates the main part of quality assurance is self-assessment and this needs support and guidance to participate. Furthermore, ECERS has been criticised as predominately a ticking boxes method of assessment and not having adequate analytical depth. Additionally, staff have the added pressure to perform and take part in these continued assessments hence this could potentially have a detrimental effect on staff ,as this would be an added pressure to staff who have to be scrutinised by a combined CSIW and Estyn inspections on a regular basis.
[bookmark: _Hlk4866023][bookmark: _Hlk4936681]La Paro et al. (2009) suggests assessing quality through ECERS it is mainly done through the method of observation, observing the child’s early years learning environment (Clifford et al., 2010). However, the results of the ECERS would depend on that specific day and the staff present at the time whether it would be a favourable outcome (Committee on Developmental Outcomes and Assessments for Young Children, 2008). However, there is a short time frame do accomplish this scale and this may not be a true reflection of the day to day running of the setting. Although observations are effective, with this scale there is no interaction with the children in which the this could be seen as a flaw. 
[bookmark: _Hlk4936798]Calder (2006) although slightly dated, argues that the scale has positive effect in that it can cover numerous criteria and provide relevant assessment measures approved by the early years practitioners in the setting in a short space of time. However, there are insufficient drawbacks, while observations are effective, the ECERS scale predominately is a tool through experience and observation, rather than theory based and can be ambiguous at times to ascertain the running of the setting. This is supported by Rentzou (2017) who states although the regular routines could not be measured on a daily basis due to the two-hour timescale of the assessment, consequently, the activities and the interactions of the role of the adults would fluctuate as a result of this, an accurate measure of the setting and staff would be difficult to establish. Furthermore it can also be noted that with the ECERS scale although there is some communication with the adults at the setting, it is solely observational and as the scale it is not about interaction and there is no collaboration with the children which could highlight a failing and appear not to show inclusion, hence it’s viewpoint of the children’s participation and rights of the child is not endorsed (Children’s Rights Wales, 2019).
[bookmark: _Hlk5007136]ECERS measures parental presence as part of the assessment and this participation contributes to quality across these measures parents uniformly describe child care providers as welcoming and supportive even when other quality measures reveal significant problems.( Male and Palaiologou ,2017).
[bookmark: _Hlk4946279]Government (2015) points out that the SSTEW scales (Siraj-Blatchford et al., (2015) are built upon the ECERS and enhance the adults role within the pedagogy of the setting, by supporting learning and development. Shared thinking and emotional well-being objective are to measure the quality of the adult’s support and interaction with the children in the setting.
[bookmark: _Hlk4970649]The SSTEW scales significantly measures critical depth of outlining the role of the adult in supporting children's emotional well-being and the features of active learning (Marbina et al., 2015). A sense of wellbeing allows a child to immerse themselves fully in quality learning and forming relationships are central to secure with key adults. Children who achieve high attainment in later life have had the chance to experience a positive wellbeing environment in early years. Hence, a positive and enriching quality learning and developing a child’s social and emotional wellbeing is essential in the early years settings.  (Mayr & Ulich, 2009),(Nadeem et al., 2010). (National Scientific Council on the Developing Child, 2011).
To be able to implement the SSTEW scale competently adults in the setting need to develop a good connection with the child to sustained shared thinking. They also need to respond and have a deeper understanding of the holistic whole child approach, including the child’s culture, performance and attainment. (Mayr & Ulich, 2009). Neilsen-Hewett, et al (2018) states one of the quality tools of the SSTEWS scale which helps to support quality above the minimum standards and it is a useful tool to implement self-assessment within a setting on a consistent basis.
[bookmark: _Hlk4971372]The SSTEW highlights the connection between social emotional wellbeing and cognitive capacity and emphasises the importance of supporting the development of both simultaneously. Siraj-Blatchford (2009) highlights that the SSTEWS measures overall cognitive recognition and believes in the Vygotsky approach of the zone of proximal development steadily supporting children’s learning. Thus, allowing children to expand the cognitive and language skills while balancing care and emotional growth. Sylva et al., (2010) points out that the SSTEW scale developed from a longitude study from early years settings with the utmost achievement and those settings were the ones who implemented sustained shared thinking and provided high quality communication.
The SSTEW’s scale (Siraj-Blatchford et.al, 2015) according to Brodie (2015) and Thomson (2015) supports the adult and child’s interaction, this is highlighted by Siraj‐Blatchford(2009) who states sustained shared thinking enhances quality learning by engaging a child in a meaningful conversation rather than only responding to questions a child asks the adult and it can be underestimated how the role of the adult can have an impact on supporting children. This advocates Bruner (2009) by the adult using modelling and scaffolding to support the child whilst incorporating the more knowledgeable other recognized by Vygotsky’s theory.
However, Guy Roberts-Holmes (2015) states it is essential that to enable quality interaction with children and their support wellbeing, staff are trained efficiently to contribute to quality learning, this is supported by Department of Education (2017).The National Day Nurseries Association (NDNA) (2019) state that there are no requirements to use SSTEW but do endorse it, as this gives guidelines to improve the quality of learning for the staff and the setting (Dick, 2018).However, Government (2015) points out that there could potentially be settings and practitioners unprepared or equipped for these scales, especially practitioners unfamiliar with critical thinking, assessment for learning and supporting and extending language and communication. Therefore, it highlights the requirement for preparation, training and support by somebody suitable with the skills and knowledge of child development and how to implement it in practice (Clarke ,2015).
[bookmark: _Hlk5021820]However, the recognized training does have a cost implication in which the NDNA supply this training at a slightly reduced cost to members of the NDNA, although, to be a member of the NDNA requires a membership fee, this could be seen to have a biased or vested interest by the NDNA. According to NDNA (2019) the cost of the SSTEWS training is also based on a minimum number of ten representatives attending, it also means that smaller settings who are not members of the NDNA or cannot afford this training are at a disadvantage to those larger settings who have more staff and are more financially viable, can afford the SSTEW training. The SSTEWS also has a cost implication consequently, is it entirely without bias that they view and award your setting in a favorable way.However, Government (2019) supports the SSTEWS and has incorporated it in Caerphilly quality standard, giving support and financial help for those settings who strife to achieve above the national minimum standards. Many other local authorities are following the SSTEWS and hope to offer the same support as Caerphilly council (Government,2019).
During this paper one of the challenges was looking at the two scales at representing inclusion of ALN children, it did not seem to be clear there was a specific scale included to identify this issue. Snap Cymru (2012) have highlighted the implementation of the  new ALN Code setting out the features of the new legal framework. It will provide direction for all those who work with children with ALN and will cover simple available  mandatory requirements. Pacey Cymru (2017) supports this bill and are beginning to  put plans into place in offering an all-embracing good practice guidance on ALN which could help to direct early years childcare settings on a supportive execution of the new ALN Bill. In addition, it has introduced ratings and this should assure childcare providers to increase high quality standards of care.   
[bookmark: _Hlk5008530]Both the ECERS and the SSTEW scale do not highlight a particular scale within the main body to represent inclusion of ALN children. However, according to Irwin and Soukakou (2010) there two separate scales that measures this, called The Special ink Early Childhood Inclusion Quality and the Inclusive Classroom Profile (ICP) in which the latter is modelled on the foundation of the Early Childhood Environment Rating Scales(ECERS).All these scales could be combined together to represent a more inclusive picture of inclusion, but the time frame would have to be extended to do this, as each scale has its own time allocation.Grisham-Brown et al. (2010) states that during this time, inclusion of children with disabilities and sensitivity to cultural diversity has become an important issue in the assessment of program quality. 
Drawing this paper to a conclusion, there are according to the Department for Education (DfE, 2012) the ECERS scales and SSTEWS are used worldwide in the USA and they have been used in Europe, Asia and South America, showing cultural diversity. The SSTEWS scales are recommended as an international tool for self-assessment and  measure of quality and when combined with the ECERS scales,  increases to a more in-depth comprehensive assessment of quality in early years childcare settings. The paper highlights the position of using multiple rating scales in order to assess and implement high quality provision in early years settings (Rentzou, 2017).
The Department for Education (DfE, 2012) states it has been suggested that the DfE provide a blue print featuring all the high-quality assurance schemes and instrument some guidelines and recommendations about them, thus helping and incorporating, developmental and financial information to create them into a rating scale as there are many choices available to early years childcare settings.
[bookmark: _Hlk5022712]The paper highlights the position of using multiple rating scales in order to assess and implement high quality provision in early years settings (Rentzou, 2017).
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