The journey to inclusion for a looked after pupil with an additional learning need.

The emphasis of this assignment is to be the discussion of an individual pupil (Child A) and the journey through school with additional Learning Needs (ALN). It will also investigate the impact of a looked after Child (LAC) and the affect this has on a child’s development and education, discussing social, emotional and mental health (SEMH) of a young person and how they relate to inclusive practice (Council, 2020).
Child A attends a local comprehensive school, the (Schoolguide, 2019) states that, 70% of the pupils that attend this school live in the 20% most deprived area of Wales and nearly half of pupils at this school receive free school meals. To be in receipt of free school meals you would need to be in receipt of social benefit or receive a low income (Government, 2019). According to (Estyn, 2016, p. 1):
‘The school has a significantly higher number of pupils who are identified on the special needs register than the national average’.
As recorded in the last inspection (Estyn, 2016, p. 8) recognised the school’s inclusive approach and how diversity is promoted throughout the school by pupils and staff. The school ‘promotes well the UNICEF values of a ‘Rights Respecting School’
Child A had experienced a wide range of adverse childhood experiences (ACEs), this had affected the child from a very young age (Centers for Disease, 2020). Child A had experienced domestic violence within the home causing the mother to be removed from the family home and placed into a refuge without the children. The father became the sole carer of the children. However, the father had a long history of violence, alcohol and drug abuse and the children were placed on the LAC register whilst at primary school.



Child A had delayed speech and language and had been tested for dyslexia, it was discovered that Child A had the medical disability dyslexia. However, this testing had not occurred until comprehensive school where it was identified that Child A was not meeting the milestones in basic skills such as reading, number and spelling (Assessment, 2020). 
According to (Association, 2020), ‘there are around 10% of individuals diagnosed with dyslexia in the UK’. However, according to (SpLDs, 2019, p. 6) there are as many as ‘over 80% of children that will leave school undiagnosed with Dyslexia’. Under the Equality Act 2010 it specifies that Dyslexia be categorised as a disability, nevertheless unless this disability is diagnosed then a child could endure school without having the ‘reasonable adjustments’ that the school should provide to any disabled child to ensure they can participate in a full education without any barriers (Association, 2020). 
The 1978 Warnock Report changed education and put a number of actions in place that allowed for an inclusive education fit for all especially for people with special educational needs (SEN). The days of segregation and disabled children placed into asylums were of the past and it became a more integrated education system. It could be argued that the education system had let down Child A as the dyslexia was not identified until he was referred by the comprehensive school. Being diagnosed early with dyslexia is more beneficial to an individual as this allows for more time for interventions and to implement the reasonable adjustments required to deal with the disability, enabling the individual to develop personal strategies that are required as education continues (Arkell, 2020)  (Daniels, Thompson, & Tawell, 2019).
Due to the multiple ACES that child A had experienced this had been a barrier to the diagnosis of dyslexia, consequently, the focus of the traumatic experiences distracted from the dyslexia leaving Child A undiagnosed until reaching key stage three (KS3). The school placed the measures in place in line with the Equality Act 2010 to assist with the dyslexia in the classroom such as more computer style learning and coloured overlays (Association, 2020). Child A also received adult support three times a week for reading and attended a Jolly phonics support group. According to (Ariati, Padmadewi, & Suarnajaya, 2017, p. 2) 
‘Jolly Phonics incorporates multisensory approach, where the information is delivered through sight, sound and kinaesthetic, teaching the 5 main skills, where the children are firstly taught the 42 sounds in English’. 
This teaching and learning had been delayed for Child A where generally it’s taught in early years. Intense literacy and numeracy intervention was put in place for Child A which continued throughout his time at the school. However, due to the childhood experiences that were a prominent factor in Child A’s life this prevented the intervention from being as effective as the school had hoped. Research shows that children with ACEs during their childhood are affected socially, emotionally and physically, and this was evident with this child. The ACEs pyramid represents a child’s life from conception to the end of life and it shows if a child experiences ACEs at a young age this is a catalyst ‘for life-long risks and poor decisions and behaviours’ (Bensinger, 2020, p. 1).
(Bensinger, 2020) States that, the pyramid represents the framework for how ACEs ultimately affect a child’s life from conception until death. If ACEs occur at the beginning of a child’s life and set the groundwork for life-long risks and poor decisions and behaviours. Child A had no self-esteem and struggled with the transition from the erratic home life and school life. A humanistic approach was used with child A to ensure a learning environment with the child’s needs being met. In the work of Carl Rogers and Abraham Maslow it shows that if the approach is person centred then a person can grow within that environment. In Maslow’s hierarchy of needs which comprises of a ‘five tier model starting with basic needs to self-fulfilment needs’. Maslow believes that the ‘basic needs should be met before a person can meet the needs of the upper hierarchy’ (McLeod, 2014). Arguably Rogers and Maslow are often criticised for being reductionist - that is, reducing the world into overly simplistic terms in order to explain complex human behaviours. However in this case the simplistic approach for this pupil was required as the basis of the intervention was needed to be person centred to ensure that the pupil’s needs were met. 


Child As basic needs were not being met at home social services were heavily involved with the family and a care order was in place, however they believed that the children were to stay with father. Child A would often come into school and mention that food had not been provided the previous evening, therefore arrangements were made that he would be provided with breakfast whatever time Child A arrived at school. It was also clear that his clothes were not being washed and that Child A was not ready for a learning environment each day. The school did not focus on what was wrong with Child A, but focused more on creating an environment that removed barriers for this individual and creating an inclusive education fit for purpose. 
Child A had never had a positive male model in his life and would struggle with certain lessons especially science lessons. Child A would often be outside in the corridor for this lesson as he would switch off and struggled to respond to any interventions to keep him engaged in the lesson. By the time Child A had reached key stage 4 (KS4) he would often be late attending each lesson and wouldn’t last long in that lesson. The pupil was given a temporary ‘time out’ card to use when feeling upset or angry. The teacher subsequently reported the pupil as being much more ‘on task’ during lessons and had yet to use the card. As for the lateness the pupil was put on attendance report, promoting effective teaching and learning through supporting the pupil in order to get them into class and learning. Teachers reported that the incidents of lateness for this child were much reduced and of a shorter duration.  At KS4 Child A was withdrawn from option subjects that he wasn’t achieving and placed with a learning coach who delivered a BTEC Countryside and Environment qualification. This enabled the pupil to attend various outside projects giving back to the community and working with other organisations. (Dillon, 2019) Suggests that volunteering provides children with valuable life skills that are essential during and after education, this course not only provided child A with qualification, but also offered him an escape from all of the pressure that was endured each and every day.


[bookmark: _GoBack]Numerous interventions were put in place one of the more successful interventions was bringing in a positive male role model to work with Child A each week. This was to improve confidence, self-esteem, and self-actualisation and to offer the pupil someone to listen and be heard.
(Ritchie, 2018) Suggests that:
 ‘A father’s involvement can go a long way toward contributing to a child's social and academic development, in fact, often possess sharper cognitive skills, are better problem-solvers and perform more strongly in school’. 
Child A lacked this during childhood, the positive male role model that the school invested in to work with this child was very effective and Child A notably became more engaged after these sessions. This intervention continued until the pupil left education. 
In conclusion to this essay the journey through education was complex and often difficult for this individual. From the undiagnosed ALN in primary school and the ACEs that had occurred you could argue that inclusive education was missed before reaching comprehensive. In this case the child’s home life was more of a focus and despite it being erratic and neglectful the local authority decided that the children were to stay with the father. Social Services had clear indicators of potential risk including reports from the school with the concerns of the child. The duty of care to protect Child A had clearly not been adhered to, therefore impacting the child and his education (Solicitors, 2020).
The comprehensive school that the pupil attends have strong links to inclusive education they have two specialised facilities and have ‘developed programmes to raise pupil’s aspirations and to improve their wellbeing and performance’ (Estyn, 2016, p. 12). This was certainly the case with this pupil as a bespoke education was offered which was person centred led with effective interventions involved, enhancing the learning experience and ensuring that the individual needs were met. Even though the pupil had a medical disability focusing on the social model of disability by adapting the learning environment, changing the stereotypical views of a child within the care system and removing the barriers the pupil was able to receive and inclusive education that is fit for all (NeuroDiverCity, n.d.). 
Thankfully there are laws and policies in place that ensure that barriers are removed for every child to receive an education and enable every child to be protected. The needs are not always met by society, but with the continuous changes since the Warnock Report 1978 and Disability Discrimination Act 1995. Every person should feel that they can achieve and never feel discriminated because they have a disability (University, 2020). 
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