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TASK DESCRIPTION


Understanding the role of Constable/Maintaining Professional Standards
This essay critically evaluates the concept of ‘professionalising the police service’. 
This concept has been brought about by the introduction of the Policing Education Qualifications Framework (PEQF) to develop a more sophisticated approach in policing to meet the needs of increasingly complex crimes, as noted by the National Police Chief’s Council (NPCC) (http://www.npcc.police.uk/documents/policing%20vision.pdf/ no date),
Brown (2018) further references studies that have taken place in Australia, America and the United Kingdom of which highlight that levels of police misconduct can be altered through participation in higher education, of which further allows for improved services and knowledge base to adhere to an ever-changing, complex society. Brown (2018) describes this as an effort to reform and modernize the police occupational culture and improve ethical standards as outlined within the Code of Ethics whereby The College of Policing (2021) describe the introduction of such in 2014 as the professional body for policing, setting standards of exemplary behaviour expected of those employed by the organisation. In specific, the value of ‘integrity’ is explored within this essay. 
The College of Policing (2021a) outline integrity as the ability to maintain professionalism in delivering a modern and effective service with the aim to uphold public trust. Upon taking this into consideration of the development of the PEQF, Ramshaw and Soppitt (2018) highlight the importance in the reinforcement of integrity through the use of the PEQF whereby students are more knowledgeable of the term through lessons in academic misconduct as well as workplace misconduct. Charman (2018) conducted a study which highlights the differences in ethical standards between those of a student level to those of longer-serving officers, describing student officers as a ‘new breed’ who were increasingly intolerant of unprofessional behaviours and aim to perform their roles with integrity. In addition to this, Charman (2018) identified the fact that young, student officers recognised that policing is not just about crime fighting and that it is a lot to do with safeguarding in an attempt to prevent re-victimisation. This is as a result of the PEQF highlighting the importance in evidence-based policing of which is described by Brown et al. (2018) as, “an integral constituent of the PEQF”, referring to the ability to identify what intervention is most suitable and what can be achieved from this. Brown et al. (2018) continue to cite Sharman (2009) in describing the use of evidence-based policing as providing an ability to make well-informed decisions and assessing the results in order to improve policies, thus providing an improved service to its service users.
However, research has shown that influences from the resistance to change within the policing organisational culture can have an impact on a students’ perspective of the police and also their own integrity and efforts within their role. 
King and Lawley (2013) define organisational culture as the comprising of values, beliefs and practices which can be interpreted as ‘the way that things are done around here’. Smith et al. (2012) identify the cultural ‘glue’ that can form within an organisation which causes reluctance to appropriately change to satisfy the ever-changing requirements and expectations of a complex society. Heslop (2019) identifies the impacts of influence of those longer in service in relation to the process of ‘socialising’ of a probationary officer into the police through influences of those more experienced, this arguing that behaviours were learnt and passed through to new cohorts as a chain of normality, thus forcing a student to adapt to undesirable practices of which may not adhere to professional standards. This is a further element of which the PEQF aims to prevent in that, as previously discussed, policing is required to become more sophisticated and professional standards improved within the organisation.
Reiner (2010) expands on this argument in identifying the historical police culture as one that, ‘you cannot play it by the book’ with reference to the principles of ‘the ways and means act’. The House of Commons (1998) identify the use of the ‘ways and means’ act as an old-fashioned practice whereby police officers would obtain confessions through their own ways and means with the belief that they were acting in the interests of justice in securing convictions, and therefore believed that they would not be subject to scrutiny. Ultimately, officers would fall below professional standards to obtain such admissions. As such, it would be recognised that there are organisational cultural differences among those of experience and those at a graduate level in that professional standards are upheld more so by a refusal to turn a blind eye to faults within policing in ensuring to challenge unprofessional behaviour and maintain integrity. Charman (2018), as discussed previously supports the implementation of the PEQF in relation to a change in culture with a lack of tolerance to unprofessional behaviours, thus abiding by the Police Code of Ethics.
In conclusion, there is insufficient evidence to review the effects of the introduction of the PEQF. As discussed previously, there are many positives to the PEQF however also negative perspectives from its implementation. Brown (2018) identifies that educated police officers are useful in the complexity of modern challenges however there is a lack of evidence to support that the PEQF has made a difference, with the author identifying that some studies have found no difference at all. This is further supported by Cox and Kirby (2018) who argue that by moving the police training site to a university campus does not change the culture. Heslop (2019, p.2) further acknowledges that, “universities are no more ethical than the police” and as such cautions against the assumption that a university input within policing education will lead to improvements in officer integrity and standards of professional behaviour. However, it is evident that the policing culture is shifting to a more professional organisation with the ability to recognise and challenge unprofessional behaviour, thereby upholding the Code of Ethics and subsequently maintaining public confidence within the police.
Word Count: 979
Community/Response Policing/Policing roads/Conducting Investigations /Digital Policing
Community Policing has become a policing priority since the development and recognition of the requirement of a National Reassurance Policing Programme (NRPP). Innes et al. (2020) discusses the introduction of such in depth, stating that the development of the NRPP tackles the public’s concerns in relation to police priorities to tackle ‘priority’ crimes and overlooking the more talked about crimes within the community such as anti-social behaviour, labelled ‘signal crimes’. Innes et al. (2020) continues to describe the NRPP as bridging the gap in reassurance of which response police officers were falling short on. Hough (2021) discusses the fact that perceptions of the police may be developed through personal experiences or through the influence of social media as such, a perception of trust, or distrust, is developed toward the police. The theory of community engagement is to enhance police-public relations in an effort to improve public confidence in the service and ultimately work together to reduce levels of crime and disorder, as depicted by the National Policing Improvement Agency (NPIA) (2012). 
Community Policing strive to achieve this through the development of community cohesion. The NPIA (http://library.college.police.uk/docs/npia/CohesionGuide.pdf/, no date) describe this as enabling a sense of belonging whereby neighbourhoods feel safe and secure, this being achieved through improved trust and confidence in the police as an organisation. This, in turn tackling the theory of community tension. 
Community tension is defined by the Institute of Community Cohesion (2010, p.53) as, “a state of community dynamics which may lead to disorder, threaten the peace and stability of communities, or raise the levels of fear and anxiety in the whole, or part of, the local community”. As such, the role of community policing aims to tackle this through achieving reassurance as discussed previously in improving a sense of security, reducing anti-social behaviour, improving confidence in policing therefore increasing social capital, this interpretation argued by Hughes and Rowe (2007). 
One of the most notable events that caused for a change in the way that the police address community issues relates to the Brixton Riots in 1981. Purbrick and Schofield (2009) describe the Brixton Riots an event of violent conflict between black communities and the police. Purdy-Moore (2021) expands on this, stating that the riots took place as an act of the community responding to police oppression, inequality and marginalisation. This was highly documented in newspapers, of which caused for an impact on police perception, identifying the police as ‘institutionally racist’ and in need of ‘radical reform’, this as referenced by Neal (2003). As such, Fielding (2005) discusses the importance in placing an emphasis on community policing in order to develop improved police-public relations and improve confidence in the police, in an attempt to avoid history repeating itself.
One strategy utilised in achieving this refers to Gwent Police (2021) strategy in relation to Community Cohesion Groups. This is described by Gwent Police (2021) as a strategy aimed to increase police-public relations in tackling issues that have impacts on communities within their force area. This group is said to aim in achieving and improving organisational policies, practices and procedures through liaising with members of the community on a quarterly basis to share knowledge of the current issues faced and advise on how best to overcome this. The Gwent Police and Crime Panel (2013) discuss this in accompany to ‘The Community Engagement Strategy’ whereby it is set out that the commissioner is required to make arrangements to obtain the views of the community in regards to policing whilst the Chief Constable is to make arrangements to obtain the views of the neighbourhoods in the community in relation to crime and disorder (Great Britain. Police and Crime Act 2012), these in effort to achieve a thorough understanding of the impacts within that community and appropriately and strategically plan how to overcome these. 
Gwent Police (2021) identify these strategies as a response to recommendations set out within the Stephen Lawrence Enquiry of 1999 whereby Macpherson (1999) identified that police failures into the investigation of the racial attack and subsequent death of Stephen Lawrence led to a harm in the relationship between the police and the black community. One of the key priorities laid out within Machperson (1999, p. 375) recommendations is, “to increase trust and confidence in policing in amongst minority ethnic communities”.
Thus far, the Office of the Police and Crime Commissioner for Gwent (OPCC) (2020) review of this strategy describe it as having a positive impact within communities, especially when working in developing cohesion in multi-cultural communities. This has been done through the effective engagement with communities in identifying issues regarding anti-social behaviour and the tackling of hate crime.
However, despite efforts in improving police-public relations through community policing, the media can still have an impact on the public perception of the police.  A recent article by The Guardian (2020) references the ‘Black Lives Matter’ Movement, following police brutality against a black male in the United States of America. The Guardian (2020) argues that institutional racism still exists within British Police Forces, quoting, “from who gets stopped and searched, to who gets arrested, to who gets charged, to who gets convicted”. Media publications such as this can damage the reputation of the police, with Mullis (2009) describing the impact of media publications as sometimes a biased representation of one side of events, thus influencing the publics opinion on the police. Mullis (2009) continues to argue that with an average person’s knowledge and understanding of investigations being limited, they will begin to rely on media sources to develop their opinions, this then influencing a biased opinion either for or against the police, dependant on the content of information viewed. 
Overall, this emphasises the positive impacts in the enforcement of community policing in ensuring to appropriately liaise with communities, build trust and partnerships in an attempt to mitigate negative police-public relations caused from personal experiences or media influences and ultimately making communities feel more safe and secure with reduced crime and disorder.
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1000 words - Information and Intelligence/Communication Skills
This essay critically evaluates the methods used by police in gathering information and intelligence, as well as how this information contributes to the ‘tasking and coordinating’ process and how it is communicated. 
Innes and Sheptycki (2004) describe the difference in information and intelligence as information providing bits of data whether this be from a member of the public or a police informant, where it is then combined together and viewed with relevant knowledge within the police thus producing intelligence. For example, an informant is described by Dabney and Tewksbury (2016) as enabling the police the ability to identify and know a lot quicker about crimes that take place within that community, such as identifying a pattern of times and addresses in a neighbourhood of which a drug dealer frequents. This information is then stored and reviewed alongside relevant knowledge, as described above, of which then forms intelligence. 
Intelligence is described by Brown et al. (2004), as cited by Gottschalk (2009), as a systematic approach in collecting information with the intention of tracking and predicting crime, improving law enforcement.
The process of submitting information into intelligence is conducted through the use of an Intelligence Report, described by The College of Policing (2021b) as a material that provides an evaluation process using a 3x5x2 system. Watson (2017) identifies this system as having three layers, firstly the reliability of the source graded between a 1 and a 3, with ‘1 being reliable, 2 being untested and 3 being not reliable’. The author continues to highlight the second phase as how the intelligence was obtained using letters A to E, with ‘A being known directly, B being known indirectly but corroborated, C being known indirectly, D being not known and E being suspected to be false’. Lastly, Watson (2017) identifies the handling codes for this intelligence out of two options, being ‘P whereby lawful sharing is permitted or C whereby lawful sharing is permitted however with conditions.’
All intelligence submitted via this report assists in developing intelligence-led policing, of which Burcher and Whelan (2019) describe as the shift from reactive policing to proactive crime prevention, whereby police intend to use the information provided to create actions in disrupting and tackling crime. Intelligence-led policing is further defined by Carter and Carter (2009, p. 317) as, “collection and analysis of information related to crime and conditions that contribute to crime, resulting in an actionable intelligence product intended to aid law enforcement in developing tactical responses”. Intelligence-led policing also links very closely to the theory of Community Orientated Policing (COP), described by Crous (2012) as the process of engaging with local communities to define local problems in order to affectively tackle the issues highlighted. It is the process of collaborative working among the police and the public. Overall, information and intelligence provides the police with improved knowledge of criminal activity and patterns within an area of which assists in appropriate resourcing and responses to tackle these offences directly. 
However, arguments presented by intelligence analysts report that often data is incorrectly stored onto the systems, thereby creating false hot-spots and hindering the process of targeting the subjects of which the information was intended to disrupt, as suggested by Cope (2004). This can therefore halter intelligence-led policing. In addition to this, Dabney and Tewksbury (2016) continue to outline that informants of whom provide information to the police can sometimes pose a major risk to safety or to case integrity by reporting incomplete and inaccurate information and therefore be rendered an unreliable source.
Therefore, when considering information and intelligence in a policing capacity, consideration is given to the National Intelligence Model (NIM), described by Keningale (2020) as a process of decision making. Keningale (2020) suggests that the first process of decision making relates to the 3x5x2 model, as discussed previously, as an indication of the reliability of the information. Keningale (2020) states that when adopting the NIM, resources can be appropriately allocated with tactical plans to tackle the issues raised within the information and intelligence. Kirby and McPherson (2004) highlight the three levels of analysis to NIM, whereby level one focuses on issues surrounding neighbourhood and local community issues whereas level two studies that of cross borders and neighbouring forces, and level three aiming to tackle serious and organised crime at a national or international capacity. This moves onto the process of tasking and coordination.
The College of Policing (2013) discuss the process of tasking and coordination whereby managers are required to adopt operational decision making at strategic levels, especially in the prioritising of resources, tactical plans and assessments. The College of Policing (2013) continue to explain that this process is contributed to between partner agencies, with the force chief constable or deputy chairing the meetings and decisions. These are often referred to as Tasking and Coordination Groups (TGCs) according to Kleiven (2007). Kirby and McPherson (2004) identify the process of tasking and coordination as adopting the SARA model by Scanning the information and intelligence to identify a problem, Analysing the cause of the problem, delivering a sustainable Response through a multi-agency approach to tackle the problem and Assessing how effective the process of implementation was. 
However, Kleiven (2007) argues that the process of tasking and coordination is often affected by former detectives in the role of senior management who have a tendency to prioritise an investigation and fail to consider the element of intelligence. Subsequently, a lack of intelligence is offered to promote intelligence-led policing. In addition to this, Cope (2004) further highlights a tendency for operational officers to adopt ‘policing led intelligence’ in oppose to that of intelligence-led policing. Cope (2004) describes the theory of ‘policing led intelligence’ as targeting usual suspects with a lack of consideration to underlying causes and links to these persons offending. 
Overall, information and intelligence is generally obtained from the public and can assist in identifying crime patterns at a local or regional level. Information and intelligence is reviewed and processed according to NIM as to how this information is to be utilised and communicated locally, regionally, nationally or internationally dependant on the impacting factors of the intelligence. 
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1000 words - Public Protection
This essay seeks to critically evaluate policing strategies with regards to the impact of abuse on victims, the impact personal attitudes and values have on the investigative process as well as the association between Serious and Organised Crime Groups and Public Protection issues.
According to the Serious Organised Crime Agency (SOCA) (2006), organised crime groups are described as being made up of family members, friends and persons of shared intentions in committing low level criminal or gang activities. SOCA (2006) further explains that in some cases, these groups can also be made up of vulnerable persons such as those in debt to these groups, drug dependant and people considered less likely to go to the police. 
Gallagher (2014) provides an example of a serious organised crime group relating to those who engage in terrorist activity as it is suggested there is a link between terrorist groups and those involved in organised crime. Gallagher (2014) continues to explain that this link is established through organised crime and terrorism sharing characteristics and operational mechanisms. The author uses the example of Abdullah Ocalan, the former leader of terrorist group PKK of whom allegedly stated that the organisation is heavily reliant on drug trafficking to finance the purchase of weapons. 
Therefore, the Police and Serious Organised Crime Agencies work collaboratively in tackling these offences through the use of appropriate strategies. For example, that of the CONTEST Strategy. HM Government (2018, p.8) has developed the CONTEST Strategy comprised of a framework of four ‘P’s:
“Prevent: to stop people becoming terrorists or supporting terrorism. Pursue: to stop terrorist attacks. Protect: to strengthen our protection against a terrorist attack. Prepare: to mitigate the impact of a terrorist attack”. 
The CONTEST strategy is described by The Home Office (2009) as assisting in lessons to be learnt from the strategy in order to appropriately deal with serious organised crime as a whole, recognising the benefits of collaborative work among multi-agencies such as the Police, Security and Intelligence Agencies and Border Security Agencies as just a few examples. This again supports the argument represented by Gallagher (2014) whereby it is suggested that serious organised crime and terrorism link in the way that they are identified and tackled.
To narrow the similarities of the strategy down, the HM Government (2018) state the responsibility of the Department for Education (DFE) in educating young persons to protect them from the risk of radicalisation in schools, thereby achieving the first strategy of preventing individuals from forming a terrorist perspective. This links very closely to the aim of controlling demand of serious organised crime groups by reducing the market for illegal goods and services through consumer educational campaigns, highlighting that the choice to not buy counterfeit goods can prevent criminal groups generating funds to invest their enterprise, as argued by The Home Office (2009).
Secondly, is the CONTEST strategy of ‘Pursue’ as previously mentioned. HM Government (2018) highlight Pursue as efforts in National Security Strategies and Defence, enabling the sharing of information and enriching of threat understanding. This is very similar to that outlined by The Home Office (2009, p.47) whereby it is highlighted that, “serious organised crime does not exist in a vacuum… interactions are recorded on organisations’ databases... this creates opportunities for us to find out more about organised criminals and to identify opportunities to take action against them”. Therefore, the overall collaboration of partnership working can enable the identification of suspects and disrupt criminal activity in which they participate.  The Home Office (2004) highlight these partnerships as Europol, the EU’s criminal intelligence agency, Eurojust who are responsible for co-ordinating prosecutions and the Police Chiefs Task Force. The Home Office (2004) further illustrate the use in an EU criminal intelligence model which assists in the exchanging and analysis of criminal intelligence. 
These are just two examples of how this strategy is utilised in combatting both terrorism and serious organised crime. 
The National Crime Agency (2018) state that these responses not only aim to disrupt and tackle these offences, but to also prevent the affects that these crimes have on citizens such as that of an increase in recorded child sexual offences and an increase in exploitation of young and vulnerable people, resulting in increased violent crime. 
Despite the efforts in organisations to effectively disrupt and tackle serious organised crime, the UK Parliament (2019) argues that the CONTEST strategy utilised in combatting serious organised crime is not being used to its full potential, with police forces being solely committed to pursuing criminals after a crime has been committed in oppose to preventing it in the first instance, such as the education of the public about serious and organised crime which is paramount due to the fact that it is depicted a less ‘visible’ crime, of which potentially makes the public more vulnerable to these crimes.
The Guardian (2009) reported that police felt that they lacked the resources and experience to tackle serious organised crime effectively with supporting agency SOCA being felt as solely focussed on the gathering of intelligence in oppose to the tackling of these offences. Therefore, serious organised crime was not being tackled appropriately and efficiently, thereby leading to an increased opportunity to commit these offences and more persons becoming victimised by human trafficking, drug trafficking and many more offences. 
Without the effective use of the CONTEST strategy, serious organised crime is subject to increase. For example, in 2009 the UK Human Trafficking Centre (UKHTC) identified 527 cases of potential victims to trafficking with this figure rising to 557 in 2010, according to Ecclestone (2013). 
Looking at human trafficking in specific, Ecclestone (2013, p. 40) identifies this is as the “recruitment, transportation, transfer, harbouring or receipt of persons, by means of the threat or use of force… for the purpose of exploitation”. Ecclestone (2013) continues to explain that these persons often reside in horrendous conditions and work long hours of the day without pay, whilst being deprived of essential needs and be subject of psychological impacts such as humiliation, insults and threatening behaviour. 
As such, public protection becomes at risk with increased opportunities of serious organised crime, therefore investigative processes conducted at a national scale between partner agencies including the Police, SOCA, the Crown Prosecution Service and Security Border Agencies require consistent reviews and change in order to tackle these everchanging, ever-expanding crimes.
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Evidence based policing/criminology and crime prevention/criminal Justice
This is a study of evidence-based policing (EBP) and ‘what works’ in relation to crime prevention theories and strategies. 
Evidence-based policing relates to methods of decision making within the identification of ‘what works’ in policing and the development or changes to existing strategies to tackle crime, according to Sherman (2013). Bryant and Bryant (2020) continue to outline that changes to existing strategies or the development of new initiatives allows for measurements to be made of the differences in such changes and their effectiveness, aiding decision making and strengthening policies among the police and partner organisations. 
One concept utilised within the police relates to the five-step model of developing EBP research as listed by Bryant and Bryant (2020, p.52) of which consists of ‘stating the question or topic of which is to be explored; gathering existing evidence surrounding that question or topic; assessing the relevance and quality of the existing evidence and undertake research to suit new circumstances; implement these findings; and, evaluating the implementation of these findings in assessing whether this was successful in achieving the desired outcomes’.
One theory that has utilised the use of evidence-based policing relates to ‘broken windows’. The broken windows theory is defined by Caudill et al. (2013) as the process of identifying serious crimes as a product influenced by social disorder, and as such with the tackling of social disorder comes a decrease in serious crimes. Ortigueira-Sanchez (2016) expands on this definition in stating that this process is the identification of its current crime statistics to establishing an idea of a desired situation and change through the understanding of what needs to be done, how it is to be achieved and when it is to be achieved. This links back to the first three questions outlined above within the five-step model of EBP as referenced by Bryant and Bryant (2020). 
The Broken Windows Theory was developed by Wilson and Kelling (1982) of whom recognised that disorderly conditions within neighbourhoods caused for stable families to move out of the area, leaving undesirables to cause an escalation in disorder and have a lack of engagement with the police, Welsh et al. (2015, p.449) writes that, “Wilson and Kelling invoked the metaphor that a broken window left unrepaired will soon lead to the breaking of all other windows in a building”. Welsh et al.  (2015) continues to expand on the meaning of this metaphor displaying a feeling that there is a lack of care, thereby allowing opportunity for other and escalating crimes to occur. 
Taking this theory into the context of British Policing, reference can be made to the changes in legislation regarding Anti-Social Behaviour. 
Anti-Social Behaviour is defined by the Home Office (2021) as any behaviour which causes or likely to cause harassment, alarm or distress to other members of the public. The House of Commons (2020) discuss the use in Anti-Social Behaviour Orders (ASBO) of which acted as a civil order applied by the courts for any individual over the age of 10 where the court were satisfied beyond reasonable doubt that the individual had behaved in a manner which caused, or was likely to cause harassment, alarm or distress. However, this was argued to be ineffective due to the fact that, “a criminal standard of proof was used to determine when it was needed”, as cited by the House of Commons (2020). This ultimately suggests that the hinderance in ASBOs being issued due to requiring a criminal standard of proof may have left a lot of individuals feeling as though they had got away with their behaviour, and this then making the general community feeling as though these individuals were not being dealt with appropriately. 
As such, with the recognition of the ineffectiveness of tackling anti-social behaviour and with victims and communities feeling a lack of support, the Anti-Social Behaviour, Crime and Policing Act 2014 was developed. The Home Office (2021) describe this updated legislation as allowing accessibility to police and local authorities to respond to anti-social behaviour to ensure that victim complaints are sufficiently dealt with. For example, one introductory procedure within this legislation relates to a ‘community trigger’. This is explained by Walton and Randall (2014) as the process of victims and communities demanding that agencies take action to tackle anti-social behaviour, with this starting with relevant bodies including police, councils and social housing reviewing the victims’ case. 
The Home Office (2013) expand on these agencies’ duty to publish the number of community triggers received and how many resulted in further action. The Home Office (2013) continues to outline the research undertaken in relation to victim perspectives regarding the use of community triggers, whereby ten interviews were conducted of which most expressed the feeling that they had not received adequate support from the ‘relevant agencies’ prior to the community trigger. However, upon using this procedure and meeting the threshold for the further action, victims told the Home Office (2013) that the use of community triggers were straight-forward and victims that themes and concerns regarding anti-social behaviour were being resolved. 
However, despite the efforts in community triggers being victim-focused, a report conducted by Heap (2021) found that many victims felt subject to secondary victimisation by having to request a review of their case themselves. Many victims, according to Heap (2021) felt that authorities engaged in the procedure should be commencing these proceedings themselves, or ideally resolving the issue initially put to them satisfactorily. This study further indicates that this may cause victims to feel less supported, and subsequently disengage with the process due to feeling ignored. This perception will ultimately reverse ‘The Broken Windows Theory’ in that the public disengagement and feeling of lack of support from local authorities and the police will indicate that such offences will be tolerated and therefore opportunities for re-offending and escalation of offences can occur.
In conclusion, this research suggests that with consideration to EBP in relation to the ‘Broken Windows Theory’, both can be utilised in the identification of themes, patterns and behaviours relating to specific crimes as well as changes or developments required to tackle these specific crimes through the implementation of strengthened policies, thereby achieving the desired outcomes of lower crime statistics and improved customer satisfaction. However, this is dependant on victim and community engagement to engage in the process and feel as though they are being supported by the police and secondary services to tackle these offences.
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	20
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	








	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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