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Gallwch ychwanegu’ch targedau o’ch aseiniad diwethaf (Ond yn berthnasol os yr ydych wedi cwblhau aseiniad) / Please add your targets from the previous assignment (Only relevant if you have completed an assignment)
	 
	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...
 

	Targed/Target 1
	 To include academic research and readings with your PETs.
	 I have had a PET review session with the University.

	Targed/Target 2
	 Continue to expand on engagement with literature.
	 I have used a wider base of sources and research.

	Targed/Target 3
	 Include more detailed practical examples linking the theory to the practice within the classroom.
	I have linked back to my experience throughout.



The implementation of School Development Plans
Whilst on placement at School X, it was clear that reflective practice and development were key components of the school's practice. Moreover, many elements of the Continuous Professional Development (CPD) were targeted at the school's needs and the curriculum for Wales (Welsh Government, 2023a). This was done to develop the school to better meet the needs of the learners and various governmental bodies, progressing the school and continuing to develop their practice. In this essay, I will discuss the importance of a School Development Plan (SDP) outlining the theoretical basis for the ongoing and reflexive nature of school development. I will then discuss and give specific examples of putting an SDP into practice within a school, the limitations thereof, and the importance of implementing an SDP into my pedogeological practice.
First, it is important to outline the importance of an SDP within a school. The Welsh Government ensures that every school has an SDP following the guidelines established in ‘The Education (School development plans) (Wales) Regulations’ (2014). Furthermore, the Welsh government now publishes on their Hwb website the plans to update these guidelines to meet the new learning goals (Welsh Government, 2024). As such we can see the importance of an SDP in the legislative actions of the government with the use of Estyn to oversee that schools will conform to these measures, particularly in regard to their overarching goals like Cymraeg 2050 (Welsh Government, 2017) and Additional Learning Needs and Education Tribunal (Wales) Act (Welsh Government, 2018). All of these systems of monitoring and progression are named by the Welsh Government regarding their vision for the progression of schools and the national goals for Wales in the coming years. These pressures ensure that schools meet the needs of the government regarding hitting specific targets laid out for the future of Wales.
However, this does not speak to the effectiveness of an SDP regarding staff and school culture. An SDP, such as that outlined by the Welsh Government and that of School X, contains plans for the continual development of its staff to meet the needs of the learners (Welsh Government, 2014). This continual development is stated as an important feature by Maden and Hillman (1996) and is reiterated by Craft (2000). While these sources are older, they reflect the historical importance of continual development regarding performance in school inspections. That is, when schools are inspected by governing bodies, the CPD they provide has a greater impact on their outcome than other factors (Maden and Hillman, 1996). This CPD, however, must be targeted. In their approach Hargreaves et al. (1989) foundationally outline how an SDP can be effective in its approach, this is further updated and supported by Bennett et al. (2000) who discuss the effectiveness of constructing an SDP. Both groups discuss differing techniques in approach to developing an SDP and how a school might best meet the expectations of an inspection body, with both groups focusing of the implementation of a ‘technicist-rational’ approach to planning (Hargreaves et al., 1989, Bennett et al., 2000). The latter of the two discusses the efficacy of implementing this approach within primary schools, the difficulty being that a technicist-rational approach focuses on the headteacher as a leader rather than the school's development being seen as a communal effort (MacGilchrist et al.,1995). Within these school’s the SDP had a lack of ownership regarding the staff, in fact as MacGilchrist et al. (1995) would discuss, this lack of ownership or a stronger sense of ownership over the SDP was the main difference between a technicist-rational approach and a guiding approach (Bennett et al., 2000). This ownership over the SDP was made present during my placement at School X as the CPD of the staff was predicated within the SDP as being suggested by staff members and targeting the specific needs of the school (Maindee Primary School, 2023). This speaks to the importance of the SDP regarding meeting the needs of the learners, staff and governmental bodies, both local and national. However, next I will discuss how these principles are brought into practice by School X, my placement school, in their own SDP looking specifically at how they created their target priority for the school and implemented their theoretical basis into effective pactice.
During my placement at School X, the school enforced a behaviour policy that was based on the work of Trauma Informed Schools (TIS) this approach focuses on the well-being of the child and staff members to create a better ethos within the school (Trauma Informed Schools, 2024). This approach is based on an understanding that children may have various Adverse Childhood Experiences (ACEs) and that these may have negative effects on their mental health and learning (TIS, 2024). This is supported by Brown et al. (2009) and Dube et al. (2003). 
By placing the implementation of TIS within the school SDP School X is also ensuring that TIS is a whole school approach, the benefits of which are supported by TIS (2024) and Short et al. (2018), the impact of a whole school approach ensures that the pupils have a consistency of expectations throughout the school. Furthermore, a whole-school approach can help children with ALN as suggested by Alderson and Goodey (2005), and Cole (2005), whilst these sources are not current, they speak to the benefits of whole-school approaches in supporting learners with Autistic Spectrum Condition (ASC). Within my placement class, I saw the benefits of School X’s approach to behaviour with children who had both ASC and Social, Emotional and Mental Health (SEMH) needs. With those SEMH children, I could see that the approach, informed by TIS, worked well. Emphasizing restorative justice and creating secure relationships ensured these pupils were more aware of their actions' impact. This approach is supported by Morgan (2021) who discusses the positive impact of restorative models of justice. However, there was an implementation gap when it came to children with ALN, and within my class ASC, this was largely due to the complexity of ensuring the restorative model with neurodiverse pupils. This gap meant that the whole-school approach was not consistent for those pupils who might not be able to easily access that approach, and no measures had yet been put in to mitigate the implementation gap within the school. This did not, however, detract from the school’s vision.
[bookmark: _Int_xiRr1dl3]The implementation of TIS across the school was in response to the Local Authority’s Local Development Plan (LDP). One of the LDP’s key areas of interest is the Welsh Government’s ‘Well-being of Future Generations (Wales) Act’ (2015), which outlines seven ‘well-being goals’ for future generations in Wales. With School X’s SDP Key Priority 1 being ‘(t)o embed Trauma Informed School practice into existing policy and practice in school to support the well-being of pupils, parents and staff’ (Maindee Primary School, 2023) the well-being of the school community is a top priority within the ongoing development of the school. As previously established, this is in line with the Welsh Government’s goals to develop the well-being of Wales now, and for future generations. During my placement, this was apparent in the overall approach of the school regarding the community being placed at the heart of the school. The school offers many community events and weekly evening clubs for young people in the area, not just those enrolled at the school. This helps to bolster the sense of School X as a community school. Moreover, the school works with the local council’s translation services to ensure that the parents of pupils can fully understand their children's education. This inclusion of parents in learning also helps to ensure that the secure bonds in a child’s life are reinforced, this is supported by Vandenbrouke et al. (2017) who discusses the importance of parental support in developing functional memory in children. 
Alongside this, by including parents in education, the school can attempt to create a parental community that is reflective. This is supported by Camoirano (2017) who discusses the positive impact of parental Reflective Functioning (RF) on the developing psychology of their children. That is, by developing communication between the school and the parents, the parent then has greater insight into their child's mental state. This allows for greater parental RF, which positively affects the psychological development of the child. School X, by working with the local council in translation services, is creating these open pathways for better understanding between parent and child. This is greatly supported by the work and research of TIS, the system encourages the positive impact of secure bonds between children, parents and schools. School X, in its implementation of TIS not only improves the educational lives of the children, through the development of greater functional memory but also benefits their well-being as in line with the LDP and Welsh Governments legislation.
Moreover, the integration of TIS approaches into School X came in response to low attendance. To improve attendance, the school looked to TIS and how it might reduce ACEs that could be affecting the pupils. As a result, they implemented different forms of giving children food throughout the school day and at home that reduced the impact of food poverty and food scarcity on the families of pupils. School X first began by introducing Universal Primary Free School Meals (UPFSM) which met with the Welsh Government’s goal of having UPFSM by 2024 (Welsh Government, 2023b). This allowed the school to reduce the childhood hunger that some pupils may experience, which could impact their learning and result in long-term mental health impacts through the development of an impactful ACE (TIS, 2024). To counteract this development there is an emphasis on creating security in bonds through the TIS method, moreover by reducing the likelihood of the ACE the school can further its embedding of TIS into its practice. The school also tackled the problem of food poverty by introducing ‘Big Bocs Bwyd’ (BBB) a program that offers discounted food to the local school community (BBB, 2024). 
This allows the school to once again bolster the community whilst simultaneously counteracting ACEs that might be linked to food scarcity. This aligns with the research mentioned that supports TIS and the Welsh Government’s plans to improve the nation’s well-being. This may also have the additional impact of improving the academic outcomes of the pupils within the school as supported by Gus et al. (2017). This also works towards fulfilling the LDP’s intended improvements for the local authority. The insurance of the school’s alignment with the LDP means that the school, whilst functioning as a hub for its own community, is also fitting into the larger community of the local area. The uptake of these policies and the early adoption of many policies that the Welsh Government has set a future goal for, such as UPFSM in 2024, also helps the school avoid an implementation gap in its practice. This could negatively impact its learners and the community around the school, as this implementation gap goes against the benefits linked to ensuring a whole-school approach. The school ensured that the whole-school approach is known to the community and public as it published its positive behaviour policy on the school website (Maindee Primary School, 2022). This once again amalgamated the school’s previous approach and the TIS approach that the SDP indicates they would like to embed within their pedogeological practice. 
Whilst these approaches meet the needs of current learners, I believe that there is room for improvement regarding the implementation gap created within the school by staff uptake of strategies, as well as the differences of implementation between neurotypical and neurodiverse students. I believe that this distinction is important to discuss, as many structures within modern society are aimed to benefit or impact neurotypical people and can negatively impact or alienate neurodiverse people (Chapman, 2023). Particularly the TIS approach works well with those who are neurotypical, particularly as the tactics such as restorative justice focus on creating relational bonds between people. However, when you have students who may create those bonds a-typically it may cause difficulties when trying to implement those strategies. I found this during my placement when working with Pupil A. Pupil A had an ASC diagnosis and they struggled at times to create bonds with other pupils, tending toward creating bonds with adults. This meant that when attempting a generalised approach to restorative justice, which would be in line with school policy, it proved ineffective for that pupil. As such, whilst a whole school approach can create consistency for pupils and staff members, it does not always allow staff members to directly meet pupils' needs. In future it may be more beneficial to have a sequence of plans to better create a pathway for staff members to meet these needs. This could be done by CPD or a closer discussion with staff members who work with Pupil A. However, it is clear through my experience that some students need a more bespoke understanding of their needs and strategies to meet them rather than a generalised, whole school approach that is encouraged by the implementation and use of an SDP.
In conclusion, the SDP is an important part of the development of the school. It ensures that the school maintains a reflective approach to their practice. It also allows the school to meet the changing needs of the UK Government, Welsh Government and local authority, and to reflect the changing needs of learners within the school. Moreover, the SDP allows for a school to have an actionable plan for advancing the school that it can present to governors and teachers. Allowing schools to ensure a whole-school approach to meeting their developmental goals. During my placement, it was clear that, despite some implementation gaps, the school’s SDP positively impacted the practice of the school and gave a focus to the developmental efforts of the staff. Moreover, it allowed for the school community to work together to meet the needs of the children within the school and support the families of those in the school. Moving forward, in developing my understanding of an SDP and the research principles behind maintaining a contemporary SDP I can ensure that my practice meets the needs of the school. As well as reflecting the school’s development within my practice, ensuring that the classroom is a continuation of the school’s general ethos. Furthermore, this research has given me a greater insight into the impact of various government's legislative impact on the school itself, and how that impact may affect the education of the child. This gives me a greater understanding of the necessary awareness a teacher must have of different factors that could impact the education sector, locally, nationally and across the UK.
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