


Having delivered my micro teach session, I aim to reflect on my experience and use the feedback provided, to analyse my performance and evaluate ways in which I can improve in the future. Reflection is a basic part of teaching and learning. It aims to make a person more aware of their professional knowledge and action by 'challenging assumptions of everyday practice and critically evaluating practitioners' own responses to practice situations' (Finlay, 2008, p.52).
To reflect, I will be using the experience, reflection, and action (ERA) model by Jasper (2013). The cycle starts with an experience, either something the individual has gone through or something that is entirely unfamiliar to them. This encounter could have been good or bad, related to work or unrelated. When anything is encountered, the person should consider what transpired. This will give them time to process what happened, reflect about how they felt, and choose your next course of action. This leads to the cycle's last step, which is taking action. Depending on the person, what we do in response to an event will be different. The cycle will carry on as a result of this deed and the subsequent experience.
As part of the micro teaching session, I decided to educate my peers on county lines. I believed this could be relevant to them given that many of my peers are parents, and some are undertaking placements in educational settings, which requires an understanding of safeguarding issues. I had prior knowledge of this subject as I previously worked within social care and was given training on this matter by South Wales Police. 
The preparation behind this micro-teaching experience was all new to me. Whilst I currently work in a school, teaching children with challenging and behavioural issues, I have never had to create my own lesson plans; rather, I have always used those created by others. According to Earl (2013), planning is the day's framework, something I'm learning on this course very quickly. 
In terms of creating the lesson plan, I initially felt somewhat overwhelmed and did not realise how much time is dedicated to creating a lesson. I found myself thinking why the planning aspect needed to be presented in such detail and regarded the process as an unnecessary burden. However, as I began the process, I realised how it was helping me maintain a good flow and enabled me to think of ways in which I can help my peers become active participants. According to Shen et al., (2007), lesson plans are often an over-looked source of professional growth. The practice of lesson planning helps teachers to review a variety of pedagogical content and allows for deeper thinking of the subject content. Lesson planning can also help to create relevant pedagogical activities. From my feedback, it was noted that I provided good detail to my lesson plan and used a wide range of strategies appropriate for the learners. 
On the day of the micro teaching session, I was feeling very anxious and nervous. I decided to go first to avoid comparing myself to others. Once I was ready to start, my nerves got the better of me and my mind went blank. I used the PowerPoint slides as prompts, which helped me to keep my composure and reminded me of what I needed to say.  However, I felt that I was over-relying on the PowerPoint slides and my notes, to maintain my nerves and avoid forgetting. In the feedback, it was noted that I should limit the amount of information on the slides and instead, use bullet point and images. It was also pointed out the font was too small; I did not think to consider the visibility for students at the back of the classroom. Having had this pointed out, I will be conscious of applying these strategies in my future lessons. 
In terms of my teaching and delivery skills, I felt it went better than expected. Usually, when I am nervous, I can often talk fast but during the lesson, I was able to remain confident and speak calmly and clearly. This was reflected in my feedback where it was highlighted that I used very good body language and maintained good eye contact. I felt that my lecturer helped in this aspect as she was very encouraging and had a non-judgemental approach.
One thing I felt positive about during the micro teach sessions, was that my peers were very engaged during the lesson, I could see them being focused on what was being taught and they were asking me questions such as how I knew so much about the topic. This reflected the professional strand of “using own experience of knowledge to engage, encourage and motivate learners”. I shared how I felt when I was first introduced to the issue and real-life cases I was involved with.
When it came to the activities, I ensured that I went around the class to check if everyone knew what they were doing. I observed their interest and could see that they were keen to get involved with the group activity and shared ideas. It was particularly good to see that they were able to answer the questions with ease, which to me, indicated learning taking place. This reflected the professional strand of ‘supporting learners to achieve their potential by setting challenging work tasks.’ However, having said that, in my feedback, it was pointed out that I could have taken advantage of the video, by encouraging learners to reflect on what they saw and how they felt about it. Instead, I just played the video and moved on to the next slide. I could have challenged them by asking what they learnt from it and how it made them feel. Now that I am aware of this, I will ensure that I set time aside to explore any video content. 
In conclusion, my first micro teach session went better than expected. After the session, I've came to understand the value of looking back on my own professional experiences to evaluate my performance and determine how I might advance in my future practice. To help the learners stay focused, I will make sure that all the resources are easily visible. I also learnt that it is crucial to keep in mind that students need time to process what is being taught, and I need time to probe and challenge them further. This will help students make the best use of the resources available to them, advance academically, and receive full support within practice.
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