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[bookmark: _GoBack]How effective is current Government policy and legislation in promoting inclusive education? You should support your argument with reference to both theory and practice.
‘In the early 1950s, children with developmental disabilities were entirely excluded from the public education system’ (Inclusion BC, 2018). This conveys that education excluded disabled individuals from participating within the education sector (UNESCO, 2005). In extreme cases, ‘medical and education experts advised many families to send their children with special needs to a large residential institution for people with developmental disabilities’ (Inclusion BC, 2018). This suggests that children with disabilities were treated very poorly only seventy years ago, which also indicates that the education system and the introduction of legislation and current government policy has vastly improved since the early 1950s (School Reporters, 2014).  
‘Inclusive education’ is important within contemporary society as this is a contested concept depending on individuals social stand point (Parliament of Australia, 2009). A definition states ‘Inclusion’ is not a single movement; it is made up of many strong currents of belief, many different local struggles and a myriad form of practice’ (Clough and Corbett, 2000, p. 6). This is a complex definition and conveys that in order to achieve Inclusive Education there are many complicated factors, such as several policies that educators must follow and also to forget about their own beliefs and abide by the school’s principles and values (National Down Syndrome Society, 2008). Alternatively, a simple definition is ‘Inclusive education happens when children with and without disabilities participate and learn together in the same classes’ (PBS, 2018). This suggests that this would be a very positive way of educating children however, it is more complex as there are many other factors to consider (ASCD, 2018). 
The SEN Code of Practice (2002) was introduced to identify and assess children with possible special educational needs (Bowers and Wilkinson, 1998, p.119). ‘This document sets out procedures for the management of individual education plans, assessment procedures and reporting on all aspects of special needs provision in schools’ (May, 2004, p.67). The key principles of the SEN Code of Practice were as follows, ‘working in partnership with parents, pupil participation, identification, assessment and provision in early education settings and working in partnership with other agencies’ (Lehane, 2016, p.59). The SEN Code of Practice was introduced to ensure that children with special educational needs were involved in inclusive education and each child felt socially included within school (Department for Education, 2015). For example, ‘according to the Department for Education and Skills (DfES), about 3/5 of children with Statements of SEN are currently placed in Maintained Mainstream Schools’ (Douglas Silas Solicitors, 2018). 
The government decided to change the SEN Code of Practice piece of legislation to the Additional Learning Needs and Education Tribunal (Wales) Act because the term ‘SEN’ makes individuals with additional needs feel stigmatized and has a very negative persona attached to it (Taylor and Francis, 2016, p.556). Therefore, the government decided to change the term from SEN to ALN to stand as ‘Additional Learning Needs’ because the term ALN does not contain the word ‘special’ which labelled those individuals and made them feel inferior (Timothy, 2018, p.2). Moreover, the use of the term ‘SEN’ would be going against the principles of inclusive education which the Additional Needs and Education Tribunal (Wales) Act is trying to achieve (Dauncey, 2018). According to Labelling theory, if an additional needs child or young person is called ‘special’ due to the term ‘SEN’ that was used before ALN was introduced, then that individual would take on that label and conform to being known as ‘special’ which would affect their self-esteem (Tutor2u, 2018). ‘For example, a teacher dealing with the student labelled a 'failure' will not be surprised when the student fails’ (S-cool Youth, 2018).
Another reason why the Act has changed is because the government is ‘determined to deliver a fully inclusive education system for learners in Wales’ (Welsh Government, 2018). This conveys that the Additional Learning Needs and Education Tribunal (Wales) Act believes that those with additional needs should be treated equally by being included in mainstream classrooms (American Psychological Association, 2017, p.261). This is very positive as this would enable those with additional needs to feel accounted for and included within the educational setting (Hout, 2017). However, a criticism of this is that not all individuals with additional needs will feel comfortable being put into mainstream classes (Association for Children with a Disability, 2014). This would especially apply to individuals who have Autism because they do not like change and for instance loud noises in the mainstream classroom could make them feel overwhelmed in this social situation (Autism Speaks, 2018). Therefore, this indicates that whilst inclusive education is beneficial for the majority of individuals with additional needs, there still are some individuals who would not receive the benefits from being included in mainstream educational institutions (McCarthy, 2006). 
Additionally, another reason why the SEN Code of Practice is changing to the Additional Learning Needs and Education Tribunal (Wales) Act is because within the new piece of legislation the professionals’
‘planning will be flexible and responsive, they will be skilled and confident in identifying needs and deploying strategies to help learners overcome their barriers to learning and the learner will be at the centre of everything we do’ (Welsh Government, 2018).
This illustrates that under this new piece of legislation the professionals who will be identifying children and young people with additional needs will be very skilled and know exactly the agencies the individuals will need in order to cope with their additional need (HemiHelp, 2014). However, a critique of this is that the government would need to have a lot of funding to employ these professionals but also to carry out the testing of the children that they believe may have additional needs (Welsh Assembly Government, 2009). 
The main aim of the Additional Learning Needs and Education Tribunal (Wales) Act is to have ‘a unified legislative framework to support all children of compulsory school age or below with additional learning needs (ALN) and to support young people with ALN who are in school or further education (FE)’ (Welsh Government, 2018). This aim conveys that the Additional Learning Needs and Education Tribunal (Wales) Act is trying to protect a wide age range of children with additional needs and it is ensuring those with ALN can learn comfortably in inclusive education within educational environments (World Health Organization 2012). A critique of this aim is that some children with ALN may become intimidated by being integrated into mainstream schools (Wang, 2009), p.154). 
Another main aim of the Act is to have an ‘integrated, collaborative process of assessment, planning and monitoring which facilitates early, timely and effective interventions’ (Welsh Government, 2018).  This aim indicates that this Act was created in order to diagnose those children with additional needs a lot earlier on than previous government legislation proposed and once the diagnosis is found, efficient provisions are put in place to support the individuals’ particular need (South Tyneside Council, 2017). However, a critique of this aim is where the Additional Learning Needs and Education Tribunal (Wales) Act are going to get funding from in order to achieve this unlikely goal of efficient and fast diagnosing of additional needs children (Welsh Government, 2018). 
Moreover, another aim of this Act is that ‘there will be a single legislative system relating to the support given to children and young people aged between 0 to 25 years who have ALN’ (Welsh Government, 2018). This suggests that the current government is trying to achieve the principles of inclusive education by educating all children and young people who have additional needs in one institution (Department for Children, Schools and Families, 2008). This aim
‘is instead of two separate systems currently operating to support children and young people of compulsory school age who have SEN, and young people in further education who have LDD’ (Welsh Government, 2018).
This conveys that the Additional Learning Needs and Education Tribunal (Wales) Act is the government’s way of simplifying legislation in order to achieve the best outcome for those with additional needs (legislation.gov.uk, 2018). However, critics would argue that by having the same system for both children and young people in further education may result in the young people receiving a simplistic support system from professionals in the education system (NICE, 2018). 
The final aim of this Act is to have ‘a fair and transparent system for providing information and advice, and for resolving concerns and appeals’ (Welsh Government, 2018). This aim suggests that this Act is aiming to effectively provide individuals with information and guidance on what services are available to them regarding their personal additional learning needs (Children in Wales, 2014). However, a criticism of this final aim is that if this Act provides individuals with the necessary information, they know about the additional learning need they have, it may lead to them seeking help from a wrong service and they are worse off than before seeking guidance (NHS England, 2015). 
The Additional Learning Needs and Education Tribunal (Wales) Act will come into force from 2020 and will be fully implemented and completed in 2023 (Welsh Government, 2018). 
According to the Equality Act 2010, ‘schools cannot unlawfully discriminate against pupils because of their sex, race, disability, religion or belief or sexual orientation’ (Department for Education, 2014). Therefore, this piece of legislation enables those children who have a disability to have reassurance that they are protected by inclusive education due to the Equality Act 2010 (Long, 2014). This conveys that if educational agencies were to abide by the Equality Act 2010 then they would have to ensure their school is promoting inclusive education (House of Lords, 2016).  The Equality Act 2010 differs from the Additional Learning Needs and Education Tribunal (Wales) Act because the Equality Act 2010 enables those with disability to have protection from discrimination, whereas the Additional Learning Needs and Education Tribunal (Wales) Act is not a piece of legislation that can protect individuals rather than trying to ensure their lives are improved by the Act (Equality and Human Rights Commission, 2017). These two acts are very similar as they both are trying to improve the lives of individuals with additional needs, by allowing them to have the right to an education and ensuring that resources are altered to allow them the same opportunity to an education than any other child or young person (The Save the Children Fund, 2011). Some critics would argue that the Equality Act 2010 is not effective because if a person is discriminated against by another individual or organisation then it is not ‘cost effective’ for them to take the situation to court and the ‘legal proceedings can be time consuming and difficult to navigate without expert help’ (Oath Inc, 2018). Two examples of discriminatory practice within education are as follows: ‘refusing admission to a student because of disability’ or ‘a teacher shouts at a disabled student for not paying attention when the student’s disability stops them from easily concentrating’ (GOV.UK, no date). 
‘The Welsh Government is proposing a new, simpler and more responsive system of meeting the Additional Learning Needs of children and young people’ (SNAP Cymru, 2014). ‘The IDP will be a single plan with a common format which will be developed through using a person-centred planning approach’ (SNAP Cymru, 2014). This conveys that those with additional needs will have a personalized plan given to them by a professional within the education system which will ensure that each individual will receive care that is accommodating their individual needs, as the plan will be created with the individual in mind (The King’s Fund, 2013). The IDP idea is very similar to the Additional Learning Needs and Education Tribunal (Wales) Act because they are both targeting children and young people aged 0 to 25 (Welsh Government, 2016). The difference of the IDP and the Additional Learning Needs and Education Tribunal (Wales) Act is that within the IDP system ‘the Welsh Government proposes to move away from education services being the lead, to one of a full partnership between education, health and social services’ (SNAP Cymru, 2014). Whereas, the Additional Learning Needs and Education Tribunal (Wales) Act is very much based around education, the education system and how professionals ensure those with additional needs receive the best possible education (Ambitious about Autism, 2017). However, a criticism of an IDP is that
‘difference of opinion between people involved in the person’s life and anything that does not make sense including additional or different the child or young person may need, will be discussed and then reflected in the Action Plan’ (SNAP Cymru, 2014).
This indicates that the people in the individual’s life may have a completely different opinion to what the professional is suggesting which will allow the child or young person to achieve their complete potential (South Tyneside College, 2018). Therefore, if these individuals have a clash of opinion it may lead to the individual with additional needs suffering due to lack of agreement from the important members of their lives (Scope, 2014). 
The Additional Learning Needs and Education Tribunal (Wales) Act will affect many different agencies (National Assembly for Wales, 2018). For example, the Bill will affect local authorities because they will have a larger work load due to ‘IDP’s replacing the existing variety of statutory and non-statutory plans for learners of compulsory school age and for those in further education’ (Welsh Government, 2016). This will alter the work load for local authorities because they ‘normally only prepare and maintain an IDP in instances where the child or young person’s needs are more severe or complex’ (Welsh Government, 2016). However, due to the Bill the local authorities will have to complete an IDP for every child or young person with additional needs aged 0-25 (South Gloucestershire Council, 2018). 
The Act will also affect social services because they will have ‘increased collaboration’ with the ‘education departments to plan effective transitions into further education’ (Welsh Government, 2016). This will also mean that ‘looked after children’s IDPs will be incorporated into the Personal Education Plan (PEPs) that is part of their care and support plan’ (Welsh Government, 2016). Therefore, under this Act social services will ensure that the children and young people in their care will receive a detailed care plan to allow them to have access to the inclusive education system (Family Lives, 2018).                                                              
The Social Model of disability states that ‘people are disabled by barriers in society, not by their impairment or difference’ (Scope, 2018). It looks at ways of removing barriers that restrict life choices for disabled people (Disability Nottinghamshire, 2018).                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                      Whereas, the Medical Model of disability suggests that ‘people are disabled by their impairments or differences’ and ‘these impairments or differences should be ‘fixed’ or changed by medical and other treatments, even when the impairment or difference does not cause pain or illness’ (Disability Nottinghamshire, 2018). Therefore, the Additional Learning Needs and Education Tribunal (Wales) Act would follow the Social Model of disability because this new Act is trying to achieve inclusive education for all those with additional needs (The Alliance for Inclusive Education 2018). This can be shown through the alteration of the term ‘SEN’ into ‘ALN’ because by changing this phrase it allows those with additional needs to no longer feel stigmatized by society and it is removing a barrier towards inclusive education (Welsh Government, 2018). The new Act indicates that it is abiding by the Social Model of disability because of the ‘emphasis on IDPs that deliver tangible outcomes that contribute in a meaningful way to a child or young person to reach their full potential’ (Welsh Government, 2018). This conveys that due to the government trying to give every child or young person with additional needs in education an IDP, they are ensuring that the care plan that they receive will be very personal to them and it will allow them to have the opportunity to have a successful education (Department for Children, Schools and Families, 2008). However, critics may argue that government funding will be a barrier in achieving inclusive education for children with additional needs (Department for Education, 2015).              
To conclude, the Additional Learning Needs and Education Tribunal (Wales) Act is effective in promoting inclusive education because of the transition from ‘SEN’ to ‘ALN’ is very positive due to the children and young people no longer feeling self-conscious or labelled due to the term ‘special’ (University of South Wales, 2016). Also, the inclusion of the Act to cover the age range of 0-25-year olds is very efficient as current government policy would only cover individuals up to 18. However, this legislation allows those individuals with additional needs the reassurance that they will receive support until at least 25 (Sinclairslaw Limited, 2018). This Act is also effective due to the personalized IDPs that will be put into place for all individuals with additional needs (SNAP Cymru, 2018). This allows them to have a structured plan about their education and the support they will gain, which is very positive (ASCD, 2018). However, the disadvantage of the IDP system is the government funding it will take to ensure they hire professionals who have an intensive background knowledge in this area to allow those with additional needs to have the best possible network of support (US Department of Commerce, 2001). Another disadvantage of this is that within the IDP system, the parents or guardians of the child or young person has the right to their opinion about the kind of IDP their child receives (World Health Organization, 2010). However, if the professional and the parent or guardian cannot agree on an Individual Development Plan for the individual then this will affect the child or young person, because their IDP cannot start without the agreement of both the professional and the parents or guardian (Psychotherapy.net, 2018). Overall, the Additional Learning Needs and Education Tribunal (Wales) Act is mostly effective. However, the government needs to keep in mind factors such as funding and participation of the individual and their family in order to promote inclusive education (vLex.com, 2017).                                                                                                                 
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How effective is current Government policy and legislation in promoting inclusive 


education? You should support your argument with reference to both theory and practice.


 


‘In the early 1950s, children with developmental disabilities were entirely excluded from the 


public education system’ (Inclusion BC, 2018). This conveys that education excluded 


disabled individuals from participating within the education sector (UNESCO, 2


005). In 


extreme cases, ‘medical and education experts advised many families to send their children 


with special needs to a large residential institution for people with developmental disabilities’ 


(Inclusion BC, 2018). This suggests that children with dis


abilities were treated very poorly 


only seventy years ago, which also indicates that the education system and the introduction of 


legislation and current government policy has vastly improved since the early 1950s (School 


Reporters, 2014).  


 


‘Inclusive edu


cation’ is important within contemporary society as this is a contested concept 


depending on individuals social stand point (Parliament of Australia, 2009). A definition 


states ‘Inclusion’ is not a single movement; it is made up of many strong currents of 


belief, 


many different local struggles and a myriad form of practice’ (Clough and Corbett, 2000, p. 


6). This is a complex definition and conveys that in order to achieve Inclusive Education 


there are many complicated factors, such as several policies that 


educators must follow and 


also to forget about their own beliefs and abide by the school’s principles and values 


(National Down Syndrome Society, 2008). Alternatively, a simple definition is ‘Inclusive 


education happens when children with and without disab


ilities participate and learn together 


in the same classes’ (PBS, 2018). This suggests that this would be a very positive way of 


educating children however, it is more complex as there are many other factors to consider 


(ASCD, 2018). 


 


The SEN Code of Pract


ice (2002) was introduced to identify and assess children with 


possible special educational needs (Bowers and Wilkinson, 1998, p.119). ‘This document sets 


out procedures for the management of individual education plans, assessment procedures and 


reporting 


on all aspects of special needs provision in schools’ (May, 2004, p.67). The key 


principles of the SEN Code of Practice were as follows, ‘working in partnership with parents, 


pupil participation, identification, assessment and provision in early education 


settings and 


working in partnership with other agencies’ (Lehane, 2016, p.59). The SEN Code of Practice 


was introduced to ensure that children with special educational needs were involved in 


inclusive education and each child felt socially included within 


school (Department for 


Education, 2015). For example, ‘according to the Department for Education and Skills 


(DfES), about 3/5 of children with Statements of SEN are currently placed in Maintained 


Mainstream Schools’ (Douglas Silas Solicitors, 2018). 


 


The g


overnment decided to change the SEN Code of Practice piece of legislation to the 


Additional Learning Needs and Education Tribunal (Wales) Act because the term ‘SEN’ 


makes individuals with additional needs feel stigmatized and has a very negative persona 


at


tached to it (Taylor and Francis, 2016, p.556). Therefore, the government decided to change 


the term from SEN to ALN to stand as ‘Additional Learning Needs’ because the term ALN 


does not contain the word ‘special’ which labelled those individuals and made 


them feel 


inferior (Timothy, 2018, p.2). Moreover, the use of the term ‘SEN’ would be going against 


the principles of inclusive education which the Additional Needs and Education Tribunal 


(Wales) Act is trying to achieve (Dauncey, 2018). According to Label


ling theory, if an 
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