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	LEVEL 7 ASSESSMENT SPECIFICATION 



	Student name:
	Julia Evans
	Student ID number:
	0202569

	Programme:
	Creative Writing 

	Module:
	Writing Workshop: Researching and Writing to a Single Focus

	Module code:
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	Contribution to Overall Module Assessment (%):
	20
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	Internal Verifier:
	Paul Wright

	Assignment Title:
	Reflective Essay
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	Submission deadline:
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	Return date of provisional marks & written feedback:
	Within 20 working days.

	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)
Alternative submission method (if applicable): 
Late submission of the assessment will result in a late penalty mark.  Penalties for late submission: Up to one week late, maximum mark of 50%.  Over one week late, 0%.  Only the Extenuating Circumstances Panel may approve a change to submission dates.

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  











	Module Learning Outcomes 
(from module syllabus)

	

Upon the successful completion of this module, the student should be able to:

· demonstrate a systematic knowledge and awareness of the creative possibilities of the genre within which they have chosen to work;
· employ focused research to enhance originality in the conception, design, and execution of their finished creative work;
· exhibit a comprehensive level of general craftsmanship in the production of the project, and especially in the use of language and structure.








	
TASK DESCRIPTION




Assessment Component 2 (20% Weighting)
REFLECTIVE ESSAY
2000 words 
This is an academic essay in which you should reflect upon the process of developing your creative portfolio. Your essay should demonstrate evidence of extensive research, and a strong literature review. Your sources should be referenced accurately, according to the MHRA guidelines.







	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, as appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using correctly a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 


2. Knowledge and Understanding Skills
At level 7, you should be able to demonstrate a systematic understanding of knowledge, and a critical awareness of current problems and/or new insights, much of which is at, or informed by, the forefront of your academic discipline, field of study or area of professional practice, with a comprehensive understanding of techniques applicable to your own research or advanced scholarship. Your work must demonstrate your growing mastery of these concepts, principles, current challenges, innovation and insights associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the contemporary concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: 


3. Cognitive and Intellectual Skills
You should be able to: evaluate critically current research and advanced scholarship in the discipline; evaluate methodologies and develop critiques of them and, where appropriate, to propose new hypotheses; deal with complex issues both systematically and creatively to make sound judgements in the absence of complete data. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of experts within the subject area is crucial to you providing a reasoned and informed debate within your work.  Your choice of methodologies to gather data and information must be rigorously defended. Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid, persuasive conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 


4. Practical Skills
At level 7, you should be able to demonstrate originality in the application of knowledge, together with a practical understanding of how established techniques of research and enquiry are used to create and interpret knowledge in the discipline. This includes acting autonomously in planning and implementing tasks at a professional or equivalent level, originality in tackling and solving problems, and decision-making in complex and unpredictable contexts or situations.

You should be able to demonstrate mastery of the leading edge subject-related concepts and ideas as they relate to real world situations and/or particular contexts.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in those contexts or circumstances, to assess current situations, perhaps to formulate plans or plausible, justifiable recommendations to solve problems, or to propose new models, or to create artefacts, which may be innovative and creative, thereby demonstrating your understanding of how the boundaries of knowledge are advanced through research and/or application.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others.  

Guidance specific to this assessment: 


5. Transferable Skills for Life and Professional Practice 
Your work must provide evidence of the qualities and transferable skills necessary for postgraduate-level employment in circumstances requiring sound judgement, personal responsibility and initiative in complex and unpredictable professional environments.  This includes demonstrating: the independent learning ability for continuing professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks, projects and procedures, whether individually and/or collaboratively, to a professional level; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms for a variety of audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: 






	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded
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	5. Transferable Skills for Life and Professional Practice

	
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (50% Max)
	
	

	
	Over 1 week late (0%)
	
	









	GENERIC ASSESSMENT CRITERIA



	Level 7

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 7 students should be able to demonstrate: a systematic understanding of knowledge, and a critical awareness of current problems and/or new insights, much of which is at, or informed by, the forefront of their academic discipline or area of professional practice; a comprehensive understanding of techniques applicable to their own research or advanced scholarship; originality in the application of knowledge, together with a practical understanding of how established techniques of research and enquiry are used to create and interpret knowledge in the discipline; conceptual understanding that enables the student to evaluate critically current research and advanced scholarship in  the discipline to evaluate methodologies and develop critiques of them and, where appropriate, to propose new hypotheses. They will be able to deal with complex issues both systematically and creatively, make sound judgements in the absence of complete data, and communicate their conclusions clearly to specialist and non-specialist audiences.  They will demonstrate self-direction and originality in tackling and solving problems, and act autonomously in planning and implementing tasks at a professional or equivalent level to continue to advance their knowledge and understanding, and to develop new skills to a high level. They the qualities and transferable skills necessary for employment requiring the exercise of initiative and personal responsibility; decision-making in complex and unpredictable situations/professional environments; and the independent learning ability required for continuing professional development.



	Level 7
	FAIL
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(Pass)
	GOOD to VERY GOOD
(Merit) 
	EXCELLENT
(Distinction)
	EXCEPTIONAL
(Distinction)

	Category
	0-29%
	30-44%
	45-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including current research, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a very limited range of relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (A systematic, conceptual understanding of knowledge, and a critical awareness of current problems and/or new insights, much of which is at, or informed by, the forefront of the discipline; a comprehensive understanding of techniques applicable to their own research)

	Major gaps in knowledge and understanding of the subject matter is not systematic. Substantial inaccuracies. No awareness of current problems, insights or the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No critical awareness of current problems, insights, or latest research within the discipline.
	Limited knowledge and systematic understanding of the concepts and principles within the subject area, which to some marginal extent, is informed by current research and scholarship. Some critical awareness of current problems and/or new insights, but often under-developed.
	Knowledge is accurate and reasonably detailed. A systematic understanding of the field of study informed by, to some extent, current research and scholarship, A critical awareness of current problems and/or new insights though this may be under-developed occasionally.  
	Knowledge has a well-defined focus, which is reasonably extensive, coherent and detailed, with a critical awareness of current problems and/or new insights.  Exhibits good understanding of the breadth and depth of contemporary and established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent mastery of a complex and specialised area of knowledge. A systematic, excellent understanding of the concepts of the subject informed by current research and scholarship. Highly critical awareness of current problems and/or new insights. A critical, awareness of how the boundaries of knowledge are advanced through research.

	Exceptional mastery of a complex and specialised area of knowledge. An exceptionally critical awareness of current problems and/or new insights. An outstanding understanding of the concepts of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of how the boundaries of knowledge are advanced through research.

	Cognitive and intellectual skills 
(Critical evaluation of current research and methodologies and develop critiques of them and, where appropriate, to propose new hypotheses; make sound judgements in the absence of complete data.) 
	Wholly or almost wholly descriptive work. Little or no evaluation or critique or attempt at a systematic approach.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of credible evidence.

	Largely descriptive work, with superficial use of critical evaluation of research and methodologies. Absent or weak development of hypotheses and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation/ critique of current research and methodologies, tending towards description.
Limited attempt to propose new hypotheses. Can deal with complex issues but not systematically or creatively. Some evidence to support emerging judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
May assert rather than argue a case.

	Some critical evaluation/ critique of current research and methodologies, though slightly underdeveloped in places, Proposes adequate but limited new hypotheses, where relevant. Can deal with complex issues but not fully systematically or creatively. Ability to make judgements based on data (that may be incomplete) but with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical evaluation/ critique of current research and methodologies, Proposes new hypotheses, where appropriate. Can deal with complex issues systematically and with some creativity. Ability to make sound judgements based on data (that may be incomplete) 


	Excellent critical evaluation/ critique of current research and methodologies, Proposes innovative hypotheses, where appropriate. Can synthesise complex issues systematically and creatively. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. 

	Exceptional critical evaluation/ critique of current research and methodologies, Proposes innovative hypotheses, where appropriate. Exemplary systematic and creative synthesis of complex issues.  
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Potential for journal publication or doctoral research.

	Practical skills
(Originality / creativity in the application of knowledge, tools and techniques and in tackling and solving problems in complex and unpredictable professional situations; practical use of established techniques of research and enquiry to create and interpret knowledge in the discipline.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques, with occasional errors.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions without fully appreciating the complexity of unpredictable contexts. 
	An appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two.
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts, with elements of originality.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of originality and creativity. 
	An advanced application of knowledge, methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Can identify complex problems and propose excellent solutions. An excellent grasp of techniques applicable to own research or advanced scholarship.
Shows originality in application of knowledge and techniques, and of how established techniques of enquiry create and interpret knowledge in the discipline.
	Exceptional application skills in complex, unpredictable, contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated, original solutions. 
An outstanding application of techniques applicable to own research or advanced scholarship.
Shows originality in application of knowledge and techniques, and of how established techniques of enquiry create and interpret knowledge in the discipline with assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of self-direction, autonomy and personal responsibility; plan and implement tasks at a professional level; independent learning; use appropriate media to communicate effectively and professionally to a variety of audiences; fluency of expression; systematic approach; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in professional, postgraduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in professional, postgraduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates some but not all of the basic skills required in professional, postgraduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in professional, postgraduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with a good contribution to group activities. 
Demonstrates comprehensive professional, postgraduate employment skills.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent professional, postgraduate employment skills and a strong appetite for further development.

	Can communicate with an exceptionally high level of professionalism. 
Work is remarkably coherent, very fluent and is presented professionally. Can work outstandingly well and professionally within a team, showing advanced leadership skills. Demonstrates exemplary professional, postgraduate employment skills and a strong appetite for further development.
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Reflective Essay: Researching and Writing to a Single Focus (HPEN7018)

My portfolio, Twelve Seconds, is a short story that explores the experience of women during the Second World War, in London, 1944. Initially, I began to research and focus on how fish and chips could be used as a theme to explore different social developments for women in Britain. As my research progressed, however, the idea developed into an historical piece focussed on the women in war torn London. The aim for the project became: Exploring the Lives and Experiences of Women in London in 1944. In this essay I will outline the creative and critical journey I have undertaken to address this question. I will examine the nature of my creative reflective research, and consider the methods, sources and influences that have helped to shape it. I will begin by considering my starting point and inspirations for my short story, then I will move on to discuss decisions about structure, style and character, and finally, I will evaluate and reflect upon the creative product of my research.
The initial inspiration for this work came from ‘Fish & Chips and the British Working Class 1870-1940’ in which John K. Walton highlights the impact of fish and chips on British culture.[footnoteRef:1]  Fish and chips has a rich history in Britain, as it was a cheap and accessible food that grew in popularity, and during both World Wars, it was seen as a method of boosting morale.  The government listed fish frying as an ‘essential trade’[footnoteRef:2] in the first and second world wars and it also escaped the restrictions of rationing.   Much of my research came back to the Wars and the experience of women.  My focus narrowed and a further key influence was a picture of women queueing for their rations in 1943.[footnoteRef:3] I wanted to capture these women and explore their voices. We had discussed the merits of primary and secondary sources in our workshops and using this picture for inspiration seemed a perfect way to utilise a primary source. The idea of a fish and chip supper became a tool to hold these women together in a short story.   [1:  John K. Walton, Fish &Chips and the British Working Class 1870-1940 (London, Leicester University Press, 2000)]  [2:  John K. Walton, Fish &Chips and the British Working Class 1870-1940 (London, Leicester University Press, 2000) p. 18]  [3:  Fox Photos/ Getty Images https://www.warhistoryonline.com/wp-content/uploads/sites/64/2022/01/wwii-food-rationing-741x549.jpg [accessed 14th October 2024]] 

As I began sharing my piece and ideas in the workshops, a book was recommended to me. The Night Watch by Sarah Waters[footnoteRef:4], is a novel that provided a vivid and atmospheric account of the intertwined lives of female characters in the second world war, in London during the Blitz.  Reading this novel helped me get a sense of tension and danger and fed into my own characters’ sense of devastation and suffering.  In her novel, the characters find solace in each other, and I wanted to create connections between my own female characters.   [4:  Sarah Waters, The Night Watch (London, Virago Press, 2006)] 

I also explored the diaries of Olivia Cockett.  She was 26 when the second world war began and she decided to participate in the social research project, Mass-Observation.  She wrote diaries and documented her experiences.  I found her insights into her relationships with the men around her very interesting and Robert Malcolmson finds some very insightful accounts on fear and how it changes for women in other contemporary diaries he references.  One woman speaks of her ‘nerves becoming steadier’ and that she is ‘not the coward [she] thought.’[footnoteRef:5] These accounts of feelings and a sense of strength influenced the way my own characters reacted to situations.  [5:  Robert W. Malcolmson, Love & War in London: A Woman’s Diary 1939-1942: Olivia Cockett (Ontario, Wilfred Laurier University Press, 2005) p. 151] 

A strong sense of place, character and structure were all important ingredients to consider in this short story.  Each element had to be evocative but respect the brevity that comes with short story writing. Although many short stories focus on one character, I decided to include several to convey and layer details and experiences of women during the Second World War. I wanted details and history woven into the experience of these female characters and I aimed to pull their lives together through their Friday night ritual of a fish and chip supper. This enclosed the narrative within a short timeline that would better suit the short story form. The women are different in many ways, but the food unifies them in one evening.  I wanted the timeframe for this piece to be tight; from the moment the piping hot food is sold to the women to the final moments of Irene with the warm bundle of chips on her lap in the bus.  The painted picture of women’s experiences in World War Two comes from the individuals and their back story rather than an extended passage of time.  
I began the piece with a brief description of the setting and the queue of women.  I felt it was important to pin down the time and place.  There are the clues of queuing for food, the neat clothes, the ‘orderly fashion’ of waiting before making the skyline clearer and then stating the time and place.  I felt it important to know the season, the year and the location.  In the workshop my opening was discussed, and it was suggested that I expand the description.  My aim was to ‘front-load’[footnoteRef:6] the scene somewhat but not get bogged down in too much description.  Audiences of short fiction ‘expect to be plummeted more quickly into the story’s central conflict.’[footnoteRef:7] I therefore wanted to move quickly into the dialogue.  [6:  Rebecca McClanahan, ‘Chapter 8: The Story Takes Its Place: Descriptions of Setting’ in Word Painting: A Guide to Writing more Descriptively (Cincinnati, Writer’s Digest Books, 1999) p.175]  [7:  Ibid., p. 176 ] 

I then focused closely on the queue of women as it allows us to hear their voices and for them to demonstrate their different personalities through dialogue.  They share their recent experiences; some negative some positive.  Due to the multiple characters and vignettes in which we focus on the supper of the individuals in the queue, I decided to write in third person.  When we follow the characters into their own spaces the point of view becomes a more focalised third person.  We closely follow their thoughts and actions as the scenes unfold. 
During the workshops, fellow students were keen for me to use dialect within my dialogue.  I was hesitant to include this in my short story, as I felt in would be distracting.  As Anne Lamott points out, ‘dialogue written in dialect is very tiring to read.’[footnoteRef:8] I decided to subtly hint at dialect by what the characters say rather than how they say it.  I felt that dropping ‘h’ from words and replacing ‘th’ with ‘f’ would look clunky and comedic. For example, my character Anne says: ‘down the end of my road that was.’ I felt that this informal variation of syntax sounded more convincing.   [8:  Anne Lamott, Bird by Bird: Instructions on Writing and Life (Edinburgh, Canongate Books, 2020) p.107] 

As the story progresses through each little vignette, I wanted their setting and thoughts to reveal a little more about life in 1944 for the women.  Mabel is a much older character.  She lives with her angry and abusive husband who is too old to serve in the Second World War.  I wanted to demonstrate that life was hard for older people during the war, as it must have been difficult for them to make ends meet and prove their worth to society.  I also wanted to demonstrate the lingering effects of World War One, as Jack served in the Trenches. The Vignette of Anne and her sister, Beth, were to offer hope and showcase the huge bravery of mothers in the Second World War, as well as show the difficulties and challenges of motherhood.  Sally is my youngest main character.  She shows us the difficulties and restrictions of growing up in a war-torn society.  Her relationship with her grandparents also serves to demonstrate the growing divide between generational attitudes.   
I felt that the most significant and impactful part of the story was when the doodlebug falls on the bus. This aspect of my story comes from an account from my own grandmother.  It is a story that has been etched onto my mind, and it was a strong and lingering memory of her experience living in London during the war.  When she was 11 in 1944, she remembered a doodlebug falling on a bus in the street that she lived, Boundary Road. The bomb destroyed half of the bus, and the other half remained intact.  She was under the impression that half of the passengers were killed outright, whilst some of the other passengers survived depending on where they sat on the bus.
This key detail determined much of the factual properties of my story.  It determined the place and the year, even the season of the story and the clothes that the women wore.  The setting and timings fundamentally affected every aspect of the women’s lives I wanted to write about.  It had to ring true in every sense and the history had to be accurate.  As Rebecca McClanahan says about settings: ‘those identified by place names and particular time periods, must be unfailingly accurate… fiction writers and poets who choose real life settings must render their setting accurately if they wish for their work to be believed.’[footnoteRef:9]  Doodlebugs were only dropped on London between June1944 and March 1945.[footnoteRef:10]  This in turn affected what the characters had already experienced and endured.   This impacted their outlook on life; some characters were still hopeful such as Anne and others, such as Joyce, are worn down and suffering with despair.  [9: Rebecca McClanahan, ‘Chapter 8: The Story Takes Its Place: Descriptions of Setting’ in Word Painting: A Guide to Writing more Descriptively (Cincinnati, Writer’s Digest Books, 1999) p.174]  [10:  Charles Whiting, Britain Under Fire (Barnsley, Pen &Sword Books Limited, 1999)] 

I believed there should be an element of sad irony by the end of the story.  Irene feels sorry for another character who has suffered great loss and hardship.  She feels, to the reader, slightly elevated and separate from the other gossiping characters because she had first-hand accounts from her husband, who works as a Night Warden.  However, her family are far from being immune to the tragedy of war, as it is Irene who is killed on the bus that is hit by the doodlebug. In the final scene, on the bus with Irene, I wanted to create a sense of movement.  I aimed to closely follow Irene with a deep third person point of view. I wanted to be able to pan in and out between her intimate feelings and her observations of the people and places around her. Rebecca McClanahan explains this technique using the opening of Joseph Conrad’s ‘The Secret Sharer’, as a young captain stand on the deck of his ship and describes his observations.[footnoteRef:11] The sense of movement was to pull the reader with Irene to her terrible fate.  I wanted the reader to feel torn between a horrible sense of inevitability and the frightening horror of awful chance. As the title of the story reinforces, the poor victims of doodlebugs had twelve seconds to wonder if their time was up.  I wanted the story to capture the idea that life for these women was terrifying and chaotic, and they never quite knew what would become of them in the next 24 hours.  I wanted to explore the idea that these women were so mentally strong to live for a future nobody knew they had.  [11:  Rebecca McClanahan, ‘Chapter 8: The Story Takes Its Place: Descriptions of Setting’ in Word Painting: A Guide to Writing more Descriptively (Cincinnati, Writer’s Digest Books, 1999) p 176] 

To conclude, I feel that my overall style and use of vignettes has worked moderately well.  I feel that I have certainly explored many types of female experiences and included a relatively successful layering of detail given that this is a short story.  I feel that perhaps I could work on the sense of cohesion in this story and the multiple characters make this a challenging aspect.  I read various collections of short stories and didn’t really manage to find an example of vignettes being used in this manner.  One could argue that this perhaps proves this style doesn’t always work for the short story form.  I found it interesting and useful to hear the feedback given by my fellow students.  I feel that I have a fear of overwriting, when in fact I was often told that I should add more detail to my scenes and character.  I worked hard to make the dialogue as natural as possible by combining speech and exposition.  I feel that this worked quite well in the opening of my story and helped build recognisable characters for the ensuing vignettes. I made a key decision to save the doodlebug scene for the climax and ending of my story and I felt this worked much better than having it as the opening. Writing this piece has inspired me to write more short stories and be experimental when doing so.  

Word Count: 2199
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