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Task 1
Part a

Developmental review 

Guidance: 
Task 1 part a asks you to use a model of reflection to reflect on your past practice and future developmental needs. It should be completed by taking into account the work you have undertaken since qualifying. In discussions with your mentor and/or supervisor/line manager identify your future developmental needs as part of your First Three Years of Practice Individual Plan under each of the 3 learning outcomes below. 
You must meet the Learning Outcomes for this task (see appendix 4 of the handbook).

Please answer all elements of the question below. 


	Question:

Using a reflective model critically reflect on your professional development since qualifying as a social worker. Based on this and in discussion with your mentor/supervisor/line manager go on to identify and justify your future developmental needs over the coming 12 months under each of the 3 Social Care Wales (SCW) learning outcomes listed below providing at least one developmental need for each of the learning outcome below: 

1. Applying analysis in assessment to inform interventions.
2. Working collaboratively with people in need of care and support, their carers and other professionals.
3. Intervention and application of professional judgement in increasingly complex situations.

This task must make reference to how the supervision, training, learning and research has and will inform your practice. 


750 words (+/- 10%:  include your actual word count at the end of each section). 

To answer the question, I chose Borton’s Model of Reflection, which guides reflection based on the questions: what, so what, and now what; with each explored with my line manager during regular supervision. (Borton, 1970). 

Applying Borton’s (1970) ‘what’ to assessment analysis, I identified with my supervisor that enhancing my skills in supporting individuals experiencing or displaying harmful sexual behaviour was central to my learning. Aware of my limited experience and knowledge, I questioned the strength of any potential assessment of ongoing risk and plan for intervention. Regarding Borton’s (1970) ‘so what’, assessment should be robust and comprehensive, this being particularly important in relation to safeguarding potential victims, as being subjected to sexually harmful behaviour can be traumatic and can impact mental health and future relationship building. Inaccurate assessment leads to imprecise and weak intervention planning, which could prove ineffective and damaging to both the victim and the perpetrator.  Constructive assessment helps determine the right type and level of intervention, decreasing the chances of repeat behaviours (Campbell et al., 2016). It also ensures that behaviours are not over-pathologized or stigmatised. Therefore, it is essential to be well informed to guide and facilitate the best outcomes for all. Research showed that limited information is available regarding successful strategies for adolescents who have engaged in risky sexual behaviour (McPherson et al., 2023). However, supervision identified two relevant training opportunities. The Brook Sexual Behaviours Traffic Light Tool provides guidelines to assist professionals in evaluating and addressing sexual behaviours in children and adolescents (Brook, n.d.). Secondly, Assessment, Intervention and Moving on (AIM) training, provides assessment models and intervention guidance on harmful sexual behaviour (The AIM Project, 2025). Consequently, Borton’s (1970) ‘now what’ prompted me to consider that training will enhance my knowledge, skills, and confidence in this field, ultimately benefiting client outcomes.

Borton's (1970) ‘what’ was identified in discussion with my supervisor, as the crucial social work skill of teamwork, highlighted when a client disclosed physical harm. Being inexperienced, I was uncertain of the way forward and less equipped than I would have liked for the ensuing process. This required working collaboratively with the child and their mother, the teacher, paediatrician, and the police, as part of the Section 47 enquiries (legislation.gov.uk, 1989). As to Borton’s (1970) ‘so what’, whilst communication, respect and trust underpin successful collaborative working, understanding and knowledge are also important, as explaining each stage to the family was crucial to providing reassurance at a challenging and upsetting time. Likewise, an awareness of the defined roles and responsibilities of professionals was also important for collaborative working, so that effective assessment and planning could take place. As I was not Section 47 trained, I was unable to speak to the child jointly with the police. This meant the child had to speak to a new social worker, when research indicates that a relationship of trust is pivotal in child welfare (Salkauskiene, Husby and Juul, 2024). Borton’s (1970) ‘now what’ was used during supervision, when I discussed my aim of improving my collaborative working skills by shadowing more experienced colleagues and using peer reflection, as well as reflecting during pod meetings to consolidate my learning (Research in Practice, 2024.) Furthermore, I have requested that I be considered for Section 47 training, due to the importance of continuity and trust should a case escalate.

As regards Borton’s (1970) ‘what’, intervention and application of professional judgement are the bedrock of social work. This is especially apparent in relation to preventing the escalation of a case from a Care and Support, to a Child Protection basis. One of my ongoing cases shows indications of neglect, further compounded by neurodivergence and broader family issues. Determining which type of intervention will be the most effective will help promote positive change and protect the child from experiencing continued neglect. Borton’s (1970) ‘so what’ helped guide me to identify CUBAS training as a means of assessing parenting and identifying areas which require improvement (CUBAS Training, 2025). The CUBAS assessment is particularly useful when assessing neurodivergent individuals, as it is individually tailored. However, whilst the information gleaned from the assessment may be informative, it is only constructive if used to inform an intervention that is accessible to and understood by the parent. Thus, in terms of Borton’s (1970) ‘now what’, I intend to research the best way to communicate effectively with neurodivergent individuals, as well as the impact that engaging with statutory services may have (Radev, Freeth and Thompson, 2023). This will also the application of professional judgement to ensure a person-centred approach is adopted, rather than using any research as a blunt tool and assuming ‘one size fits all’, as legislated by The Social Services and Wellbeing (Wales) Act (2014) (Welsh Government, 2014). As part of a social work pod, I also intend to utilise the expertise of experienced social workers to seek advice and further develop my intervention and professional judgement skills. 
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Task 1 
Part b 
Developmental Review 

Guidance:
Task 1 part b is a 2-part question and a continuation of task I part a and you must refer to a reflective model in this task.
Please ensure that you meet the required learning outcomes for this task (See appendix 4 of the handbook) and that you answer both parts of the question.

Please answer all elements of the question below. 

	Question
Use a reflective model to critically reflect on the learning needs you identified in task 1 part a under each of the 3 SCW learning outcomes. 
This must include reference to training, learning, research and supervision and reflection with your mentor/supervisor/line manager on the extent to which your learning outcomes has been achieved. 
Identify your learning needs to support your development in the transition to becoming an experienced practitioner in your future career following the completion of this programme. 

650 words (+/- 10%: include your actual word count at the end of each section).

To answer the question, I have chosen to use the ERA Cycle of Reflection (Jasper, 2013), which structures reflection around experience, reflection, and action.

In relation to Jasper’s (2013) ‘experience’, I researched and applied the Brook Traffic Light Tool across several cases over the past 10 months (King-Hill, 2022). Its clear structure and prescriptive guidance helped me distinguish between appropriate and inappropriate behaviours, informing my direct work with families. I also attended AIM training, which was both informative and intellectually demanding due to the depth of analysis required. Subsequently, I am currently undertaking an AIM assessment with a young person, in collaboration with a Youth Justice Officer (The AIM Project, 2025). Although I have not yet completed Section 47 training, I attended a Strategy Meeting and shadowed colleagues during Section 47 visits (legislation.gov.uk, 1989). Additionally, I completed CUBAS training and, while I have not yet conducted a full assessment, I have integrated elements of the learning into my practice with families (CUBAS Training, 2025).

During supervision with my manager, I used Jasper’s (2013) model to ‘reflect’ on how my professional development has impacted on both the service users and myself. Regarding sexually inappropriate behaviours, I feel more confident and knowledgeable when planning interventions, which in turn renders said interventions more effective in promoting understanding and change within families. The opportunity to discuss my Section 47 experience during both personal and group supervision laid the foundation for future training and increased my understanding of the process. This means I can better explain it to families subject to a Section 47 investigation, ensuring they are kept informed and, in some small way, helping to mitigate the power imbalance between families and professionals. Regarding CUBAS training, I initially found the idea of using such a prescriptive tool to assess parenting off-putting, and felt it did not allow enough personalisation (CUBAS Training, 2025). However, through supervision and applying elements of the training in practice, I now understand that it is particularly useful in assessing the parenting skills of those with additional needs and provides a clear plan for progress.

Regarding Jasper’s (2013) ‘action’, I am eager to consolidate my learning by continuing with the current AIM assessment (The AIM Project, 2025). Seeing it through to completion will reinforce my development and increase my confidence in applying the approach again in future practice. I would also seek to complete a CUBAS assessment using all aspects of the assessment protocol, (CUBAS Training, 2025). The application of the whole will help me to understand the flexible aspect, which thus far I have failed to completely grasp. In terms of Section 47 training, I will speak to my manger to emphasise my interest in completing the training and expanding my knowledge base. Once trained, I will be able to undertake Section 47 assessments in partnership with the police.

Regarding my future learning needs, three key learning areas were identified in discussion with my supervisor. Firstly, I aim to undertake my Practice Educator Award, as my background is in education and I feel that my skill set would lend itself to mentoring and assessing student social workers (Swansea.ac.uk, 2025). It would also help me reflect on my own practice, which in turn would benefit my families. Secondly, as the majority of people that I support have experienced trauma, expanding my knowledge of trauma informed approaches will help deepen my understanding of how adverse experiences affect development and behaviour (Mersky, Topitzes and Britz, 2019). According to Cavener and Lonbay (2022), trauma-informed education enhances empathy, reduces re-traumatisation, and promotes healing relationships, which will hopefully improve outcomes for families. I intend to achieve this via research and practical application of knowledge gained, the results of which will be reflected upon during supervision. Finally, improving my awareness of neurodiversity will help me tailor interventions to better support neurodivergent children and families and to ensure anti oppressive practice and person-centred care, in line with Code of Professional Practice for Social Care issued by Social Care Wales 2017. I aim to achieve this by attending any relevant training on the subject. Together, these learning goals will enhance my confidence, ethical decision-making, and ability to deliver effective support to children and families navigating complex challenges.

Word Count: 699



	Question

Reflect on feedback that you have received from individuals in need of care and support and/or their carers and explain how this information has helped shape your practice and future professional development. 

100 words (+/- 10%: include your actual word count at the end of each section).

My role as a children’s social worker can invite strong opinions from clients. I regularly receive feedback from people stating that they feel heard by me. However, on occasion clients have said the opposite of this, stating that they have not felt listened to. I have reflected objectively on this and whilst sometimes it is based on a difference of opinion, there are occasions when I could have listened more and talked less. I have been mindful of this during visits and direct work, in conjunction with an awareness of the power imbalance. For the future, I will seek further training opportunities to develop my communication skills

Word Count: 107


Total task 1 part b 750 words (+/- 10%: include your actual word count at the end of each section).
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