	Pedagogy Standard
Critically reflect on your progress in planning, preparing, and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from you Professional Learning Passport –PLP.)
Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development.
PART 1-

Professional Experience Template 1

	Employing a broad repertoire of teaching 
Approaches- Exploiting subject disciplines in areas of learning


	What did you do and why?
	  Our class topic centred around Egypt. I ensured a wide range of learning areas were included throughout the topic. For instance, in language, literacy, and communication, we produced a persuasion video advocating for people to visit Egypt.
During our humanities sessions, we studied the pyramids in Egypt and explored Egyptian jewellery. Additionally, we created a fact file about the Egyptian pyramids, incorporating LNF progression steps into the session. According to Donaldson (2015), literacy should be a cross-curricular responsibility for all teachers, providing learners with opportunities to develop their skills.
Furthermore, in the health and wellbeing area, the class sequenced an Egyptian dance. 
Expressive arts involved creating 3D pyramids and designing Egyptian jewellery. The pyramid lesson included progression steps from the LNF as all learners had to identify the 3-dimensional shape and create it.
Connecting all Areas of Learning Experiences (AOLEs) to our topic enabled the children to develop a deeper understanding of the subject and made the lessons enjoyable, engaging all learners.
The purpose of ensuring the topic had a broad repertoire of teaching and linked to all area of learnings was this being a target during my third professional teaching experience and was something I was very eager about achieving and developing.

	What have you learnt?Professional E[image: ]xperience Template 2


	 Linking my topic to all Areas of Learning Experiences (AOLEs) showed the depth of understanding it provided the learners with and made the learning meaningful. For example, when creating the pyramids, the children were unaware that they were also developing their maths skills.
Most of my sessions incorporated two of the cross-curricular responsibilities, allowing learners to enhance and apply their literacy and math skills across the curriculum. These responsibilities were highlighted by Donaldson (2015) as essential for all teachers to promote.
However, integrating digital competence I found more challenging. This being partially due to my own knowledge of digital competence but also a time constraint. I will ensure that this is a focus for development during our next topic.

	What next?
	During future topics, I will continue to promote subject disciplines across all areas of learning to ensure learners have a deeper understanding of the topic. Additionally, including skills from the LNF and DCF.

However, identifying my own lack of confidence in digital competence, I have come across a piece of literature by Faloon (2020) that states the importance of teachers providing opportunities for learners to develop their digital competence skills. I intend to engage with this literature to support my own professional development. Additionally, during my teaching career I hope to engage within training to better enhance my digital competence skills.  









	Pedagogy StandardProfessional Experience Template 2

	Real life authentic contexts 

	What did you do and why?
	During my studies I have engaged with a lot of work from Vygotsky (1979) including work on Sociocultural Theory of Cognitive Development. Vygotsky suggests that children learn best when being put in social real-life situations. I wanted to test this theory in my practice. 
During our math sessions, our topic centred around money. Recognising the opportunity to provide learners with a real-life learning experience, I decided to create our very own ASDA supermarket in the classroom (see evidence attached). This allowed the children to engage in a real-life situation where they could interact with money.
The lesson intention was for the children to be able to use different combinations of money to pay for items up to 20p and find totals and giving change from 10p. Piaget (1952) believed that children learn best through exploration of their environment. Therefore, in line with this principle, I encouraged the children to independently explore the role-play shop at the beginning of the lesson, allowing them to take the lead in their own learning. This encouraged them to actively engage with the learning environment and promoted hands-on exploration.
The children had their own coins and paid for them at the till. One of the pupils was the shop keeper, two shoppers, and I allocated one 'checker' to use the calculator to ensure the sums was correct and the correct amount of change was given this was to make sure all pupils were busy and on task.
When checking in with the group, I observed that most of the time they were on task. However, I noticed that some learners would get caught up in the role-play shop and forget to add the coins together or calculate the change. This situation led me to experience a slight disagreement with Piaget's theory of allowing children to independently discover, as I felt that some children needed guidance and direction to stay focused on the mathematical concept.

	What have you learned?
	I have learned that creating real-life learning experiences for the children increased their enjoyment and engagement in the lesson. They were able to acknowledge the practical relevance of learning concepts such as adding money and giving change when they were applied in a real-life situation. 
Furthermore, I observed that the children were eager to use their money skills when shopping with their parents. Many expressed a want to practice what they had learned during our sessions. This enthusiasm to apply their learning outside of the classroom shows the real-world impact of our learning activities and highlights the importance of providing authentic learning experiences.

	What next?
	I am committed to continuing to plan and teach lessons that include real-life authentic experiences. I believe in the value of taking learning beyond the classroom and I am excited to explore ways to create even more authentic lessons in the future. By providing students with opportunities to engage with the world around them. I hope to encounter an opportunity to plan and lead a school trip to see the benefits of further real-life content first hand.





	Pedagogy StandardProfessional Experience Template 3

	Cross-curricular themes

	What did you do and why?
	I have demonstrated cross-curricular themes into many of my lessons, and one example I'd like to highlight is a topic session centred on World War II (WW2). During a math session, the focus was on food rationing during WW2. To identify the scarcity of food during that time and to progress learners’ multiplication skills taken from the Numeracy Framework. I planned a task where the children had to calculate the amount of food allowed for a given number of children or adults in WW2. This task not only helped them understand the challenges faced by people during WW2 but also provided an opportunity to enhance their multiplication skills.
Cross-curricular skills are a mandatory skill of the Curriculum for Wales (2020). Including mathematics skills into the topic lessons allowed progression during both maths and numeracy as well as humanities. 

	What have you learned?
	I have learned that including math into our topic sessions allowed me to allocate more time to mathematics while still achieving the learning intentions. By finding opportunities to include math within our topic sessions, I was able to reinforce previous topics and link our sessions to prior mathematical knowledge. Interestingly, the children didn't seem to realise they were doing math in their topic books as it blended into the lesson. I also noticed that children who may express dislike for math during math lessons did not voice this dislike when math was incorporated into our topic sessions.
This experience has boosted my confidence in creating cross-curricular lessons and has enabled me to cover more progression steps across different Areas of Learning Experiences (AOLEs) within a single lesson. It has reinforced the value of interdisciplinary teaching and the benefits of providing diverse and engaging learning experiences for learners.


	What next?
	I am committed to further developing literacy, numeracy, and digital competence skills across the curriculum. While I have been successful in integrating literacy and numeracy skills into my lessons, I acknowledge the need to focus more on developing digital competence framework (DCF) skills. As identified by Donaldson (2015), effective teaching involves regularly reinforcing these key skills.
Moving forward, I will continue to prioritise the inclusion of literacy, numeracy, and digital competence skills within my teaching. By providing many opportunities for learners to engage with these skills across various areas of learning and experiences, I aim to support their holistic development and prepare them for success.






	Pedagogy StandardProfessional Experience Template 4

	Using assessment for learning to accelerate progress


	What did you do and why?
	During my PTE 2, I created lollipop sticks as an assessment for learning strategy (refer to evidence) to evaluate the students during whole class discussions. This approach was recommended by my senior mentor when I faced difficulties in engaging everyone in whole class discussions. The lollipop sticks were separated into various colours to distinguish different abilities. This enabled me to tailor my questions in my lesson plan for whole class discussions. Additionally, it ensured that all questions were both attainable and stimulating. 

Using Voice 21, I encouraged students to expand on each other's ideas and challenge one another, thereby preventing students from being confined to one level of thinking and enabling them to be further challenged by their peers.

	What have you learned?
	This AFL method has allowed me to differentiate assessment during whole class discussions. One implication I've considered is the comfort of students during assessment, and I am prepared to adapt the strategy to ensure that everyone can engage with the questions. For instance, I may change the wording of questions to accommodate varying levels of understanding.
I have referred to Bloom's Taxonomy (1956) to ensure that the questions are differentiated and sufficiently challenging for all learners. For example, learners of a lower ability I would ask them questions recalling information that we have previously learnt. To challenge further, I could ask a learner to use information that they have already learnt in a different context.
While I already differentiate the main activity in every lesson, this AFL approach has enabled me to extend differentiation to class discussions during our introduction and conclusion. The quality of questions is essential to AFL; recognising that a single question may not be suitable for all learners in the class highlights that it is either not challenging enough or too challenging.

	What next?
	I am committed to implementing this AFL strategy in my future practice. However, I am uncertain about its effectiveness in a foundation phase classroom, but I am eager to experiment with it. Additionally, there are other AFL strategies that I am interested in trying, such as quizzes at the end of a topic, which I have observed in bridging. I will incorporate these strategies into my next PTE.




	Target 1
	Proofread to ensure clarity of expression throughout

	Target 2 
	 Further develop your criticality through the consideration of a wider range of academic sources, including competing perspectives.



Critically reflect on your progress in planning, preparing, and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from you Professional Learning Passport –PLP.)
Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development.

PART 2

INTRODUCTION

During this assignment, I will engage in a critical reflection on my experiences in planning, preparing, and delivering lessons that include two pedagogical principles. Donaldson (2015) stated that pedagogical principles underpin the implementation of the curriculum. Furthermore, according to the Curriculum for Wales (2020), pedagogy is at the core of the curriculum, stating that schools must employ pedagogical approaches to facilitate learning and achieve the four purposes. To simplify, Donaldson (2015) defines pedagogy as the classroom approaches used to meet the needs of the curriculum.

The Welsh Government (2018) published professional standards for teaching and leadership, which student teachers must work towards and evidence to achieve their qualified teaching status (QTS). The twelve pedagogical principles created by Donaldson (2015) are included within the standards. Therefore, I have practiced and evidenced all the pedagogical principles during my practice. However, for the purpose of this assignment, I will be critically reflecting upon the following pedagogical principles, including cross-curricular themes and real-life authentic contexts.

The decision to focus on these two pedagogical principles stems from them being my targets during my final teaching practice. I believe that reflecting on both pedagogies will be beneficial for my professional growth. Johns (2013) states that being a reflective practitioner allows someone to identify their own strengths and weaknesses, supporting continuous learning. Dewey (1933) added that reflecting on practice initiates growth and change. Reflection, according to Kolb (1984), is a process where an individual examines what happened during an experience and uses a range of questions to assess their experience. For instance, they might ask themselves what went well. However, Atkins and Murphy (1993) argue that effective reflection requires skills such as self-awareness and critical analysis. These skills have been practiced during my professional teaching practice, and I feel that my reflections have improved over time. However, Galea (2012) argues that reflection entails more than just these skills, highlighting that effectively reflecting on experiences involves breaking down the process into stages, including planning and implementation. I somewhat agree with this statement, as I have used reflective theories such as Kolb's Experiential Learning Theory (1984) and have found that breaking the experience down into stages is a more effective and thorough approach to reflection.

Both cross-curricular themes and real-life authentic teaching have been sources of planning anxiety for me. However, through close collaboration with my mentor, I have successfully planned several outstanding cross-curricular and authentic lessons. Engaging in further research has majorly increased my confidence in both areas. Consequently, I have decided to take this opportunity to reflect upon my progress.

Literature Review

The CfW (2020) states that literacy, numeracy, and digital competence are mandatory cross-curricular skills within the Curriculum for Wales, and it is the responsibility of teachers to ensure progression in each of these skills. To support teachers with this, a Literacy and Numeracy Framework (LNF) and the Digital Competence Framework (DCF) have been provided to all schools and practitioners. The CfW (2020) defines progression as a process of developing and improving skills, knowledge, and understanding over time. 

Therefore, ensuring that my teaching includes cross-curricular themes was mandatory within my practice. Dewey (1859) stated that the curriculum must align with the lives of children and include skills essential for their future. These skills could possibly include those from the LNF and DCF, as literature from Falloon (2020) argues that these are needed to learn, work, and live. Donaldson (2015) states that good teaching and learning includes Areas of Learning and Experience not being taught distinctly but used to promote connections and transfer knowledge across the curriculum. Jeya et al. (2012) argues that individual subjects can have their advantages, such as creating a deeper understanding of content. However, they do not teach children to apply their knowledge in thinking and reasoning for the real world. For example, my cross-curricular Egyptian lessons encouraged learners to develop further knowledge, understanding, and skills through a range of different area of learning and experiences. 

Moreover, as one of my targets during my final professional teaching experience, I found that incorporating cross-curricular themes transformed my teaching. To begin, while planning a cross-curricular theme, I ensured that the topic included skills that linked to the LNF and DCF. Additionally, the theme was carried out across all areas of learning. It has been personally experienced and noted by Rowley and Cooper (2009) that integrating a cross-curricular theme enables a deeper understanding of the topic, as more time is dedicated to it by including all areas of learning. Additionally, they identify that teaching a theme across all areas of learning, engages all learners and provides opportunities to learn the theme in their most enjoyable area of learning.

During the planning process, this can become a challenge for teachers as there is a requirement for them to have a broader and more relevant range of subject knowledge across different areas of learning (Yinger, 1980). This limitation is identified by Aydin (2021), who acknowledges the significant challenges teachers face due to anxiety about teaching unfamiliar content. This implication often occurs during my planning. As stated in the Great Teaching Toolkit Review (2020), effective teaching means teachers having a fluent understanding of the content. To overcome this, the need for detailed planning and well-structured questions in a lesson plan is required so teachers are prepared but also know how to best challenge the learners (Hunt et al., 2009).

Through reflecting upon my lessons, I've found that including misconceptions into my lesson plans has helped minimize my anxiety about teaching unfamiliar content. This has been effective for addressing potential misunderstandings and ensuring a smoother learning experience for learners. Floden (1991) supports this approach and suggests that planning for misconceptions allows teachers to address challenges faced by students and avoid potential problems before they arise. However, Rousseau (1712) and Locke (1975) both claim that children must learn naturally and make mistakes to progress. Based on my own experience, guiding children to learn prior to making mistakes can support their self-esteem, as it is widely researched and proven that experiencing mistakes can negatively impact their self-esteem (Neff, 2011).

When teaching cross-curricular themes, I have found that allowing extra time to teaching skills from the LNF has been incredibly beneficial. These foundational skills are essential for children and provide a strong basis for their learning across different areas of learning (French, 2013). For example, during our expressive arts session, we were building pyramids but also included progression steps from the LNF concerning shape and space, which enabled learners to identify three-dimensional shapes. The learning intention was taken from the expressive arts progression steps. However, upon reflection of the lesson, I realized that I became overly focused on the challenges the children faced with the math, neglecting to allow much time for them to fulfil the learning intention regarding expressive arts. Gardner (2006) and Hirsch (2006), both agree on the importance of progression in each area of learning. However, Gardner (2006) favors deep and transferable learning, whereas Hirsch (2006) argues that subjects should be taught separately to gain a deeper understanding. The CfW (2020) does not state that all sessions must include skills from the LNF and DCF and that it is to fit with the individual schools’ approaches. In future, I will identify when is appropriate to include the skills from these frameworks that will not take away from the main learning intention. For example, when we are recovering a skill for practice. 

While the literature above raises limitations regarding cross-curricular teaching, in my personal experience, I have found it beneficial to focus on the fundamental progression steps outlined in the LNF. However, the CfW (2020) also states that DCF is a mandatory cross-curricular skills meaning I am responsible to ensure progression of these skills.  I have faced challenges when including the Digital Competence Framework (DCF) into foundation learning, and I recognize the need for further development in this area. The reason behind this being time pressures and my own digital competence skills. Estyn (2019) recognizes that many schools and pupils’ digital competence skills are not as well developed as their literacy and numeracy due to having less training. 
Next, I will critically reflect upon my progress in planning, preparing, and teaching lessons that include authentic contexts. Donaldson (2015) states that the purposes and progression steps of the curriculum should strengthen the need to ensure that learning is authentic.  Maina (2004) defines authentic learning as opportunities provided for learners to engage in self-directed inquiry, problem solving, and critical thinking through real-life situations.  Waters (2013) agrees that good teaching provides connections with the real world, enabling children to see the connection beyond the school setting. However, Shaffer et al. (1999) highlight the importance of authentic learning but emphasise the need for closer examination. They declare that for learning to be authentic, it must be personally meaningful for each individual learner, connect to the real-world outside of school, provide opportunities to think in the authentic modes of a particular discipline, and involve authentic reflection in assessment. A concern identified here is the need for the learning to be relevant to each individual learner. To support this, literature from Flutter (2007) suggests that using pupil to discover what is meaningful to the class can promote relevance. Although this is unlikely to have the whole class agree on one topic, the teacher can prioritise the majority preference and strive to incorporate relevance for all learners.
During the planning of lessons involving authentic learning, I frequently find myself questioning the standard of authenticity in my lesson. Roelof and Terwel (1999) highlight specific requirements for providing a high standard of authenticity in teaching which are slightly different to the above literature. These include knowledge of the task, establishing links to learners' personal experiences, and identifying the broader significance of learning situations beyond the classroom. While Lombardi et al. (2007) state that the requirements for authentic learning include role-play, case studies, or problem-based activities. Barrows (1998) introduced problem-based learning (PBL), which is a model focusing on central problem statements to encourage inquiry and problem-solving. PBL has led to many projects and research studies across various disciplines and has proven to have success in enhancing student authentic learning (Hmelo-Silver, 2004). In synthesising both arguments, it becomes clear that authenticity in teaching includes many elements, including both the relevant content highlighted by Roelof and Terwel (1999) and the active engagement by Lombardi et al. (2007). To conclude, I feel that a combination of both aspects would create a high standard success-criteria to assess the authenticity of my lessons.
During preparation of lessons which are based on an authentic context the preparation can be very time consuming. For example, an authentic lesson that I had created was an ‘ASDA’ in the classroom where the learning intention was giving change. The preparation was very time consuming and cost a substantiable amount. Maina (2004) shows agreements that authentic learning materials need to be hands-on-activities and go further than simply providing children with a worksheet. Nevertheless, Day (2004) states that authentic learning also includes student-led lessons, and hands on activities. Upon reflection, in the future, I aim to develop authentic lessons that are equally effective but require less time to create for example, hot seating. 
The ‘ASDA’ session was designed for learners to engage in group work without direct teacher instruction. Wilson (2017) claims that implementing authentic learning through group work, without direct teacher instructions, allows them to take ownership of their learning process. However, during my lesson, I observed that learners were frequently engaging in role-playing scenarios but were not actively applying the math skill. My lesson was based of the work from both Vygotsky (1978) and Piaget (1971) who both suggested that teachers must create a learning environment that maximises the learner’s ability to interact with others. After engaging in critical reflection on my session, I contemplated on how I could have better planned the lesson to promote learner independence. Lonigan and Shanahan (2013) recommend that teachers should provide children with all necessary content before planning independent role-play activities. In this instance, I recognised the need for improved scaffolding of the learning intention. Unlike Piaget (1971), Vygotsky (1978) proposes that teachers should break down skills into manageable steps for learners. The CfW (2020) highlights a pedological principle to mixing a blend teaching approach including direct teaching. To comply to this pedagogical principle, a more effective approach would involve teaching the skill of giving change through various authentic contexts before learners engage in independent role-play activities. For example, real-life problem-solving tasks within small teacher-led groups. 
Furthermore, through observation, I noticed that all learners were using vocabulary related to a shop setting and were speaking confidently. Although this was not the intended learning outcome, it was beneficial, nonetheless. Islam et al. (2013) found, through a research project, that promoting real-life authentic content into the classroom through role-play activities promoted improvements in learners' speaking skills. The CfW (2020) highlight that good learning and teaching includes lessons being cross curricular with literacy. However, Stiggins (1992) argues that assessment should be focused solely on evaluating progress towards the planned learning intention. To enhance this area, I believe that in my planning, it's essential to recognise other cross-curricular developments as a progression step. This allows me to implement additional support strategies, such as language mats, to aid language. 
The assessment process I used was live feedback when supporting the learners. Both Cross (1988) and Kritek (2015) share a similar definition of live feedback, which involves providing feedback while the student is actively engaged in their work. Research from Brookhart (2017) shows that when research is given immediately during the learning the student responds and remembers the experience more positively. These benefits were observed during the session, as learners were able to quickly adjust and implement changes to aid their progression. Contrastingly, Liu and Ding (2009) conducted research suggesting that when teaching real-life authentic content through role-play activities, assessment is remarkably more effective when learners are provided with videos to self-assess or peer-assess their own learning. A concern raised here is the learners' ability to assess their own or their peers' work, particularly in a foundation learning classroom. McMillan et al. (2008) highlight the importance of teaching self and peer assessment skills before implementing them in the classroom to ensure their effectiveness as assessment tools.
Conclusion

To conclude, the Welsh Government (2020) states that reflective practice allows practitioners to progress over time and the reflections should be continuous for the whole of a teacher’s career. Additionally, the Welsh Government (2017) created Professional Standards for Teaching and Leadership to underpin the development of good teaching and learning. The model contains 5 standards for teaching and leadership, with each standard having elements with descriptors that must be applied in practice. As a student teacher, it's essential for me to meet and evidence all the elements within the five standards. 

Moreover, it is important to identify my next steps within these two pedological principles. I have planned and delivered lessons that are cross curricular and have faced challenges. Often, when planning a lesson that includes skills from the DCF into foundation learning, learners face considerable time constraints when working on computers. With time constraints adding pressure, planning can become stressful. Donaldson (2015) highlighted the importance of learners developing their digital skills to adapt them to the changing technological world. I have identified the need for improvement to effectively teach all cross-curricular skills. My area for development within the cross curricular pedological principle is to incorporate DCF into my lessons.  This could be achieved by recognizing the learning intention linked to the DCF for example, if the skill is not to be able to log onto to the computer and this is what is becoming time consuming, this can be prepared before the lesson. Coe et al. (2020) show agreements that good teaching and learning means managing time efficiently to ensure no learning time is wasted. 
Creating real-life authentic contexts has significantly transformed my teaching practice. All learners, including those who previously showed little enthusiasm for specific areas of learning, are actively engaged throughout different sessions. Furthermore, learners display a further interest in the topic and express a want to apply their learning beyond the classroom. For example, within the ‘ASDA’ math role-play session, some learners shown interest in paying for items in shops with their parents. For future professional development within this pedological principle, I would like to take the learning beyond the school to create a richer authentic learning. Behrendt et al. (2014) state that taking the learning beyond the school gives them a chance to see their learning in a real-life situation and to interact with their community. 
As mentioned within the literature review, I regularly adhere with Kolb’s Reflective Theory (1984). However, to continue my development in reflecting I will be trialing Gibbs’ Reflecting Learning Cycle (1988). This reflection cycle has more stages than Kolb’s and provides more structure to support my reflection. Nilsen et al. (2021) states that individuals reflecting upon their experience allows progression. With the desire of wanting to exceed in all pedological principles it is necessary that I reflect upon all standards. The targets that I have set for myself will be assessed using this model of reflection.
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