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PGCE DRAMA
Session 2 – What Makes a Good Drama Teacher?
Building a Shared Professional Consensus
	Duration
1 hour 40 minutes
	Session focus
Effective Drama teaching
	Structure
Hook → Introduction → Main Activity → Plenary → Home Challenge


By the end of the session we will have...
• explored what effective Drama teaching looks, sounds and feels like
• considered the ideas of controlled noise and calm chaos
• connected effective teaching to the demands of GCSE Drama
• applied our thinking to realistic classroom scenarios
• identified key principles of effective Drama teaching
• reflected on one area of our own practice to strengthen
Key idea
Good classroom management is not always about silence. In Drama, effective teaching often looks like controlled noise and calm chaos.
Resources
• Noisy & Busy / Quiet & Calm opening question poster
• GCSE Drama overview: Make It – Perform It – Understand It
• Teaching a Scene scenario cards / infographic
• Whiteboard, flipchart or collaborative digital space
• Exit slips or digital response tool


Lesson Structure
	Time
	Stage
	Activity
	Lecturer / Student Activity

	0–15 mins
	HOOK
	Think About This: Noisy & Busy or Quiet & Calm?
	Display the question as students enter. Ask them to choose a side of the room and justify their choice. Explore whether noise can still be purposeful and whether quiet can still mean disengaged. Introduce controlled noise and calm chaos. Finish with: What needs to be in place for noise to stay controlled and chaos to stay calm?

	15–30 mins
	INTRODUCTION
	GCSE Drama: What Does the Teacher Need to Enable?
	Introduce the simple GCSE structure: Unit 1 – Make It (Create), Unit 2 – Perform It (Perform), Unit 3 – Understand It (Interpret). In groups, students identify what a Drama teacher needs to know and be able to do so pupils can succeed across all three. Take brief feedback and link responses to effective Drama teaching.

	30–85 mins
	MAIN ACTIVITY
	Teaching a Scene: What Would You Do?
	Put students into small groups and give each group one realistic classroom scenario. They plan how they would teach it, focusing on what pupils should learn, how the lesson would begin, practical strategies, teacher actions, classroom management, questioning, checking learning and why they have chosen that approach. Groups share. Use the feedback to identify what effective Drama teachers need to KNOW, DO, BE and CREATE.

	85–95 mins
	PLENARY
	Our Principles + Exit Reflection
	As a whole group, agree 6–8 principles of effective Drama teaching. Keep the principles to revisit after placement. Finish with the individual reflection: “One quality I want to strengthen in myself as a Drama teacher is...”

	95–100 mins
	HOME CHALLENGE
	Design a 40-Minute Drama Lesson
	Choose one of today’s teaching scenarios or activities and design a complete 40-minute Drama lesson from start to finish. Brief the expectations clearly and ask students to bring the lesson plan to the next session ready to explain their choices.



The lesson should feel like one continuous journey: provoke thinking → establish context → apply thinking → agree what matters → take it into planning.


Main Activity: Teaching a Scene – What Would You Do?
Each group receives one scenario. The aim is not simply to choose a Drama activity, but to justify the teaching decisions behind it.
Scenario 1 – Status and Power (Year 9)
A scene shows one character dominating another. The power relationship changes halfway through, but there is very little movement written into the scene.
How would you teach the scene so pupils understand and communicate the shift in status?
Think about:
• body language
• voice
• use of space
• rehearsal strategies
• questioning
• checking understanding
Scenario 2 – Family Conflict (Year 10 GCSE)
A tense argument takes place between a parent and child. Pupils can read the lines, but their performances are flat and sound as though they are simply saying the words.
How would you help pupils move from reading the text to communicating tension, relationship and subtext?
Think about:
• motivation
• subtext
• vocal choices
• physical choices
• modelling
• rehearsal
• feedback
Scenario 3 – The Nervous Monologue (Year 8)
A pupil stands still, looks at the floor, speaks quietly, rushes through the text and lacks confidence when performing.
How would you help the pupil develop confidence and communicate meaning?
Think about:
• scaffolding
• rehearsal in pairs/small groups
• vocal work
• physical work
• modelling
• feedback
• when to move towards a full performance


Main Activity: Teaching a Scene – Scenarios 4–6
Scenario 4 – Physical Theatre: Feeling Trapped (Year 9)
Pupils are creating a short physical theatre sequence showing a character feeling trapped. The class is enthusiastic, but practical work often becomes noisy and unfocused.
How would you structure the lesson so pupils remain creative but purposeful?
Think about:
• grouping
• timings
• use of space
• success criteria
• stopping signals
• modelling
• controlled noise
• calm chaos
Scenario 5 – Create an Advert (Year 10)
Pupils are asked to create a short dramatic advert for a product, campaign or idea. Their first ideas are obvious and repetitive, with little thought given to audience, message or performance style.
How would you teach the lesson so pupils create an engaging and original advert that communicates a clear message to an audience?
Think about:
• target audience
• purpose and message
• vocal and physical choices
• structure
• persuasion / humour
• characterisation
• staging
• rehearsal
• feedback
• performance
Scenario 6 – GCSE Set Text (Year 11)
Pupils understand what happens in a key scene but struggle to explain why characters behave as they do, how an actor might communicate meaning, how a director might stage the scene, or how design choices could support the meaning.
How would you teach the scene so pupils move from understanding the story to making informed acting, directing and design choices?
Think about:
• acting
• directing
• staging
• lighting
• sound
• set
• costume
• questioning
• practical exploration
• linking practice to written responses


Main Activity: Group Response
For your chosen scenario, answer the following:
1. What do you want pupils to learn?
2. What would you do first?
3. What practical strategies would you use?
4. What would you do as the teacher while pupils are working?
5. How would you know whether learning had taken place?
6. Why have you chosen to teach it that way?
The final question is the key one: students must justify the pedagogy, not simply name an activity.
Plenary: Our Principles of Effective Drama Teaching
Use the scenario feedback to agree what an effective Drama teacher needs to:
• KNOW – subject knowledge, curriculum and pupils
• DO – explain, model, question, organise, assess and adapt
• BE – calm, confident, reflective, inclusive and responsive
• CREATE – a safe, purposeful environment in which pupils can take creative risks
Agree 6–8 shared principles and keep them to revisit after placement.
Exit Reflection
“One quality I want to strengthen in myself as a Drama teacher is...”
Home Challenge – Design a 40-Minute Drama Lesson
Choose one of today’s teaching scenarios or activities and create a complete 40-minute Drama lesson plan from start to finish.
• Hook – How will you capture pupils’ attention and focus the lesson?
• Introduction – How will you establish the learning and explain what pupils need to know?
• Main activity – What will pupils actually do, and how will you structure, question, support and challenge them?
• Plenary – How will pupils reflect on, demonstrate or consolidate their learning?
• Include timings, organisation of the room, classroom-management strategies and how you will know learning has taken place.
• Bring the lesson plan to the next session ready to explain what you would teach, how you would teach it and why.
Lecturer Notes
Keep the lesson framed around the five-part structure: Hook, Introduction, Main Activity, Plenary and Home Challenge. The purpose is to help student teachers see that effective Drama lessons are deliberately structured, even when the practical activity appears fluid. Return frequently to controlled noise and calm chaos: the aim is not silence, but purposeful activity within clear routines, expectations and learning intentions.
Link to Session 3
Session 3 begins with the students’ 40-minute lesson plans and asks: How does Drama pedagogy help us refine these plans into purposeful learning?
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