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Introduction 
In this assignment, I will be critically reviewing how my placement school develops an aspect of their School Development Plan (SDP). The school will be referred to as School X throughout the assignment, to ensure confidentiality and anonymity is upkept (BERA, 2018) and to demonstrate that I am being an ethical researcher, upholding the expectations of the Athrofa Research Dispositions (Yr Athrofa, 2022). School X is a small, community school whereby 33% of pupils are eligible for Free School Meals (FSM), 61% of pupils have Additional Learning Needs (ALN), and 18% of pupils speak English as an Additional Language (EAL) (Estyn, 2017). 

There are four priorities in School X’s SDP, which all address different aspects of the school’s development. Priority one looks at mental and emotional wellbeing, priority two focuses the New Curriculum, priority three discusses the new Additional Learning Needs (ALN) bill and code, and finally, priority four focuses on improving leadership at all levels. I will be choosing to focus on an element of development within their second priority, “Improving standards of teaching and learning in line with the introduction of the New Curriculum,” (School X, 2021). The action point within this priority that I will be critically reviewing is, “Teachers to continue to plan towards the New Curriculum, considering pupil voice and the four purposes at the heart of their planning,” (School X, 2021). 

Literature Review
A school development plan is a live, easily accessible document which should outline a school’s main priorities, the measures they will take to raise standards, any resources that they will require to aid the development, including how they will be funded, and the outcomes and targets that they have proposed to achieve, both short-term and long-term (Welsh Government, 2014; Welsh Government, 2015; Department of Education, 2022). Welsh Government (2014) also state that the SDP should be informed by a school’s regular self-evaluation of their performance and contextual data. It is a requirement for every school in Wales to have an SDP which complies with the Education (SDP) (Wales) Regulations 2014 (Welsh Government, 2015). 

The process of creating the SDP is a cycle that begins with a clear vision that sets the context of the document (see appendix 1). After solidifying and sharing the vision, the first official stage of the cycle is to conduct the self-evaluation. This requires the school to reflect on their performance and identify “how well they are performing, areas of strength, what needs to be improved,” and “what actions to take to make those improvements” (Welsh
Government, 2014). This self-evaluation will be the basis for the development of the SDP and will allow the school to form targets and action points, which will then lead to the delivery of improved outcomes and experiences for pupils, if done effectively (Department of Education, 2022). 

The next stage of the cycle is strategic planning. This is where the SDP is constructed, ensuring that all stakeholders and school partners are involved, for example, the head teacher, school staff, learners, parents/carers, and other stakeholders (see appendix 2) will all be consulted by the governing body during this stage, promoting a sense of collaboration (Welsh Government, 2014; Department of Education, 2022). The governing body are also responsible for approving the school’s targets in the SDP’s priorities during this stage (Welsh Government, 2014). 

This is then followed by the third stage, whereby the action points and strategies are put into practice in school. All staff should have a detailed understanding of their responsibilities in the implementation of their SDP’s actions, the timeframe at which they are working against and the accountability each member of staff will have (Welsh Government, 2014). In School X’s SDP, they ensure accountability by marking staff members’ initials next to particular action points, to avoid confusion. 

The final stage of the cycle is to review the impact. Although the SDPs should be monitored regularly as they are live documents, they are also reviewed and revised formally at least annually (Welsh Government, 2014). In School X’s SDP, they use a colour coded system to monitor progress on the action points. ‘Low’ progress will be highlighted in red, ‘some’ progress will be highlighted in orange, and ‘good’ progress will be highlighted in green. Once the SDP has been formally reviewed and revised, the cycle will then begin again. 

The action point that I have chosen to focus on from School X’s SDP discusses the ongoing use of pupil voice and the four purposes at the heart of planning, in line with the implementation of the New Curriculum. It is crucial that School X ensures they are making progress within this action point, as it is an integral part of the teaching and learning that occurs in school (McCallum et al., 2000). The Curriculum for Wales 2022 (Welsh Government, 2020) states that the four purposes should be underpinning the school’s curriculum design, and they should be seen as an aspiration. Furthermore, learner voice should be central to the development of the school’s curriculum, especially when developing their vision to support learners in understanding the four purposes.
There are potential limitations to the implementation of pupil voice, as Noyes (2005) notes, for pupil voice to be successful, you must have people that are willing to listen. Often, there is greater success for pupil voice in schools where teachers are willing to accept critique and respond to it appropriately, an idea that Rudduck and Flutter (2004) also enforce. Furthermore, there is a level of trust needed to adopt a pupil voice approach to the curriculum, which may not be possible in circumstances where pupils do not value their education (Noyes, 2005). 

Estyn (2018) shares effective practice of a school that has maintained a culture and ethos that prioritises student voice in school improvement. The school launches pupil-led themes, whereby teachers plan immersion days for pupils, in which they are allocated time to reflect and plan for the direction of teaching and learning in the future, getting to decide the theme and build the context for learning. Each classroom has a pupils’ learning wall, where the children’s planning, skills and lesson ideas are displayed and highlighted daily (Estyn, 2018). 

Another example of effective practice is a school that spent a week discussing themes that they were intrigued by, and what they would like to be involved in their new curriculum. These ideas were then sorted into four groups, which would be used as the theme for each term. The pupils were then encouraged to contribute to conversations about the six Areas of Learning (AoLEs) and how they would integrate tasks and challenges from these, into the new themes. This has ensured a high level of engagement and self-motivation from students as they have played such large roles in the designing of their curriculum, the school has made their voices heard (Estyn, 2020). 

Developing an action point
School X (2021) have begun stage one of their SDP with a context section which states that staff, governors, parents, and pupils were all consulted and asked for input prior to writing the plan. Chang (2008) states that evaluations are usually carried out by insiders and outsiders, meaning that there will be contributions from people within the school, as well as other stakeholders that are not within the school. Schildkamp (2019) also states that balancing various stakeholders’ goals and visions is important to the culture, mission, and values of the school. The Department of Education (2021) does, however, only mention the involvement of key stakeholders and does not refer to outsiders as being part of the self-evaluation process. 

The first official stage of the SDP process is then approached also within the context section of School X’s (2021) SDP, where it is mentioned that the plan was created using the school’s comparative data and pupil outcomes, as part of the school’s self-evaluation procedures. Schildkamp (2019) states that data plays an important role in school development, arguing that making decisions without data is ineffective. Research by Lai et al. (2014) and Van Geel et al. (2016) has also shown that increased student learning and achievement have been linked to the use of data-based decision making. 

The next stage that School X have conducted (stage two) is their strategic planning. School X (2021) collected data through INSET days, questionnaires, and school council meetings, which are mainly informal ways of data collection (Schildkamp, 2019). They then analysed and used this data to identify their goals (priorities), ensuring that the Governing Body has approved them. Schildkamp (2019) displays a model of goal setting, which seems to be similar to the model that School X have used for their SDP (see appendix three). The SDP does not state how exactly they analysed this data, however, according to Schmoker (2003), the most important school development processes do not necessitate complex forms of data collection. Schildkamp (2019) also suggests that questions such as “how can the collected data be analysed and interpreted,” and “what does the data mean in relation to the goals?” are asked at this point in the model. 

Then finally, School X approached stage three (making improvements/action) whereby they implemented their action points. They have detailed how this was planned to be done in the SDP, which states that for this specific action point “Teachers to continue to plan towards the New Curriculum, considering pupil voice and the four purposes at the heart of their planning,” (School X, 2021), they planned to buy an annual subscription to an online platform called “Curriculum Maestro’. I can confirm that this action point was implemented successfully as I used this platform daily whilst on placement in the school and its implementation was very impactful and beneficial with regards to ensuring teachers are planning appropriately, taking the Curriculum for Wales 2022 into proper consideration, including the regular use of the Four Purposes (Power et al., 2020). 

School X is not very specific in their detailing of how they are conducting stage four, which is monitoring and reporting within the action point being discussed. They state that planning will be monitored by senior leaders and AoLE leads, which I can conclude has definitely occurred from my experience in placement. However, they do not state how often they will monitor this, actual names of staff responsible for monitoring, or the costs of their actions, all of which the Welsh Government (2014) state are crucial for SDPs, to avoid confusion and to ensure the document is clearly understood by all. 
Each action point within priority two has been rated using the Red, Amber, Green (RAG) rating, to measure the school’s progress. RAG rating is a common approach for schools when reviewing their progress, though schools should ensure they are rating the outcomes and success criteria, rather than the completion of actions, as otherwise it becomes a system whereby actions are rated as green only because they have been carried out not based on their impact on pupil outcomes (School Improvement Team, 2017).

School X have ensured they have introduced priority two with a clear rationale/evidence-base, explaining why they have identified this priority and the actions that stem from it. They have stated that they are constantly striving to transform their teaching from ‘good’ to ‘excellent’ and with the New Curriculum being introduced, they are always striving to develop pedagogy and innovation (School X, 2021). This is conducive to delivering an exciting curriculum underpinned by the Four Purposes and real-life experiences, while also developing literacy, numeracy, and digital competence, in line with the national priorities (Welsh Government, 2014). 

Reflection and Evaluation
When reviewing School X’s SDP process, I have been able to identify some strengths and weaknesses and make some recommendations for development. Firstly, within the context section of their SDP, School X does not mention any consultations with outsiders during their self-evaluation process, such as the examples shown in appendix two, supported by the Welsh Government (2017). This could be a potential drawback of their self-evaluation, as they could possibly be limiting their range of perspectives, and unintentionally incurring a bias. Gosling et al. (1998) states that without the outsiders’ perspectives, ‘self-enhancement bias’ can occur, which leads to inaccuracy of evaluation, and will ultimately lead to an SDP that will have limited impact. For their next cycle of school development, I would suggest that School X consults with other stakeholders to gain further insight (Chang, 2008; Schildkamp, 2019). 

A clear strength of School X’s SDP is their use of evidence-based decisions, especially within priority two where they address the introduction of the Curriculum for Wales 2022. Linking their rationale to the introduction of the Curriculum for Wales 2022 is beneficial, as evidence-based decision making has shown to lead to better outcomes due to being more well informed by the most current and relevant literature (US Department of Education, 2016).
School X does not detail how they measure and evaluated their actions in their SDP. As mentioned previously, this is something that all SDPs should include (Welsh Government, 2014). Assuming that School X has not included these details because they have not decided how they will address them, I have some recommendations to make. There is a toolkit offered by the Welsh Government (2015) which I believe could be helpful for the school to address and consider when deciding how they will monitor progress. The toolkit states that they could collect data from certain features of interventions they may have put into place (see appendix five). This will allow them to adjust their interventions accordingly as they will be able to properly assess their impact, based off actual data. I would also recommend that School X consults with the Education Endowment Foundation’s (EEF) (2013) DIY evaluation guide which clearly sets out how to prepare, implement and analyse interventions with reference to case studies to enhance their reasoning.

Furthermore, another weakness in School X’s SDP is their lack of engagement with their reviewing system, which in this case is RAG. The action point in discussion has been rated as a green once for the autumn term, however each term has two columns, and only one column has been rated. We are now in the summer term, so there should be at least four columns with ratings on them, suggesting that they are not keeping on top of monitoring (see appendix four). According to Moswela (2009), close monitoring is something that is seen as a key element to the success of a school development plan, so the lack of monitoring occurring in School X’s SDP is a potential weakness. I would recommend that School X sets aside time at the end of each half term to go through their SDP document and update their RAG ratings based on the data generated through their monitoring/evaluating system as suggested by the Welsh Government (2015) and the EEF (2013).

Conclusion
This assignment has critically reviewed School X’s SDP process and progress in implementing the action point “Teachers to continue to plan towards the New Curriculum, considering pupil voice and the four purposes at the heart of their planning,” within priority two. Prior to the completion of this assignment, I had not ever seen an SDP before, and certainly did not know what the process looked like for creating one. Therefore, I have learnt what is involved during each aspect of the SDP, such as the self-evaluation process, the strategic planning, and the monitoring and evaluating. I have also learnt that there are many more stakeholders involved in the SDP process than I previously thought, such as the outside stakeholders mentioned by Welsh Government (2017). I have learnt mostly what will be required of me as a teacher, when I am asked to engage with the SDP. I will ensure that I provide the necessary people with appropriate data of pupils in my class, with the aim that this leads to an accurate, honest, and evidence-based self-evaluation during the first instance of the SDP process. Finally, I will ensure that I stay on top of monitoring any action points that I am responsible for, conducive to implementing an effective and impactful SDP.
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Appendix 1 – School development cycle (Welsh Government, 2014). 
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Appendix 2 – other stakeholders (Welsh Government, 2017).
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Appendix 3 – Goal setting model (Schildkamp, 2019)
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Appendix 4 – School X (2021)
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Appendix 5 – Data collection (Welsh Government, 2015)


























Reference List

British Educational Research Association (BERA) (2018) Ethical guidelines for educational research. 4th edn. BERA. Available at: https://www.bera.ac.uk/researchers-resources/publications/ethical-guidelines-for-educational-research-2018 [Accessed 15 April 2022].

Chang, G., 2008. Strategic Planning in Education: Some Concepts and Methods. [online] International Institute for Educational Planning. Available at: <http://dr-ama.com/wp-content/uploads/2013/04/strategic-education.pdf> [Accessed 27 April 2022].

Department of Education, 2021. Guidance to Boards of Governors and Schools on School Development Planning. [online] Bangor: Department of Education. Available at: <https://www.education-ni.gov.uk/sites/default/files/publications/education/Guidance%20on%20School%20Development%20Planning%20for%202021-22.pdf> [Accessed 29 April 2022].

Department of Education, 2022. School Development Planning | Department of Education. [online] Education. Available at: <https://www.education-ni.gov.uk/articles/school-development-planning> [Accessed 28 April 2022].

Education Endowment Foundation, 2013. DIY Evaluation Guide | Durham University. [online] EEF. Available at: https://educationendowmentfoundation.org.uk/public/files/Evaluation_Guide/EEF_Evaluation_DIY_Evaluation_Guide.pdf [Accessed 3 May 2022]. 

Estyn, 2017. Inspection Report on Morriston Primary School. [online] Swansea: Estyn. Available at: <https://www.estyn.gov.wales/system/files/2020-08/Morriston%2520Primary%2520School.pdf> [Accessed 15 April 2022].

Estyn, 2018. Pupil voice shapes the curriculum | Estyn. [online] Estyn.gov.wales. Available at: <https://www.estyn.gov.wales/effective-practice/pupil-voice-shapes-curriculum> [Accessed 28 April 2022].

Estyn, 2020. Pupil voice plays an important part planning a creative and exciting curriculum | Estyn. [online] Estyn.gov.wales. Available at: <https://www.estyn.gov.wales/effective-practice/pupil-voice-plays-important-part-planning-creative-and-exciting-curriculum> [Accessed 28 April 2022].

Gosling, S., John, O., Craik, K. and Robins, R., 1998. Do people know how they behave? Self-reported act frequencies compared with on-line codings by observers. Journal of Personality and Social Psychology, [online] 74(5), pp.1337-1349. Available at: <https://psycnet.apa.org/record/1998-01923-019> [Accessed 3 May 2022].

Lai, M., Wilson, A., McNaughton, S. and Hsiao, S., 2014. Improving Achievement in Secondary Schools: Impact of a Literacy Project on Reading Comprehension and Secondary School Qualifications. Reading Research Quarterly, [online] 49(3), pp.305-334. Available at: <https://ila.onlinelibrary.wiley.com/doi/full/10.1002/rrq.73> [Accessed 29 April 2022].

McCallum, B., Hargreaves, E. and Gipps, C., 2000. Learning: the pupil's voice. Cambridge Journal of Education, [online] 30(2). Available at: <https://web-s-ebscohost-com.ezproxy.uwtsd.ac.uk/ehost/pdfviewer/pdfviewer?vid=0&sid=f6d65280-4582-4daa-bfef-f79dab4312a2%40redis> [Accessed 28 April 2022].

Moswela, B., 2009. The Budget and a Monitoring System: Key Determinants of the Success and Sustainability of School Development Planning. INTERNATIONAL JOURNAL OF EDUCATIONAL SCIENCES, [online] 01(01). Available at: <https://www.tandfonline.com/doi/abs/10.1080/09751122.2009.11889970> [Accessed 3 May 2022].

Noyes, A., 2005. Pupil voice: purpose, power and the possibilities for democratic schooling. British Educational Research Journal, [online] 31(4), pp.533-540. Available at: <https://web-p-ebscohost-com.ezproxy.uwtsd.ac.uk/ehost/pdfviewer/pdfviewer?vid=0&sid=caffe933-d668-468f-aeb5-7a68c96b81d8%40redis> [Accessed 28 April 2022].

Power, S., Newton, N. and Taylor, C., 2020. ‘Successful futures’ for all in Wales? The challenges of curriculum reform for addressing educational inequalities. The Curriculum Journal, [online] 31(2), pp.317-333. Available at: <https://web-s-ebscohost-com.ezproxy.uwtsd.ac.uk/ehost/pdfviewer/pdfviewer?vid=0&sid=c79dbabc-169a-4342-be5a-13a25ec8ee71%40redis> [Accessed 26 April 2022].

Rudduck, J. and Flutter, J., 2004. How to improve your school. London: Continuum.

Schildkamp, K., 2019. Data-based decision-making for school improvement: Research insights and gaps. Educational Research, [online] 61(3), pp.257-273. Available at: <https://www.tandfonline.com/doi/full/10.1080/00131881.2019.1625716> [Accessed 28 April 2022].

Schmoker, M., 2003. First Things First: Demystifying Data Analysis. Educational Leadership, [online] 60(5), pp.22-24. Available at: <https://web-s-ebscohost-com.ezproxy.uwtsd.ac.uk/ehost/pdfviewer/pdfviewer?vid=0&sid=c14102bc-a3bb-4a5e-97db-bda1b7056505%40redis> [Accessed 29 April 2022].

School Improvement Team, 2017. EFFECTIVE SCHOOL IMPROVEMENT PLAN. [Blog] One Education: Putting Children First, Available at: <https://www.oneeducation.co.uk/news-blog/effective-school-improvement-plan> [Accessed 29 April 2022].

[School X] (2021) [School X] Development Plan 2021-24. Swansea: [School X]

US Department of Education, 2016. Evidence-Based Practices in School Improvement. [online] AEM Corporation. Available at: <https://www2.ed.gov/about/offices/list/oese/oss/technicalassistance/evidencebasedpracticesschl.pdf> [Accessed 29 April 2022].

Van Geel, M., Keuning, T., Visscher, A. and Fox, J., 2016. Assessing the Effects of a School-Wide Data-Based Decision-Making Intervention on Student Achievement Growth in Primary Schools. American Educational Research Journal, [online] 53(2), pp.360-394. Available at: <https://journals.sagepub.com/doi/full/10.3102/0002831216637346> [Accessed 29 April 2022].

Welsh Government, 2014. School Development Plans. [online] Wales: Welsh Government. Available at: <https://gov.wales/sites/default/files/publications/2018-03/school-development-plans.pdf> [Accessed 28 April 2022].

Welsh Government, 2015. Theme 1: Leadership for a self-improving system. [online] Cardiff: Welsh Government. Available at: <https://gov.wales/sites/default/files/publications/2018-12/theme-1-leadership-for-a-self-improving-system-resources-1-7.pdf> [Accessed 29 April 2022].

Welsh Government, 2017. Schools in Wales as learning organisations. [online] Wales: Welsh Government. Available at: <https://hwb.gov.wales/api/storage/f87e720f-8568-4a60-9383-55e20b9a1bb7/schools-in-wales-as-learning-organisations.pdf> [Accessed 28 April 2022].

Welsh Government, 2020. Curriculum for Wales 2022. [online] Cardiff: Welsh Government. Available at: <https://hwb.gov.wales/storage/b44ad45b-ff78-430a-9423-36feb86aaf7e/curriculum-for-wales-guidance.pdf> [Accessed 28 April 2022].

Yr Athrofa, 2022. Module Handbook. [online]. Available at: https://moodle.uwtsd.ac.uk/course/view.php?id=8518 



2

image5.png
The na | WG35¢ |"’= CCE.Li | The im | First Tt | W Thema ||Zf"j;| untitled | W Improv | update |u Full art | W Thema | School ther X curricu “  Puttinc | e Cite Tk | + v

& Cc 0 @ gov.wales/sites/default/files/publications/2018-12/theme-1-leadership-for-a-self-improving-system-resources-1-7.pdf h Y B » = (‘@

theme-1-leadership-for-a-self-improving-system-resources-1-7.pdf

Theme 1: Resource 6 — Evaluation

This resource contains the following.

e Evaluation.

Evaluation

Evaluation helps schools to continually learn and improve, adjusting their interventions
according to what is or is not demonstrably working for their learners within their own
school context.

This toolkit prompts schools to evaluate the engagement activities that they put in place
in order to assess whether they are having the desired impact.

Data collection and monitoring could include the following features of interventions?.
Children’s attainment and learning related outcomes.
Children’s behavioural and well-being outcomes.
Parents'/carers’ demographic profile.
Parental attitudes to education and parental attendance.
Barriers to parental engagement.

The Education Endowment Foundation DIY Evaluation Guide
www.educationendowmentfoundation.org.uk/evaluation/diy-evaluation-guide is a resource for
teachers and schools which introduces the key principles of educational evaluation and
provides practical advice on designing and carrying out small-scale evaluations in schools.

It provides straightforward advice on how to complete the eight steps necessary for a DIY
evaluation.

1. Frame your evaluation This is the question that your evaluation will set out to answer.
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Figure 1: School development planning cycle
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