Appendix 1

Observation
	Teaching
	


	Observing
	


	Lesson Focus
	


	Any factors?
	




Pupil descriptions
1 – 
2 – 
3 – 

Introduction
	Observations
	Child 1
	Child 2
	Child 3
	Additional Comments

	Are they confident when starting?
	

	
	
	



	Do they start straight away?
	

	
	
	



	Do they feel that understand the activity?
	

	
	
	



	Can they explain the success criteria/the task?
	
	
	
	



Mini Plenary
	Observations
	Child 1
	Child 2
	Child 3
	Additional Comments

	Did they need extra support?
	
	
	
	



	Could they verbally explain how to meet success criteria?
	
	
	
	

	Are they confident after a recap?
	
	
	
	


	How did they respond to the mini-plenary?
	
	
	
	





End of lesson
	Observations
	Child 1
	Child 2
	Child 3
	Additional Comments

	Did they meet all of the success criteria?
	
	
	
	



	Can they explain what they have done in the activity?
	
	
	
	

	Was there an improvement in work after the mini plenary?
	
	
	
	

	Are they confident that they have met the success criteria?
	
	
	
	




Appendix 2

Interview Questions

Did you understand what the success criteria was for?

Did you know what you had to do at the start of the activity?

Can you explain what you did?

What did you think about having success criteria to help you?

When did you think it was most helpful to have the success criteria?

What did you think about going over the activity in the middle?

Do you think it was useful to go over the success criteria in the middle of the activity? 
Why?

How did you feel about stopping in the middle?

Do you think your work would have been the same at the end, without having a reminder? Why?



Appendix 3

Reflection Model 
	Description
What happened?
When and where did it happen?
Who was there?
What did you do?


	

	Feelings
What did you feel before the situation?
What did you feel during the situation?
What did you feel after the situation?
What did the pupils feel before?
What did the pupils feel during?
What did the pupils feel after?

	

	Evaluation
What went well?
What didn’t go so well?


	

	Analysis
Why did things go well?
Why didn’t things go well?
What sense can I make of this?
Does this link to any literature?

	

	Conclusion
What did I learn?
What could I have done differently?
What skills would help me improve?

	

	Action Plan
What would I change next time?
How will it improve my teaching practice?
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Appendix 6

Reflection Model
	Description
What happened?
When and where did it happen?
Who was there?
What did you do?


	· The lesson focus was Welsh commands. There was a whole class introduction which included drilling and flash cards. For the focused task pupils had to record 3 commands by drawing an image and writing the corresponding command in Welsh.
· The lesson took place in the Year 1 classroom during session 2.
· The group was made up of 6 pupils, 2 girls and 4 boys. The group was selected on a spread of prior attainment. I led the focused task. 
· There was a whole class introduction. The 6 selected pupils were then called to a table to complete the focused task. I recapped the success criteria before pupils started the task. Midway through the task I stopped them working and recapped the success criteria. Once pupils had finished the work I went through the success criteria and supported them in their self-assessment against the success criteria. 

	Feelings
What did you feel before the situation?
What did you feel during the situation?
What did you feel after the situation?
What did the pupils feel before?
What did the pupils feel during?
What did the pupils feel after?

	· Beforehand, I felt unsure of whether pupils would be able to meet the success criteria and whether they would require a mini-plenary or further support. As it was a new topic I was apprehensive in regard to how they would engage with the task.
· During the situation I felt confident that the pupils understood the task and they were able to engage in the work. 
· After the situation I felt pleased that the pupils were able to complete the task and meet the success criteria. I was happy that despite it being a new topic they still assessed themselves as partially or completely confident.
· Before the task the pupils felt confused as they did not know the commands in Welsh and were stuck on identifying the spellings. They felt confident before starting the task on how to complete it.
· During the task the pupils were confident on how to meet the success criteria but continued to struggle with spellings.
· Afterwards, pupils were either partially or completely confident that they had met the success criteria. When uncertain it was in relation to pronunciation and recognising the written words in a word bank. 

	Evaluation
What went well?
What didn’t go so well?




	· The pupils understood the task and how to complete it. They were able to engage in the work. Pupils responded to questioning and asked for further support when needed. Pupils felt they either partially or completely met the success criteria and could verbally explain the task alongside producing work. 
· The pupils struggled to understand the terminology ‘success criteria’ when it was used, despite being responsive when it was explained. This meant they sometimes struggled to answer some questions during the interview and required explanations of terminology. 

	Analysis
Why did things go well?
Why didn’t things go well?
What sense can I make of this?
Does this link to any literature?


	· The pupils listened during the introduction and retained the information, utilising this to support them in meeting the success criteria. They appeared confident in asking questions when they were unsure, meaning the mini-plenary could tackle any areas of confusing and help the pupils complete the work. 
· The pupils were unsure of the terminology which distracted their focus. As they were confused they struggled to stay on task when it came to the interview questions. 
· Pupils were confident when child-friendly language was used and were able to answer questions during the task. However, when the same question was reworded using the terminology ‘success criteria’, this threw the pupils as they didn’t understand. Therefore, this suggests the way questions are worded to pupils is important in ensuring they are able to answer them.

	Conclusion
What did I learn?
What could I have done differently?
What skills would help me improve?




	· The wording of questions is important in making them accessible to the children. They require modelling and examples when questioned at this age as they struggled to think independently and generate their own thoughts and ideas completely unprompted. 
· If conducting things differently I would ensure the questions were worded using terminology the pupils are familiar with to avoid anxiety or uncertainty in how to answer. 
· Questioning strategies could help to support the pupils in answering more independently without requiring further prompting or modelling.  

	Action Plan
What would I change next time?
How will it improve my teaching practice?


	· Next time, I would change the way I questioned the pupils. I would make the questions throughout the mini-plenary and interview more similar to ensure pupils understand how to answer. I would provide questions which allow the pupils to answer more independently using language they are familiar with.
· This will improve my teaching practice in relation to my questioning skills. This will allow me to better support the learners, assessing their understanding and providing further input to help them meet the success criteria. 
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Appendix 9

Reflection Model 
	Description
What happened?
When and where did it happen?
Who was there?
What did you do?


	6 reception children in focus group chosen based on 2 LA, 2 MA and 2 HA.
The activity was outside and took place after lunch.
Maths activity putting numbers in order and then creating their own number line.


	Feelings
What did you feel before the situation?
What did you feel during the situation?
What did you feel after the situation?
What did the pupils feel before?
What did the pupils feel during?
What did the pupils feel after?

	Before the activity I was unsure how the children would react to having a mini-plenary and success criteria to follow as they are not used to this in their lessons.
During the activity I felt confident that the children understood the task, even before the mini plenary.
After I felt that the children had mostly understood the activity and had completed it well. 
The pupils were confident at the beginning of the task and seemed to know what to do to complete it.
During the activity most of the pupils were engaged and working well to complete the activity.
After the activity most of the children had completed the task well and were confident that they had done so correctly.

	Evaluation
What went well?
What didn’t go so well?




	Most of the pupils understood the task and how to successfully complete it.
They responded to the activity well and worked together to complete it.
One child did not engage during the task, even after the mini-plenary where the success criteria had been explained again.  Even with additional support this child was not engaged.
Pupils struggled to understand the idea of ‘success criteria’ during questioning.

	Analysis
Why did things go well?
Why didn’t things go well?
What sense can I make of this?
Does this link to any literature?


	The children listened well to the instructions and were able to work collaboratively to complete their number lines.  
The children were unsure of the terminology.  They are also not used to normally using success criteria/mini-plenary so this may have caused some confusion and been a strange addition to the activity.
Pupils were confident with explaining and understanding when child friendly language was used during questioning.  This suggests that the way that questions are worded has a big influence on the way that children are able to answer questions.

	Conclusion
What did I learn?
What could I have done differently?
What skills would help me improve?




	I learnt that it is important to make sure that questions are easily understood by the children, and that children tend to need much more modelling and examples of answers at this age as children sometimes struggled to provide answers as they didn’t understand the wording.
Ensured that the questions were prepared with the children in mind and so making sure they were accessible to the children.  
Questioning strategies could have helped me to improve to allow me to support the children in answering more independently. 

	Action Plan
What would I change next time?
How will it improve my teaching practice?


	Next time, I would try to plan an activity which the children were maybe not as familiar/confident with to begin with, eg. Introduce something new.  I think that this would help me to better see how the mini-plenary had an impact as they wouldn’t have as much prior knowledge of the focus.
I think that this will improve my practise by allowing me to focus on the type of questions that I ask and the way that I ask them, making sure the children can understand them.
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