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Critically evaluate your creativity and enterprise dispositions in terms of the Entrecomp framework and how you might develop these to the next level and demonstrate progression.

From the view of Ken Robinson (2006) ‘creativity is the process of having original ideas that have value.’ Many theorists and educators are adopting more creative methods within their teaching styles and approaches, including Graham Donaldson who in his successful futures report (Welsh Government, 2015) stressed the need for creative teaching as a way of delivering the curriculum. Within the school setting two types of creativity can be seen; teaching creatively and teaching for creativity. Teaching creatively centres on the teaching professional and how content can be delivered to learners in a creative and innovative way, making the most of the resources to hand and how they could best be used to enhance learning. Whereas teaching for creativity looks at enhancing creativity within learners that can develop their ‘creative thinking or behaviour’ (Cox, 2017).
Some of the ideas seen in creativity can also be seen within enterprise, where students are furnished with the enhanced capabilities to create ideas and isolate the skills needed to carry out their ideas. Rather than entrepreneurship which is the additional knowledge and language needed to apply the generation of ideas to a business concept. Making enterprise skills suitable for application in an education setting. Allowing children to create many ideas for use across the curriculum this will allow them to get more out of their education; as they will be able to push themselves further as their thinking would be more diverse, unique and imaginative. 
There are several pedagogies of teaching, and these can be seen to help develop as well as hinder creative and enterprise skills. A child leading teaching approach, referred to as pedagogy, can be said to inhibit creative and enterprise skills as teachers lead pupils in their learning. Meaning that the contribution of the learners is low which reduces the amount of creativity and chances that learners gets to produce ideas. Knowles (1968 as cited by Learning Theories, 2017) proposed the teaching theory of andragogy, that is mainly concentrated on adult learning, however as both the teacher and learner are central to the learning it allows for creative and enterprise skills to be utilised more. The pedagogy of heutagogy concentrates on the learner leading there own learning which helps develop the creativity as ideas can be cultivated (INSIDE PIDP, 2015).
Donaldson (2015), highlighted purposes to be addressed in the Welsh curriculum one of which concentrated on the need to give children the skills and attitudes they need to become lifelong learners. Creative and enterprise skills are needed more and more in today’s world, because of these learners should be given an experience by teaching professionals in school to extend this skill base. By using the Entrecomp framework the creativity and enterprise dispositions within learners will be enhanced ensuring they are ready for their future lives. External forces affecting the curriculum call for more emphasis on improved creative and problem-solving skills, and in extension enterprising skills to enable learners to generate the ideas they need to solve problems. However, these skills must be taught alongside traditional curriculum subject areas rather than instead of. 
Teaching professionals should be creative within their teaching methods as Bloomfield (2000:1) states that creativity within learning is an ‘entitlement of every child’.  By fulfilling this entitlement that every child has access to creativity within education which enables enterprising learning ensures that children are engaged and motivated in their education and have a natural want and desire to learn and take the next steps to progress their learning. As a part of progressing their learning to allow pupils to reach their full potential children children’s enterprising skills to promote creativity within idea generation Craft (2000) introduced the concept of ‘possibility thinking’ allowing children to solve problems using creative answers as unique and differing solutions. Showing that creative and enterprising skills should be developed within a professional’s teaching to allow them to equip learners with these skills. 
There are many benefits of teaching in a creative manner; one being that the learner’s well-being improves. This is due to the atmosphere which is needed to foster creativity within thinking needing to be safe, secure and supportive (Cremin et al., 2009; Tomson et al., 2012). With improved well-being and an inviting classroom environment, children would see school as a place they would want to be. However, ensuring that creative and enterprising skills are included within lesson planning may mean that teaching professionals must take more time when creating lesson plans to ensure they have these skills in lessons alongside the curriculum skills and frameworks that must also be included within lessons. This will add extra pressures into a profession that already has many time-consuming areas alongside the teaching of pupils. This could mean that either professionals don’t have time to include them in lessons or they are included but not carried out to an extent where they become meaningful to pupils learning. 
Enterprising skills can be found in the Entrecomp framework (Bacigalupo et al, 2016), the framework itself looks at entrepreneurial skills and how they can be developed in European citizens and organisations. This is because of the growing awareness for the need for entrepreneurial skills and attitudes to help develop mind-sets and principles that benefit many. Even though entrepreneurial skills are widely mentioned throughout the framework it can be used in an education to help develop creative and enterprise skills through taking some of the key ideas and applying them in a different way within the classroom.  The framework looks at competency areas that can be developed; there are three main competency areas and fifteen competences that are seen amongst these areas. The three areas looking at actioning, resources and ideas and opportunities. For each competence there are differing levels of proficiencies from foundation, intermediate to advanced. This can allow professionals to improve their capabilities in the areas and can be used to improve planning as certain areas can be taken and changed to help progress the skills in that area through adaptations to the way subjects are taught. 
As previously mentioned the Entrecomp framework has fifteen competencies split into three areas, some of which are going to be looked at in closer detail:
Creativity is a competency within the ‘ideas and opportunities’ element of the framework. One definition of creativity has already been highlighted, however there are many varying forms of this definition but they all have common factors. Imagination (Hopwood, 2017) is said to be part of creativity as it is the creation of something not seen before. Leading on from this, creativity can be said to be originality as something unique from everybody else. Productivity can also be said to be part of creativity, and the process of creating a broad range of ideas. Following from this problem solving is part of creativity as Craft (2000) suggests as there is more then one way to solve problems a creativity can help generate those different methods. However, the number of ideas generated isn’t of importance but whether the outcome is of value and worth (Hopwood, 2017). Adobe (2012 as cited by Cox, 2017) showed that ‘1 in 4 people believe they are living up to their own creative potential’. By using the Entrecomp framework the level of proficiency in creativity can be assessed and next steps realised to enable people to reach their full creative potential. Grigg (2015) came up with his own model of what he thought made a creative person. Within the model there are nine areas to a creative person, they are; look at problems from different viewpoints, use intuition and follow their hunches, have zest, colour and energy, make connections, ask questions and explore, take risks, perseverance, play with ideas and try to visualise. According to Grigg’s model of creativity the author can be said to be a creative person. Evidence for this can be found in assessments whilst on professional practice highlighting the authors ability to make connections as a teacher within the children’s learning as the author was able to see what the children had learnt previously or what they already knew and identify where they then needed to go to progress their learning. In addition to this the author could be seen to look at problems from a different viewpoint as when logistical issues arose whilst on placements with spaces or number of staff the author was able to think around these problems and quickly make slight changes to the lesson, an example of this is when a space planned for the learning became unavailable to use so the author slightly changed the lesson so that it was suitable to take place in the outdoor learning area. Against the Entrecomp framework the authors creativity proficiency would measure at an intermediate level. This is evidenced within the authors own reflections upon practice as they can actively search for differing ways of presenting, teaching and gaging the pupils understanding of the learning. However, as a progression step the author could actively search for solutions that add value rather than solely being another way of getting information across. This in turn, will have a positive effect on learning as learners will have added value to their learning. 
Secondly, Bacigalupo et al. (2016) identified planning and management in the ‘into action’ area of the framework. In accordance with the Entrecomp framework this comprises of prioritising, organising and following up; and can be done by setting goals of differing time lengths, realising the importance of what needs to be done and actioning appropriately and in accordance with standing and to be able to adapt to change. In the authors experience on professional teaching practice they can set short-term goals to reach a pre-decided long-term goal. As previously mentioned, the author feels that they are able to adapt and change their planning with other possibilities considered during the planning process. On practice the author attended staff meetings where the plans for the next week were discussed. From this the author could create action plans of what needed to be done, prioritise them in terms of importance. ‘I can identify different types of data that that are necessary for monitoring progress’ is a section within planning and management. The writer used this on teaching practice as a way of measuring their own progress and as a result being able to see where was next needed to go. The data used on practice by the author was a mixture of self-reflection, discussion with another adult within the classroom and assessment of the children’s learning through either observation or evidence in their books. In accumulation, this data can be used as a way of both directly and indirectly assessing the authors progression as both themselves and others can discuss the progress and indirectly through children’s work as if their understanding is increasing then techniques and practices shown by the writer must have also improved. As a teaching professional I must be able to adapt my plans based on the needs of the team. On the authors last teaching placement, they had to plan for seven adults overseeing fifty children, this enabled the writer to be flexible within their planning, see where certain team members needed to be and plan accordingly. As a route of progression, the author can work on setting basic milestones and observation indicators as a way of monitoring progression. 
Linking to the role of additional adults within the classroom, working with others was a competence identified in the framework. Within a physical education lesson on professional practice the writer able to combine contributions from several sources to create a lesson with value. The author took the previous lesson that was given by another teacher and the possible ideas from a second teacher to create a lesson that would be beneficial to the learners in the class. In the future the writer would listen to the learners more before the lesson to give them more ownership over the lesson as highlighted in the listening actively strand of the framework. Alongside this the writer will look at progressing establishing relationships with the professionals within the classroom setting to get support on ideas within the classroom, that with their support can be put into place and turned into actions.  
Finally, in the resources area of the framework point one looks at self-awareness and self-efficacy. In the first two strands of the self-awareness and self-efficacy competence reflection on needs is highlighted along with being able to judge one’s strengths and weaknesses. The author has been able to fulfil these strands though the completion of the assisted reflective conclusions model at the end of each day of placement. Where a description of feelings, understanding, evaluation and conclusion is drawn as a way of highlighting strengths and areas for improvement. Following this the framework states; ‘I believe I can influence people and situations for the better’ (Bacigalupo et al, 2016). From mentor comments on the second professional practice placement the author has been told that they have a calm presence in the class which can calm the pupils down and create a safe and relaxed atmosphere. However, using the authors voice they can also influence situations when they begin to get loud and boisterous. As a note for progression using the framework, the author should work on translating goals they want to reach to others so that they can aid in gaining those goals. 
In conclusion, a creative and enterprising disposition should be an integral part of todays education. If teachers have creative and enterprising dispositions these can be taught to the learners ensuring that they can become lifelong learners as highlighted by Donaldson (2015) and help create a brighter more prosperous future for Wales as suggested by the Well-being of Future Generation (Wales) Act (Welsh Government, 2015). 
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