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[bookmark: _Toc506548470]Part 1: Analysis of the Curriculum in Carmarthen Business School
The Teaching Practise element of this course took place in Carmarthen Business School which is based in the University of Wales Trinity Saint David (UWTSD). As a starting point to this analysis, UWTSD declare that their vision and mission is to transform lives whilst putting the learner as the central element to the university (UWTSD, 2018). This is indeed an amiable vision which echoes elements of the Process Model of curriculum, encouraging learners to have an influence on the nature of activities undertaken (Stenhouse, 1975) (Neary, 2002). Although this vision is a welcome foresight into the culture bestowed upon students at UWTSD, it is in nature a broad university wide ambition. Carmarthen Business School’s curriculum must fit in line with the vision of the university however, it is important to analyse their own individual curriculum.
The definition and meaning behind the word ‘Curriculum’ is one which is often misconstrued as being a set of guidelines and scheme of work for educational facilities to follow. However, Pollard and Triggs (1997) argue that to understand curriculum we must consider four conceptions of curriculum (supported by Horn, 2002); The official curriculum (a definition which is familiar to many), The hidden curriculum, The observed curriculum and the curriculum as experienced. By analysis of all of these elements, an image of the curriculum can be created.
CBS formalise their curriculum in the form of the Programme Document, which encompasses all the undergraduate degree programmes for the Faculty of Business. All of this teaching practice was conducted on the BA Business and Management programme and so this will be the element under scrutiny. 
At first glance, the curriculum offers a deep level of consideration for learner environment. The overall design of the curriculum offers a clear vision of objectives for the learners, which cover a wide portfolio. As an example, the Curriculum mentions a definitive the participative approach to teaching strategies. The curriculum declares that it offers a level of flexibility within both the design and delivery which is centred around a transformational learning approach which, according to the programme document, is one which new students will benefit from. Transformational learning as an approach is one which is praised by some within adult learning (Merriam, 2011) and is often perceived as the catalyst for a learner’s self-actualisation (Pixel, 2015). It is evident through analysis of this curriculum that self-actualisation is one of the desired objectives of the programme and one which does emerge throughout the curriculum. This step towards a transformational approach could suggest that the curriculum familiarises itself with the Process Model. The Process model of curriculum is believed to be focussed around the role of the teacher, Student centred activities and the conditions where learning takes place, a theory supported by Stenhoue (1975) and Elliott and Norris (2012). CBS’s curriculum pays attention to the role of the teacher as a facilitator and discusses the learning strategy as collaborative where the students learn from one another through development of a shared creation of knowledge. The learning atmosphere and experience could be, however, more open to criticism as they aren’t discussed within the curriculum in as much detail. The Process Model pays attention to a more individualised atmosphere and operates around the assumption that learners have unique responses to various learning experiences. However, it is also argued that the Process Model of curriculum and the environment that it succeeds within is that of communication, critical thinking and listening (Glatthorn et al, 2015). This being the case, CBS’ curriculum fosters this guidance throughout by designing the programme to support and enhance critical thinking and applying a variety of communicative techniques. 
Through analysis, and as discussed earlier, CBS appear to be adopting a more ‘Process’ driven Model within their curriculum. This model in itself acquires its own advantages and criticisms which will undoubtedly have an impact. The nature of process curriculum indicates that the content of the curriculum plays a smaller role than the learning activities and by putting such emphasis on these activities, learners will achieve the curriculum objectives (Neary, 2002). The very nature then of this advantage provokes a disadvantage where appropriate consideration for content may be neglected and could be viewed as insufficient, particularly within higher education. This theoretical argument, however, can be ignored when considering CBS as primary research and first-hand experience of the curriculum being taught here provide enough evidence of appropriate content. It is also suggested that there is often difficulty in applying the Process Model in certain areas. This may be the case for other Faculties or indeed Universities, however, CBS has been given high level support to conduct all of its programmes and modules through participative and transformational learning and so this clearly doesn’t pose a problem. Interestingly, Srivastava (2005) argues that assessment becomes more difficult in a Process driven curriculum as a less ‘formal’ approach is taken, and so strict guidelines cannot be outlined. CBS, through analysis of their assessment strategies within the Curriculum, show that there is a set of clear guidelines and criteria for assessment when considering Summative assessment. However, Formative assessment within the CBS curriculum falls to the teacher to include regular assessments throughout the modules which requires an element of trust.   Another advantage of using the Process Model for the curriculum is the emphasis it has on the set of life skills this curriculum offers. It is clear within CBS’ curriculum that the skills that learners adopt or are encouraged to develop within the curriculum activities are important and identify as important life skills. These include Communicative skills, Collaboration etc. 
Upon consideration of the curriculum within CBS, Praxi’s view of the curriculum also resonates. Praxi’s view requires two dimensions within the curriculum- theory and practise (Scales and Kelly, 2012). This theory emphasises that one is not valid without the other and that a curriculum considers several factors which include; the learners lived experiences, preplanning of the content of the curriculum and is based on reflection. This identifies itself within CBS’ curriculum as consideration is given to all of these aspects. 
Analysis of the curriculum in CBS offers an insight into the school’s aims and objectives whilst giving a flavour of how all elements of the curriculum is set out to be delivered to the students. It is clear that although criticisms exist for the various models of curriculum, CBS have created and designed a curriculum that takes into consideration all aspects of the curriculum and not just the official curriculum. Having both taught and observed this curriculum in action, it is an advantage to be able to offer primary experience of the curriculum. It is fair to say that the curriculum is delivered in the most part in the way in which it has been designed. However, the teaching strategies designed to complement the curriculum are delivered to varying degrees dependant on several factors including; Module subject, Teaching style etc.  In the most part, although this curriculum is a relatively new curriculum (designed and first delivered in Academic year 2017-2018) itis clear that it offers an exciting opportunity to learners to expand their mind-set and develop their skills whilst achieving the relevant qualification. The success of this curriculum is most likely to be tangible in three years’ time when the its first learners have completed the programme although early indicators are promising.

[bookmark: _Toc506548471]Part 2: Rationale for Sustainability Leadership
[bookmark: _Toc506548472]2.1 Course Description
This ten-week programme/module is designed to provoke thought around Sustainability Leadership. Sitting within the Business and Management Undergraduate Degree Programme within Carmarthen Business School (UWTSD), this module echoes the underlying theme of sustainability which the school infuses throughout their modules. Due to the high level of critique and analytical thinking required, the module is best suited to Level 6 students within the Undergraduate Degree Programme. Its design is to encourage students to explore and critique the traditional leadership values against the emerging contemporary influences of Sustainability Leadership. Throughout this journey, learners will engage in a variety of activities provoking perceptive thinking of how leaders should act. Learners will be encouraged to question traditional leadership and gain a deeper understanding of how sustainability leadership impacts business and its influences on sustainability in a broader spectrum. It is empirical that the overall design of the course combines a variety of teaching strategies encompassing participative learning (DiSalvo et al, 2017) as these go a long way to incite innovative thinking. The move to Sustainability Leadership, albeit a contemporary migration, is one which business is recognising as fundamental moving forward (Dyer and Dyer, 2017). The relevance and importance, then, of this programme within the Undergraduate Degree is profound and with regular adaptations to include current issues and developments, will continue to remain relevant in future years.
[bookmark: _Toc506548473]2.2 Target Audience
The target audience for this programme will be Level 6 Business and Management students based in UWTSD Carmarthen Business School. Although this programme can be delivered within any business school, the nature and underlying theme of sustainability throughout the programme has been specifically designed for Carmarthen Business School who deliver all programmes with a sustainability driven ethos. Level 6 students will have already studied Business Management for two years with sustainability weaved throughout, therefore, Sustainability Leadership would also assist in consolidating their understanding of the potential impact that future leaders can have. 
This programme is designed to give learners vital skills and attributes to take into their careers following graduation from the degree. Leaners will gain insight into what it takes to become a sustainable leader and what activities such leadership promote/requires. Sustainability within business is a factor progressively viewed as essential by employers (Ahmed Umar et al, 2015) and recognition is now given for students who have studied within this field. Many of the graduates of the Business and Management degree will inevitably become leaders in business and so will find Sustainability Leadership useful to identify what leader they want to be through self-reflection and evaluation. This fits in well with the QAA Framework for the education for sustainable development which insists that Higher Education must equip graduates with the knowledge and skills to meet the changing demands of the environment (QAA, 2014).
[bookmark: _Toc506548474]2.3 Learning Objectives
The Learning Objectives for this Programme are aligned with the QAA standards as identified later in this document. The Learning Objectives are outlined as follows:
[bookmark: _Toc506548475]2.3.1: LO1
Students should be able to recognise and evaluate what Sustainability Leadership is and why it’s relevant in today’s environment.
[bookmark: _Toc506548476]2.3.2: LO2
Students will be equipped with the tools and knowledge to take Sustainability Leadership out into the world of work following graduation from the Undergraduate Degree.
[bookmark: _Toc506548477]2.3.3: LO3
Critique various leadership approaches in relation TO Sustainability and assess their development through the Honey Bee and Locust Approach.
[bookmark: _Toc506548478]2.3.4: LO4
Discuss and evaluate what makes a sustainable leader whilst critically analysing what traits are required.
[bookmark: _Toc506548479]2.3.5: LO5
Create a proforma ranking a leader within sustainability leadership framework.
[bookmark: _Toc506548480]2.3.6: LO6
Understand how sustainability leadership may evolve and develop within an organisations CSR policy whilst analysing and evaluating CSR policies from any given organisation.
[bookmark: _Toc506548481]2.3.7: LO7
Create a working CSR template.
[bookmark: _Toc506548482]2.3.8: LO8
Consider the challenges faced for Sustainability Leadership and evaluate ways of overcoming these obstacles.
[bookmark: _Toc506548483]2.3.9: LO9
Critique what the shift to sustainability leadership looks like and understand the variety of reasons and causes for the shift.
[bookmark: _Toc506548484]2.3.10 LO10
Understand and discuss the notion of Best Practice to Next Practice.
[bookmark: _Toc506548485]2.3.11: LO11
Develop life skills such as reflective practices and self-evaluation and how to apply these.
[bookmark: _Toc506548486]2.4 Alignment with QAA
This programme has been designed to align with the Business and Management Subject Benchmark (QAA, 2015), The Education for Sustainable Development (QAA, 2014) and the UK Quality Code for Higher Education (Level Descriptors) Framework (QAA, 2014). Please see Appendices for the cross-reference of these frameworks.
[bookmark: _Toc506548487]2.5 Cross-Cutting Themes
Due to the nature of the programme there are a number of Cross-cutting themes that emerge throughout the ten-week structure which also align with the Education for Sustainable Development framework (QAA, 2014). The following Cross-Cutting themes have been identified within this programme;
[bookmark: _Toc506548488]2.5.1 Corporate Social Responsibility (CSR)
Corporate Social Responsibility (CSR) is incorporated as a cross-cutting theme throughout the entire Sustainability Leadership programme. Each session sees the encouragement of students to consider what responsibility organisations and business has socially. Learners are also prepared for critiquing whether CSR policies are based in ethical consideration or merely used for competitive advantage. Students will consider these variations within CSR from a traditional leadership perspective and also from a sustainability leadership perspective.  
[bookmark: _Toc506548489]2.5.2 Global responsible Citizenship
It is imperative that graduates from Carmarthen Business School become globally responsible citizens and gain an understanding of their responsibility towards sustainability. This cross-cutting theme is built upon throughout the programme by allowing and encouraging the students to consider and reflect on the theme of responsibility and the impact that human activity can have.
[bookmark: _Toc506548490]2.5.3 Ethical Considerations
A number of the sessions within this programme consider the ethical considerations and decisions that are required within sustainability leadership. This concentration on ethics underlies the programme and through discussion and self-reflection, learners will be challenged on a leader’s ethical position and asked to critique it. This draws the learner to consider their own individual ethical consideration and the impact of such.
[bookmark: _Toc506548491]2.5.4 Sustainability; Understanding of Business’ Impact
Learners will be urged to consider the impact that an organisations decision/s can have on sustainability. In alignment with the Education for Sustainable Development Framework (QAA, 2014) students will have to think systemically in order to ascertain that an organisations actions can have consequences on different levels.
[bookmark: _Toc506548492]2.5.5 Skills for the Workplace
Due to the nature of the undergraduate degree that this programme sits within, it is vital that students are given the opportunity to gain relevant skills for the workplace. This cross-cutting theme is highlighted in point 2.1 of the Business and Management QAA Framework (QAA, 2015) which mentions the requirement for preparation of the students for the business workplace. During this programme, students will be required to look at the world of business through a leader’s eyes. This offers the students the opportunity to gain insight into the arena of leadership and achieve a level of experience through mindful consideration.  In addition, learners will be learning how to learn as well as getting time to practice techniques such as groupwork and debate etc.
[bookmark: _Toc506548493]2.6 Teaching and Learning Strategies
The teaching and learning strategies that will be utilised within this programme will be varied. It is, however, important that the primary teaching strategy throughout the programme fits in with Carmarthen Business Schools adaptation of Flipped Learning. To integrate within this undergraduate degree, each three-hour lecture will be split as follows;
1.	1-hour Pre-Lecture activities (set and given a week in advance)
2.	2 Hour Lecture which is divided into two groups (15 within each group)
This mirrors the delivery of existing modules and aids in the focus on participative learning which this programme adheres to. It is imperative that this programme is delivered through these participative learning strategies as not only do they adhere to CBS’ requirements but are also considered essential for adult learners (Wang, 2010) and the manner in which they learn (Edwards et al, 2013). As research suggests, adult learners demand a different teaching style to that of pedagogical theory (Lovejoy, 2002).  Upon design of this programme, a combination of teaching and learning strategies are used. 
One of the Teaching strategies used within the programme is Cooperative learning, and more specifically, the Jigsaw approach. This strategy, whilst being praised for its use with adult learners (Agarwal, 2010) is also favourable when considering the topic of Sustainability Leadership. The programme requires the students to critique leadership values and draw from experience and research to develop conclusions and understanding of the subject. This is heightened using the Jigsaw element of Cooperative learning where each learner undertakes a different role/responsibility within the group discussion which will encourage the students to observe the situation from alternative perspectives. Each student will become ‘experts’ during the group discussion with pre-prepared questions to guide the group work (Crawford, 2005).
In addition, inquiry-based learning will be used to facilitate the students to work through a problem or scenario by partaking in this active form and encouraging higher level thinking thus instigating cognitive activation (OECD, 2016).
 During this programme, students will be given the opportunity to develop essential skills and competencies in taking a scenario and working through it in order to create useful recommendations and observations (Coffman, 2017).
Amidst these teaching strategies, a number of activities will take place such as classroom debate, group work, guest lecturers, field trips etc. In order to maintain a high level of participation, enthusiasm and intrigue into the topic area, it is felt that an array of activities and strategies should be used.
[bookmark: _Toc506548494]2.7 Assessment Strategies
As with any programme, the importance of having clear, well defined and tangible assessment strategies in place are of high importance (McMillan, 2012) to gauge the level of understanding. Both Formative and Summative assessments are used within this programme to ensure that there is a good level of understanding throughout. Should the level of understanding not be where it is anticipated to be then action can be taken to adapt the teaching to bridge the gap in knowledge.
[bookmark: _Toc506548495]2.7.1 Formative

This variation on flipped learning offers a fantastic opportunity to integrate formative assessment regularly as the learners will be demonstrating their knowledge to the class on a number of occasions (Bergmann and Sams, 2014) (Scheg, 2015).  For example, the teacher will integrate formative assessment within group work by using strategic questioning during the activity to both assess understanding and stretch the students which facilitates differentiation, a method supported by Gayle (2011). Questioning can also be used following student delivery of a topic to the class. To support this formative assessment strategy further, students will each be asked to pose one question to the speaker following their delivery to the class. This will not only ensure that the student delivering the piece has the required understanding, but that the students posing the questions do also. 
Learners will also be asked to do a weekly Blog/Vlog discussing a topic that has been discussed that week which will be formatively assessed by the teacher. Blogging has proved to be a successful way of assessing understanding and a positive form of reflection for students (Bhattacharya and Chauhan, 2010).
Finally, at the end of each lesson, the students will be asked for one piece of information/ idea that they have learnt that day that they would like to take forward. This could be that they would like to speak to a Leader that they know and ask them about the CSR policy, for example. This element of the 3-2-1 countdown (Watanabe-Crockett, 2016) will help to assess the students understanding and provide a starting point for the next lesson.
[bookmark: _Toc506548496]2.7.2 Summative
The summative assessment used for the ‘Sustainability Leadership’ programme will be in two parts. The first summative assessment is in the form of a self-reflection assignment. Sustainability Leadership looks at the way that Leaders act towards a variety of topics within their responsibilities and so students will be encouraged to self-evaluate what their leadership style was at the beginning of the Sustainability Leadership journey and what changes/ differences they have made. Students will be encouraged to write a Blog or Vlog (either private or public) throughout the 10-week programme to discuss each week the themes that were discussed in class. This will then be used by the student to build on their self-reflection at the end of the programme. This can then also be used as Formative assessment as the teacher can check the Blog/Vlog on a weekly basis and assess understanding. 
Secondly, learners will research a leader and use their proforma built in week 2 to apply an academic critique of sustainability leadership as a case study. Students will then consider what has caused the leader to become a sustainability leader and to evaluate how sustainable the leader actually is.
[bookmark: _Toc506548497]Evaluation Technique

Evaluation will be facilitated through more than one technique. To fit into the Universities and School of Business standards, a student feedback form will be issued to each student for anonymous completion at the end of the programme. This feedback form asks a variety of questions around the teaching experience. Biggs (2011) argues that feedback forms alone are not a competent enough method for evaluation and only offer a very static view. To address this potential gap, another evaluation technique will be applied. Following each session, the teacher will perform a self-evaluation and reflection to determine the effectiveness of the lesson (Race, 2014). These evaluations will be done directly following each lesson to ensure that the reflection is valid and correct at the time. These will then be gathered at the end of the programme to create one final evaluation by the teacher which will then be used in conjunction with the student feedback forms.
[bookmark: _Toc506548498]Part 3 Scheme of Work
Please see separate document for the detailed scheme of work.
[bookmark: _Toc506548499]Part 4 Learning Theory
Teaching and Learning Strategies

When using the Matrix of Perspectives in relation to this module (Bowler et al, 2007), the essence of it resonates with both Learner active and interactive, as visualised below;

Diagram 1: Matrix of Perspectives

[image: ]

(Adapted from Bowler et al, 2007)
Throughout this module, the teaching and learning strategies centre around a collaborative and participative approach to both satisfy the curriculum within which it is set and to encourage learners to develop collaborative skills through methods such as enquiry-based learning. 
Although limited elements of this module resonate amongst all theoretical approaches to learning, there is a clear relationship between the teaching and learning strategies and both Humanism and Constructivism. The following academic critique looks at the link developed between these theories and the teaching and learning strategies for the Sustainability Leadership module. 
Constructivism Approach
The essence of the constructivist approach centres around a student-led dynamic encouraging learning that is initiated by the learner and supported by or facilitated by the teacher (Pass, 2004). It is clear that the variation on the Flipped Learning technique that Carmarthen Business School have adopted corresponds with this theory in its broadest sense. Having been designed for Carmarthen Business School, this module also adopts this approach. 
Constructivism highlights the concept of accommodation and assimilation. Interestingly, the Sustainability Leadership module actively participates in the concept of assimilation through a number of its strategies. For example, through its enquiry-based learning strategy, learners are asked to create a number of tools to overcome a problem (such as the CSR Template). This, similar to the assimilation process within constructivism, encourages learners to utilise their new experiences within an organisational framework. When considered in this way, the whole module is constructed to encourage and enhance assimilation as one of the objectives of the module is to provide students with the tools and knowledge to take forward following graduation. This then echoes the purpose of assimilation which is the process of fitting new experiences into an existing framework (Snowman and McCown, 2014).
In addition, constructivism affirms that the learner needs to be actively involved and at the centre of the learning process. This resembles the ideology of participative learning which also gravitates around student led learning and provides provoking experiences for the learners, a thought supported by Tuckman and Monetti (2010). 
Vygotsky (1978) discussed the zone of proximal development which describes the distance between actual and potential development. Vygotsky explains that actual development is determined by independent problem-solving activities and that potential development is determined through collaboration under guidance as illustrated in the diagram below;

Diagram 2: Adaptation of Vygotsky’s Zone of Proximal DevelopmentThings the learner cannot do
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The teaching and learning strategies within this module complement this idea by allowing the learners to develop and further their potential through group and collaborative learning. Problem solving also plays a large part in the Sustainability Leadership module within a number of activities. As an example, cooperative learning is encouraged through the JIGSAW approach (Gillies et al, 2007) utilised in an activity which uses problem solving to create a tool to be used. This echoes the sentiment of constructivism which Larochelle et al (1998) argue goes hand in hand with problem solving. Khoo Yin (2015) provides evidence supporting the advantages of using collaboration for problem solving activities and furthermore argues that collaborative problem solving actively promotes learners interest.


Humanism approach to learning

As previously discussed, the Sustainability Leadership module also familiarises with the humanism approach to learning. Many of the key principals of Humanism are adopted within the Sustainability Leadership module such as the encouragement of self-direction and independence, developing an understanding of knowing how to learn and the activity of self-reflection.  A large proportion of the teaching and learning strategies utilised within this module evolve from these principals and offer the learners a similar environment to learn. Humanism also concentrates on a learner’s motivational influences, previous experiences and drives. Arguably, there is a key link between the humanist approach to learning and andragogy (Jacobs and Hundley, 2010) as adult learners have more experience to offer and could be driven more by motivations to learn. It could also be argued that adult learners have higher commitment levels to education due to their life experiences and age and so self-directed learning offers a wealth of advantages (Titmus, 2014) (Melick and Melick, 2010). The philosophy of drawing on experience when learning is a concept within the Humanist approach which advocates Experiential Learning and the engagement with an experience. Similarly, this module uses teaching strategies such as experiential learning to develop learners and encourages engagement with experience through participation in field trips and guest speakers. Kolb (2014) supports the concept of experiential learning insisting that the use of experience is the foundation to learning and development. However, some argue that experience alone is not enough to instigate learning (Hoyt and McGoldrick, 2012) and that this teaching strategy needs to be supported by other strategies for it to have maximum impact for the learners. This criticism need not apply to the Sustainability Leadership module, however, as experiential learning is only one teaching strategy that is used within the module and is supported by other strategies to embed learning. 
Humanism also considers motivation as a key factor in the learning experience (Legge and Harari, 2000) whether it be an intrinsic or extrinsic motivational factor. O’Neill and Demos (2012) argue that Maslow’s theory of self-actualisation has a vital role to play in humanist principals and in education;

Diagram 3: Maslow’s Theory of Self-Actualisation
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(Maslow, 1943)

When applying Maslow’s theory to the teaching strategies within Sustainability Leadership, the activities within attempt to instigate motivations which climb the pyramid. For example, group work and collaborative learning helps to increase confidence and respect of and by others thus challenging the Esteem level of the pyramid. 

Ultimately, the teaching and learning strategies that are designed alongside this module have one ultimate goal which stands out over all of the other objectives. The belief that learners need to learn how to learn. If students are ‘spoon-fed’ information without discovering the answer themselves through investigation, research, problem solving and collaboration, then as facilitators to their learning we are not equipping them as effective learners. The fact that we are not giving them the tools to learn beckons and the learners will consequently not be able to further their learning if the environment is changed. Learners who have been spoon fed information will be incompetent in learning if the ‘teacher’ figure is taken away. Whereas learners who learn how to learn will have the ability and skills to continue learning post Higher Education, a suggestion supported by Kiewra and Dubois (1998), Cash (2016) and Powell and Powell (2011). 


Assessment Strategies
Similarly to the teaching and learning strategies, the assessment strategies designed for the module resonate with constructivism and humanism. However, the assessment strategies are also linked to Cognitivism as the strategies aim to promote and develop an effective learning culture. 
Formative assessment strategies within the Sustainability Leadership module include a number of activities such as high-level questioning to assess understanding, revision of Learning Objectives, review of the weekly reflective Blog/Vlog and an adaptation of the 3-2-1 countdown (Watanabe-Crockett, 2016). 
The first half of these formative assessment methods could be regarded as cognitivist in nature as they enhance a learning culture by encouraging learners to build resilience and provide transferable learning skills (Piaget, 1936). Although guided through facilitation and assessed by the facilitator, the learners will be encouraged to build resourcefulness, reflectiveness and relatedness; another familiarisation with the cognitive movement (Waring and Evans, 2014).
Two elements of the formative assessment (the weekly reflective blog/vlog and the adaptation of the 3-2-1 countdown) are more closely linked to Humanism theory. The principles of humanism signify opportunity to reflect and evaluate whilst appreciating the importance of feelings. This is closely linked to the weekly reflective blog/vlog where students are asked to complete this as a reflection of the weeks’ activities in Sustainability Leadership. It can also be applied to the 3-2-1 countdown which urges students to offer one piece of information or idea that they would like to take forward.  It is argued that minimal formative assessment techniques are insufficient and that a variety of strategies need to be utilised to assess successfully (McMillan, 2012). Interestingly, though, Himmele and Himmele (2011) insist that the variety of formative assessment strategies is not as important as what is done with the findings. To ensure accurate assessment of learners, the strategies need to be followed up and acted upon which in itself enhances learning and creates an effective learning environment. 
There are two elements to the Summative assessment strategies within the Sustainability Leadership module; A Critical reflection and an academic critique of a sustainability Leader. Similarly to the formative assessment strategies, these summative techniques encourage self-reflection and a gradual development in learning tools and skills. Learners are asked to reflect upon the weekly sessions and their views on the information identified by Blogging or Vlogging which will then be reviewed by the facilitator. As with both elements of the summative assessment, learners are given an element of self-direction and independence (a key principal within humanism) as they are in control of what they want to discuss and how they want to discuss it. The second summative assessment asks learners to use their own tool (designed in a previous lesson) to discover and then academically critique a sustainability leader. This process also echoes the humanist approach of experiential learning which encourages the engagement with an experience. It could be argued that Humanism within business is vital (Bernard and Huckins, 1974) (Lupton and Pirson, 2014) as it incorporates a set of values and critical thinking skills that are essential for the world of business.

In conclusion, both the teaching and learning strategies and the assessment strategies within the Sustainability Leadership familiarise with a number of key theorists within education. Although there are criticisms of all learning theories, the importance of having the links to these are advantageous as they offer a solid grounding to all strategies. Furthermore, a blended approach that incorporates numerous theories can draw benefit from each of them (Orlich et al, 2016) and offer even more advantage to the learner.
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The following table highlights the areas that this programme achieves within each of the Frameworks aforementioned;
QAA Framework for Higher Education Qualifications of UK Degree-Awarding Bodies
The Sustainability Leadership programme adheres to the descriptor for Level 6 (points 4.15 within the document) as follows:
[image: ]
Business and Management Subject Benchmark

This programme achieves the following standards in accordance with the QAA Subject Benchmark Statement for Business and Management;

	2.1 Preparation for and development of a career in business and management

	3.2 Graduates should be able to demonstrate relevant knowledge and understanding of organisations, the business environment in which they operate and their management. Programmes emphasise understanding, responding and shaping the dynamic and changing nature of business and the consideration of the future of organisations within the global business environment, including the management of risk.

	3.4 Organisations: this encompasses the internal aspects, functions and processes of organisations including their diverse nature, purposes, structures, size/scale, governance, operations and management, together with the individual and corporate behaviours and cultures which exist within and between different organisations and their influence upon the external environment.

	3.5 The business environment: this encompasses the fast pace of change within a wide range of factors, including economic, environmental, cultural, ethical, legal and regulatory, political, sociological, digital and technological, together with their effects at local, national and global levels upon the strategy, behaviour, management and sustainability of organisations.

	3.6 Management: this encompasses the various processes, procedures and practices for effective management of organisations. It includes theories, models, frameworks, tasks and roles of management, including the management of people and corporate social responsibility, together with rational analysis and other processes of decision making within different organisations

	3.7
· People: leadership, management and development of people and organisations including the implications of the legal context. 
·  Organisational behaviour: design, development of organisations, including cross-cultural issues, change, diversity and values
· Social responsibility: the need for individuals and organisations to manage responsibly and behave ethically in relation to social, cultural, economic and environmental issues.

	3.8 Business and management degrees are strongly related to practice and therefore provide a clear link between the development of relevant skills and employability of graduates.

	3.9 
· People management: to include communications, team building, leadership and motivating others.
· Problem solving and critical analysis: analysing facts and circumstances to determine the cause of a problem and identifying and selecting appropriate solutions. 
· Research: the ability to analyse and evaluate a range of business data, sources of information and appropriate methodologies, which includes the need for strong digital literacy, and to use that research for evidence-based decision-making. 
· Innovation, creativity and enterprise: the ability to act entrepreneurially to generate, develop and communicate ideas, manage and exploit intellectual property, gain support, and deliver successful outcomes.
· Networking: an awareness of the interpersonal skills of effective listening, negotiating, persuasion and presentation and their use in generating business contacts.
· Ability to work collaboratively both internally and with external customers and an
awareness of mutual interdependence.
· Ability to work with people from a range of cultures.
· Articulating and effectively explaining information.
· Building and maintaining relationships.
 Communication and listening including the ability to produce clear, structured
business communications in a variety of media.
· Emotional intelligence and empathy.
 Conceptual and critical thinking, analysis, synthesis and evaluation.
· Self-management: a readiness to accept responsibility and flexibility, to be resilient,
self-starting and appropriately assertive, to plan, organise and manage time.
· Self-reflection: self-analysis and an awareness/sensitivity to diversity in terms of
people and cultures. This includes a continuing appetite for development.


	3.10 Programmes covered by these standards address issues at national and international business levels. Where specific emphasis is placed upon the international context, for example, in the title of a programme, the programme enables graduates to develop and demonstrate appropriate business and cultural understanding. Where appropriate, foreign language capability and business and cultural awareness are also developed prior to periods of work or study abroad.

	4.1 Business and management degrees are diverse qualifications that may give emphasis to a particular function, context, ethos, skill-set, or analytical approach. Similarly these qualifications may be heavily practice-based, or more conventionally academic. The emphasis or breadth of coverage is explicit in the intended learning outcomes, along with the expectations of wider skill development. The teaching, learning and assessment strategy is appropriate to the specific nature of a programme.

	4.2 Programmes integrate theory and practice by a variety of means according to the mode of delivery (and intended learning outcomes). They provide inputs to student learning from practicing managers, entrepreneurs and other stakeholders through curriculum development, guest lectures, and in supporting assessment.

	4.3 Teaching methods and situations are appropriate and supportive, inclusive in design and engage students. They need to take account of the diverse learning and teaching cultures that students may have experienced and provide opportunities for students to understand and appreciate the global context in which they will be operating. They may include face to face, blended or distance learning and make good use of supporting technology to aid student learning. Independent of mode of delivery, teaching in business and management includes some combination of:
· Lectures
· Seminars
· Workshops
· Employer or organisation-based case studies
· Guided learning
· Discussion groups

	4.5 Programmes reflect the consideration given to the appropriateness of authentic versus more conventional academic assessment, and how this can engage the student.

	4.6 Creative authentic assessment is encouraged, particularly where it maximises the learning in a particular context (for example in international group work).
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415 Descriptor for a higher education qualification at level 6 on the FHEQ:
bachelor's degree with honours

The descriptor provided for this level of the FHEQ is for any bachelor's degree with honours

which should meet the descriptor in full. This qualification descriptor should also be used

as a reference point for other qualifications at level 6 of the FHEQ, including bachelor's

degrees, and graduate diplomas.

Bachelor's degrees with honours are awarded to students who have demonstrated:

® asystematic understanding of key aspects of their field of study, including acquisition
of coherent and detailed knowledge, at least some of which is at, or informed by, the
forefront of defined aspects of a discipline

® an ability to deploy accurately established techniques of analysis and enquiry within
a discipline

® conceptual understanding that enables the student:
- to devise and sustain arguments, and/or to solve problems, using ideas and
techniques, some of which are at the forefront of a discipline
- to describe and comment upon particular aspects of current research, or
equivalent advanced scholarship, in the discipline
® an appreciation of the uncertainty, ambiguity and limits of knowledge
® the ability to manage their own learning, and to make use of scholarly reviews and
primary sources (for example, refereed research articles and/or original materials
appropriate to the discipline).
Typically, holders of the qualification will be able to:
® apply the methods and techniques that they have leamed to review, consolidate, extend
and apply their knowledge and understanding, and to initiate and carry out projects
® citically evaluate arguments, assumptions, abstract concepts and data (that may be
incomplete), to make judgements, and to frame appropriate questions to achieve a
solution - or identify a range of solutions - to a problem
® communicate information, ideas, problems and solutions to both specialist and
non-specialist audiences.
And holders will have:
® the qualities and transferable skills necessary for employment requiring:
- the exercise of initiative and personal responsibility
- decision-making in complex and unpredictable contexts
- the learning ability needed to undertake appropriate further training of a
professional or equivalent nature.
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