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	Research & Analysis
Systematic exploration and selection of sources; effective interpretation and evaluation of findings.
	Little or no attempt to plan and/or carry out projects which gather information from appropriate sources.
Interpretation largely absent.
	Limited attempt to plan and/or carry out projects which gather information from appropriate sources.
Interpretation may be flawed, incomplete, or largely absent.
	Partial attempt to plan and/or carry out projects which gather information from appropriate sources. Interpretation may be flawed or incomplete.
	Material presented shows a good range of sources, is well organised and interpreted in a manner relevant to the task.
	Connections have been made between sources and qualitative judgements have been made in the interpretation of these findings.
	Research is extensive, well documented and critically evaluated with new personal judgements made and applied.
	Research and exploration is impressive both in extent and depth and the level of interpretation and critical insight is highly advanced.

	Subject Knowledge
Understanding and application of concepts and underlying principles associated with the discipline and the specific context of study.
	There is little or no identification of concepts and underlying principles.
	There is limited or incorrect identification of concepts and underlying principles.
	There is partial or limited identification of concepts and underlying principles
	Knowledge is accurate and effectively applied in relation to the specific context.
	Knowledge is extensive and the understanding of the context exhibits awareness of the breadth and depth of established views.
	Knowledge has been assimilated and individual and personal perspectives have been formulated and debated with effectiveness.
	Discipline and context specific knowledge are substantive and a highly advanced synthesis of these elements creates new or expanded perspectives.

	Understanding and Application of Theories:
Appropriate use of relevant theoretical and ethical framework.

	Major gaps in knowledge and understanding of material at this level. Substantial inaccuracies.
	Gaps in knowledge, with only superficial understanding. Some significant inaccuracies
	Evidence of basic knowledge and understanding of the relevant concepts and underlying principles
	Knowledge is accurate with a good understanding of the field of study.
	Knowledge is extensive.  Exhibits understanding of the breadth and depth of established views.
	Excellent knowledge and understanding of the main concepts and key theories. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Highly detailed knowledge and understanding of the main theories/concepts, and a critical awareness of the ambiguities and limitations of knowledge.

	Evidence of Additional Reading
Research informed literature.
Appropriate use of references and quotations; Use of supporting evidence. 

	Limited or no evidence of additional reading 
Little or no appreciation of the subject matter and/ or context of the piece.
	Rudimentary application of additional reading but without consideration and competence. Flawed understanding of subject matter and/or the context
	An adequate awareness and mostly appropriate application of additional reading.
Basic appreciation of subject matter and / or the context.

	A good and appropriate application of additional reading.
Good appreciation of subject matter and the context, with some use of examples, where relevant.

	A very good application of a range of additional reading.
Very good consideration of the subject matter and context with perceptive use of examples, where relevant.
Evidence of some independent thinking.
	An advanced application of a range of additional reading.
The subject matter and context of the piece is well considered, with extensive use of relevant examples.
Independent thinking extends beyond established ideas.
	Outstanding levels of application of a range of additional reading resulting in assimilation and development of Independent thinking beyond established ideas.

	Style and Presentation: 
Fluency of writing; Spelling/grammar/punctuation; Presentation; Degree of conformity to required word limit
	Writing is inappropriate or misapplied.
Little or no evidence of autonomy in the completion of tasks.
Work is poorly structured and/or largely incoherent.
	Writing is poorly planned and/or not suitable for the audience. 
Poor independent initiative.
Work lacks structure, organisation, and/or coherence
	Can communicate in a suitable format but with some room for improvement. 
Work lacks coherence in places and could be better structured.
	Can communicate effectively in a suitable format, but may have some inconsistencies.
Mostly coherent work and is in a suitable structure.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent and fluent and is well structured and organised.
	Can communicate with clarity and confidence in a suitable format.
Work is coherent, very fluent and is very well presented.
	Can communicate to an exceptionally high standard.
Work is exceptionally coherent and demonstrates excellent lucidity.

	Personal Learning & Development            Personal responsibility demonstrated in managing own learning through programme engagement, self-directed study and reflective practice.
	Little or no responsibility taken for own learning demonstrated by lack of engagement and reflection.
	Inconsistency in programme engagement and poor awareness of personal learning and development needs.
	Evidence of some reflective practice contributing to appropriate effort and engagement to further personal development.
	Evidence of regular reflective practice and awareness of individual strengths and weaknesses demonstrable in core learning and self directed study.
	Reflective practice and individual development is extended beyond core learning, is well managed and documented.
	Full responsibility for own learning and development is evidenced in detail demonstrating critical appraisal of purpose, progress and future direction.
	
Outstanding level of engagement with all elements of the programme enhanced by the personal drive and passion to extend learning beyond established parameters and into new domains.

	Professional Practice Demonstrates those attributes expected in professional practice including individual initiative, project management, collaborative working and inter-personal skills.
	There is little or no evidence of working as an autonomous professional or who implements project management.
	There is limited evidence of any attempt to work as an autonomous professional, and limited evidence of project management techniques.
	There is evidence of a limited attempt to work as an autonomous professional in various scenarios.
Some evidence of project management techniques
	Works to the relevant standards and meets most requirements as stipulated in both individual and team working scenarios.
	Meets most or all of the relevant standards and in some areas exceeds the requirements as stipulated, taking control of some aspects of project management.
	Often works above the relevant standards and exceeds the requirements as a team member, leader or individual in a variety of working scenarios
	Always works well above the relevant standards and demonstrates outstanding individual and collaborative professional attributes in every working scenario encountered.
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Walk a Mile in My Shoes
Executive Summary:  
We only need to read the headlines in the news and the various sound bites via our electronic devices to know that there are immeasurable problems within our communities, nations and our global world.  Borders between nations are shifting and new walls are emerging.  The art of conversation; “radical listening” (Krznaric, 2014) seems to be challenged, politically, socially and interpersonally.  Perhaps, the empathy deficit suggested by Barak Obama in 2008 over 10 years later, continues to be on the increase.  “We live in a culture that discourages empathy, a culture that too often tells us that our principal goal in life is to be rich, thin, young, famous, safe and entertained” (Obama, 2018) cited in (Krznaric, 2014 p.xvii ). Yet, we see, read and hear stories of individuals and collective communities and organisations who counteract this popular discourse; offering empathy, compassion as avenues for innovation allowing for social change and a greater sense of well-being.  Is empathy at the heart of what matters?  Is empathy needed to create a kinder and loving society?  Roman Krznaric (2014 p. viiii), suggests, “Empathy can create a revolution. …a revolution of human relationships”.  The project under consideration is just that, one of making human connection to each other to provide hope and opportunity for our self and society.  Perhaps, capturing the human spirits that makes life worth living. 
‘Walk a mile in my shoes’ is a short five minute video presentation which highlights three sessions within the curriculum of the Human Relations Skills module. The Human Relations Skills Module is a 30 credit skills-based module that teaches active listening skills that are utilised and valued within a variety of “embedded counselling” professions, such as counselling, education, health and social care, human resources and nursing (McLeod and McLeod, 2011).  The presentation video is a short overview of the three middle sessions within the module that will encourage the learner to explore and to be with the concept of empathy on a personal and collective level. They will continue to utilise their previous skills sessions from the first term on active listening, contracting, and ethical boundary setting; confidentiality and keeping safe to support these next three sessions.  
These three sessions will encourage the learner to move from an ‘introspection to an outrospection’ (Krznaric, 2014) perspective a leaning in and being in an “I thou’ relationship Buber (1957) cited in Anderson and Cissna (1997).   It will conclude with a final challenge that will take them forward into the development of their assessment that will focus on an empathy project. A set of additional three sessions will focus on the project development and the actual delivery of the assessment. 
Pedagogical Practice
Teaching practice or pedagogy within these sessions is about creating for the learner, opportunities to expand their skills and capabilities of relating to others and within the greater of society.  It reflects a pedagogy that is ‘learning through, learning about and learning for’ (Colin Jones, 2016); (QAA EE 2018). A teaching practice that recognises that learners will be in different places and will required different processes as well assessments that will reflect these perspectives.  Ultimately, good teaching practice is moving the learner to a place that recognises their own creativity, capabilities and strengths; their own determined learning promoted and encouraged, moving towards Huetagogy (Jones, 2016). An additional awareness of teaching practice will also centre on working with emotions; a pedagogy of emotion suggested by Walker and Palacios (2016) that addresses and redresses issues that related to social justice, identity and equality.  
Working with Competencies
Skills, knowledge and awareness are key competencies when working relationally with others in the helping profession.  This is true for an educator in a variety of teaching disciplines; whether it is counselling, psychology, sociology or even enterprise and entrepreneurship education.  The following sections summarises these competencies within the sessions on Empathy. 
Skill development and competence
Higher education and employers as are suggesting we need to be addressing a variety of skill-sets that will support the learner’s options for entrepreneurship activities and future innovation (QAA EE 2018).  The EntreComp; Entrepreneurship Competence Framework (2016) is an integrated model that demonstrates competences that reflect self-awareness, self-efficacy, creativity and group cohesion; all of which potentially foster a greater sense of empathy. EntreComp framework is a transversal set of competences that links education with industry.  It is an outrospection model that supports original thinking and creativity.  
The Economic Forum in 2018 ranks ‘creativity’ as the number three skill to have in jobs for 2020 (Economic Forum, 2018). This is a significant rise within the table.  The table further includes emotional intelligence within the top 10, perhaps suggesting that industry is also looking for individuals to have capacity of working with emotions.  An example of this is that the design industry also speaks of empathy, inclusion, and social responsibility of the designer (Cipolla and Bartholo, 2014).  Nancy Nussbaum (2010 cited in Walker and Palacios (2016 p. 179) describes, “empathy not just as an emotion but as a skill that can be developed practiced with effort and commitment”. 
Education across the sector form primary, tertiary, apprenticeship, FE colleges and HE seems to be emphasising skills within emotional literacy - emotional awareness.   Having a greater awareness of empathy strengthens interpersonal relations and more group cohesions (Rieffe and Comodeca, 2016).   Skills, knowledge and awareness are a part of the whole learning process, the gestalt, within developing human relational skills and in particular, within the understanding of empathy; it is a non-linear approach.  
Skills Development – learning through 
Core Conditions and active listening skills will be utilised within this process, underpinned by group contracting, confidentiality and keeping safe within the process of self-disclosure (McLeod and McLeod, 2011); (Midwinter and Dickson, 2016).  
· Continue development with active listening skills – previous sessions
· Commitment to the development  of empathy skills
· Working and being with emotions
· Group cohesion skills
· Self-efficacy
Knowledge that informs Empathy 
The theoretical underpinnings for the sessions are largely derived from the counselling skills practice that is based on a relational model inspired by Carl Rogers (1962) ‘core conditions’, congruence, unconditional positive regard and empathy (Midwinter and Dickson, 2016). These three core conditions are at the heart of the process theoretical and skill development process.  An integration of theory will follow throughout the process; allowing practice to inform theory, as well as theory informing practice, flip learning in action.  Empathy is a well researched concept and this will be explored from theory to practice.
Theoretical Underpinnings – learning about
· Carl Rogers Core Conditions  - Congruence, Unconditional Positive Regards, and Empathy
· Carl Rogers on the concept presences (1980)
· Empathy – Why does in matter – (Roman Krznaric,2014)
· Definitions of Empathy  - Affective  and Cognitive
· RSAanimate “Power of Outrospection”  - https://www.youtube.com/watch?time_continue=7&v=UcDRPFKk_JI
· Pedagogy of Emotion (Walker and Palacios 2016)
· Ethics of Care (Nel Noddings 2006)
· Empathic Brain -Neuroscience of Empathy, Compassion, and Self Compassion (Stevens and Woodruff 2018)

Awareness – Cultural and Self
Both self and cultural awareness and are paramount in working relationally with others.  A competence that is explored by the learner’s ability to reflect upon themselves; gaining insights within their cultural identity, being aware of their personal narratives, their ‘I AM statements’. These statements that allow further exploration into the complexity of what it means to be human.  It is within the understanding of values, beliefs and cultural identity, which is the beginning point for understanding the others.  Once known about the self, connections can possibly lead towards a further empathic presence with the ‘other’.    Honesty, vulnerability, humility and open reflection that takes into consideration our shadow side, our biases that invited challenge and further exploration. The Shoe Swap activity demonstrates this on a tangible level and creates an opportunity to listen to the stories in a profound way. 

Working with Awareness - learning through 
· The Shoe Swap Activity – Session 2 (inspired by the Empathy Museum Project: “A mile in my Shoes” (Empathy museum) http://empathymuseum.com/
· Personal development groups and processes
· Reflective Journal, reflective logs, reflective writing (Bolton 2014) 
· Johari’s Window (Midwinter and Dickson, 2015)
· Reflective commentary with assessments also help to highlight awareness competence
· Working with imagination and metaphor  (Colllins, 2014); (Bolton, 2014)

Assessment Strategy - Empathy Project
Throughout the sessions, there is a learning through process; engagement with ongoing feedback as part of the group and the conversations that take place in sessions 1 and sessions 2. In Session 3, theoretical underpinnings learning about will support the learner’s personal experiences and insights that will help to shape the practical assessment of the empathy project.  The skills of active listening, engaging with new awareness of empathy, working with partners and reflecting within a larger group will only support their next phase of designing the empathy project, learning for; along with the significance of understanding other personal narratives and recognising the uniqueness of each person, but recognising the connection that exist between the collective.
During the last session, a challenge presents itself to the learner, setting the stage with a blank canvas for the final sessions.  Inviting them to take their shoes, to go walking, and to find themselves on an imaginative trail that explores empathy on the outside in the context of community or university.  These next sessions will involve creating a peer lead empathy project on which they that will be assessed.  It is project that hope to involve their imagination and sense of adventure.  The previous sessions with respect to skills, knowledge and growth in awareness will continue to contribute to the next and final phase.  
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Figures 1 (Baltimore Arts Project n.d)
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