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	Targets from previous assignment
	What I have done in this assignment.

	[bookmark: cysill]Target 1
	Time management 
	Enough time was given to do the task.

	Target 2
	Researching
	The time management allows me to research various studies.

	Target 3
	Proofreading
	Having a chance to review my work.



How can we improve pupils’ understanding with the use of success criteria in child-led plenaries?
Introduction
Assessment for learning is one of the most essential part of the learning and teaching process. It is a widely used strategy by educators and their learners to decide what the learners already know, what they expected to know and how to achieve it (Assessment Reform Group, 2002). The current study addresses one of the main features of assessment for learning: success criteria. Success criteria provides information of the learners’ expected achievement as a result of the lesson, reducing the difference between learners’ prior knowledge and their improving understanding (Glasson, 2009). Whilst it is mostly accepted the importance of creation and implementing of success criteria in the learning and teaching process, there appears to be little research into the impact of using success criteria on the pupil’s academic performance. Thus, the purpose of the research was to investigate if the use of success criteria in child-led plenaries improve learners’ understanding. To examine the usefulness of the success criteria, the researcher and their partner adopted a qualitative research based on a lesson study design. They used non-participant observation method and a focus group interview to gather the necessary information for the research. The research question of our study, therefore, was focused on the effectiveness of using success criteria in child-led plenaries:
· How can we improve pupils’ understanding with the use of success criteria in child-led plenaries?   
Literature review
Effective teaching and meaningful learning can be remarkably intensified through the improved pedagogical engagement of learners (Ndoye, 2017). Some studies suggest the use of success criteria in learning and teaching within a supportive environment, enhanced learner’s full engagement (Brindley and Schoffield, 1998; Chen, 2010; Groves et al, 2007). It also has been emphasised that success criteria contributes to better academic performance (Project Tomorrow, 2010; Willms, Freisen, and Milton, 2009). 
Success criteria can be defined as a list of meaningful instructions that teachers want to see in their learners’ task in every part of a lesson (Black et al., 2003). Day, Gu and Sammons (2016) also described success criteria as the checks that inform learners whether or not they are on track with their lesson. They authorize learners to check progress and serve as an early-warning signal when progress is insufficient (Banarjee and Kumar, 2014). Academic terminology can be confusing, for example the expression ‘learning outcomes’ has the very same meaning as ‘success criteria’. While acknowledging there are subtle distinctions in these expressions, the terminology used in this study will be success criteria, because this was the terminology used in school in the research. 
According to Ofsted (2011), success criteria plays a central role in learning by promoting pupil’s understanding in the learning process. However, to implement effective success criteria, educators are required to generate the success criterion that are transparent and understandable to learners in order to assist learners to use it effectively to strengthen their understanding (Young Wales, 2010). Despite the significance of success criteria in the teaching and learning process, there appears to be a limited research in the subject area (Ahmed, 2018). It has been shown that the application of success criteria elevates learners’ internal motivation by giving learners understandable, concise, specific and achievable goals that can spark motivation (Ahmed, 2018). A Similar study also revealed success criteria as an important technique in aiding learners to demonstrate what success looks like, and so serve as a frame through which learners can find positive reinforcement and intrinsic rewards (Black et al., 2003). Motivation is greatly linked to success. The more successful student is in accomplishing demanding tasks, the stronger they feel about themselves, and therefore the less likely they are to become demotivated (Black et al., 2003). Earlier studies suggest that in order for students to be fully engaged and motivated, sharing learning intention and success criteria with students regarding what and how they are going to learn, is the initial step in transforming the topic as perceived straight forward by the teacher, into ways in which it will become easily understood by the students (Leach and Moon, 2000). The application and designing of success criteria have also had an impact on students’ understanding of the subject matter. Besides, engaging learners in the developmental process of success criteria is essential for judging whether students are on-task (Chen, 2010).  Moreover, students’ involvement in the application of success criteria, is more likely to enhance their comprehension of the methodology resulting in better objectivity and a highly standard feedback (VanSchenkhof et al., 2018). Creation and implementation of success criteria differs from subject to subject and from topic to topic. To give an instance, table 1 illustrates one way of creating and implementing success criteria in the subject of mathematics. Moreover, the application of success criteria avoids confusion in a student’s understanding of the subject matter by making learning more visible to the teacher and the learner (Chen, 2010). 
Table 1: Application of success criteria in teaching and learning process
	Learning Objectives 
	      Success Criteria

	To learn about missing interior angle of a quadrilateral
	· Use the fact that sum of interior angles of a quadrilateral is 360
· Add the known angles
· Subtract the results in step 2 from 360


Using the above example, let’s say if student named James was in the lesson, James would know that by revealing that he can do the three strategies, he would accomplish his task successfully. James knows where he was trying to get to, and what signposts he would follow on his way. For this reason, James could monitor his own achievement as the lesson continued, and this in succession would motivate him to carry on putting effort in it. 
Overall, most of the existing literature states that the sharing and discourse of success criteria can emphatically lead to the learning outcomes of learners, provided that the teachers clearly express its value and purpose in the learning and teaching process (Evans, 2013). However, some experts give a diverging view regarding the explicit use of success criteria on learner’s performance (Hodgson and Pile, 2010). To give an instance, Crisp (2012) argues that when using success criteria, the teachers must also take into account the imminent risk of learner’s dependence and narrowed mind as a result of firm instructional guidance. The author also reported that clearly expressed instruction can diminish the quality of learning and limit one from developing long-lasting learning skills. Indeed, a similar study declared that over-defined success criteria may impair creative thoughts and learner’s engagement with the curriculum (Canty et al., 2017) and reduces open-ended questions and may also impair exploratory approaches to learning (Hussey and Smith, 2003). Nevertheless, Evans (2013) argues the advantages of a comprehensive criteria in the creation of a standard feedback, are promotion of successful participation between learners, and self-sufficiency and commitment in long-lasting learning. A survey regarding the effectiveness of success criteria in the UK among secondary school pupils, found that around 80% of pupils reported that their role in creation of success criteria authorized them to feel in charge of their own learning (Sandvoll, 2014). Furthermore, a similar study in North Wales reported that 70% of the pupils found the application of success criteria had a positive impact on their learning performance (Ahmed, 2018).  
In general, although research was carried out regarding the importance of creation and implementing of success criteria in learning and teaching process, none of the earlier studies were specifically investigate the impact of using success criteria on learner’s academic performance. The validity and reliability level of most of the existing literature exploring the usefulness of applying success criteria in teaching was unsatisfactory (Ahmed, 2018). Therefore, a more comprehensive approach should be carried out to specifically explore the effectiveness of using success criteria on students’ performance.
Aims of the Study:
The aim of the research was to investigate if the use of success criteria in child-lead plenaries improve pupils’ understanding.
Objectives:
· To identify pupils’ view and comments regarding their performance with and without success criteria. 
· To determine pupils’ view whether current success criteria requires improvement.

Methods
The researchers’ inquiry adopts a qualitative research method.  It is based on a lesson study design in order to examine the usefulness of success criteria in improving pupils’ understanding within a state-run secondary school in Swansea, South Wales. The current study used two data collecting strategies: non-participant observation and a focus group interview. These were employed in two different Year 8 lessons: mathematics and art lessons. Open-ended questions were used to record the views and opinions of participants in detail. The study used thematic analysis to generate themes and investigate how success criteria improved pupils’ understanding (Braun and Clark, 2006).
Approach
This research used a lesson study approach, widely regarded as the most appropriate method in developing educators’ profession (Cannon et al., 2001; Lewis and Tsuchida 1998; Stigler and Hiebert 1999; Yoshida 1999). Lesson study, which originated in Japan, is a teacher-led research where teams of teachers cooperate in order to carry out a systematic inquiry to discover the area of improvement in the learning process (Tsui and Law, 2007). According to Dudley (2013), a lesson study cycle involves small groups of teachers in which they plan a ‘research lesson’ collaboratively. Then one teacher delivers the lesson while the other members of the research group observe the learning of a specific group of pupils instead of the teacher. Observation and a focus group interview were employed in order to obtain an in-depth understanding of the effectiveness of success criteria in the teaching and learning process. Some studies suggest a focus group interview as one of the most suitable ways of exploring detailed information regarding the pupils’ feelings, perceptions and views (Nyumba et al., 2018). Likewise, in comparison to an individual interview, less time and effort is required.  Existing literature also recommends the use of non-participant observation as a means of obtaining a more realistic and natural behaviour of the learners (Liu and Maitlis, 2010). Additionally, it can contribute to the reliability of the data gathered when used in line with other data collection methods. As illustrated in appendix 1, the non-participant observation information was gathered using observation schedule forms that were prepared before the observation took place. The thematic analysis process used in this study created themes from the gathered information.
Participants
Two Year 8 classes, (one in mathematics and the other one in art and design ) from one of the secondary schools based in Swansea, South Wales, were selected to take part in the research study. From these two classes, the researchers recruited six pupils of mixed ability for the observation and focus group interview. The researchers used a purposive sample to recruit pupils for the observation and focus group interview. This recruitment method was chosen to obtain varied views and opinions regarding the effectiveness of success criteria in the learning and teaching process. The school’s senior mentor of the researchers was then contacted to give consent for the research to go ahead. Following the mentor consent, the researchers gave brief information regarding the aim of the study to the selected pupils aged 13 to 14 years (Year 8 pupils) of each lesson. Each pupil was also given an opportunity to ask any questions regarding the research project. To take part in the study, the selected pupils were required to provide written assent, and at the same time their parents or guardians were required to agree by signing a consent form. In case any of the selected pupils were withdrawn or absent on the day of research, the researchers also recruited an additional ten pupils (5 from each lesson). All six (3 from each lesson) pupils consented to participate in the focus group interview. The researchers also participated in the project as lesson observers while their research partners delivered the lesson, to gather information about the learners’ reactions during the lesson. 
Implementation
The researchers agreed to follow the lesson study approach in mathematics and art and design lessons. The first lesson was delivered by the mathematics teacher while their research partner observed the lesson. After the lesson ended, a group focus interview was conducted for 15 minutes in the presence of the two research partners and the subject mentor of the school. The interview consisted of 5 open ended questions to yield information about the pupils’ experience in the lesson (Appendix 2 and 4). Finally, the research partners shared the notes from the lesson observation. The researchers also used Assisted Reflective Conclusions (ARC) reflection model to guide our reflection. The second lesson was also delivered in the same way except the lesson content was different, that is the lesson was an art and design lesson.
Ethical Consideration
The researcher has completed a PG2/ E1 Ethical Form provided by the university prior to the start of the research. After careful consideration, the University Research Ethics Committee has granted ethical approval to the researcher. All participants were pupils under the age of 18 (mainly 13 and 14 years old). To take part in the research, the participants needed to submit an informed written assent and were required to provide parental consent. The researcher  reminded the participants of their right to withdraw at any stage of the research if they wanted. The researcher also followed BERA (2018) guidelines on confidentiality and anonymity. All collected information such as participants names, and any information that could lead to their identification and their school was anonymised. Information recorded on hard copy and electronic data will be kept in a secured location and encrypted USB stick where only the  researchers can access. That stored information will be destroyed soon after 23rd March 2020  when the investigation will be completed.


Result and Analysis
Data Analysis
All data collected in the interviews were recorded manually. In accordance with Braun and Clarke (2006), thematic analysis was performed on the collected interview data. Thematic analysis required the collected interview data and followed open coding phases. Open coding allowed the gathered information to be compiled by assigning descriptive words to the quotes. Initially, the researcher went through the transcripts in order to ascertain possible themes. The second stage of the analysis comprised reviewing these codes. The researcher deliberated mostly on how to keep the variety of the initial codes when producing the themes. The research question, the effectiveness of success criterial in improving pupils’ understanding, informed this process. At the third phase of the process, the researcher conducted an analysis to identify if the themes were consistent with the identified quotes. Then, reviewing the themes was conducted to check the accuracy. At last, following careful consideration of all the phases the researcher began to write-up the study.  
Lesson Study 1
The research was focused on investigating the effectiveness of success criteria in improving pupils’ understanding. The first lesson study was conducted with a Year 8 mathematics class. The observer has recorded the behaviour and attitude of the participants during the lesson (see Appendix 1). The notes from the observation indicated that all participants had a good understanding of the subject success criteria. They could also recall at least one of the success criteria. Besides, it was clearly noted from the engagement of the participants and questioning process that they all had a good understanding of the content of the lesson. However, the behaviour of the participants in terms of confidence when responding and voluntarily engaging in the lesson varies from one participant to the other (Appendix 1).
At the end of the lesson, the participants were interviewed (Appendix 2). After careful consideration, three key themes were produced from the collected interview data. 
Lesson: Enjoyable and Useful
All pupils participated in the focus group interview replied that the lesson was both enjoyable and useful. This finding is supported by the following illustrative example: 
Pupil A1: The lesson was enjoyable, and it was useful as it allowed me to learn new mathematics techniques (Appendix 2, Question 1).
The three pupils highlighted the enjoyment that they obtained from the mathematics lesson and they clearly linked this enjoyment to the improvement of their understanding of the topic. Like Pupil A1, the other two pupils also expressed their enjoyment and the usefulness of the lesson. In their words, they said the lesson was explained well and they could remember all the steps they learned to solve the given problems (Appendix 2, Question 1).  
Increased Participants’ Understanding: Better Outcomes
The second theme is about the usefulness of success criteria in improving the participants’ understanding in order to achieve better learning outcomes. 
In their interview, Pupil A1 and Pupil B1 clearly expressed how the success criteria broadened their knowledge to solve the extension questions(Appendix 2, Question 2).
Participants noted more detailed understanding of the use of success criteria so that they were able to solve harder questions (Pupil A1 and Pupil B1) and had a better understanding of how to achieve their learning targets (Pupil C1). 
Participants involvement on success criteria: 
All participants described success criteria as a useful tool in the learning process and said that  its impact on understanding of the lesson was helpful. Participants said the application of success criteria played an important role to better their understanding of the content covered during the lesson (Appendix 2, Question 3). However, if the same lesson is taught again, they want to see more explanation and visual examples included. This was supported by the pupils’ response recorded on the observation schedule (Appendix 2, Question 4 and 5). In their response:
Pupil A1 said the use of success criteria helped in solving the questions given regarding the finding a missing angle in a quadrilateral easily. However, more help and explanation needed.
Pupil B1 supported the response of Pupil A1 by saying the use of success criteria allowed me to focus more on that aspect of the lesson. It could have been better, if explanations are given when the whole class is quiet.
Pupils C1 summed up the usefulness of success criteria as the easiest way of answering the questions on the lesson. In next lesson, show more visual examples on the board.     
Lesson study 2
The second lesson study was conducted in the same way as lesson study 1. The class was a Year 8 art and design students of mixed ability in terms of their learning attainment. Additionally, there was one additional learning needs (ALN) pupil in the class who had a teaching assistant with them. The learning intention of the lesson was to start painting the clay sculptures the pupils had done in the previous lesson. Once the teacher began the lesson, the observer was recording notes on the behaviour and attitude of the selected group of pupils in the lesson (see Appendix 4). The observer noted the confidence of the participants when responding varies from pupil to pupil. For instance, Pupil A2 was incredibly shy and hardly spoke. However, Pupils B2 and C2 were very confident when responding although Pupil B2 was not enthusiastic in the lesson. Unlike the other two participants, Pupil A2 also needed a constant prompt and hardly participated voluntarily in the lesson. Above all, the observer noted all participants had a better understanding of the content of the lesson. Also, they all followed the instructions and the success criteria to engage in the lesson, except Pupil B2 who might need reminding for the next lesson. Soon after the lesson, the researchers kept the participants to be interviewed which lasted for about 15 minutes. The researcher followed the same analysis method as lesson 1 for this study: thematic analysis. The analysis produced three themes.
Enjoyment of the lesson
 All participants were engaged well in the learning process. At the same time, they all agreed that they enjoyed the lesson (see Appendix 4, question 1). This was supported by their response listed below:
Pupil A2: Although he was shy and hardly talked, he mentioned to the researchers he enjoyed painting using different colours. 
Pupil B2: Mentioned painting the clay sculptures made the lesson enjoyable as it did not involve any writing.
Pupil C2: I really enjoyed the lesson as it allowed me to gain some painting skills. At the same time, creating things that I can touch, making a mess and not working in our exercise book made the lesson more enjoyable.
From the above response, the participant made it clear they enjoyed the lesson as it gave them a chance to explore practical things which is different to the direct teaching method.
Increased competence
In this theme, the participants highlighted that the lesson gave them a chance to explore new ideas and creativity. If we look at their responses which are recorded in Appendix 4, Question 2:
Pupil A2: I learnt to blend colours together and developed my confidence to make different shapes.
Pupil B2: I got a chance to use my imagination freely. This is a different experience for me. Before I just followed basic instruction without much creative thought.
In terms the given instruction or order, Pupil C2 was less impressed. The participant was questioned why they do things in order as we could complete the process better in our own creativity.   
Participants involvement on success criteria
All participants agreed with the usefulness of success criteria in improving their understanding. However, one participant wanted to follow their own routine with the guidance of the success criteria (Appendix 4, Question 4). Furthermore, when the participants asked what they would change if the lesson is taught again, Pupil C2 emphasised the importance of independence (Appendix 4, Question 5).
In general, the evidence gathered  from the observation notes and the interview with the focus group in both lesson studies suggest that the importance of the success criteria in improving their understanding was effective. Even though some of them were not confident in applying the criteria, they had an idea what they were and how to apply them. They were already aware that when implemented properly, they could contribute to improving their understanding. Although all participants have a good understanding of the subject success criteria, several research studies suggest that having a good understanding of something on its own does not lead you to success. Therefore, good student understanding of the success criteria should be implemented efficiently in order to improve the successfulness of the lesson. It was also noted from the interview, a good point was raised from one art lesson participant that needed to be considered. Instead of giving them an order to follow on the task, it is good to explain the success criteria but give the participants the chance to explore their own way. Another important point the researcher learnt is the effectiveness of practical teaching in the participants engagement in the art lesson. As a result, it is good practice to include more practical learning in the mathematics lesson.
Discussion
This research is the first to specifically investigate the importance of success criteria in improving pupils understanding. Generally, the findings from the current study demonstrated there is enough evidence that the use of success criteria in the learning process improve the pupils’ performance. This finding is echoed by several scholars studying the importance of success criteria in different fields (Symonds, 2014). All six participants described how the use of success criteria in the learning process provided them an opportunity to better their understanding. Present findings argue with the previous study undertaken by Crisp (2012) who stated the use of success criteria instruction can reduce the quality of learning and limit one from developing long lasting learning ability. 
Specifically, the pupils who took part in the study reported that the lesson delivered was enjoyable. This was due to the usefulness of success criteria in increasing the engagement in the lesson that leads to the participants enjoyment of the lesson. However, Canty et al (2017) argued with this finding by stating the use of success criteria may hinder creative thoughts and pupils’ engagement with the lesson. The observer in the art lesson was also noted that the art pupils were enjoying the lesson more comparing to the mathematics lesson pupils as it involved practicality. This was supported by response of  Pupil C1 and Pupil C2. Pupil C1, in  particular, suggests more visual example to be included in the maths lesson.
 Whilst the importance of success criteria was highlighted by most of the participants, an opposing view was expressed by Pupil C2 who preferred to follow his own way to explore the lesson and use success criteria as a guidance. Indeed, this finding support opinions expressed by earlier studies who states that the use of success criteria may impair students’ exploratory approach to learning and elevates the inherent risk of learners’ dependence (Hussey and Smith, 2003). Another issue noted by the researcher was the reliability of the data collected. The researcher was expected a constructive feedback regarding the success criteria from the participants. Constructive feedback was essential to reinforce their learning. However, most participant except Pupil C2 did not criticise the effectiveness of success criteria in the learning process. This could be due to not to disappoint the researcher as the interview was conducted by the researcher.
Overall, it was clear from the data collected using the observation and focus group interview, majority participants were agreeing the usefulness of success criteria in improving their understanding. Results from this research highlight the importance of success criteria as a means of improving pupils understanding. Furthermore, findings reveal an area for improvement to implement an effective success criterion in the learning process. Future study into effectiveness of success criteria would be welcome in order to gain a better understanding of implementing it.  
Strengths and limitation of the methods 
The strength of the present study was identifying the gaps in the research as none of the earlier studies specifically investigated the importance of using success criteria in teaching and learning on pupil’s performance. Furthermore, the researcher has identified several limitations when considering the findings from this research study. The sample size involved in this study is very small as a result the findings cannot be validated when the study involves a large sample. Similarly, there is a possibility that the findings of the study can be the subject to the researcher bias as the data generated from this study was based on the researcher’s analyses. Another limitation is the reliability of the findings due to self-reported data. There is a high chance that participants may not show their true behaviour and response in case they disappoint the researcher. It is important for future study to avoid response bias the participants interviewed by other professionals who are not part of the research group. Additionally, the study did not use a voice recorder which increased the likelihood of the researcher being more subjective or misunderstanding the details provided to the researcher by the participants. Likewise, rather than simply depending on handwritten notes taken during the interview, a voice recorder would have provided an opportunity for the researcher to assess and review the interview when required and identify some comments that may have been misheard during the interview.
Conclusions and Recommendations
The aim of the study was to investigate if the use of success criteria in child-lead plenaries improve pupils’ understanding. The researcher agrees the lesson study approach was the most suitable for the proposed study as it allowed to collect information relative to the research. Yet, in order to gather more reliable and accurate information further methods such as questionnaires should be considered for future study. Gathering learner feedback on the use of success criteria in improving pupils’ understanding via questionnaires would have been more useful in collecting data. Questionnaires can contribute to the reliability and validity  of the data collected without influence the learner’s response.     
It was evident from this research study that all participants had found the importance of success criteria in their learning was useful. Current research is relevant with previous research which emphasises the integral role of success criteria in improving pupils’ understanding in the learning and teaching process. The advantages of utilising  success criteria to promote learner understanding is undeniable, thus, information gathered from this study shows that the importance of applying success criteria have a positive impact on the pupil’s quality of learning. The information gathered comply with the previous finding of Sandvoll (2014) – he suggested that the application of success criteria improves the learners’ performance in the learning and teaching process. 
The implications of this study are for the schoolteachers to promote and apply sustainable forms of success criteria that involves the learners when designing a lesson. Educators should present an opportunity for the learners to participate on the implementation of success criteria in order to enhance their understanding successfully. Pupils should also be given the chance to assess the effectiveness of the success criteria in their learning in order to take responsibility for their learning.
Generally, this study was beneficial in highlighting the usefulness of success criteria in improving pupils’ understanding and performance. For future research, the impact of creating a rigid, highly explicit success criteria on pupils’ educational performance would be considered as a suitable area of research.
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