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Section 1
The importance of early intervention for children with autism spectrum disorder (ASD)
According to the Welsh Government (2018a), early intervention is the importance of timely identification, multi-agency working and providing suitable provision promptly for children with Additional Learning Needs (ALN). As stated by the Early Intervention Foundation (no date), every child deserves the best start in life, therefore it is important to identify and provide support for children and young people as soon as possible through early interventions. This supports the Un Convention on the Rights of the Child (UNCRC) Article 23 which states that children with a disability must be supported by the government to ensure they have the best start in life (Unicef, 2017a). According to NHI (2021), early intervention should take place as early as 2-3 years of age when a child’s brain is still developing, and new neural connections can be made. It follows that the sooner early intervention takes place, the better the long-term outcomes are. This is supported by Child Autism UK (no date) stating that the earlier intervention takes place for children with autism spectrum disorder (ASD) the better, as children’s brains have more plasticity. In addition to this, changing or teaching new behaviour is easier.
According to Brett et al. (2014), early interventions can improve overall function for children with ASD supporting their social communication, language, cognition, and adaptive behaviour. This is supported by Ma (2015) and Hadders-Algra (2011) stating that research has shown that early interventions from a young age is connected to improved cognitive development and helps improve children’s intellectual ability leading to reduced autism symptoms later in life. Furthermore, this is supported by more current research conducted by NHI (2021) stating that early diagnosis of ASD and interventions are likely to have positive long-term effects on autism symptoms. Carpenter (2015) further supports this claim stating that some children who receive early intervention make high levels of progress, leading to them no longer being on the autism spectrum later in life. According to Sarris (2016) studies have found that approximately 4 to 16 percent of children lose their ASD diagnosis. However, this does not mean a complete recovery from developmental issues.
Mannier (2021) points out how early interventions usually only follow an autism diagnosis. According to ASDF (no date), symptoms of autism can be identified from as early as 18 months old. However, Brett et al. (2014) point out that the median age of a diagnosis for children with ASD in 2014 was 4.5 years of age. A later study conducted in 2019 by CDC (2019) presents that the age for a diagnosis is still yet to improve as children are still getting diagnosed between the ages of 4-4.5 years of age. This is supported by the National Health Service (NHS) (2021) as they state that ASD is often not identified within children until they reach school age. It follows that an autism diagnosis is often delayed due to children receiving an incorrect diagnosis such as; attention-deficit hyperactivity disorder (ADHD) or a sensory processing issue (Miller, no date). Therefore, autism is not often picked up before school age when a child’s social situations are increased. Furthermore, this does not support the UNCRC Article 24 which states that every child has the right to the best possible health and health care as children are not being diagnosed with the correct diagnosis (Unicef, 2014b).
Moreover, a quantitative study to explore 1047 parents’ experiences and opinions regarding the process of an ASD diagnosis for their children was conducted by Crane et al. (2016). The results of the study revealed that there was a 3.5-year delay from the point of which parents first sought professional help for their children to receiving an ASD diagnosis for their child. This is supported by Cerebra (2017a) who claim that parents of children with ASD in the United Kingdom (UK) are dissatisfied with the process of an autism diagnosis and early intervention. It follows that parents were concerned about their child’s time being lost to the process and the lack of information received about effective interventions. In addition to this, the delays of the diagnostic process led to low levels of satisfaction and the potential to delay the implementation of effective intervention (Webb et al., 2014). This is supported by Elder et al. (2017) who claims that late diagnosis of ASD leads to increased stress within parents and delays early interventions which is essential to positive outcomes for children later in life. According to Crane et al. (2018a), the dissatisfaction of parents regarding the diagnostic process for ASD has been Widley documented. Furthermore, another study conducted by Salomone et al. (2016) found that 74% of children in the UK received early intervention before the age of seven, meaning 25% of children with ASD had no early intervention at all. In addition to this, the UK is identified as being one of the worst performing countries for providing early intervention for children with ASD (Cerebra, 2017a). Moreover, this does not support the UNCRC Article 18 which states that parents/carers should receive support from the government to help them in raising up their children (Unicef, 2017b).
According to the NHS (2021) and ASDF (no date), autism is becoming more common, and numbers are increasing annually with every 1 in 100 people in the UK having ASD. In addition to this, Koegle et al. (2014) explain how the rapid rise in ASD has led to increased attention paid to intervention issues as intervention programs are seen to be crucial for children with ASD. In addition to this, early intervention is a priority within the new ALN code of practice and have been adapted to ensure they deliver the desired outcomes for children and their families (Powys County Council, no date). In addition to this, the Welsh Government (2018b) explains how the legislation will ensure that all duties regarding children with ALN are performed quickly to ensure the correct provision as soon as possible (Welsh Government, 2021a). Furthermore, this supports the UNCRC Article 3 which states that the best interest of the child is priority in all decisions and actions which affect them (Unicef, 2017a). It follows that the new ALN legislation will also ensure that local authority’s build a trusting and positive relationship with parents/carers to aid them in supporting their children (Welsh Government, 2018a). 


Section 2
Barriers children with autism spectrum disorder  (ASD) may experience within mainstream schools
According to the National Health Service (NHS) (2021) and the Department for Education (2019), autism spectrum disorder (ASD) is the most primary type of need within the United Kingdom (UK) with 1 in every 100 people being diagnosed. It follows that 71% of these children and young people attend a mainstream school within the UK and face barriers to inclusion every day (Mandy et al., 2016). In addition to this Stephenson et al. (2020) conducted a qualitative study to identify barriers to inclusion of students with ASD within primary schools in Australia. Furthermore, the findings of the qualitative research identified that peers and teachers’ attitude towards children with ASD were the primary barriers identified within the teachers and parents interviews. 
According to Derguy et al. (2021), research has shown that negative attitudes towards a child or young person with ASD can begin from an early age. Furthermore, Mavopoulou and Sideridis (2014) claim that negative attitudes towards children with ASD may impact upon inclusion and social acceptance within mainstream schools. This is supported by Dickter et al. (2020) who states that negative attitudes can lead to discrimination against children and young people with ASD and can potentially lead to harmful interaction with peers. Nevertheless, Ryan (2013) points out that positive attitudes towards individuals with ASD are critical for successful inclusion into all aspects of society. This is further supported by Tonnsen and Hahn (2015) who state that positive attitudes towards students with ASD can lead to successful school and community interventions. However, studies have identified inconsistency in student attitudes towards children and young people with ASD. In addition to this, Crane et al. (2018b) state that something needs to change in order to support mental health and inclusion for children with ASD in mainstream schools. Furthermore, this supports the social model of disability as the negative attitudes and exclusions by society have been identified and can be removed enabling equality and inclusion within mainstream settings (Scope, no date; Thinking autism, 2020).
In addition to the negative attitudes of peers Raising Children (2020) point out how children and young people with ASD may be more at risk of being bullied within mainstream schools compared to their peers. This is supported by the Anti-bullying alliance (2021) who state that 63% of children and young people with ASD were subject to bullying in 2012. This statistic was later supported by Autism Speaks (2018) who claimed that a study undertook by the Interactive Autism Network presented that a total of 63% of children and young people with ASD had been bullied at some stage within their life. According to the National Autistic Society (2020a), children and young people with ASD are more at risk of being bullied compared to their peers because of the diverse ways they communicate and interact with others. Furthermore, Anderson (2014) points out that children with ASD may also get bullied if they are seen to be doing something thought to be ‘odd’ such as hand flapping or rocking (Stimming).
Furthermore, the effects of bullying can impact on a child’s self-esteem, mental health, social skills and school progression as pointed out by Raising Children (2020). In addition to this, some children and young people with ASD refuse to attend school due to the additional pressure caused by bullies (National Autistic Society, 2020b). Moreover, Totsika et al. (2020) point out that missing school can have a negative effect on children’s academic skills and their mental health. Moreover, Holden (2020) points out how children and young people with ASD are already exposed to higher levels of stress than their peers. In addition to this, these individuals are more likely to have suicidal thoughts and behaviours in addition to the added stress of bullying. This is supported by Autism Speaks (2020) who claim that 680 young people with ASD in South London are receiving support from mental health services due to suicidal thoughts caused by bullying.
Moreover, Hwang et al. (2018) state that children and young people with ASD can also be perpetrators of bullying. This is supported by the National Autistic Society (2020a) stating that children and young people with ASD can also display some bullying behaviours towards their peers. It follows that children with ASD may become aggressive towards peers if a game is not being played the way they want it to be played, leading to them attempting to control the situation. The Behaviour Analysis (no date) supports this stating that autistic children may become bullies because of their communication skills and empathy towards their peers. In addition to these behaviours’ children with ASD can get labelled as children with behavioural issues by teachers and are seen to be disruptive within the school environment (Kaweski, 2014). Following this, children and young people with ASD are three times more likely to be excluded from school due to teacher misunderstanding leading to lack of support (Brede et al., 2017; The National Autistic Society, 2019; Kwari, 2020). Furthermore, practitioners viewing children as disruptive and excluding them from school supports the medical model of disability which views an individual as less able to achieve their potential, less able to have meaningful relationships and less able to less able to play an active part in the world around them (Shape Arts, 2017).

In addition to the lack of support provided by teachers, a study was conducted by Vincent and Ralston (2019) to find out how many children with ASD felt that their teacher understood them. The findings of the study presented that only 60% of children with ASD felt they had a teacher who understood and supported them. This is further supported within a study complete by Goodall (2018) who found that most participants felt unsupported and misunderstood stating that their experiences in mainstream school have had a negative impact on their wellbeing. In addition to this Ballantyne et al. (2019) expresses the importance of practitioner’s knowledge and understanding on teaching and managing behaviour within the classroom. Furthermore, the lack of teacher’s knowledge and understanding towards children and young people with ASD could also lead to practitioners having a weak self-efficacy in detecting children with ASD potentially preventing the child from obtaining early intervention (Taresh et al., 2020). 



Section 3
A critical evaluation of 1:1 support for children with autism spectrum disorder (ASD) within a mainstream school.
According to the Department for Education (2019), ASD is the most primary type of need within the United Kingdom (UK) with 29% of children and young people receiving a diagnosis. It follows that 71% of these children and young people attend a mainstream school within the UK (Mandy et al., 2016). According to Camden (no date), Legislation states that all children with Additional Learning Needs (ALN) have the right to attend mainstream schools or settings. In addition to this, all schools have the responsibility to create an inclusive environment to welcome all pupils into their school (Unlu, 2017). Moreover, it is recommended within the Special educational needs code of practice, that children with ALN should receive graduate support for them to achieve to their highest potential (National Autistic Society, no date). In addition to this, Scope (2021) recommends providing children with 1:1 support within mainstream schools and settings. However, despite the recommendations, the Welsh Government (2020a) point out that only 10% of children with ASD receive extra care and support within mainstream schools in Wales.
The Department for Education (2021) explains that 1:1 support is extra or different help that is provided by support staff as part of the school’s usual curriculum. Furthermore, 1:1 support offers children structured and evidence-based interventions through the encouragement of small group activities (Carroll et al., 2017). This is supported by the Welsh Government (2019b) who state that interventions delivered by support staff can focus on teaching children with ASD to respond to joint attention approaches developing their social skills. Moreover, Brett et al. (2014) and NHI (2021) states that 1:1 support for children with ASD does not only support their social skills but can impact on all areas of learning and are likely to have positive long-term effects on autism symptoms. This suggests that effective support from an early age within mainstream schools can potentially minimise autism symptoms leading to the child no longer needing the additional learning support. 
According to the Welsh Government (2019b), 1:1 support is usually delivered by Teaching Assistants who work closely with the child and their parents/carers. This is supported by Carroll et al. (2017) who claims that teaching assistants provide much of the support for children and young people with ALN. However, although teaching assistants provide benefits to children and young people with ALN they need to be appropriately trained and supported to do so. Dillenburger et al. (2016) agree with this stating that lack of training can have a damaging effect on provision and can lead to anxiety and stress for the child and their family. In addition to this, the University of Northampton (2020) suggests that specialist training on ASD should be provided to all staff within mainstream schools to ensure that children and young people gain the best educational experiences. Furthermore, teacher’s eagerness for more training on ASD was identified within a study conducted by Finch et al. (2013).
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