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Utilising the EntreComp Framework, critically evaluate your own creativity and enterprise and consider how you might be able to develop the creative and enterprising skills of primary learners through your own pedagogy.
	
The Welsh Government (2019a) acknowledge that preparing the young people of Wales with the 21st century skills they will require to lead a fulfilling life in future society should be the main aim of the new Curriculum for Wales 2022. The development of fundamental literacy and numeracy skills are still seen as essential however, it is crucial that the new curriculum prepares young people with wider skills like creativity, resilience, adaptability and digital skills (Welsh Government 2019a).  The World Economic Forum (2015) report concurred with this view and believes that problem-solving, persistence, creativity and collaboration are vital skills individuals will need to succeed. However, the World Economic Forum (2015) report found many countries’ educational systems are not equipping enough learners with the skills they require to 
meet economic demands.  In 2016, the European Commission produced the EntreComp framework which could be used as a universal tool to help address the shortfall in 21st century skills that Europe currently have (Bacigalupo, Kampylis, Punie, Van den Brande, 2016). The European Commission believe that the EntreComp framework provides a clear definition of the skills, knowledge and attitudes that European citizens will require (Bacigalupo et al., 2016).  It is suggested that the EntreComp framework aims to provide a link between education and the world of work by offering a common, but flexible approach that can be adapted to inspire the development of 21st century skills (Bacigalupo et al., 2016). 
 
The purpose of this essay is to critically evaluate my own personal creativity and enterprise skills using the EntreComp Framework. It will then consider how I might be able to develop the creative and enterprising skills of primary learners through my own pedagogy. Firstly, creativity is defined, its importance within the new curriculum is discussed, and some of the challenges it may present are explored. Secondly, it will look at the difference between teaching creatively and teaching for creativity. Next, it examines what is meant by enterprise skills and how these could be developed within education. Following this, I will reflect upon and assess my own creative and enterprising skills, using the EntreComp framework, and provide suggestions on how I think I could progress to the next level. Finally, consideration will be given to ways of developing the creative and enterprising skills of primary learners.

The essay concludes that the creative and enterprising skills of primary learners are encouraged in three key ways: firstly, by ensuring that creativity is valued and promoted cross-curricular; secondly, that teachers are confident in their ability to support inspirational learning; and finally, that learners are able to develop their skills in innovation so that they are 21st century-ready.

[bookmark: _Hlk28865738]Robinson (2006) stated that the education system is killing creativity and to meet the rapidly changing needs of society creativity should be at the heart of the curriculum. Robinson (2010) defines creativity as ‘the process of having original ideas that have value.’ The National Advisory Committee on Creative and Cultural Education (NACCCE) (1999, p.30) have a similar definition and state that creativity is ‘Imaginative activity fashioned so as to produce outcomes that are both original and of value.’ According to Donaldson (2015, p.29) one of the main four purposes of the new curriculum is to develop young people to be ‘... enterprising, creative contributors, ready to play a full part in life and work.’ This was in response to concerns raised about the current curriculum being out of date, and its inability to develop key competences, particularly creativity and enterprising skills, that future employees seek (Donaldson, 2015). The report suggests that these skills feature highly in modern society and more emphasis should be on teaching learners to be ready to learn, as well as confidently apply what they have learnt, in a creative way, to real life situations (Donaldson, 2015). NACCCE (1999) believe that to support the development of creative skills in learners, teachers should teach in a creative way and provide an environment where learners are not afraid to take risks. Even though the new curriculum focuses more on developing creative and enterprising learners, it will only be successful if teachers are fully prepared to overcome any challenges faced when implementing it (Jones, 2019). 

According to Jeffery and Craft (2004) it is necessary to understand that there is a difference between teaching creatively and teaching for creativity. Teaching creatively focuses on how the teacher uses imaginative approaches that makes learning more engaging and effective (NACCE, 1999). Teaching for creativity places more emphasis on the learner taking control by asking questions, identifying issues and thinking of possible solutions (Jeffery and Craft, 2004). Ofsted (2006 cited Craft, Cremin, Hay, and Clack, 2014) found that primary schools that took a holistic approach to creative teaching and learning saw an increase in their pupils’ achievements and aspirations. However, Lucas, Claxton and Spencer (2013) believe that without a clear definition of creativity within the education sector, or a framework for teachers to use to assess and track learners, it is difficult to ensure creativity is developed. They believe that a framework to assess creativity will give teachers the confidence in knowing how to adapt their approach to support progression (Lucas, Claxton and Spencer, 2013). Also, Lucas, Claxton and Spencer (2013) believe the feedback teachers give should allow learners to understand how they can develop and use their creativity to a wide range of contexts. The Welsh Government (2019a) suggests that the new Curriculum will allow practitioners to be more creative and flexible in their approach and delivery. The new areas of learning and experience should promote the development of skills in a cross curricular way, and encourage learners to establish links with real life experiences (Welsh Government, 2019a).  

The four purposes of the new curriculum for Wales 2022 should underpin the planning of all teaching and learning experience (Welsh Government, 2019a). Key characteristics the new Welsh Curriculum hopes to develop in their learners are described within the four purposes (Welsh Government, 2019a). One of these four purposes is to develop ‘enterprising, creative contributors, ready to play a full part in life and work’ (Donaldson, 2015, p.29). Donaldson (2015) believes that schools should support learners to improve creative and enterprising skills, that will be essential qualities, they will require in their future lives. Rae et al. (2010) suggests that enterprise leaners can use and apply skills that include; taking initiative, identifying problems, creating solution, and adapting resources to effect change. Some of the attributes the University of Warwick (2019) say enterprising learners have include them being creative, innovative, risk aware, determined. 
Eckert (2016 cited in Bacigalupo et al., 2016, p. 2) noted that currently in Europe there is a gap between the enterprising skills individuals possess when leaving education and entering work. He believes that the EntreComp framework is a universal tool that offers a common understanding of the key skills employers are seeking, and that it can be used to help develop these competencies and increase the entrepreneurial ability that European citizens currently lack (Eckert, 2016 cited in Bacigalupo et al., 2016). The framework consists of 3 competency areas, each containing 5 competences, which can be used as building blocks to develop entrepreneurship skills (Bacigalupo et al., 2016) (Appendix 1). Bacigalupo et al., (2016) suggest that the framework provides an assessment model which individuals can use to recognise where they are and what they need to do to progress between levels 1-8. However, the effectiveness of the framework cannot be confirmed until practitioners use, adapt and test it out in real life settings (Bacigalupo et al., 2016). 

In 2010 the Quality Assurance Agency (QAA) recognised that universities required more support to ensure quality and improve assessment guidance (McCallum et al. 2018).  The QAA’s 2012 guidance document acknowledged that the EntreComp framework would be an ideal tool to help promote, develop and assess enterprising and entrepreneurship skills in all university subjects (McCallum et al. 2018). The QAA (2018, p.9) defines Enterprise Education as ‘…the process of developing students in a manner that provides them with an enhanced capacity to generate ideas, and the behaviours, attributes, and competencies to make them happen. According to Education Scotland (2019) an enterprising approach to education encourages learners to develop the skills and ability to adapt to future challenges that arise in life and/or employment. The Scottish Entrepreneurship and Enterprise Educators (SEE) found that incorporating the EntreComp framework in their training programme had a positive effect on their participants’ confidence and ability to develop entrepreneurship 
kills in their learners and others (McCallum et al. 2018). According to McCallum et al. (2018) Montenegro Bureau for Education Services intended to test the EntreComp framework success in embedding entrepreneurial learning across all stages of learning. However, Smith and Paton’s (2014) study raises concerns about the effectiveness of policy driven programmes, and suggests that further research is needed into other approaches that could produce more consistency in embedding enterprising and transferable skills. 

This part of the essay focuses on assessing my own creative and enterprising skills. The competency of ‘Creativity’ is within the area of ‘Ideas and Opportunities’ in the EntreComp framework (Bacigalupo et al., 2016) (Appendix 2). Here, I reflect on my own practice, assessing myself using the level descriptors within each thread of the ‘Creativity’ competence. Evidence to support my choices is provided, where possible, with suggestions as to how I could progress. 

The first thread in the ‘Creativity’ competency area is ‘Be curious and open.’ After reflecting on my previous experiences, I believe that during my Year 2 placement I fulfilled the expectation of ‘Level 3’ which states ‘I can experiment with my skills and competences in situations that are new to me.’ To support this choice, I have included an arc reflection (Appendix 3) of how I used and adapted an Assessment for Learning (AFL) strategy to help improve peer to peer support, as well as class management. The introduction of an adapted AFL strategy was part of a Year 2 assignment. During an end of week review, my class mentor suggested adding another element to my proposed strategy to help increase the opportunity for giving learners instant feedback. As a student teacher, introducing a new AFL strategy into the class of learners that I was not very familiar with was risky as I did not know how the learner would respond. 

Robinson (2006) states that individuals will never come up with anything original if they are not prepared to sometimes be wrong. Creativity involves taking risks and teachers should encourage and support each other to try new approaches to see if it has positive effect on their learners (Salhberg, 2009, p.343). Taking responsible risks by trying new things is one of the sixteen Habits of Mind that Costa and Kallick (2008) believe are the key characteristics that individuals require to show they can work successfully at an advanced level. However, a study carried out by Dobbins (2007) found that many teachers feel constrained by the curriculum and the fear of not meeting targets meant that they felt there was not enough time for them to try new things. 

Levels 3 and 4 are both within the ‘Intermediate level of proficiency’ which is when an individual is ‘Building independence.’  In line with the new Professional Standards for Teaching and Leadership (PSTL) (Welsh Government, 2019b), for me to progress to level 4 I need to continually reflect on my practice, embrace peer support, and actively search for new ways to improve my pedagogical approach. Estyn (2017) reported that the new PSTL identify that collaboration and support between practitioners is integral to ensure continual professional learning and implicated this will have a positive effect on improving learners’ outcomes. My implementation of the AFL strategy also relates to the third thread in the ‘In action’ competency area of the EntreComp framework that is ‘Coping with uncertainty, ambiguity and risk.’ I believe that the experience is proof 
that I am currently at level 2 which states ‘I am not afraid of making mistakes while trying new things.’ To progress to level 3 I will aim to become more confident in exploring and trying new techniques.

The second thread is ‘Developing ideas.’ Whilst I was on placement in the Reception class the term topic was ‘Farms’, and I was asked to teach the life cycle of a chicken. 
I feel that for this thread I am currently at level 2 which states, ‘Alone and as part of a team I can develop ideas that create value for others.’ This stage is defined as the ‘Foundation’ level of proficiency in which individuals are ‘Relying on support from others.’ As the children were so young, I was concerned about how I might approach the lesson to ensure it was engaging and memorable. Possible ideas were discussed with my class mentor during an end of week review, and, with her professional advice, we created a lesson that had a variety of sensory and visual aids to support the children and their learning. 

According to Guilford (1967, cited in Chi et al. 2013 p.135 -p136) individuals respond to problems in two ways, either by thinking convergently or divergently. Divergent thinking is when individuals can generate creative ideas and explore many possible solutions by drawing upon previous experiences and making connections (Guilford 1967, cited in Chi et al. 2013 pp.135-136). Guildford believes that divergent thinking has many creative characteristics which include; fluency, flexibility, originality and elaboration (1967, cited in Chi et al. 2013 p.135 -p136). Collaborating with a more experienced peer to generate ideas was helpful, however, a report by Ashton-James and Chartran (2009) stated that the divergent thinking process could be affected when individuals collaborate; they believe that it is during interaction with others that convergent thinking occurs. Despite this Sawyer (2007, cited in Sahlberg, 2009 p.343) suggests that collaboration between teachers is key as interaction with others can add value to an individual’s original idea. 

Desailly (2015) believes that teaching in a creative, interactive way has a positive impact on learners retaining information and can be more engaging as it caters to a variety of learning styles. According to Estyn (2017) research suggests that learners younger than seven do not benefit from formal teaching methods; a more active and experiential approach would be more suitable and fitting to the Foundation Phase setting. Donaldson’s (2015) report recognised good practice of teachers thinking and planning creatively within the ‘Foundation Phase. However, he also acknowledged that the planning of successful and purposeful learning is highly dependent on the teacher’s ability manage their time wisely to ensure they create meaningful experience. 

Despite the lesson being successful in engaging the pupils, the hands-on experience resulted in a lack of evidence to show that learning had taken place. The recording and assessing of the children’s learning for this activity was completed through my own personal observation and note taking. Desailly (2015) acknowledges that some senior managers and/or parents are too focused on teachers providing evidence, and have a lack of understanding about the benefits of the practical learning approach. Estyn (2017) noted that in some schools too much emphasis is given to pupil’s book scrutiny rather than focusing on ensuring assessing is used to improve pupil’s skills. A way of overcoming some of these issues, and for me to progress to level 3 of this thread within the framework, would have been to use available resources effectively. For future practice more consideration will be given to the benefits of collecting and sharing photographic evidence with parents, via the class’ social media platform.

By discussing and developing my ideas collaboratively with my class mentor I believe that I also fulfilled level 4 of the ‘Working with others’ thread within the ‘Into action competency of the EntreComp framework. The level descriptor for ‘Accepting diversity’ states ‘I am open to the worth that others can bring to value-creating activities.’ Additionally, Costa and Kallick’s (2008) Habits of Mind considers another trait individual should possess is to not become complacent and continually be open to learning.  To progress to level 3 I will endeavour to listen and value other professionals opinions and advice to assist planning of lessons in future practice.

The third thread in the ‘Creativity’ competency is ‘Define problems.’ Level 4 of this thread is ‘I can take part in group dynamics aimed at defining open ended problems’ which is the level I believe that I am currently at. Whilst in year 2 of my degree I had to work in a small group to conduct a research project to investigate and analyse an inclusive approach to supporting learners with Additional Learning Needs (ALN). This assignment required us to attend regular meetings to: firstly, choose a focus for our research; secondly, complete all the necessary paperwork, for example, ‘ethical forms’; thirdly, decide and create a way to gather information. Individually we gathered information of possible ALN groups that we wanted to focus on. After discussions it was decided that we would carry out an investigation of an inclusive approach to supporting the needs of Looked-after Children. Following this, there were many group meetings arranged and attended to help construct a suitable method of collecting data to support our study. (Appendix 4).
Open-ended problems can enable the progression of productive problem-solving skills  as there is more than one possible solutions (Vere, and Melles, (2011) requires individuals to accept there may not be one correct answer and to use their prior knowledge to critical think about how they can approach the task. However, Vere and Melles (2011) are aware that individuals that lack the ability to be creative, and think critically, may become anxious and struggle to consider other methods or techniques. Oech (2011) implies that innovation involves looking at the same problems as others but coming up with different ideas and answers. Oech (2011) suggests that the four roles that individual take on during creative process, these include: the Explorer who is able to discover resources and find information; the Artist who is able to generate ideas through the means of divergent thinking;  the Judge who is able to use their convergent thinking skills to make a decision on how to proceed; and the Warrior who puts their ideas into action. I believe that all four of these roles were personally undertaking whilst completing the group research project. Several attributes of Costa and Kallick’ (2008) Habits of Mind were also carefully drawn upon and applied whilst planning, gathering and analysing the research data collected. These attributes included: being able to think flexibly by generating and considering alternative options; communicating accurately through a variety of different methods; and being able to think independently as well as part of a team.
‘I can reshape open-ended problems to fit my skills’ is level 4 of the ‘Define problems’ thread. Vere, and Melles, 2011 infer that an individual’s confidence and ability to think divergently and reframe problems can be improved, by them being exposed to more problem-solving activities. McNamara (2019) states that people are often unable to solve problems because they approach them the same way. The purpose of reframing the problem is to help people see it from a different perspective and help them think critically, creatively consider an alternative process (McNamara 2019). I believe that the electives experience, that I will partake in during year 3 of my teaching degree, will allow me the opportunity to conduct a research project in an area of my own specific interest. The module will be a chance for me to progress to level 4 of this thread. 

By carrying out and completing a group research project with my peers I believe that I also fulfilled 2 aspects of the ‘Working with others’ thread within the ‘Into action competency of the EntreComp framework. Firstly, I feel that the creation of the questionnaire allowed me to achieve level 3 within the ‘Listen actively’ thread which states ‘I can listen to other people’s ideas for creating value…’. Also my attendance and input during the group meetings helped me consider myself at level 3 of the ‘Work together’ thread that says ‘I can contribute to group decision making.’ To progress to level 4 for both threads I will thrive to work collaboratively within teams, to listen the views of the individuals future research focuses on, and consider how it can be applied to have a positive impact.

The fourth thread in the ‘Creativity’ competency is ‘Design value.’ I feel that I am currently at level 4 of this thread which is ‘I can assemble, test and progressively refine prototypes that stimulate value I want to create.’ To support my choice, I will briefly discuss how I created and adapted a class display board to support learners to understand the concept of visualisation (Appendix 5). Qualifications and Curriculum Authority (2005, cited in Craft 2005, p.48) suggest that schools that valuing pupil’s contribution and celebrate their work are successful in stimulating creative learning. Donaldson (2015, p.26) agrees and states that Welsh education should, ‘Celebrate success, recognise excellence, and share both’. As the lessons were set over a 3 week period the structure of how the children’s work was displayed was constantly adapted to have ultimate impact in trying to engage everyone that went past. At first, I chose to display the children’s work in a very straight and orderly way. However, this had negative feedback from my mentor. Following her advice, I inspected other displays around the school and recognised that the most eye-catching ones were busy, colourful and creative. By reflecting, evaluating and modifying the display board, I was using creative, imaginative and innovating skills described in Costa and Kallick’s (2008) Habits of Mind. This led to the display board being more prominent and of higher quality, which in return resulted in it having greater significance and adding value to the learner progression in the skill of visualisation.
Level 5 of the EntreComp framework is defined as an ‘Advanced Level of proficiency’ which requires individuals to take responsibility and improve a product or service with some guidance from others. To progress to Level 5 of the ‘Design Value’ thread which states ‘I can create products or services that solve my problems and needs’ I need think about what issues I may face, and what I could produce to me help resolve or eliminate some of my concerns. Interaction Design Foundation (2019) express that before a product is created it is essential to establish what the problem is, and how it will help solve it in a meaningful and effective way. However, creating an innovative product that makes positive is not an easy task, it requires making bold choices, taking risks and being prepared to fail (Durany, 2018).  
 
The fifth thread in the ‘Creativity’ competency is ‘Be innovative.’ I feel that I am only at level 1 for this thread which states ‘I can find examples of innovative products, services and solutions.’ Level 1 is at the ‘Foundation’ level of proficiency within the framework and states that an individual is still reliant on support from others. Finding innovative solutions requires individuals to take initiative in identifying and analysing problems, before considering and trying realistic solutions (University of Bristol, 2019). Whilst carrying out the creative life cycle of the chicken lesson discussed earlier in this essay, I acknowledged that I missed as an opportunity to use the resource available to me. My placement school used the See-Saw app as a way of capturing evidence of the learners work, and as a platform to share their work with other students, teachers and families. Even though I had prior knowledge of the app due to previous placements I did not utilise it during the learning.  
Level 2 of this thread states ‘I can describe how some innovations have transformed society’. Even though I acknowledge the important role technology has in today’s world, I feel that I could increase my knowledge on understanding the effect it has on society. This might be done in several ways, for example, researching, gathering information from peers and observing how the learners interact with technology.]
This part of the essay will consider how the creative and enterprising skills of primary learners may be developed. Craft (2005) believes that developing the creative abilities of learners requires a skilful pedagogical approach. NACCE (2009) discuss the importance schools creating the conditions to nurture the development of individuals creativity. According to Donaldson (2015) the new Welsh curriculum provides teachers with the flexibility to use their professionalism to respond creatively to the interests of their learners. Although, there will be more scope in the way teachers deliver the curriculum it is still essential that all aspects of the curriculum are covered. Donaldson (2015) believes that a variety of teaching and learning methods will need to be implemented, and the energy and creativity of the teacher will be vitally important to ensure rich and relevant learning experience are provided.
Despite all the changes to the way the curriculum is structured and the flexibility that it suggests it offers, the way in which learners’ ability is assessed remains the same (Jones, 2019). Jones (2019) notes that the use of standardised written exams only allows for a limited range of competencies to be tested. He believes that these tests do not offer the chance for competencies, such as creativity, to be acknowledged or appreciated (Jones, 2019).  Adopting a system that uses the assessment process as tool to inform teachers and learner about how they can progress is more beneficial then one that focuses on grades (Wilson, 2015). According to Wilson (2015) Wroxham School was judged ‘outstanding’ by Ofsted, due to their approach to delivering a curriculum that focuses on increasing individuals learning capacity instead of test results. Craft, Jeffery and Leibling (2001) state that although raising standard of learners is important, the purpose of education is to add value to human life.
Creativity is a human characteristic that all individuals have the potential of developing (Desailly, 2015). “Everybody is a genius. But if you judge a fish by its ability to climb a tree, it will live its whole life believing that it is stupid (Eisteen, no date, cited in Williams, 2016). Gardner’s theory of multiple intelligences (1991, cited in Mindham 2005) believes that teachers need to encourage and appreciate diversity as this influence the learners attitude and capacity towards creative thinking. NACCE (1999) acknowledge that creativity is not constrained to art subjects and recommends that it should be developed across the curriculum. 
Mindham (2005) believes that teachers can stimulate creativity by providing more time, space, interaction and variety of resources to stimulate creativity.  Donaldson (2015) suggests that for children to fully engage with the learning they require an environment the allows them to explore and experiment. A school’s ethos and the classroom environment play a vital role in supporting the development and progression of creativity (Craft, Jeffery and Leibling, 2001). NACCE (1999) suggest that creating an environment that has a variety of resources for learner to explore, could stimulate creativity. Craft, Jeffery and Leibling (2001) recognise the importance of considering that learners have fear of failure, and feel that creating an environment that encourages learner to accept that mistakes are part of the creative process is vital. However, Robinson (2006) argues that ‘…the education system discourages children to make mistakes.’ 
To conclude, the purpose of this essay has been to critically evaluate my own personal creativity and enterprise skills using the EntreComp Framework. It also considered how I might be able to develop the creative and enterprising skills of primary learners through my own pedagogy. 

Firstly, the essay looked at how creativity is defined, its importance within the new curriculum, and some of the challenges that exist. Creativity in the classroom is what leads to inspired and imaginative outcomes that hold value for the creator and others. 
The development of creativity is seen as vitally important within the new curriculum because it bridges the gap between learners’ abilities have and the skills employers are looking for in the 21st century. However, until the structure of the new curriculum is tested in terms of its flexibility, it is not known whether traditional teaching methods can be adapted to produce the creative skills required of future practitioners and learners. 

[bookmark: _GoBack]Secondly, the essay examined the difference between teaching creatively and teaching for creativity. Teaching creatively is a teacher-centred concept that promotes the idea of utilising relevant, engaging, imaginative learning experiences, via a range of teaching methods. Teaching for creativity emphasises the learners’ role in their own learning journey, giving them ownership of the creative process. When the ethos of a school considers the learners’ interests in this way, and gives teachers the time and support to establish an environment that promotes creativity and risk-taking, it can help remove the fear of failure and encourage innovation.

Next, some of the enterprising skills and attribute learner should have were identified. These were; being creative, using initiative, problem solving and taking risks. It was found that these could be developed within education in ways such as teachers providing learning experiences that encourage students to generate, act upon and improve their ideas. This means that future practice must respond and adapt to learning taking place.

Following this, it was recognised that the EntreComp framework was universal tool that universities believed could increase the entrepreneurial skill of European citizens. My own creative and enterprising skills where then assess and reflected on against the EntreComp framework. The design of the framework simple to follow. However, I found it difficult to relate some of the competencies to my own personal experience as more were suited to improving the ability of employees within the business sector.  

Finally, it found that there were many things that teachers need consider when assessing and developing the creative and enterprising skills of primary learners. The difficultly of measuring and valuing the creative skills of learners was acknowledged and it was recognised that creativity can be developed, promoted and valued within all subject areas, and during extra-curricular activities. An environment and experiences that are relevant and motivating will, inspire learners to take responsibility risk to progress their own learning and, develop the essential enterprising and innovation 21st century skills they will need to succeed.
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Appendix 3
Model Beirniadau Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date: 26-11-18
Digwyddiadcritigol (Ffocws)/Critical incident (focus):  New AFL strategy.
	Profiad/ Experience


	Teimladau/
Feelings

Beth yweichteimladauynghylch y profiad?
What are your feelings regarding the experience?
	I am very pleased with the way the today’s lesson went. I introduced the traffic light cups AFL strategy to the children. I explained that before they change their cup to amber, they had to ask 3 of their peers before they ask me. I informed them that they are to still carry on with their work until I could support them.  They were informed that they are only to change it to a red cup if they had asked 3 of their peers. They could try and carry on with the rest of the worksheet until support was given. This strategy seemed to work very well.  

	Cofio a Deall/
Remember and Understand

Allwch chi restru’ragweddauar y profiaddysguaaethyndda?
Can you list the aspects of the learning experience that went well?

Pa elfennauo'rprofiaddysguoeddynsiomedig?
What were the elements of the
learning experience that were disappointing?
	A few of the children did put their hands up for support and changed their cup before asking 3 of their peers for support at first. However, after being reminded a few times they soon understood what was required. This allowed me to monitor the progress children were making as well as support the ones that needed additional support. It also encouraged the children to work independent and use their peers for support.

A few of the children were changing the cups to amber before they asked 3 of their peers. I reminded them to ask 3 peers before changing their cups colour and asking for support. 

	Gwerthuso a dadansoddi/
Evaluate and analyse

Beth fyddwchchi'ncadw'r un fathisicrhaudysgu ac addysgueffeithiolyn y dyfodol?
What will you keep the same to ensure effective teaching and learning in the future?

Beth oeddachosyrelfensiomedigbwysicaf?
What was the cause of the most important disappointing element?
	I would keep the traffic light cups in place as they seemed to work well. The stratergy gave me more time to give the children constructive support and feedback. I also prepared all the resources beforehand and gave the children steps to success to follow.




I would have liked for the children to have self-assessed their work but this if I had more time with them then I would try and put this in place.

	Casgliadau a chamaugweithredu/
Conclusions and actions

Beth yweichatebionposibli'rmaterionsiomedig a nodwyd?
What are your possible solutions to the disappointing issues identified?

Bethydychynmyndi’wwneudnesaf?
What will you do next?
	I did not want to confuse the children with adding too many strategies in one go. The first week I was getting to know the children and used the strategies that my class mentor already had in place. I also needed that week to get to know the children and see what they were able to do. The second week I introduced the traffic light behavior board which worked well and so this week I decided to introduce the cups and will continue to use them for as many lessons as possible this week. I continued to use pit stops and my class mentors’ strategies.


	Y profiadnewydd/ Transformed experience


Appendix 4 

Meeting 2 

 Date: ​15/02/2019                                                                   ​Time:​ 10:00 - 11.45 

Who has attended: ● Natalie 1700754 ● Zoe 1700137 ● Sam 1700138 ● Claire 1700465 ● Bethan 1700164 
 Chairperson:​ Natalie 
Secretary:​ Claire  
Matters Discussed: 

Natalie  ● Researched dyslexia ● Common knowledge of dyslexia within group due to personal experience ● Programmes available for dyslexia  ○ Lexia - saw in school ○ RWI - phonics ● Usually apparent at start of school but children with behavioural issues could be due to this as they’re expressing their frustration at being unable to decode ● Use yellow paper, larger font ● Refer to SENCO ○ Time consuming ● May be genetic  ○ Further research needed  ○ Could be an avenue of investigation ● Specialist schools  ○ Do these exist in Wales ○ Could look into this further ● Claim it doesn’t affect intelligence ● Presents differently in people but there are some commonalities ○ Learning sounds ○ Speech  ○ Read slowly, making errors ● Once diagnosed, child gets IEP (in Wales) ● Lots of information available ○ Most from NHS Wales today ○ Welsh Government has research into ■ Dyslexia provision (for children) ■ Support for people with dyslexia (children and adults) 

Zoe ● Research into global development delay (GDD) ● Not much out there on internet in education as is still being researched ○ Causes ○ Symptoms ● Causes problems for children with building relationships ○ Brain is underdeveloped so social skills are delayed ● Similar to Down’s Syndrome in symptoms but the cause of the problem is not known unlike Down’s ● More likely to have mental health issues ○ ADHD ○ Communication difficulties ○ Disruptive behaviour ● Children who struggle to meet two or more areas of milestones - birth onwards ○ May develop slower than others rather than GDD but difficult to identify at times ● National Centre for Mental Health at Cardiff University is leading research currently and it’s ongoing ● Brain damage can contribute to GDD ○ Shaken baby syndrome ○ Meningitis ○ Premature birth ● New baby in family can cause regression in behaviour as feel unloved or unwanted so behave like the baby and don’t develop ● Autism and muscular dystrophy can contribute - MD causes physical delay and autism causes social delay ● Those who support children ○ Physio ○ S+L ○ Ed psych ● Parents keep record of daily life to provide evidence of progression as with child every day unlike professionals 
 
● Also looked at looked after children (LAC) ● 6,407 LAC as of 31.3.18 ○ This is an increase of 8% from previous year ● 2,162 - 17/18 was due to abuse in household ● 308 - 17/18 adopted from care ○ Decrease of 2% from previous year ● Stats Wales provides map of Wales showing breakdown further ○ Found more children in bigger towns and cities ● LAC are often lower attainers due to life issues ○ Disruption of being in and out of system ○ Abuse 
○ Neglect ○ People in and out of the home ● Nurture rooms ○ Early prevention scheme ■ Flying start ○ ACE training ■ Video available ● Lots of information available for research 
 
Sam ● Researched ADHD ● Associated with poor academic outcomes ○ Being naughty affects education ● Usually picked up ages 6-12 ○ Primary sector ○ Big responsibility for primary teachers ● Neuro-developmental disorder ○ In the brain ○ Emerges as children grow up ● Short attention span ● Research based on whether ADHD is on rise in UK ● Symptoms must be seen for 6 months before diagnosis can occur ○ Set off by environment the children are in ■ Both at home and school ■ If a child doesn’t get what they want it can set it off ● Risen between 5.9 and 7.1% in children and adolescents ○ Is this because people are now more aware of it? ○ Between 1985 and 2012, children under 18 being diagnosed has risen ○ Only 5.47% are being given support though ■ One to one support ■ Medicine ● Increased by 50% in the last 6 years ● Three times more boys are diagnosed than girls ○ Boys also have a higher use of medication than girls  ● UK has stable rate of diagnosis currently ○ Not on increase or decrease ● Fewer than 3 in 10 children can access support ● NHS says: ○ People with ADHD usually have additional problems like sleep and anxiety ○ Possible causes ■ May be born prematurely  ■ Have low birth weight ■ Smoking, alcohol or drug abuse during pregnancy 
○ Could also be genetic and run in families ● No cure for ADHD but can be managed with family support and medicine ● Families are greatly affected ● Issues may occur around ○ Going to sleep ○ Getting ready for school ○ Following instructions ○ Being organised ○ Social occasions 
 
Bethan ● Researched English as an additional language (EAL) ● Lots of statistics available ○ Evaluation report on capacity building approaches to support the delivery of English as an additional language in Wales - 15th September 2015 ● Children will speak a different language at home ● More prevalent with refugees in Wales currently ● Linked to culture ○ Parents speak the dominant cultural language at home  ● 2012/13 stats ○ 31,132 children had English as a second language ○ 8,250 spoke fluent English ○ The remaining 22,882 had support ● Pupil Level Annual School Census (PLASC) ○ Five point scale to level pupils on their EAL ■ A. New to English ■ B. Early acquisition ■ C. Developing competence ■ D. Competent ■ E. Fluent ● Support given ○ To parents to develop their English to support at home ○ Ethnic Minority Achievement Grant (EMAG) available ■ £141 million available ■ Shared among the 11 areas within Wales ○ ESTYN wants to upskill class teachers to deliver EAL ■ Not enough teachers currently have the skills to support EAL ■ Need better links between class teachers and EAL specialists ○ Someone to offer support in class translating ● WG say pupils need to develop their English language skills to access the curriculum ○ Build competence in the use of English as a home language which benefits the child’s education 
 
Claire ● Researched Asperger syndrome ● Developed as a concept by Lorna Wing in 1980s ● Originally came about from a study by Hans Asperger  ○ Proven in 2018 to have participated in euthanasia programme with the Nazi regime ● Is a form of autism that affects the way someone communicates and relates to other people ● People with asperger’s have a unique view of the world ● Often linked with other mental health issues or conditions such as anxiety ● Average or above average intelligence ○ Usually taught in mainstream schools ○ Excellent academic skills but have low frustration threshold and executive functioning gaps ■ Disorganised and forgetful  ■ Timetables and lists to support ● Fewer problems with speech but may have difficulty understanding and processing language ● Stims and vocalisation ○ Make repetitive actions such as hand flapping, pen tapping ○ Vocal sounds such as clicking, vocalising ○ They do this as a form of self soothing in order to manage outside stimuli that my be overloading them ● 700,000 autistic people in UK ○ More than 1 in 100 ● Thought to affect more boys than girls ○ Could be genetic ○ Diagnosis may pick up traits easier in boys than girls ○ Many girls may be going undiagnosed ● Affects how people see the world ○ Feels overwhelming ○ Causes anxiety ○ Lack social skills ■ Difficulty relating to and understanding people ○ Don’t look disabled and are often thought of as naughty ● Diagnosed by multi-disciplinary team but is a long process ○ Often diagnosed later in childhood although may not happen until adulthood ● Characteristics vary from one person to another although common things may be ○ Difficulties with social communication  ■ Challenging to interpret verbal and non-verbal language ■ Literal understanding of the language ○ Difficulties with social interaction ■ Can’t ‘read’ other people 
■ Unable to form friendships or interact with other people ● Unsure how to go about doing so ○ Restricted and repetitive patterns of behaviour ■ As their world often seems unpredictable and confusing, they prefer routines to make sense of the world ■ Changing things without warning can cause anxiety and meltdown ● Visual timers and timetables to understand what’s happening when ○ These are to the extent that they ‘limit and impair everyday functioning’ ● Good language skills but often repeat what others say (echolalia) or talk at length about their interests ● Will have intense focus on certain interest which may last for life or change over time ○ Will talk about constantly and their interest is fundamental to their well-being and happiness ○ This can be used in school to develop their work for example when writing short stories ● Can become frustrated and experience meltdowns ○ Need to find out what triggers the meltdown in order to support them in managing it ○ Modify or adapt where possible to fit the student’s needs ○ Quiet areas and space to take a break when needed ● Over or under sensitivity to stimuli ○ Touch ○ Taste ○ Smell ○ Light ○ Sounds ○ Temperatures  ○ Causes excessive anxiety or possibly physical pain ● Children may react differently in home to school ● Cause is unknown and research is still taking place ○ Current research suggests both environmental and genetic ○ Not caused by upbringing or social circumstances and is not the fault of the individual ○ More training for staff is needed to raise effectiveness of interventions ○ Shorter interventions - 6 weeks - were proven to cause less anxiety and needs to be looked into further ● No cure, just strategies and approaches to manage the issues ● In January 2017 there were 105,625 children with SEN ○ Of this 12.2% had statements of SEN ■ 32.9% of these were ASD - 4,248 ○ 757 children with ASD received teacher intervention 
○ 2,650 children with ASD received support and advice from SENCO and outside agencies 
 
Agreed not to include GDD as it was challenging to find information. Discussed the different topics and voted on the one preferred.  The two most popular topics were LAC and Asperger’s.  We decided that LAC would be our first choice and Asperger’s would be our second choice. 
 
 Action Points: Claire will email Nana to inform her of our choices. We will wait to hear for confirmation of the topic before continuing any further research. 

Next step Next meeting set for Wednesday 20th February 9.00am.















Appendix 5
[image: ]
[image: ]
[image: ]
11 of 12
Page 11 of 12

image1.png
* kL&

& 8 B|=

P Pogeview | AD Readaloud 1. Addnotes

+ @ /' Ifittopage

B oo | P
nto action

Planning &
management

Entrepreneurship
Competence

.
| Ethica

Vcal & sustainable
; thinking "

H O Type here to search




image2.png
9 B DonaldsonRep | [ Habitsof Mind. | [ DonaldsonRep | B Entiecomp x| B} DonaldsonRep B LucasClaxton s [ 0266242693011 [ areatvy mE¥y | v - x
- 0 @ file:///C:/Users/Natalie/Desktop/Entrecomp%20Framework.pdf 7 e
o s o o sy (orvanpe, | wroeng | wmge | ayns | anane
| | | | | [petirintil| oot S s U ol SO it |
%6 ofsn | O — + @ /' Difttopge [DPageview | A) Readaloud [ Addnotes @ H B | 4=
mert o e [ —
ekl T | Vs s
society).
Crert | ey | Gwrr | B e |1 o o | T o | Tam oo | Tawm sy | Tarm sy | Tan o
P e Ll H i He el el e et e
= || ool P Tt ™ | Shime | e | g o
s | St foed ot | ey |t | e
B | e e fitre sl et i
e, | e Sataana e o,
ke e oy
o B St et
Shtrems |Gt | T dovaey | e | Tam e | Tameade | Lo desebe | Tt | Tamalers | Tandenn
e el ot W il Pl bl Pl ot A e
esimnd Rl Pt A -l N O R s T
e ST | ST | M | DY R, | RRT RN, | SR
o ety e Pty evruiiand | e deveep | Saianagers | I conrete
e fiei e mey | S |G
mEe Sronem Voo certng | e
e T e T | S,
e mmr
Define Tcan approach | 1 can explore. Teantake part | Tcan reshape | 1can describe Tcan help others | 1can initiate, =5
s, | ot |ooeemiet. | pn | reentet | s | ou vty | S| ot cosive
ptir gl O e A e el R s
rie L i Ul o il B U s T o il et
O hemany | s ke | e open il gl e o v
i o ki DR | e || o
i o S| e
Srabemaaiing | g
i g
Design [ Tean assemble | Teanimprove | Tean Weneiy | Tcam sssem | Teamcreste | dcan develon | Tcan apmy Gesign
e e e e e N - el
rngb N s el < i M v N -
e nbers | roveeesn e | stme | Mnegrn, | e | laniims e | spoachen | B procses
e, | S o | her B | Cae | pgnent | S | Dt
et il i M LT e ol -l oo
Dyseain | avaimy | oatv | oy neste | myieams) oe | o
b S ks e
i ding o

H O Type here to search




image3.png
- 0 @ file:///C:/Users/Natalie/Desktop/Entrecomp%20Framework.pdf * 7 e
| | | | | [ Torobems thar | vayssoasto | aimedar | mysklls. | sporoachesto | experimanciton | complétes | keep generar- |
2% ofs | O — 4+ 7@ / [Fittopage [DPageview | A)Readaloud 7 Addnotes & H B | =
Strategies. | problems and
Geon [ Ten st | Tammoove | Tandentdy | Tansmen | Tanmese | landsds | Tanwmy | Tandmm
Vive, | ohmcsahan | sxstng profucts, | the basc Sitemtand | (sons or ot | and dabver || ditarant and putin
Crdete value for | Servces amd Functons thae | progressiely | others) products | valoe n iages, | design S o
maand others, | processes sothst | a prototype | refne roter | or samvias that | Isunchng wih | sporoschesta | te processes
Ehey berer meet | Should have o | types et | soes my the cora fea- | Hease valve | | i create
my naecs o tnaze | Husrete she | smuita the | problams and | tures o (or | Shroush new | valun
cimypeersand | valusofmy | value Twane | my needs my teams) ies | produc.
the communky. | dea o crene and progressive- | processes or
¥ ding more, | Zervees
24
= Tantnd Tom deseton | Tantalte | Tangdee ¥ | Tan descbe | Ton dercie | Tean dentfy | Tean marase
fmove | sxamplesof | zome mavatons | difrance | 2n 4ea how nnovarons | diferentlevals | th sieps

e novetne have transiormed | between types | productor | difiuse n ofinnovacion | neededto | processes that
producs, saciey. cfinnovations | processis | sociery, cufture | (for example, | research the | respond to
Semvces snd (for sxample, | fnnovative or | and the marker, | incremental, | porentalfor | emerging
SHlusons process versus | just new to brealchrough o | n innovative | needs and
product me. cransformation. | idea in lght of | make the

Tnovation and S end i rale | 5 develoz | mastof
<ol mnove- in value-creating | mentinto an | apporcunites
on, ncre- Savies isting a5 they.
anal versus enterprise, 3 | become

disrupiive newventure | avaiabl.
ovation). oran appor-
uniy for
social change.
Vision | Work | Imsgiethe | Imagine, | can imagnes | Tcan develop Toan deveop | Tcenbuld | Tcanusemy | Toen dicussmy | Lcan develop | Toan show
tovards | fure, desirable fuure, | simple future (alone or with | uture scenar- | understanding of | (or my team's) | (slone or wich | iferent
Jour | Deveisp a Ccanarios where | cthars) an | o2 around my | the concexc t3 | swategic vion | others) and | sudiences the

Vision of | visan to turn Valus s crestad | nspiing vision | value-crasting | dantity diferent | for cresting compare bensfis of my.

the deas ineo for my community | for the urure. | acviy. crategi visons | vahie arene vison during

future. | ction and sirroundings. | tha involves for creating future scenari- | srbulent
Visusise otmers. sslue o simes

future scenari- Tean explain | Tam avare of | 1can sxplain te | Tcan preparea | Tcan plan | 1can encour
o to help et von | what < ol of 3 vison | vien scemant 2ge enchusi

H O Type here to search g




image4.jpeg




image5.jpeg




image6.jpeg




