Appendices


Appendix A

Observer: Ross Chislett

Context of lesson: Reception Maths – Ordinal Numbers


	Tick if observed
	Disruption 1
	Disruption 2
	Disruption 3
	Disruption 4
	Disruption 5
	Disruption 6

	Level of disruption 1-4
	3
	4
	4
	3
	3
	3

	Non-verbal method used by teacher?
	Clapping
	Clapping
	Hand up
	Hand up
	Clapping
	Hand up

	Time for whole class to settle
	9 seconds
	6 seconds
	16 seconds
	13 seconds 
	4 seconds
	9 seconds




1. Low – 2-3 individuals talking to each other when the teacher is talking 
2. Fairly Low – 3-10 individuals talking to each other when the teacher is talking
3. Fairly High – 10-20 individuals talking to each other when the teacher is talking
4. High – More than 20 individuals talking to each other when the teacher is talking   



















Pupil engagement after non-verbal behaviour management strategy


	
	Pupil 1
	Pupil 2 
	Pupil 3

	Disruption 1
	3
	5
	4

	Disruption 2
	2
	5
	4

	Disruption 3
	2
	5
	3

	Disruption 4
	2
	5
	3

	Disruption 5
	3
	5
	4

	Disruption 6
	3
	5
	4



1. Extremely Low
The child hardly shows any activity: 
· no concentration: staring, daydreaming;
· an absent, passive attitude; 
· no goal-oriented activity, aimless actions, not producing anything; 
· no signs of exploration and interest; 
· not taking anything in, no mental activity

2. Low
The child shows some degree of activity, but which is often interrupted: 
· limited concentration: looks away during the activity, fiddles, dreams;
· is easily distracted;
· action only leads to limited results.

3. Moderate
The child is busy the whole time, but without real concentration:
· routine actions, attention is superficial; • is not absorbed in the activity, activities are short lived;
· limited motivation, no real dedication, does not feel challenged;
· the child does not gain deep-level experiences;
· does not use his/her capabilities to full extent;
· the activity does not address the child’s imagination.

4. High
There are clear signs of involvement, but these are not always present to their full extent:
· the child is engaged in the activity without interruption;
· most of the time there is real concentration, but during some brief moments the attention is more superficial; the child feels challenged, there is a certain degree of motivation;
· the child’s capabilities and its imagination to a certain extent are addressed in the activity.

5. Extremely High
During the episode of observation, the child is continuously engaged in the activity and completely absorbed in it:
· is absolutely focussed, concentrated without interruption;
· is highly motivated, feels strongly appealed by the activity, perseveres;
· even strong stimuli cannot distract him/her;
· is alert, has attention for details, shows precision;
· its mental activity and experience are intense;
· the child constantly addresses all its capabilities: imagination and mental capacity are in top gear;
· obviously enjoys being engrossed in the activity.

Pupil well-being after non-verbal behaviour management strategy


	
	Pupil 1
	Pupil 2 
	Pupil 3

	Disruption 1
	2
	5
	4

	Disruption 2
	2
	5
	5

	Disruption 3
	2
	5
	4

	Disruption 4
	2
	5
	3

	Disruption 5
	2
	5
	5

	Disruption 6
	3
	5
	4



1. Extremely Low
The child clearly shows signals of discomfort:
· whines, sobs, cries, screams;
· looks dejected, sad or frightened, is in panic;
· is angry or furious;
· shows signs feet, wriggles, throws objects, hurts others;
· sucks its thumb, rubs its eyes;
· doesn’t respond to the environment, avoids contact, withdraws;
· hurts him/herself, bangs its head, throws him/herself on the floor.

2. Low
The posture, facial expression and actions indicate that the child does not feel at ease. However, the signals are less explicit than under level 1 or the sense of discomfort is not expressed the whole time.

3. Moderate
The child has a neutral posture. Facial expression and posture show little or no emotion. There are no signals indicating sadness or pleasure, com- fort or discomfort.

4. High
The child shows obvious signs of satisfaction (as listed under level 5). However, these signals are not constantly present with the same intensity.

5. Extremely High
During the observation episode, the child enjoys, in fact it feels great:
· it looks happy and cheerful, smiles, beams, cries out of fun;
· is spontaneous, expressive and is really him/herself;
· talks to itself, plays with sounds, hums sings;
· is relaxed, does not show any signs of stress or tension;
· is open and accessible to the environment;
· is lively, full of energy, radiates;
· expresses self-confidence and self-assurance.







Appendix B 

Pupil 1 Interview


1. How did the teacher regain your attention in the lesson today?

She claps her hands and puts her hand up


2. How did you feel when the teacher was clapping to regain your attention? (only ask if learner recognises this method in question 1)

The learner gave a thumbs up


3. How did you feel when the teacher put their hand in the air to regain your attention? (only ask if learner recognises this method in question 1)

The learner gave a thumbs up


4. Which way of getting your attention did you find easier to understand?

Hand up


5. Which way of getting your attention did you like most?

Hand up


6. Which way of getting your attention did you think the class settled down better to?

Clapping











Pupil 2 Interview


1. How did the teacher regain your attention in the lesson today?

She claps and she puts her hand up


2. How did you feel when the teacher was clapping to regain your attention? (only ask if learner recognises this method in question 1)

Thumbs in a neutral position


3. How did you feel when the teacher put their hand in the air to regain your attention? (only ask if learner recognises this method in question 1)

Thumbs up


4. Which way of getting your attention did you find easier to understand?

Clapping


5. Which way of getting your attention did you like most?

Clapping


6. Which way of getting your attention did you think the class settled down better to?

Clapping













Pupil 3 Interview


1. How did the teacher regain your attention in the lesson today?

Clapping and her hand up


2. How did you feel when the teacher was clapping to regain your attention? (only ask if learner recognises this method in question 1)

Thumbs up


3. How did you feel when the teacher put their hand in the air to regain your attention? (only ask if learner recognises this method in question 1)

Thumbs up


4. Which way of getting your attention did you find easier to understand?

Clapping


5. Which way of getting your attention did you like most?

Hands up


6. Which way of getting your attention did you think the class settled down better to?

Clapping
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Lesson Plan Phase 1

Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Paige Cherrington
	Class:
	Dosbath 2

	AoLE or Subject
	Maths and Numeracy
	Date:
	W/C 6.2.19

	Lesson Focus:
	To use ordinal numbers


	Meaningful links to Curriculum 
	WM 2- Algebra uses symbol systems to express the structures of relationships between numbers, quantities and relations.


	Meaningful links to:
Cross Curricular Responsibilities
	R.N2 read and write numbers to at least 10. AOL: recite numbers up to 20, forwards and backwards, and from different starting points


	Personal Targets (Linked to QTS and identifed in weekly review)
· Provide additional resources to support scaffolding the learning
·  Expand on pupil comments to deepen the learning process
· Ensure lesson plans are completed on the correct AoLE template




	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:

To use ordinal numbers in a practical and authentic way. 





	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	I can use 1st, 2nd, 3rd

I can write numbers to 10

IDP target MB.  I can share with others/I can take turns with a friend. 
	· Carry out practical tasks to identify ordinal numbers
· Be able to say who came 1st, 2nd and 3rd and put them in order
· Practice number formation





	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points,  differentiation strategies and key questions)
	Pupil Tasks
(Pupils’ role –including differentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	
Opening phase  (with links to  prior learning)
	Children to join the conga line! Count who is first, second, third. Practise counting on and back to 10. Conga line to walk up the numberline dragon on the playground and count up to 20 and back. 

	Pupils to take part in activities and promted where necessary.   

	Dragon numberline (FP yard)

	

Teaching & Core Learning
	Class to take part in mixed ability group races. These can include bike races, running races or races to write their name 10 x etc (pupil voice ideas for what kind of races they would like to take part in) Adults to use questioning to prompt discussion of ordinal places. Who was first? What comes after first? Who was second? Allow the children to take part in a few different races so that they can familiarise themselves with the language of ordinal numbers and embed these in their learning. 

	Mixed ability groups: Pupils to work co-operatively to find the correct results to each race. Some pupils can use a clipboard to record their results, other pupils can record the race on an ipad or cheer on the other children. All children to participate in deciding who should be awarded each placing
[image: Aggieland Mommy: Rick Trevino, Art Show, Birthday Parties, Graduations, Field Day, Awards, and more!]

	  Clipboards

Ipad

Pencils

Award stickers/medals


	

Plenary
	Pass the hoop! Class split into 2 or 3 teams. They must get the hoop from one end of their line to the other while holding hands. Who can do it 1st?   
 
	Work as a team to complete task the quickest. Able to identfiy who came 1st and 2nd. 
	Hoops




























Lesson Plan – Phase 1
Evaluation of the Learning Experience
(include references to QTS)

	Evaluation of Pupil Learning


	Evidence of Learning (including attitude to learning over time))
	Who – evaluate individuals within a group setting. Ensuring that all pupils are focused on the task and demonstrate understanding. 
How – evaluate through observing the activities being carried out and pupils engaging in the task. Have a conversation with pupils about what they have found out so far. Use questioning throughout session to ensure learning is embedded. Assist those who are seen to require addition support. 
What – collaborating in a group focusing and contributing to the task. Entails communicating with the teacher and their peers in order to demonstrate understanding of the lesson. Independent learning, active learning. 
Why – identify that pupils can acknowledge 1st, 2nd and 3rd in order to demonstrate this in different situations. 

	Next Steps for Progress

	Pupils to carry out additional acitvities that relate to real-life scenarios. Demonstrate understanding by putting their peers in order of who came 1st, 2nd, 3rd etc. 





	Reflective Analysis of Teaching and Strategies For Development – including justification/rationale for pedagogical choices


	Evidence of my Effective Practice 


	Majority of the pupils were able to show understanding of 1st, 2nd and 3rd quite quickly. Pupils were engaged in the actviities and could reflect on their prior knowledge in order to assist their learning. 

	Areas for my Development

Personal Targets for Progress

	Ensure that all pupils have an equal chance to learn. That more able pupils are not ‘taking over’ the questionning process while in mix ability groups. 













Appendix E

Observer: Paige Cherrington

Context of lesson: Year 3 Literacy – Writing a poem about France


	Tick if observed
	Disruption 1
	Disruption 2
	Disruption 3
	Disruption 4
	Disruption 5
	Disruption 6

	Level of disruption 1-4
	3
	2
	2
	2
	2
	3

	Non-verbal method used by teacher?
	Clapping
	Clapping
	Hand up
	Clapping
	Hand up
	Hand up

	Time for whole class to settle
	4 seconds
	8 seconds
	15 seconds
	8 seconds 
	7 seconds
	4 seconds




5. Low – 2-3 individuals talking to each other when the teacher is talking 
6. Fairly Low – 3-10 individuals talking to each other when the teacher is talking
7. Fairly High – 10-20 individuals talking to each other when the teacher is talking
8. High – More than 20 individuals talking to each other when the teacher is talking   






















Pupil engagement after non-verbal behaviour management strategy


	
	Pupil 1
	Pupil 2 
	Pupil 3

	Disruption 1
	3
	4
	2

	Disruption 2
	1
	1
	5

	Disruption 3
	2
	1
	5

	Disruption 4
	4
	1
	4

	Disruption 5
	5
	2
	1

	Disruption 6
	5
	3
	3



6. Extremely Low
The child hardly shows any activity: 
· no concentration: staring, daydreaming;
· an absent, passive attitude; 
· no goal-oriented activity, aimless actions, not producing anything; 
· no signs of exploration and interest; 
· not taking anything in, no mental activity

7. Low
The child shows some degree of activity, but which is often interrupted: 
· limited concentration: looks away during the activity, fiddles, dreams;
· is easily distracted;
· action only leads to limited results.

8. Moderate
The child is busy the whole time, but without real concentration:
· routine actions, attention is superficial; • is not absorbed in the activity, activities are short lived;
· limited motivation, no real dedication, does not feel challenged;
· the child does not gain deep-level experiences;
· does not use his/her capabilities to full extent;
· the activity does not address the child’s imagination.

9. High
There are clear signs of involvement, but these are not always present to their full extent:
· the child is engaged in the activity without interruption;
· most of the time there is real concentration, but during some brief moments the attention is more superficial; the child feels challenged, there is a certain degree of motivation;
· the child’s capabilities and its imagination to a certain extent are addressed in the activity.

10. Extremely High
During the episode of observation, the child is continuously engaged in the activity and completely absorbed in it:
· is absolutely focussed, concentrated without interruption;
· is highly motivated, feels strongly appealed by the activity, perseveres;
· even strong stimuli cannot distract him/her;
· is alert, has attention for details, shows precision;
· its mental activity and experience are intense;
· the child constantly addresses all its capabilities: imagination and mental capacity are in top gear;
· obviously enjoys being engrossed in the activity.

Pupil well-being after non-verbal behaviour management strategy


	
	Pupil 1
	Pupil 2 
	Pupil 3

	Disruption 1
	4
	5
	3

	Disruption 2
	3
	1
	4

	Disruption 3
	3
	1
	4

	Disruption 4
	5
	1
	1

	Disruption 5
	5
	1
	2

	Disruption 6
	5
	3
	2



6. Extremely Low
The child clearly shows signals of discomfort:
· whines, sobs, cries, screams;
· looks dejected, sad or frightened, is in panic;
· is angry or furious;
· shows signs feet, wriggles, throws objects, hurts others;
· sucks its thumb, rubs its eyes;
· doesn’t respond to the environment, avoids contact, withdraws;
· hurts him/herself, bangs its head, throws him/herself on the floor.

7. Low
The posture, facial expression and actions indicate that the child does not feel at ease. However, the signals are less explicit than under level 1 or the sense of discomfort is not expressed the whole time.

8. Moderate
The child has a neutral posture. Facial expression and posture show little or no emotion. There are no signals indicating sadness or pleasure, com- fort or discomfort.

9. High
The child shows obvious signs of satisfaction (as listed under level 5). However, these signals are not constantly present with the same intensity.

10. Extremely High
During the observation episode, the child enjoys, in fact it feels great:
· it looks happy and cheerful, smiles, beams, cries out of fun;
· is spontaneous, expressive and is really him/herself;
· talks to itself, plays with sounds, hums sings;
· is relaxed, does not show any signs of stress or tension;
· is open and accessible to the environment;
· is lively, full of energy, radiates;
· expresses self-confidence and self-assurance.







Appendix F

Pupil 1 Interview


7. How did the teacher regain your attention in the lesson today?

Raises hands, actions to follow. Claps with hand

8. How did you feel when the teacher was clapping to regain your attention? (only ask if learner recognises this method in question 1)

Everyone not paying attention, be able to concentrate


9. How did you feel when the teacher put their hand in the air to regain your attention? (only ask if learner recognises this method in question 1)

Not listening, sad

10. Which way of getting your attention did you find easier to understand?

Hand up, Silly with claps


11. Which way of getting your attention did you like most?

Hand aches with hand up, clapping


12. Which way of getting your attention did you think the class settled down better to?

Hands up













Pupil 2 Interview


7. How did the teacher regain your attention in the lesson today?

Clapping


8. How did you feel when the teacher was clapping to regain your attention? (only ask if learner recognises this method in question 1)

Need listening, sleepy – tiring to clap

9. How did you feel when the teacher put their hand in the air to regain your attention? (only ask if learner recognises this method in question 1)

Did not recognise this


10. Which way of getting your attention did you find easier to understand?

Yes


11. Which way of getting your attention did you like most?

Like it


12. Which way of getting your attention did you think the class settled down better to?

Go quiet with clapping














Pupil 3 Interview


7. How did the teacher regain your attention in the lesson today?

Claps his hands

8. How did you feel when the teacher was clapping to regain your attention? (only ask if learner recognises this method in question 1)

Happy, don’t know


9. How did you feel when the teacher put their hand in the air to regain your attention? (only ask if learner recognises this method in question 1)

Didn’t recognise


10. Which way of getting your attention did you find easier to understand?

Claps


11. Which way of getting your attention did you like most?

Claps


12. Which way of getting your attention did you think the class settled down better to?

Claps sometimes
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Lesson Plan Phase 1

Lesson Plan – Step 1 

	Student-teacher
	Ross Chislett
	Class:
	Year 3

	AoLE or Subject
	LLC
	Date:
	04/02/2020

	Lesson Focus:
	Write a poem about a trip to France

	Meaningful links to Curriculum 
	I can listen to and remember poetry, drama and prose and can adapt them creatively


	Meaningful links to:
Cross Curricular Responsibilities
	Literacy - I can use vocabulary related to the topic or subject.
Wider Skills – Creative skills

	Personal Targets (Linked to QTS and identified in weekly review)

Managing the learning environment – Make sure all learners are on task
Pedagogy – Ensure I meet the needs of individual learners when planning lessons




	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
Use their plans to write a poem about a trip to France including various types of figurative language




	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· I can use my plan to write a poem
· I can include figurative language


	· Learners must use ideas from their plan to create their poem
· Learners must include the figurative language that we have covered (alliteration, simile and rhyme)




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points, differentiation strategies and key questions)
	Pupil Tasks
(Pupils’ role –including differentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase (with links to prior learning)
	· I will ask learners to recap findings from their research in previous lesson
· I will write ideas on the whiteboard
· I will recap what alliteration, simile and rhyme mean


	· Learners to participate in questioning






	

	

Teaching & Core Learning
	· Teaching assistant and I to work with 1 group each while the other 2 groups work in provision areas 
· The groups will then swap in the next lesson




	· Learners to write a poem including ideas from their plan
· MAT – to write 8 lines including alliteration, simile and rhyme
· Main 1 – to write 6 lines including alliteration and rhyme 
· Main 2 – to write 4 lines including rhyme
· Support – to write 2 lines including rhyme





	· Plans from previous lesson
· Workbooks


	

Plenary
	· Discuss what alliteration, simile and rhyme mean
· Discuss how learners created their poems
· Discuss how useful learners found their plans



	· Learners to participate in discussion





	




























Lesson Plan – Phase 1
Evaluation of the Learning Experience
(include references to QTS)

	Evaluation of Pupil Learning


	Evidence of Learning (including attitude to learning over time))
	· Learners were able to write poems to different standards based on ability
· Learners included different figurative language


	Next Steps for Progress

	· Learners must use a larger variety of figurative language





	Reflective Analysis of Teaching and Strategies for Development – including justification/rationale for pedagogical choices


	Evidence of my Effective Practice 


	· I ensured all learners were on task by using a variety of classroom management strategies
· The differentiation in the lesson provided challenge to all learners
· I provided extra support for IDP learners


	Areas for my Development

Personal Targets for Progress

	· Further work was needed in the intro to ensure learners had grasped exactly how to use figurative language

· I will use further questioning to ensure all learners understand the task
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Evaluation: 
 
What went well during the event or activity? 
Learners responded well to the strategies at 
the start of the lesson. They were still engaged 
in the lesson after the strategy was carried 
out.  
 
Why was that? 
They knew what was expected of them when 
that specific strategy is carried out. Pupils 
focus on previous knowledge at the start of 
the lesson and wanted to give an answer.  
 
What didn’t go so well? 
There were a limited number of pupils to 
interview and observe due to lack of consent. 
Some learners could not identify the hands up 
strategy in their classroom.  
 
Why was that? 
Some parents/carers may not want their child 
to be observed by a person who is not a 
constant member of staff. Conditioned to put 
hand up, rather than having knowledge of why 
they do it. 
 
What was your contribution? 
I was observing the lesson and the strategies 
being carried out.  I carried out three 
interviews with pupils about the strategies. 
 
What contribution did other people make? 
Ross planned and carried out the lesson in 
question. We worked together to create the 
lesson study and its focus.  
 



Description: 



What happened? 
Literacy Lesson within a year 3 class. Focusing 
on features of poems. Focus on clapping and 
hands up behaviour management strategies 
and its effect on pupils’ well-being. 
 
When did it happen? 
04/02/2020 



Where did it happen? 
A primary school in South Wales 
 
Who were involved? 
Paige Cherrington and Ross Chislett 
 
What did you do yourself? 
I carried out a non-participant observation on 
the class. I use a Leuven scale to record the 
levels of disruption and how the pupils 
engaged with the behaviour management 
strategy.  
 
What did other people do? 
Ross Chislett taught the literacy lesson to the 
year 3 pupils and carried out the clapping and 
hands up strategy with the class. 
 
What was the result of these actions? 
I was able to observe the use of non-verbal 
strategies within the classroom. I could see 
how pupils responded in the moment and 
found out how they felt about each strategy 
within a follow-up interview 
 
 
 



Feelings: 
 
What did you feel leading up to the event? 
I felt that the Reception class would not 
respond well to the hands up method as there 
are many enhanced areas in the classroom 
including outside. I felt year 3 would respond 
better as their full attention is on the teacher 
at the front of the class. 
 
What did you feel during the event? 
I felt the pupils were very disruptive during the 
lesson. This could be due to the class teacher 
going off for an operation. All pupils were 
engaged at the start, but this engagement 
started to reduce. 
 
What did you feel after the event? 
I felt confident that I had gathered effect data 
from the lesson study. However, not all pupils 
were able to identify both strategies that were 
used in the classroom. 
 
How do you look back on the situation? 
I was able to gain lots of data when observing 
the class, however, all the pupils were unable 
to tell me about certain strategies.  
 
What do you think other people felt during event? 
I felt that the learners were not bothered about 
my presence. They carried on with their lesson 
and their focus tasks. 
 
How do you think others feel about the event 
now? 
I hope that the pupils were not affected by me 
carrying out interviews during their lesson time. 
Some were willing to leave enhanced areas. 










 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

     

Evaluation: 

 

What went well during the event or activity? 

Learners responded well to the strategies at 

the start of the lesson. They were still engaged 

in the lesson after the strategy was carried 

out.  

 

Why was that? 

They knew what was expected of them when 

that specific strategy is carried out. Pupils 

focus on previous knowledge at the start of 

the lesson and wanted to give an answer.  

 

What didn’t go so well? 

There were a limited number of pupils to 

interview and observe due to lack of consent. 

Some learners could not identify the hands up 

strategy in their classroom.  

 

Why was that? 

Some parents/carers may not want their child 

to be observed by a person who is not a 

constant member of staff. Conditioned to put 

hand up, rather than having knowledge of why 

they do it. 

 

What was your contribution? 

I was observing the lesson and the strategies 

being carried out.  I carried out three 

interviews with pupils about the strategies. 

 

What contribution did other people make? 

Ross planned and carried out the lesson in 

question. We worked together to create the 

lesson study and its focus.  

 

Description: 

What happened? 

Literacy Lesson within a year 3 class. Focusing 

on features of poems. Focus on clapping and 

hands up behaviour management strategies 

and its effect on pupils’ well-being. 

 

When did it happen? 

04/02/2020 

Where did it happen? 

A primary school in South Wales 

 

Who were involved? 

Paige Cherrington and Ross Chislett 

 

What did you do yourself? 

I carried out a non-participant observation on 

the class. I use a Leuven scale to record the 

levels of disruption and how the pupils 

engaged with the behaviour management 

strategy.  

 

What did other people do? 

Ross Chislett taught the literacy lesson to the 

year 3 pupils and carried out the clapping and 

hands up strategy with the class. 

 

What was the result of these actions? 

I was able to observe the use of non-verbal 

strategies within the classroom. I could see 

how pupils responded in the moment and 

found out how they felt about each strategy 

within a follow-up interview 

 

 

 

Feelings: 

 

What did you feel leading up to the event? 

I felt that the Reception class would not 

respond well to the hands up method as there 

are many enhanced areas in the classroom 

including outside. I felt year 3 would respond 

better as their full attention is on the teacher 

at the front of the class. 

 

What did you feel during the event? 

I felt the pupils were very disruptive during the 

lesson. This could be due to the class teacher 

going off for an operation. All pupils were 

engaged at the start, but this engagement 

started to reduce. 

 

What did you feel after the event? 

I felt confident that I had gathered effect data 

from the lesson study. However, not all pupils 

were able to identify both strategies that were 

used in the classroom. 

 

How do you look back on the situation? 

I was able to gain lots of data when observing 

the class, however, all the pupils were unable 

to tell me about certain strategies.  

 

What do you think other people felt during event? 

I felt that the learners were not bothered about 

my presence. They carried on with their lesson 

and their focus tasks. 

 

How do you think others feel about the event 

now? 

I hope that the pupils were not affected by me 

carrying out interviews during their lesson time. 

Some were willing to leave enhanced areas. 
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Analysis:

Why did things go well?

We were given enough time to carry out the
observation. The pupils were willing to
contribute to the questions during the
interviews. The pupils were able to recognise
the clapping method and could tell me why
the teacher does this.

Why didn’t it go well?

The pupils were unable to recognise both
methods of non-verbal strategies. This was
difficult to ask the pupils what they prefer
within the class as they could only
acknowledge one strategy.

What sense can | make of the situation?

The pupils were very engaged in the strategies
at the start of the session. Other pupils in the
class didn’t respond as well as they continued
to talk after the strategy took place. the
engagement of the participating pupils
reduced as they strategies were being used
more often. Only one pupils could identify
both methods of behaviour management.

What knowledge — my own or others (for
example academic literature) can help me
understand the situation?

1 will carry out research into literature that
discusses non-verbal behaviour management
strategies within education. | will also focus on
pupils’ tendency to copy with no knowledge as
to why they are doing something.

Conclusion:

What did | learn from this situation?

I learnt that the clapping method was the most
effective as it was the only strategy that all
three pupils recognised. They gave positive
emotions when asked how they felt, however,
they did not seem engaged or comfortable
during the lesson.

How could this have been a more positive
situation for everyone involved?

Having more pupils take part in the study. This
would give myself a wider sample of children
to gain a range of information. Carry out the
lesson study more than once, to identify if
behaviour in the lesson was a one off or a
common issue.

What skills do | need to develop for me to
handle a situation like this better?

1 would work on my ability to scaffold. | would
provide the pupils will resources in order to
help them answer the questions. This could be
a video of the lesson that the pupil watches to
identify the strategies.

What else could | have done?

Observe different lesson to see if behaviour
varies over the subject they are being taught.
Worked with the class TA to identify how she
carried out these strategies and if they were
more or least effective with her support.

Action Plan:

If I had to do the same thing again, what would
| do differently?

Ensure that | gain consent from parents earlier
on. Can give them more time to think about
the study. Carry out a meeting with parents
who would like to know more about what | am
doing and why | am doing it.

How will | develop the required skills | need?

1 will focus on resources that can help with
scaffolding pupils’ learning and engagement. |
would carry out research on literature around
my topic beforehand. Make it easier to link to
literature whilst observing.

How can | make sure that | can act differently
next time?

| can gain feedback from my colleague about
the contexts of the lesson. If there is anything
that could be changed. Carry out a lesson
study after this feedback of findings to see if
the changes influenced the results.
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Evaluation: 
 
What went well during the event or activity? 



• The learners didn’t appear distracted 
by my presence 



• We collected useful, quality data 
which can be used to improve practice 



 
Why was that? 



• Paige explained my presence in the 
classroom before the lesson began 



• The design or the observation sheet 
and questionnaire enabled the data to 
be collected in a timely fashion 



 
What didn’t go so well? 



• Only 4 learners returned the consent 
forms which made the pool smaller 



• Learners found it difficult to express 
feelings clearly 



 
Why was that? 



• This may be due to concerns from 
parents about their child being 
questioned 



• This may have been due to their age 
 
What was your contribution? 
I conducted the observation and the pupil 
interviews as well as collaborating with Paige 
to design the lesson study 
 
What contribution did other people make? 
Paige planned and taught the lesson as well as 
collaborating with myself to design the lesson 
study 
 



Description: 



What happened? 
I observed a maths lesson in a reception class 
with the aim of measuring the impact of the 
clapping rhythm and hand raised strategies for 
regaining learner attention  
 
When did it happen? 
03/02/2020 



Where did it happen? 
A primary school in rural South Wales 
 
Who were involved? 
Paige Cherrington and Ross Chislett 
 
What did you do yourself? 
I observed the lesson in a non-participant 
capacity using a Leuven scale to measure the 
scale of disruption and pupil involvement and 
wellbeing after the teachers intervention. I 
also interviewed 3 learners after the lesson 
 
What did other people do? 
My colleague Paige Cherrington taught the 
observed lesson using only our agreed non-
verbal strategies for regaining learner 
attention 
 
What was the result of these actions? 
By conducting our research in this manner, we 
were able to gain quantitative and qualitative 
data regarding the impact of our chosen non-
verbal strategies for regaining learner 
attention 
 
 
 



Feelings: 
 
What did you feel leading up to the event? 
I anticipated that learners would respond 
better to the clapping method because it was 
louder however that they may prefer the hand 
raised method because it was a gentler 
approach 
 
What did you feel during the event? 
I felt that the learners responded quicker to 
the clapping method, but it was unclear which 
method they preferred 
 
What did you feel after the event? 
After the observation and interviews I felt 
happy that the learners could recognise the 
methods that were used to regain their 
attention and were able to express their 
preferences  
 
How do you look back on the situation? 
Looking back, I feel that the lesson study was 
successful as it provided us with good 
quantitative and qualitative data and didn’t 
disrupt the lesson at all 
 
What do you think other people felt during event? 
I feel that the learners felt comfortable with my 
presence after Paige explained why I was in the 
classroom 
 
How do you think others feel about the event 
now? 
I am hopeful that the learners remember the 
lesson for what they learned and not for being 
observed 










 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

     

Evaluation: 

 

What went well during the event or activity? 

•

  The learners didn’t appear distracted 

by my presence 

•

  We collected useful, quality data 

which can be used to improve practice 

 

Why was that? 

•

  Paige explained my presence in the 

classroom before the lesson began

 

•

  The design or the observation sheet 

and questionnaire enabled the data to 

be collected in a timely fashion

 

 

What didn’t go so well? 

•

  Only 4 learners returned the consent 

forms which made the pool smaller

 

•

  Learners found it difficult to express 

feelings clearly

 

 

Why was that? 

•

  This may be due to concerns from 

parents about their child being 

questioned

 

•

  This may have been due to their age

 

 

What was your contribution? 

I conducted the observation and the pupil 

interviews as well as collaborating with Paige 

to design the lesson study 

 

What contribution did other people make? 

Paige planned and taught the lesson as well as 

collaborating with myself to design the lesson 

study 

 

Description: 

What happened? 

I observed a maths lesson in a reception class 

with the aim of measuring the impact of the 

clapping rhythm and hand raised strategies for 

regaining learner attention  

 

When did it happen? 

03/02/2020 

Where did it happen? 

A primary school in rural South Wales 

 

Who were involved? 

Paige Cherrington and Ross Chislett 

 

What did you do yourself? 

I observed the lesson in a non-participant 

capacity using a Leuven scale to measure the 

scale of disruption and pupil involvement and 

wellbeing after the teachers intervention. I 

also interviewed 3 learners after the lesson 

 

What did other people do? 

My colleague Paige Cherrington taught the 

observed lesson using only our agreed non-

verbal strategies for regaining learner 

attention 

 

What was the result of these actions? 

By conducting our research in this manner, we 

were able to gain quantitative and qualitative 

data regarding the impact of our chosen non-

verbal strategies for regaining learner 

attention 

 

 

 

Feelings: 

 

What did you feel leading up to the event? 

I anticipated that learners would respond 

better to the clapping method because it was 

louder however that they may prefer the hand 

raised method because it was a gentler 

approach 

 

What did you feel during the event? 

I felt that the learners responded quicker to 

the clapping method, but it was unclear which 

method they preferred 

 

What did you feel after the event? 

After the observation and interviews I felt 

happy that the learners could recognise the 

methods that were used to regain their 

attention and were able to express their 

preferences  

 

How do you look back on the situation? 

Looking back, I feel that the lesson study was 

successful as it provided us with good 

quantitative and qualitative data and didn’t 

disrupt the lesson at all 

 

What do you think other people felt during event? 

I feel that the learners felt comfortable with my 

presence after Paige explained why I was in the 

classroom 

 

How do you think others feel about the event 

now? 

I am hopeful that the learners remember the 

lesson for what they learned and not for being 

observed 
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Analysis:

Why did things go well?

The lesson study went well because we
designed the observation sheet and interview
questions with the age of the learners in mind
and based on other successful studies. Also,
we were able to collect quality data that will
help us improve practice by measuring the
impact of non-verbal methods of regaining
class attention

Why didn’t it go well?

The lesson study didn’t go well because it
would have been more desirable to have more
candidates in the lesson the observe and
question. Learners also found it difficult to
express feelings in words

What sense can | make of the situation?
Overall the lesson study presented pleasing
results and perhaps the negatives can be
improved in future studies by inviting parents
into school to explain the purpose of research.
Also using the thumbs up, thumbs down scale
allowed younger learners to express their
feelings

What knowledge — my own or others (for
example academic literature) can help me
understand the situation?

The literature regarding similar lesson studies
will be helpful in understanding the situation.
Also, the literature regarding parental
involvement and younger learners expressing
feelings will add insight.

Conclusion:

What did | learn from this situation?

From this situation | learned that the clapping
method appears to be the most effective non-
verbal method of regaining class attention. |
also learned that during the preparation of a
lesson study, more must be done to engage
and reassure parents so that more learners
can participate

How could this have been a more positive
situation for everyone involved?
e More parental engagement would

have helped gain more participants
If more time was afforded, further
lesson studies would allow us to
further justify the outcome of the
research

What skills do | need to develop for me to
handle a situation like this better?

e | must become more informed by
further exploring the literature
regarding similar studies

e | must ensure | interact with parents
earlier in the process

What else could | have done?

e Observing a number of lessons would
provide more evidence in the
conclusion to the study

e Studies on the impact of non-verbal
strategies for regaining class attention
could be measured in different
subjects

Action Plan:

If I had to do the same thing again, what would
| do differently?
* Il would observe more lessons
e Observe different subjects
e Involve parents earlier
o Perform further research into similar
studies

How will | develop the required skills | need?

e | will read more literature regarding
my research topic

e lwill collaborate with more
experienced practitioners to gain
further insight

o I will further consult the class teacher
to gain further insight into the
particular culture of the research class
and school

How can | make sure that | can act differently
next time?
1 can consult this reflection
| can make the necessary changes to
this lesson study
I can include a review of this study in
the planning for a future study





