Assignment 4010		Elise Ward
Targets 

	
	Target 
	What have I done in this assignment 

	Target 1
	To engage with a wider range of literature in my response 
	Used a range of literature in my response, ranging from government documents to books and online websites.

	Target 2
	To ensure in depth explanation and analyse of a point raised before introducing a new topic 
	Explained points made fully and evaluated before moving on to a new section of writing.

	Target 3
	To continue to develop your counter argument for recommendations made or critically evaluate aspects to be cautious of 
	Further developed counter arguments. 






Is Children’s engagement in learning enhanced through group work compared to engagement in  individual learning?

Introduction
The aim of this essay is to identify wether children working coherently have higher levels of involvement in set learning activities as oppose to isolated learning. Analysed discoveries have been collected through the means of non-participant observations conducted in a Nursery class. A group of 5 participants were observed individually for 5 minutes intervals, followed by a group observation of a 7 minute session. The chosen activity provided to the participants was to build a heart shaped bird feeder out of cereal and pipe cleaners. The Welsh Government identifies that children between the ages of 3-7 are classified as in the Foundation Phase of learning, meaning the children observed fit into this section (Foundation Phase Framework, 2015). Within the foundation phase, it is crucial that learners develop holistically meaning as a whole, to ensure they can progress in future and align to standards of childhood advancement. In the Foundation Phase of learning, the Welsh Government identify that children gain an understanding of the world around them and build on their holistic development through the means of play (Gov.Wales, no date). Essentially, children in the Foundation Phase are encouraged to begin a learning process which involves creativity, imagination and exploration, this has been demonstrated during the observation for this research project as the participants developed on their creativity and imagination when completing the presented activity (Mohammed, 2015).  

Literature Review 
The Curriculum for Wales (2015) introduced the idea of cross-curricular learning, meaning subject areas are taught In an integrated manner to provide maximum opportunities for learning to flourish. Cross-Curricular links allows learning to be taught in a deeper and more meaningful manner rather than at surface level (Barnes, 2018, p. 8). During the research observation, it was evident that this approach to learning was favoured by participants and practitioners. The chosen activity for the observation linked closely to areas of learning being science and technology along with humanities. Through the chosen activity, participants have multiple opportunities to develop holistically. However, physical development and emotional development are fixated areas developed during this activity. Physical development is an essential aspect of development needed for a child, in particular, gross and fine motor skills. Fine motor skills are small and intricate movements using smaller muscles, for example, the use of fingers (Brennan, 2021). Children must develop fine motor skills in order for them to learn basic skills such as feeding themselves, holding a pencil and gripping objects (GOV.UK, No date). Fine motor skills are developed in this activity as the fingers are predominantly used by the children to thread the cereal onto the pipe cleaners. 

Within the Foundation Phase Framework introduced by the Welsh Government, it is widely recognised that practitioners should introduce tasks and activities which promote children to explore their creativity (Foundation Phase Framework, 2015). The activity presented to the participants during the observation highly influences creative skills to emerge. It is important for children within the foundation phase to develop their creativity as they can express emotions that they may not be able to interact verbally and can also increase their focus and concentration (GOV.UK, No date). The Pedagogical Principles for Teaching and Learning in the Foundation Phase state that children should be encouraged to collaborate within education to ensure effective learning is practiced. Additionally, children should be encouraged to develop positive relationships, a result which may form through the means of group working in lessons. The Pedagogical Principles being put into practice reaches beyond the traditional mechanisms used in teaching and learning as pupils needs are met through an approach best suited to them (HWB, 2023).

Vygotsky (1978) was of the believe that collaboration between children in the classroom is a positive means to learn and develop. Vygotsky determined that children can act as More Knowledgeable Others, evidently passing on useful information to their peers to ensure their Zone of Proximal Development can be maximised (Mooney, 2013, p. 102). However, Piaget (1929) argues that children learn best when working alone as they are lone scientists who make sense of the world around them through personal experience and knowledge (Crowley, 2017 , p. 10).  Similar to Vygotsky’s theory, John Dewey (1938) considered that children maximised learning potential when provided with opportunity for collaboration and group work. This is a result of mixed analysis and skills shared between children to build an improved knowledge or outcome. Dewey determined that active engagement is improved through the means of collaborative learning (Main, 2023). 

Methodology 
During my research project, I evaluated children’s involvement levels in learning by comparing to the levels of involvement used to create the Leuven Scale. The Leuven Scale can be described as a five level system to measure levels of involvement amongst children, a scale which is primarily favoured by teachers and childcare practitioners (Leuven Scale: A teacher’s guide, 2021). Linking to this, children’s emotional well-being can be evaluated by using the Leuven Scale. It is commonly recognised that children should be on a high level compared to the Leuven Scale to ensure they are developing to their full potential. Children who match low levels of involvement to the Leuven Scale are likely at risk of poor emotional well-being (Cheqdin, 2019). Contrastingly, the Leuven scale is commonly criticised for being less useful for measuring involvement and well-being of children with Additional Learning Needs and Disability. This is due to recognisable differences in behaviour compared to children without ALN and Disability, meaning behaviours may be wrongly interpreted as low involvement and emotional well-being (What is the Leuven Scale and How To Use It, 2021).   

In this research project, non-participant observation has been used as the chosen method of research. This involves viewing the chosen activity as an outside perspective as appose to being involved in the activity. Evidently, this provides a true image as the research is conducted in the children’s regular learning environment without altering any aspects of their tuition or its setting.  
However, this may negatively impact the research project as there is a lack of validity due to only researcher interpretation meaning data collected is subjective to personal opinion (Thompson, 2016). The data collected in this research project has been quantitative data, meaning it is numerical. Essentially, the data collected is numerical due to the use of the Leuven Scale, by comparing and contrasting the number levels to place the participants on in my observation grid (National Library of Medicine, 2023). During this research project, consideration was made to Montessori (1908) when analysing the usefulness of group work as oppose to individual work. This was due to her high acknowledgement of the benefits that group work poses to children in terms of their engagement levels. Montessori argued that children working in pairs and groups work better than those working alone (Lelei, 2015). 

Discussions and findings 
The BERA guidelines (2018) encourages all research to follow strict guidelines, ensuring investigations are kept ethical. The BERA guidelines applies regulations for the protection of participants, allowing them to remain anonymous and have protected privacy. Researchers must ensure they do not disclose personal information including names and identity. During this research project, BERA guidelines have been strictly followed throughout, in particular, through the protection of sensitive information regarding participants due to their classification of being vulnerable individuals. Careful consideration has been made to ensure the children taking part in the observation are consistently protected from harm. For confidentiality reasons, the children taking part in my research project have been named as child 1, 2, 3, 4 and 5 to ensure that their names and identity are remained anonymous. I have also kept the name of the school and it’s location completely anonymous to ensure no harm is brought to the pupils of the schools. Due to children in foundation phase being classed as unable to consent for themselves, it would be necessary for parents to consent on behalf of their child. However, in this research project, it was not necessary to inform parents of the observation conducted due to the observation being fixated on the children’s regular learning activities meaning no disruption was made to learning (BERA, 2018). 

During my research project, I observed an activity involving children building their own bird feeders out of cereal and pipe cleaners. As an observation, I considered wether pupils became more engaged with the activity once presented with the opportunity to participate as a group and collaborate with others as appose to individual participation. When observing this activity, I acknowledged a range of engagement levels from the participants. To measure where the participants were in terms of their engagement, I compared them to levels of the Leuven scale. I discovered that majority of the participants became more engaged in the activity once peers were also participating with them. When conducting my research project, I found that participants 1, 3 and 4 were distracted from the activity when working individually due to being fascinated by peers around them playing. However, they became more engaged with the activity once some peers were also participating in the same activity. Contrastingly, participants 2 and 5 were engaged with the activity when working individually but became distracted when peers also took part. I observed that this was due to them becoming more focused on interacting with their peers than completing their activity. I also observed that participant 3 benefitted from working collaboratively as participant 4 helped them to create the desired heart shape required for the bird feeder in the activity. Evidently, this increased the involvement level of participant 3. 

Appendix 1 presents the engagement levels of the participants during the first observation being the individual task. Participant 2 showed the highest level of engagement during this observation, presenting similarities to level 4 of the Leuven Scale. Likewise, Participant 5 correlated to level 4 of the Leuven Scale, showing a somewhat high engagement level. Following on, Participant 3 showed a moderate level of engagement being at level 3 of the Leuven Scale. Participant 1 presented a low level of engagement during this observation, falling on level 2 compared to the Leuven Scale. Similarly, Participant 4 showed a comparable level of involvement during the individual activity at level 2 of the Leuven Scale (How To Apply The Leuven Scales In Practice, Famly, no date). 

As presented in appendix 2, Participant 1 showed the highest level of involvement in the second observation, being at level 5. Closely followed, Participant 4 showed similar level of involvement in the group observation being at level 4 of the Leuven Scale. Following on, Participant 3 also ultimately fell on level 4 of the Leuven Scale by the end of the second observation, despite presenting a slightly lower level of involvement toward the beginning. In addition, Participant 2 fell on level 2 of the Leuven Scale during the second observation, showing a low level of involvement during the group observation. Similarly, Participant 5 additionally showed a low level of engagement, also falling on level 2 of the Leuven Scale (How To Apply The Leuven Scales In Practice, Famly, no date)

Conclusion and recommendations
In conclusion, this observation has highlighted the contrast in involvement levels between children when learning and taking part in an activity. Overall, during this research project I have discovered that working collaboratively with others increases motivation to participate in learning for majority of pupils. However, for a small number of children individual learning is the favoured process due to less distraction meaning they can concentrate better and become more Involved in the activity. During this research project, the chosen observation method has not taken into account any outside factors, such as poverty, background and other inequalities. However, as a researcher, acknowledgement was made towards in classroom distractions such as peers, others talking and movement around the classroom. 

The chosen length of time used to complete the observation process of individual learning was not enough to gather a complete knowledge of if this process of learning is more beneficial to pupils, rather a small insight into the possibility of if it is more beneficial. In contrast, the length of 7 minutes for the collaborative method was adequate to discover if group working is more useful. If the research project was completed again, I would increase the length of time per pupil to begin the activity. I would also increase the volume of participants observed if I completed the research project again as it would improve the overall outcome by providing a larger number of data to develop from. Moreover, this research project may be improved if the chosen activity was completed in an isolated environment such as a different room from their peers. This would ensure that children are not as distracted by their peers during the activity meaning the results produced at the end of the observation would be more accurate and true to their involvement levels. 
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Appendix 1

Individual observation

	
	Extremely low 
	Low 
	Moderate
	High
	Extremely high 
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Appendix 2

Group observation 

	
	Extremely low 
	Low 
	Moderate 
	High
	Extremely high
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Professional Reflection 

1) Describe one of the observations you carried out. What did you learn from it ?
From my first observation of the individual learning, I discovered that many children do not engage in individual learning. However, I found that in my second observation, more children engage in group work. 

2) What were the challenges of being a non- participant observer in the classroom?
The challenges of being a non- participant observer in the classroom were observing children while also becoming somewhat distracted by other pupils in the classroom playing. 

3) In your opinion, what were the benefits and limitations of the Leuven Scale as a research tool?
In my experience, the benefits of the Leuven Scale were that it was a useful tool to analyse and measure involvement levels in learning. However, it’s limitations were the lack of usefulness when measuring involvement of children with Additional Learning Needs 

4) What were the main points of learning in terms of being a researcher in the classroom?
The main points of learning in terms of being a researcher in the classroom was discovering the contrast between engagement levels between pupils. 

5) What would you do differently if you were to conduct the research again?
If I conducted the research again, I would increase the number of pupils observed to get a wider understanding. I would also increase the time observed for each pupil individually to further identify involvement levels. 

6) Discuss any other research methods to use in the classroom which enhance practice. 
Focus groups could be used as another method in the classroom to gain an understanding of what methods of learning work best for the pupils. The positives of focus groups are that they gain rich qualitative data and are a quick and easy method of gaining data. However, focus groups do not present data which can be generalised and is not representative for the whole class. 

