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Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)



Having been a qualified Social Worker for approximately four years at the time of writing this initial review, and practicing for three and a half of these.  During this I have worked in children’s services in both England and Wales, starting my career in a Looked After Children’s Team in a large urban English Authority. Whilst with this Authority I completed the Assessed and Supported Year in Employment (SWRB 2012). On moving to a Children’s locality team in a large Welsh authority two years ago, I have had to consider both the rural nature of the landscape, geographical needs in terms of infrastructure, and that many families I now work with are first language Welsh.  Moving from one country to another; has identified quite specific personal continuing professional development needs, not least the need to consider, and incorporate the Welsh context in all aspects of my work.

During supervision and upon personal reflection I have agreed the following key learning needs.
Within my current team, there is an emphasis on court work, specifically initial court proceedings.  Having worked predominately with children who were already in the care system it was agreed that this was an area where my experience and knowledge could be developed.  During this year, I will look to increase my involvement in cases moving through the legal process, working collaboratively with families, senior colleagues and other agencies such as CAFCASS during this process. Likewise, during supervision agreed training opportunities around court skills are to be identified.

Having moved to Wales, I am aware that under the Social Services and Well-being (Wales) Act 2014, I am required to have “What matters” conversations with children and carers, “A ‘what matters’ conversation is a discussion between equal partners (also known as 'co-production'..) (SCW, 2019).  By adopting Davys and Beddoe (2010) reflective learning model during supervision, my mentor and I, working on the assumption that supervision is, first and foremost a learning process, and as such, identified several cases with complex communication needs. These cases will require me to develop creative approaches to acquiring and analysing the information gathered to produce quality assessments, which can best inform future intervention incorporating a Signs of Safety approach.
With limited previous involvement in child protection cases, during discussions with my mentor, it was agreed that I would to look to increase my involvement in increasingly complex child protection scenarios. We agreed I would be researching s.134 of The Social Services and Wellbeing (Wales) Act 2014, which sets out requirements for Safeguarding Boards to be set up in areas across Wales. Then working more complex cases with experienced practitioners, to develop the skills to competently take the professional lead in safeguarding.
It has been said that “Social Workers own culture and communication style can impact on services provided” (Gast and Patmore, 2012).  Within the three outcomes is my desire to utilise the Welsh Language (Wales) Measure 2011 within my practice.  This legislation ensures the Welsh Language is on an equal footing with English, and within the Strategic Framework “More than just words” (Welsh Government,2012), guides Social Workers in making the “Active Offer” of a service in the person’s language of choice, thereby promoting equality and inclusion in line with my Code of Professional Practice (Social Care Wales, 2017).
543 Words

Section 3
Observation from an individual using services, their family and carers
Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  
Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.
Observation Summary 

Please include name of the expert witness observing in section 8.
Date of observation:  21/06/2019 
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)



This observation will take place with a young adult male who due to his age is transitioning to adult services over the next few months; we will refer to him as 1. He is from an urban area in the north of a largely rural mid Wales local authority.  Despite living in an area with a good provision in terms of public and private services, 1 is a young male who lacks the ability to utilise these resources. 1 describes himself as White British., with no identified religious needs documented, or disclosed.  

Being a long term Child Looked After placed with an approved local authority foster carer, he does however have a good understanding of the rationale behind him being placed in care, and his family history.  Whilst he attends a local college, and has a good attitude to learning, attendance has required significant support within college. This is reflected in his personal files, with both myself and his foster carer questioning if he should have been referred at an earlier age for a Statement of Educational Needs.  He has quite complex communication needs which, to put him at ease will require the use of both verbal and visual prompts, excellent listening skills and the use of open body language (Borg, 2009). I had confirmed prior to this observation, both from records and discussion with 1 and foster carer, that 1 had no Welsh language needs as identified by the Welsh Language (Wales) Measure 2011.

I am working with this male under Section 31 of the Children Act 1989 as his allocated social worker and have been doing so for approximately one year. The purpose of this specific observation, an application for post 18 accommodation and support, was being undertaken as agreed in his Pathway Plan, under the Care Leavers (Wales) Regulations 2015 as derived from the Social Services and Wellbeing (Wales) Act 2014

314 words
	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice..
1300 (+/- 10%: include your actual word count at the end of each section)


Prior to undertaking this observation, and to allow 1 to fully participate in the assessment I had looked at the Code of Professional Practice (CoPP) for Social Care Workers, Section six of the code places responsibility on myself to undertake relevant learning to improve my own knowledge (Social Care Wales, 2017).  As such, I specifically researched various communication techniques to ensure the process was a beneficial use of time for the client. Trevithick (2005) states that knowledge and skills often need to be adapted to be made relevant to the situation in Social work, and as such, I utilised the Mencap (2018) guidelines on communicating with people with a learning disability.  When thinking about why I chose to do this I realise I did it, as I did not want 1 to be discriminated against in his adult life due to his inability to fully contribute in this meeting, and in line with my values and ethics as a social worker was seeking to empower him (BASW, 2012).  Moving forward through this task, I am going to utilise Gibbs’ reflective model (Husebø, 2015) when critically reflecting on the successes and challenges of this piece of work.
For this observation, 1 attended a meeting room at the local authority council building to complete a Shared Lives housing application with myself (West Wales Shared Lives, 2017).  Honey et al (2011) consider that addressing social inclusion in disabled people may improve, or prevent mental health problems in the longer term, and it was the belief of myself, 1 and foster carer that this application was essential to avoid the prospect of future social exclusion. Arranging this meeting around 1’s busy schedule had been difficult, and on reflection; I feel he was apprehensive about being classified as an adult after his approaching 18th birthday. The Welsh Government recognising this is a concern, especially in care leavers introduced “The When I am Ready” scheme during 2013-14, which allows young people to remain with foster carers until they are 21 under s.108 of the Social Services and Well-Being (Wales) Act 2014.  1 had previously met the observer, but his willingness for this session to be observed, was confirmed again before starting.  There are no concern about 1’s capacity to make decisions (Mental Capacity Act, 2005).
I myself was nervous prior to this observation as I do not like being observed, and was aware that it can be difficult to undertake work with 1 due to his reluctance to verbally participate in conversations, or offer thoughts and opinions.  On reflection, it is possible that we were as nervous as each other at that meeting, my observed status giving me a valuable insight on how it feels to be assessed.  

This observation took place early morning, and the successful placing of another child I was involved with had only completed at 2am. I had ended up rushing the visual interactive tools I planned to use to assist in engaging and extracting information from 1 for the application, and felt guilty that they were not as professionally developed as I had hoped, for example a large house diagram would only print as a small one making placing desired content difficult.  Galpin et all (2019) highlights the reference to “resilience” in Social Workers, and its use by local authorities to blame workers for not developing coping strategies to address these situations as one of the reasons for “an exodus of experienced social workers from the profession” (Galpin et al, 2019).
I am conscious that people communicate both verbally and non-verbally, and therefore endeavoured to prepare myself for anything 1 said by writing down verbal comments and noting any non-verbal displays, for example smiles, looks of fear or confusion (Collins et al, 2011). I have learned over time that 1 will not offer any information unless pressed to, in part due to his learning disability, but with encouragement will participate.  Whilst I had planned ways to obtain this information during the observation, I was worried I would come across as slightly oppressive leading him to my way of thinking. Dietz et al talk of “rethinking boundaries” to fit the social worker client relationship, and I felt this is what I was trying to achieve (Dietz et al, 2004)
I felt the observation went well for several reasons.  Whilst in line with the ethos of the Social Services and Wellbeing (Wales) Act 2014, I took a person-centred approach, to make this a “What matters to you” conversation. Due to 1’s limited ability to contribute, on reflection I feel I then utilised a more strengths-based approach (Baum et al, 2017) where I directed the conversation to best extract informed answers from 1.  I took this approach by focussing the conversation on what he felt capable of doing and leading in areas he did not feel confident in.  By engaging him in interactive conversation and utilising the exchange model of questioning (Brunner, 2019); using both verbal and non-verbal communication, 1 was able to clearly demonstrate how he felt with regards to the various questions and the answers needed.  I tried to keep the observation light-hearted, we shared jokes and even involved the observer in a task, writing down on a picture of a house what we would like in our dream home.  I have spent significant time over the last year building a relationship with 1, and I believe this approach put 1, who suffers with social anxiety at ease and helped him feel secure (Howe, 2009, p.160), my hope that it was an engaging exercise rather than a formal interview.
As per the CoPP I supported 1 to maximise his decision making.  I managed to address the power imbalance so often the case between the young person and social worker.  By utilising a communication approach, which played to 1’s strengths and built on our positive pre-existing relationship (Beesley et al, 2017), it empowered him to play an active part in the conversation and contribute to his Pathway Plan. 
There were some areas where I feel this observation could have gone better.  Making an “Active Offer” is part of the More Than Just Words Strategic Framework in Wales.  I was conscious about evidencing that the Active Offer (Welsh Government, 2012) had been made to 1, so asked him if he wanted to undertake this session in Welsh.  The intention of The Active Offer is to put Welsh on an equal footing with English. Due to his disability, I believe 1 was a little confused about why I asked again as we have discussed it previously and he has declined. I could have explained my rational better at this point, had it not been for my nerves at being observed.

Since moving to Wales I have attempted to learn a few basic words and phrases in an attempt to not only put people at ease but also to show respect towards the culture of the people in the area I am working in.  I am conscious that many application forms I utilise within my role, and indeed the systems I record on, operate in English only, and as such should the active offer be requested this could lead to significant delay in provision of service due to translation. On reflection, I feel this is an area I will need to raise in supervision to plan for the future.

Despite being very tired during this observation, in line with the CoPP I felt it was important to honour my work commitments and maintain the trust and confidence of 1 in our professional relationship, and although I tried to hide this from 1, near the end of the session I felt like I was rushing to get it finished.  I feel were I to revisit this session, I would look to clarify the Active Offer element immediately and explain clearly why I was revisiting this due to the distress this caused him. I feel this would have ensured that the time for the work was protected from distraction; something, which I realise, will be difficult to do due to the competing demands within social work.
I should record at this stage that over the last year I have become quite protective of 1 and have my own views about how he could best be served once leaving myself and children’s services.  It has been important but hard to ensure that my own views are kept separate from the professional judgements I am making in collaboration with others working with 1 going forwards.
1411 words

Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.
Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	Yes, Social Worker was on time, I had forgot about our meeting but SW came and collected me from the house.

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes, he asked me a couple of weeks ago, he said that it was him being watched not me.

	Were you clear why the social worker met with you today?

	Yes, I was doing an application form.

	How well prepared do you think, the social worker was for his or her meeting with you?


	He was really well prepared, he always is.

	  How has the social worker listened to you and respected your views and wishes?


	He always listens to me and he does what he says he will do.

	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?


	Yes, he understands me and knows when I am finding things difficult.


	How has the social worker’s involvement met your expectations for this visit?

	It was good, we did what we planned to do.

	Are there any other comments or suggestions that you would like to make?
	


Section 4 
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)


Since completing an English Masters Social Work degree in 2014, my current post is the second local authority children’s department within which I have worked, the first being a children’s locality team in England where legislation, policy and guidance in respect of Safeguarding was slightly different from Wales.  In the course of my career this far, I have had opportunities to work with increasingly complex cases, which at times have tested both my knowledge and resilience but, have also allowed me to develop my social work knowledge and practice.  I chose the following case because whilst it was perhaps not the most complex case I worked on, it involved utilising multiple agencies and provided a significant learning experience for myself with regards to the safeguarding of children, in particular those aged 16-18 and the choices that this age group can make.  I will consider the Gibbs Reflective Cycle model (Husebø, 2015) of reflection through this piece of work.  I feel that my experiences, as detailed below, allowed me to develop my confidence as a practitioner with the safeguarding process, and should I be faced with a similar situation again then I feel that I am adequately prepared to work the situation with consideration of safeguarding concerns.
The case which I am focussing on initially was referred to myself from our Duty and Assessment team just prior to the Christmas festive period 2018.  The case refers to a just turned 16 year old male, who shall be referred to throughout this document at 2, who had experienced a relationship breakdown with his father, who shall be referred to as 3, with regards to money, plans for activities over the festive period, and 2’s relationship with slightly older peers in the local community who were engaged with the sale of and use of illegal narcotics.  The case transfer, I discovered, had initially been referred through by the young person’s specialist education provider and we were working with the family by means of a Care and Support Plan, which sits within Part 2 of the Social Services and Wellbeing (Wales) Act 2014 (SSWA). Early on in my involvement with the family, the situation deteriorated and eventually resulted in 2 agreeing to becoming voluntarily accommodated under Section 76 of the SSWA.  
On receiving this case transfer, I examined the departmental files and identified that 2 was recorded to only speak English.  Upon meeting 2 and his family, I was made aware of several case inaccuracies in the recording by the family.  This prompted me to consider how citizens who are vulnerable and lack confidence fail to make requests for services, and therefore I made the Active Offer (Welsh Government, 2015) of a service in Welsh which was politely refused.  My rationale for making this offer being to adhere to my Code of Professional Practice in Wales by supporting the individual to participate in decision making process and to effectively communicate throughout.
Shortly after becoming involved in this case, 3 and 2 had a dispute which led to 2 refusing to return to the family home and speaking quite negatively with regards to the entire family.  At a Care and Support Meeting held just prior to Christmas, we discussed the fact 2 was refusing to return home at that time.  It was agreed by 3 that 2 was not going to return to the family home and indeed that he was not welcome.  I had initial fears that this was a safeguarding concern as he was a child “at risk” as defined by Section 7 of the SSWA 2014, as 2 had nowhere to reside, however a line manager discussed with 3 an informal family agreement that young person was going to reside at a family friends home.  At this time 2 informed me that he wanted nothing to do with me, and that he did not require the services of any social worker.  However, I continued to try and work with 2 despite his objections, as this was in line with section five of my professional code of practice as I was looking to not discriminate against him unlawfully and uphold public trust and confidence in my profession.
The United Nations Convention on the Rights of the Child (UNCRC) has 54 articles, these outline the civil, political, economic, social and cultural rights that all children are entitled to (UNICEF, 1989). Wales is the only United Kingdom country to have adopted all 54 articles into local legislation at this time (Welsh Government, 2019).  At this time, I was struggling to accept that 3’s decision to, in my eyes, abandon his child, was acceptable.  Article 1 of the UNCRC specifically states that someone under the age of 18 is a child (UNICEF, 1989).  As such I could not understand why we, as a local authority children’s safeguarding team, were allowing a parent to give up responsibility for his child when it was accepted that this was putting the child at risk.  Bowen’s Family Systems Theory suggests that a child’s sense of identity and their feeling that their identity is positive and that they can value themselves starts within their family and with the experience of being loved and respected by other family members.  In a positive family system, the child’s self-esteem and confidence will be nurtured by family members allowing the child to extend their skill to the best they can achieve (Brown, 1999). When reflecting on this situation, it would appear 2 was not favoured within the family home.  2 was often blamed for things which went wrong and it appeared that he was compared unfavourably by 3 to his older brother who was viewed, according to 2 as the “golden child”.  Listening to conversations between 3 and 2, it was obvious to see why 2’s self-esteem and confidence was so low and why it appeared he was always “looking for a fight”.
After several failed attempted visits to see 2 following the Christmas period, I found out that he had had a disagreement with the adult in the house where he was staying and that he was now sofa surfing with friends. On speaking to the adult with whom he had been staying, I was informed that he had been stealing and that he was disrespecting the property, and that he had been asked to leave. There was no forwarding address. 2 was tracked down to a street where he was spending time with friends, and we discussed the option of a Supported Lodgings placement with him in the local area so he had somewhere safe to live.  2 refused this and the offer of a foster placement.  He informed that he was not prepared to leave the local area, and 2 insisted that he wanted his own flat and nothing else but this.  
2 started to become aggressive in his conversations and made threats to harm himself and others if he did not get what he was asking for. He was spending a lot of time with his friends who were telling him he was entitled to his own house, money and further support from the local authority.  He had also severed almost all ties from his family, and in discussion with 3, where 3 consistently informed me he wanted nothing to do with 2; thoughts about child abandonment (Wolf, 2019) again came to my mind as no one was acting as a parent for 2 and making responsible decisions.  Indeed 3 refused all offers of support from teams such as the Integrated Family Support Team, who offer a similar service to that of the Wrexham team referenced (Wrexham, 2019), to work on the differing views on family rules amongst the family members in order to get 2 home.
When thinking back on 2’s demands for a flat of his own and the aggression which came from being denied this, I do wonder whether there were other pressures facing 2 here.  I had concerns that 2 was spending his time with drug dealers.  I have thought about whether it was pressure from these people to get a flat from the local authority so that they too could move in or utilise this flat as a base for their activities, a term known as cuckooing when discussing drug use and county lines (Coomber & Moyle, 2017).  These concerns were raised during later strategy discussions as evidenced later in this piece of work.
Considering the procedural requirement of my local safeguarding board, as guided by the national independent safeguarding board; alongside the requirements regarding the All Wales Child Protection Procedures 2008 (AWCPP, 2008) which are currently being reviewed and are due to be implemented on the 11th November 2019. The procedures identified partnership working and communication between agencies as key to safeguarding children.  Multi-agency strategy discussions and meetings were requested by myself so that we could explore what risks were posed to the individual and what support could be offered as a plan moving forward. I am aware via the Munro report (Munro, 2011), that in a number of serious case reviews the lack of multi-agency communication was identified as a contributing factor to failings towards children.  I was concerned that 2, despite his wish to be treated as an adult, was a child at risk of significant harm from those around him.  Various agencies contributed to these discussions.  It was determined that 2 was Gillick competent (Care Quality Commission, 2019) and despite the risks could make his own decisions.  I was requested to ensure that 2 was fully informed on what his rights were so that he could make his own informed decision, and as such this case did not progress to a Section 47 Child Protection Investigation under the Children Act 1989. However further multi agency meetings were planned and held.
During these Strategy discussions it was determined that 2 was involved in what the police referred to as “old school” drug dealing, where he was buying cannabis and selling to a few friends.  I had raised concerns that 2 was involved in the county lines (National Crime Agency, 2019) network of drug dealing where individuals from outside my local authority were utilising young people like 2 within my county to sell drugs for them.  This was discussed but it was believed 2 did not have these connections.  This was still a concern to myself however, as we were still at this stage unsure of who 2 was staying with and where he was sourcing his cannabis from.
It is important to note that if it has been agreed to undertake a section 47 investigation at the strategy discussion phase, I would have gone out to see 2 and undertaken an assessment of the risks posed to him and the needs he had.  Depending on the outcome I may have recommended that an Initial Child Protection Conference was convened and presented this to my management.  If at this review it was determined that 2 was to be placed on the child protection register there would have been follow up visits to 2 every ten days, monthly Core Group meetings, and a first review conference within 3 months of initial registration.  Should progress not be evidenced, then we as a local authority we would consider whether a Public Law Outline (PLO) be held where the family, children’s services and the local authorities legal meet to examine the evidence for whether or not the local authority will apply to the court for a care order under section 31 of the Children Act 1989 (Justice, 2019).
I was aware that there had been a legal judgement made with regards to the services which must be offered to homeless 16-17 year olds by local authorities known as the Southwark Judgement. I had not prior to this case been required to provide this offer so I researched the judgement (Bristol City Council, 2010) and discovered that we had a duty to offer to accommodate him under Section 20 of the Children Act 1989 and discovered this had transferred to accommodation under Section 76 SSWA 2014 in Wales, and that this accommodation was not restricted to residential or foster care.  With this in mind I also researched my local authorities’ policies and found that there was a joint housing protocol within my authority, as required under section 11 of the Children Act 2004 (Department for Education. 2018), which specifically addressed issues presented by 2.  
During the process of this reflective case study, I was required to advocate for 2 with the local authority housing services.  Housing’s position having seen the referral was that 2 had a duty owed from children’s services and that they had no duty to him.  Under Section 10 SSWA 2014, I advocated that 2 was refusing services from ourselves and that Housing still had a duty to assess him, regardless of what that housing assessment would be as per the “Accommodation for 16 and 17 year olds who may be homeless: guidance” (Shelter Cymru, 2019).
Through discussion in supervision I crafted an offer letter to be presented to young person with regards to what support we would offer.  To be sure that I had encompassed everything we should be offering to keep this person safe, I independently contacted our local authority legal department for them to have oversight of the letter prior to taking this out.
In mid-January, on meeting 2 with the offer letter, 2 acted quite out of character, informing me that his friends had been offered flats by children’s services and that he didn’t wish to speak to me again until I was sourced this for him.  2 then left and I had no contact with him for several weeks despite my attempts to see him in person and contact by telephone. Article 12 of the UNCRC 1989 states that we should respect the views of the child, 2 did not consider himself to be at risk, rather 2 was frustrated with our apparent lack of service to him.  With regards to his age and previously professionally agreed capacity to make decisions I was required to respect this.  Article 19 of the UNCRC 1989 requires us to protect children from violence, abuse and neglect.  Even though 2 had disengaged from me, in order to carry out this duty, I informed family of our offer and also made the police aware of what had happened should they have safeguarding concerns, as part of a multi-agency approach to the case.  At this time I was quite concerned with the way communication had been ended between 2 and I. I could see that there was not a positive support network around 2.  I had concerns that he was blending into the environment around him, where he was taking on the mannerisms of those offering him support and nullifying the potential risks he was facing from his friends.  2 had lost weight since I had first met him, and his appearance was unkept with his clothes in particular appearing to smell of cannabis.  This was a cold winter period and at this time I had no evidence to support his claims that he had accommodation and staples such as food and warmth, with Maslow would suggest are essential for anyone to survive (McLoed. 2007)
In addition to my concerns about his living conditions, in January 2’s education provision initially suspended him from his school before then implementing a review hearing and permanently excluding 2 from the school.  At the time I was frustrated by this for several reasons.  School was the only place where 2 was regularly attending and could be seen to be alive and well.  2 had verbally threatened the headmaster and caused damage to the school prior to being permanently excluded.  Whilst I appreciate staff should not receive abuse, I felt that by excluding 2 we lost the opportunity to maintain any oversight on 2’s situation. I arranged a meeting with the headmaster to discuss these concerns and reiterated the difficult time 2 was experiencing. In addition, I felt that this went against 2’s Human Rights, in particular Protocol 1 Article 2 of the Human Rights Act which protected 2’s right to an effective education (Equality Human Rights, 2018). Whilst I was unable to facilitate 2 returning to school, I reached an agreement where tuition would be provided to 2 via a personal tutor which not only kept 2 engaging with a service but also facilitated his education and allowed for him to sit his exams later that year.  Only several months later, the Children’s Commissioner for Wales commented with regards to school exclusions "Children who end up excluded will have almost certainly displayed real levels of distress at school multiple times before consideration of exclusion, and much more must be done to create a truly supportive environment which intervenes as early as possible.  Children have an unconditional right to an education. If a pupil is excluded from school they should be supported to return to a suitable education, and the issues that led to their exclusion should be properly addressed" (Wightwick, 2019).  It should be remembered that the initial referral for 2 came from this school and as such they were aware of the crisis 2 was going through.
When returning to the office I requested Supervision on 2’s case which escalated to a meeting with my team manager.  I explained to the manager what had happened and how the interaction had ended.  I admitted I was struggling to determine why I had some other cases which were classified as Child Protection cases where in my mind those children were less at risk of significant harm than this person who currently had little in the way of any positive support network.  We discussed what we had done to this stage and whether legally there was anything else we could do.  I again discussed undertaking a Section 47 Children Act 1989 investigation, the Children Act 1989 being the principle legislation regarding the protection of children rather that the Social Services and Wellbeing (Wales) Act 2014.  I was reminded that at this stage we at least had some involvement with 2 but should we go in “heavy handed” we risked him breaking off all contact with us. If we went to court to pursue a care order, we had been informed by our legal services that it was unlikely to be awarded, and in all probability a care order would not keep 2 somewhere he did not want to be due to his age and capacity. Exploring the option of a secure order was discussed, however it was again determined that we were unlikely to reach the legal threshold for this.  Whilst I appreciated this conversation with my manager, I still felt uneasy about the outcomes.  I very much felt like I had someone on my caseload who could turn up dead the next day and I was being set up to fail by our authorities’ policies and procedures.  On reflection I realise this was an overreaction and that by recording everything which had taken place I was protected but I still feel uneasy with it.  It could be said that this is a classic example of where the balance of power in a relationship has shifted away from social worker to service user.  2 was able to call many of the shots and have me react to them.  Whilst I did not like this, it makes me conscious of how other people feel when I am asking them to do things that they do not want to do utilising my power as the professional (Lee, 2010).  
Looking back on reflection, this case was a vital learning experience in the value of good record keeping, ensuring that accurate records were made to best guide practice moving forward.  The consideration of the General Data Protection Regulations 2018 was constantly on the forefront of my mind having completed training on this. As a consequence, I was keen to ensure that data protection misinterpretations did not lead to the delayed communication of information amongst parties. 
In early February 2 made contact with myself and requested accommodation but still refused the offers he had been presented with in the past. In order to keep him safe, and considering how the Southwark Judgement did not specify accommodation must be a registered children’s facility, a temporary solution was proposed where we provided bed and breakfast accommodation for him which he accepted.  
As a practitioner I am a firm believer in the Theory of Change model (Anderson, 2006) and that to effect that change those involved must be committed to it happening. Over the next week I met with 2 several times and explored various types of accommodation with him.  We started not with the what must happen immediately, which had often dominated past conversations, but instead on what he wanted in the end.  2 revealed he did not want to live with his family anymore but wanted to be independent with help to call upon.  We looked at how we could work together to get to his desired goal. 
Eventually young person signed Section 76 SSWBA 2014 paperwork to become a child looked after by the local authority and moved into supported accommodation. I arranged for him to be allocated a Personal Advisor earlier than would normally happen, a person should be looked after for 13 weeks before they are allocated a Personal Advisor, so that he could access support independent of a Social Worker.  As he settled in his accommodation, 2 became receptive to re-engaging with education and it was determined with support that he could receive personal tuition.  As he became more settled and happy with his circumstances he broke the ties with the friends of the past few months and started to look at positive things to do with his time such as joining a boxing club.  By choosing to make these changes to his environment he started taking less risky behaviours himself and we could work on his Pathway Plan document with positive and achievable outcomes being set for all to undertake.
Whilst reflecting on this piece that I have written, what becomes apparent to me is that Crisis Theory was relevant throughout much of this 3 month intervention.  As we saw, there were several occasions where 2 could have received help but refused, whilst occasions also where I took specific actions.  Caplan states that “People are in a state of crisis when they face an obstacle to important life goals–an obstacle that is, for a time, insurmountable by the use of customary methods of problem solving. A period of disorganization ensues, a period of upset, during which many abortive attempts at a solution are made” (Caplan, 1961, p.18).  When I look at this case, this young man was in a state of crisis from before I first met him. At the age of 16, his father had refused to have him live at home, his friends were communicating misinformation to him, and I was expecting him to make informed decisions.  The realistic chances of him being able to make sensible, informed and thought out decisions was unlikely as he was not likely in a state of mind to allow this and I realise that my expectations of him were too high. This was the first time I had been faced with a situation where I felt I could make no headway and indeed I was in crisis myself as I had no immediate way to fix the situation myself (Berenson & Carkhuff, 1977).
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Section  5
Safeguarding
Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)


The fundamental piece of legislation governing adults health and social care in Wales is the Social Services and Wellbeing Ac (Wales) 2014 (SSWA) which was introduced 2016. It repealed many previous laws and ensured citizens had a greater voice in the control over their care and support needs in a timely manner.  The SSWA (2014) aimed to address the priority challenges raised within he white paper “Sustainable Social Services for Wales: A Framework for Action 2011” The Welsh Government published “In Safe Hands: Implementing Adult protection procedure in Wales” (Welsh Government, 2000). 

Part 7 of the SSWA (2014) focusses on safeguarding and removed the term ‘Protection of Vulnerable Adult (POVA)’.  Section 126 of the Act replaced POVA with the term ‘Adult at risk’ which is defined as namely “an adult who is (a) experiencing or is at risk of abuse or neglect, (b) has needs for care and support and (c) as a result of those needs is unable to protect him/herself against the abuse or neglect or the risk of it”.  In addition, the act states that there is a duty on relevant partner agencies to report adults at risk under Section 128, and if there is reasonable cause to suspect that an adult is at risk a new duty for local authorities to make enquiries under Section 126 (2).
Section 127 of the SSWA (2014) allows for a local authority, if needed, to apply to the court for an  Adult Protection and Support Orders (APSO), with 2018 Welsh Government guidance stating that “APSOs are to be used to enable an authorised officer, and any other person specified in the order, to speak to an adult suspected at being at risk of abuse or neglect in private to establish whether the adult can make decisions freely, to assess whether the person is an adult at risk and to establish if any action should be taken” (Williams, 2017).

The SSWA (2014) does not grant any person the right of power of removal, Section 129 specifically states “Section 47 of the National Assistance Act 1948 (which enables local authorities to apply for a court order to remove persons in need of care and attention from home to hospitals or other places) ceases to apply to persons in Wales”.   Instead, Welsh Government Guidance states that consideration must be given to an adults capacity to make choices under the Mental Capacity Act 2005, even if these choices are deemed to be unwise, whilst the Mental Health Act 1983 does allow certain safeguarding measures to be taken should they be assessed as necessary.

Under part 7 SSWA (2014) there is a duty in Wales for local and national adult safeguarding boards whose roles includes to Protect and Prevent, Review and raise awareness.  These boards ensure the overarching intentions of the Human Rights Act (1998), with absolute and qualified rights such as the right to a family life, are protected.
Where I as a children’s social worker to identify to identify an immediate safeguarding concern where I believed an adult to be at risk, I would ring 999 and summon the appropriate agency.  Where I to identify a non-emergency safeguarding concern I would inform the local authorities adult safeguarding team via our front of house referral service. 

542 Words
	Reflect on the difference between safeguarding in adult and children’s work
400 words (+/- 10%: include your actual word count at the end of each section)



The Social Services and Wellbeing (Wales) Act 2014 (SSWA), although strengthening the legislation with regards to protection and safeguarding of adults at risk, is still limited with regards to the local authorities ability to act to protect an adult in comparison to a child due to the issue of capacity.

Children in the UK are determined to have capacity at different ages depending on context (Weithorn, 1983). At 10 a child can be considered to have committed a crime, whilst at 16 to consent to sex.  The Children’s Act 1989 dictates that a person be considered a child to the age of 18, as such parents hold parental responsibility and have the right to make certain decisions on child’s behalf.  Should child be at risk of harm/neglect or have their basic human rights violated, local authorities and the court system have the powers to protect and remove children from these situations without child’s consent.

The Mental Capacity Act 2005 stipulates that it is assumed adults have capacity unless they are assessed otherwise. A person over the age of 18 who is deemed to have capacity are seen by the law to be the best person to make their own decision.  A person cannot be deemed to lack capacity be unable to make a decision simply due to their age or that decision being unwise.

Social workers and the court must have regard to a child’s wishes and feelings as stipulated under Article 12 of the United Nations Convention on the Rights of the Child 1989.  Under section 22 of the Children Act 1989, local authorities must consider the wishes and feelings of the child with regards to their understanding and age, usually over the age of 16. This is referred to at Gillick competency, and in some cases Fraser competence (Care Quality Commission, 2019), and allows for a child to make decisions regarding their health which may not be in their best interest, should they have the capacity to understand the reality of these decisions.

Deciding what constitutes abuse is not always easy.  It often depends on context and influencing factors such as age, and capacity.  The fundamental difference which I can determine between Children and Adults services is that adults generally have a right to put themselves at risk whilst it is rare, especially for younger children to have that right.
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Section 6
Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
800 words (+/- 10%: include your actual word count at the end of each section)


Utilising Kolb’s learning cycle (Gould ,1989) to reflect back on my last year in employment, I will be considering what I wrote in section 2 and determining if my professional development over this time period has matched my identified learning outcomes.  

With regards to reflecting on what happened in respect of my learning I must note that I have now moved from a child protection role to that of a supervising social worker within the fostering team. However, with regards to my wish to increase my involvement with initial court work, during supervision I agreed to book on and undertake the Bond Salon Court Skills training. Braye et all (2006) questions the ability of social work educators to teach law to none lawyers, and the need for this deficit to be addressed going forward (Braye et all, 2006).  Sadly, due to work commitments I was instructed by management to withdraw from the training, a decision I feel restricted my development and left me feeling vulnerable and unprepared when subsequently entering the court arena and participating in the court process. My concrete experience however was that I attended court on multiple occasions to apply for and gain a secure order under Section 119 Social Services and Well-being (Wales) Act 2014 and the Children (Secure Accommodation) (Wales) Regulations 2015, part 6, pp 142-151.  I learned that I am more than capable of undertaking court work, but would like to consolidate this experience by attending the formal training previously requested in supervision.
During my observation, I was aware that there were certain difficulties with regards to communication and the exchange of information.  I therefore designed a session which incorporated non-verbal communication (Brunner, 2019) to put the young person at ease.  On reflection I feel this went well based on the feedback received by mentor and the fact that the referral was initially accepted as it reflected the person. On reflection if I were to use this exchange model again, I would like it to be more planned, time willing.  I would also further consider and reflect cultural needs and resource availability.  I have learned that despite having a “what matters” conversation, and it going well, resources are often not available geographically.  In addition, I have learned that due to communication needs, a signs of safety approach does not always allow it to be possible to take a person centred approach. 
During this period, I increased my experience of complex safeguarding situations.  I have undertaken Section 47 Children Act 1989 investigations, I have contributed to multi-agency strategy discussions, and worked in collaboration with other agencies on child protection cases including chairing Core Groups.  I have utilised supervision as a safe place to reflect on safeguarding concerns on multiple occasions.   I was able to utilise my increased child protection knowledge and my professional judgement when working on a specific case as outlined in section 4.  Through these cases I have learned that there is a clear legal framework for Child Protection, and as I continue to practice Social Work I will champion this framework.  On reflection however I have learned that this is a profession where we work with people not robots, and as such the interpretation of what is “good enough” varies between individuals, a key skill moving forward may be to develop ways to engage individuals to work in partnership towards a common goal.
This task is asking me to reflect on how I am going to continue to develop my knowledge and practice moving forward.  On personal reflection, the role of the social worker itself is a stressful role (Lloyd et al, 2002) and I have on a number of occasions questioned whether it is a role I am prepared to continue with.  During just this last year I have faced high complex caseloads and a requirement to travel long distances regularly.  Whereas previously I have at times been shy to express personal difficulties, I have learned now to seek early help, be that formal or informal from peers and management to ensure I am providing a quality of service in line with section six of the Code of Practice (Social Care Wales, 2017).  This resulted in my applying for a new role where despite a requirement to greatly increase my knowledge on a new area of social work, for example the ‘The Regulated Fostering Services (Service Providers and Responsible Individuals) (Wales) Regulations 2019’, has re-energised my commitment to staying within the profession.  Regular supervision will be key to maintaining this approach, and as such I would like to end with a quote which has guided me over the last few months in my learning, “Reflective Practice demands that you learn from experience. It requires you to be self-critical. It expects you to analyse what you think, feel, and do, and then learn from the analysis” Howe (2009)

806 words
Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	Note 1

	2
	7/2/2019

	3
	19/3/2019 – Note 2

	4
	18/6/2019


Notes 
1 - Consolidation workshop 2 was not attended due to being on annual leave. I attended a catch-up session with the local authority training officer on the 17/1/2019.
2 – Workshop attended put pulled away from training by management.  Catch up session held with local authority training officer on the 9/4/2019
	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.


I have been provided mentoring to the learner for the latter part of his Consolidation

Award, and undertook the observation of practice which is detailed within this

portfolio. The learner has been qualified for a number of years and had previously

completed their ASYE in England, the learner acknowledged that working in Wales

was a new challenge to their practice and was therefore keen to undertake their

Porth Agored Award in order to improve knowledge around legislation and Welsh

context.

The learner has shown dedication and commitment to their studies despite being

within a team which had significant staff shortages. The learner has been able to

utilise the support of the Award to consider their own personal and professional

development needs and has recently moved to the fostering team. This move will

provide the learner with a new challenge whilst also supporting their work, life

balance.

The learners new team manager has said ‘the learner is aware that he has a lot to

learn in respect of Fostering and is keen to get ‘stuck in’.  He is asking relevant

questions and has started to build a relationship with the carers he is supervising.  I

feel that the learner will quickly become an asset to the team as he is keen to learn

and learning fast.’

I am aware through mentoring the learner that they have successfully managed a

number of cases which have been incredibly complex over the last year, this has

included court work and complex safeguarding. Discussions with the learner,

colleagues and management evidence that he has managed these situations well

and achieved positive outcomes.

The observation was a piece of direct work with an individual in transition, the learner

continued with the planned session despite a long and challenging visit the evening

before. The learner acknowledges that their tiredness affected their planning and

their interactions within the session. Despite this I observed the learner utilising

positive and appropriate communication skills with the individual, it was clear that the

learner has a good understanding of the individuals needs and background.

I wish the learner all the best in their future social work career, I feel that they have a

lot to offer the social work profession moving forward.
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I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.
Signed: ._ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Observer)
Date: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 
 Line manager verification

Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

· level of supervision and mentoring support received by the learner 

· learning and development undertaken 

· reading and personal research undertaken 

· level of knowledge and skills demonstrated 

· understanding shown of the Code of Practice and National Occupational Standards 

· core values of the learner 

· content of the development plan within the portfolio 

· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 Line manager VERIFICATION:

name of Line manager: _ CHARLOTTE fOULKES _ _ _ _ _ _ _ _ _ _ _ _ _ _
Signature of LINE MANAGER.: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Section 9
PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	Name of Learner 
	Colin Pugh

	Name of Team/Agency 
	Welshpool Children’s team,

	Name of Mentor 
	Charlotte Foulkes

	Name of Line Manager 
	Charlotte Foulkes


Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)
Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)
Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name:……Colin Pugh……… Date:…1/11/2019
(Learner)

Signed:……………………….. Print Name:……Colin Pugh……….Date:…1/11/2019 

(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….

(Mentor, if different to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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