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This essay is a reflection on the overall duration of the PGCE (PCET) teaching experience, entailing one hundred and fifty hours of placement. GIBBS (1988) cycle is used to apply reflective practice to the overall experience. This framework provides a structured critical analysis outlining the opportunities and challenges faced while on placement. It is intended that this practice of reflection will be transferred to any future practice in education.


Stage 1: Description of the event 
Describe in detail the event you are reflecting on.
Include e.g. where were you; who else was there; why were you there; what were you doing; what were other people doing; what was the context of the event; what happened; what was your part in this; what parts did the other people play; what was the result.

The placement experience took place in Gower College Swansea (GCS). Prior to the first day of term, arrangements had been made via email to meet the Business Department’s Curriculum Leader and my allocated main mentor. A schedule was created around the Business Department rota for me to observe the delivery of different modules. This was planned to coincide with the addition of computing modules, in preparation for delivery of subjects developed by the Pearson BTEC in the coming weeks of the first term.

Term 1
The first semester should have consisted of a three-week placement observing teaching in the classroom. The observation period is designed to help student teachers develop an insight into the techniques they might use in order to replicate the professional delivery of material to learners. Having undertaken agency student support in Gower College previously, I was quickly offered greater teaching responsibility from the outset, which I accepted. This gave me hands-on experience: learning by teaching on the job, as opposed to purely observing for the intended two weeks. However, managing my workload and prioritising my time effectively became a large issue. 
Procrastination was no longer an option when creating lessons for placement and producing essays for my PCET qualification, leaving me a small window of time to prepare. This was in addition to taking into consideration the variation in subject materials and academic level. In an attempt to combat this time constraint. I revisited books and media to recap my knowledge, allowing me to reinforce what I already knew with up-to-date current information on the module topics. This helped me to create and apply subject material to the best of my ability.
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Term 2
six weeks on sick leave, I returned to the placement having provided medical certificates as documented evidence to validate my absence due to the relapse of a long-term medical issue. Before returning to the classroom, a meeting was arranged, which was vital to the continuation of my placement. 
The meeting was one to one with my mentor, lasting over two hours. I was informed I would not be signed off at the end of the course for my one hundred and fifty hours, even if I were to make up and collect the missing hours. I explained I was not down on hours as I had completed those in abundance over the previous term; therefore, I was not seeking to replace hours but I was willing to do more if required. My mentor reinforced several times that, because of sickness, deferring me for the year would be the best solution and to restart my placement in the forthcoming September. However, he suggested that I might continue to teach based on staff consensus and reminded me I would not be signed off for the year even if this were the case. With no recognisable options available to switch placements, I decided to try and make the placement work and achieve the hundred and fifty hours required, including the assessments necessary for my portfolio. On return to placement, the same modules were given to me to deliver. However, no lecturers were willing to carry out assessments for me, making my teaching practice harder to develop. 
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The final term continued with my mentor agreeing to my continued teaching after a consultation meeting with other staff members, who were also in agreement. The term continued with the same designated learners. Unfortunately, a fractured relationship continued with my mentor, this negativity becoming more obviously common knowledge. Gaining assessments proved to be increasingly difficult, as lecturers would refuse to complete observation forms provided by myself, due to fear of reprisals. 
Verbal feedback also proved to be a problem: I either could not obtain any feedback that would help me to develop and improve my teaching or it was extremely minimal/negative. However, one member of staff did decide to carry out assessments for me unofficially. This feedback gave me the support I needed to develop each week to be better than the last. I was thus tailoring material more suited to the needs of the learners. The feedback identified strengths and weaknesses and was combined with advice on how to improve and develop new ways of teaching to the same audience of learners. The integration of cross-cutting themes had relevance and effectiveness when teaching. In addition, creating relationships with students and understanding their diverse needs would ultimately promote higher engagement from the learners, thus creating and encouraging a higher-order thought process.




Stage 2: Feelings and Thoughts (Self-awareness)
At this stage, try to recall and explore those things that were going on inside your head. Include: 

· How you were feeling when the event started? 
At the start of the placement, I felt confident that I had made a wise choice in selecting a faculty in which I had previous experience. I felt that this would relieve some of the initial pressures of becoming familiar to the faculty, staff, and students. I had gained a good rapport with the College and felt that this experience would be challenging, but pleasurable.

· What you were thinking about at the time? 
I was thinking about how the students might react to me in the classroom with a differing role but also about my future and how this placement would help me meet my goal of becoming a teacher. I thought that being previously associated with the College staff and students would make the whole process more manageable.
· How did it make you feel? 
I felt confident having had previous experience in the faculty that I would be part of a positive experience and had no reason to believe otherwise. 
· How did other people make you feel? 
Initially, I felt reassured to be working alongside staff and students I was already familiar with and I felt appreciative that they were willing to support my educational growth during my time there.
During my ‘back to work meeting’ following my absence, I felt that I was under interrogation, with feelings of desperation arising over the security of my continuing placement; I felt that I owed my mentor an explanation. I explained my sickness openly, having suffered from chronic illness since 2013. I felt pressured to reveal information that I find very personal; explaining how my illness affects my motability, managed by medication to control my pain, in addition to six-monthly spinal epidurals. I felt saddened by the fact that I had to divulge that I had previously been unable to walk for over two years; seeking understanding or empathy from the mentor proved to be fruitless. I felt as if a decision had been made from my point of absence that I would not be allowed to qualify without deferring for another year. This left me feeling mainly isolated and ostracised during the remaining time I spent on placement and inadequate and undermined in front of students. I feel this had a knock-on effect regarding how I was personally perceived and engaged with towards the end of my placement. However, I did feel that I was growing and developing teaching skills in ICT, mainly due to working independently and escaping negativities. I felt grateful that I was able to gain emotional support from Mark Flagg, alleviating some of the growing stress I was feeling as the process unfolded.

· How did you feel about the outcome of the event? 
I feel that the reality of the experience as a whole was disappointingly very different from the one that I had imagined. I feel relieved that I even managed to collect the one hundred and fifty required placement hours in the circumstances. However, I feel saddened by the impression that I was being punished for my unforeseen absence. I feel great appreciation to the member of staff who took the initiative to support me when no one else would and for the support from Mark Flagg. Without their support I would not have gone on to complete the paperwork required for the PGCE qualification. 

· What do you think about it now?
I still feel some uncertainty in relation to gaining my qualification. I feel emotionally and physically drained by the whole experience and disappointed that seemingly one person can have such a controlling effect on the placement experience and the influence of others. I feel massively let down by Gower College and would certainly not want a repeat of this experience. I feel empowered by the fact that I did not let this experience get the better of me, and relatively positive that I have done everything possible in order to qualify.





Stage 3: Evaluation
Try to evaluate or make a judgement about what has happened. Consider what was good about the experience and what was bad about the experience or what did or didn’t go so we

There were good and bad points throughout my placement time. It was good that I did not have to undergo an induction period, which allowed me to gain more time in the classroom delivering classes. I had continuation with the same variety of learners, which I also considered to be an advantage. A combination of the skills learned has allowed me to understand my own professional identity and the role and responsibilities of other professionals, as I have had the opportunity to observe the attitudes and values of those in other professional disciplines (Reeves et al., 2010). 
This experience has enabled me to apply theory to practice by challenging the issues related to teaching. According to John (2017), 
lifelong learning isn’t simply an economic imperative but a social, emotional, and physical one as well. We live in an age of abundant opportunity for learning and development. Capturing that opportunity – maintaining our curiosity and intellectual humility — can be one of life’s most rewarding pursuits.

Stage 4: Analysis
Break the event down into its component parts so they can be explored separately. You may need to ask more detailed questions about the answers to the last stage. Include: What went well? 
I deliberately arrived slightly early to demonstrate good time-keeping skills and to show my respect for being accepted for academic placement, as supported by Cottrell (2015).

· What did you do well? 
I adapted as well as could be expected following the growth of a toxic environment. Initially, my classroom management was very natural among the different groups.
· What did others do well? 
The students were supportive and engaging in the initial stages of my placement.
· What went wrong or did not turn out how it should have done? 
My confidence in the classroom was slowly diminishing due to a breakdown in relationships and this led to a lack of constructive support and development. I was thrown into classes for which I was underprepared, exacerbated by a lack of support and guidance and increasing self-doubt, which left me unable to deliver, on occasions, let alone in a confident and professional manner. Body language can be difficult to convey and is probably the most difficult to manage. I tend to slouch and sit down a lot, which could give a negative impression when presenting myself in the teaching environment amongst staff and students (Eggert, 2010). 
I should have communicated with human resources (HR) throughout the placement, rather than hope the situation would resolve itself. In addition, collaborating well as a team can reduce pressure, as the workload can be shared and distributed more evenly, allowing an enhanced sense of professional pride from feeling more supported and prepared to help students succeed (Ryan, 2010). According to (REF),

teachers must find the time to practice lifelong learning in their subject areas and pursue continuing professional development (CPD). They need to keep up-to-date with new pedagogical methods and best practices in their field. These measures are equally important for inexperienced and veteran teachers.

Most importantly, leadership skills are a key component in the teaching environment.

· In what way did you or others contribute to this?
I was perhaps too eager to please from the beginning and let myself become vulnerable to having to meet unrealistically high expectations based on my having a degree (a very different thing to having supported teaching experience). I persisted in the belief that, with time and perseverance, the barriers in place stopping me from qualifying would fade away and that my relationship with my mentor would also be restored. 
More development of self-confidence might have led me to be more effective when teaching. Obtaining a classroom list of all the classes would also have been useful, as I would have known everyone’s name prior to teaching the class, enabling everyone to feel equally important and part of a more inclusive class (Oates, 2010).
Stage 5: Conclusion (Synthesis) 
This differs from the evaluation stage in that now you have explored the issue from different angles and have a lot of information to base your judgement. It is here that you are likely to develop insight into you own and other people’s behaviour in terms of how they contributed to the outcome of the event. Remember the purpose of reflection is to learn from an experience. Without detailed analysis and honest exploration that occurs during all the previous stages, it is unlikely that all aspects of the event will be taken into account and therefore valuable opportunities for learning can be missed. During this stage you should ask yourself what you could have done differently.

The placement has given me insight into the practice of teaching and these experiences, good or bad, have provided a foundation for me to move forwards and build on in the future in my teaching. I have managed to work to tight time frames I thought would have been unachievable. Communication between other members of staff had frequently been difficult, with negativity towards me continuing on the placement and I was under the influence of failure from my mentor. In turn, this has made me more determined to carry on with education, enabling me to attain a lecturing position.
In addition, over the duration of the placement, my communication skills have improved, leading to my becoming more successful in problem solving. Experimenting with material and attempting to be more creative has proven to be more successful when trying to achieve a higher level of engagement, especially in a class of students who may well engage on a minimalistic level. This experience has given me the tools ultimately to seek employment for next September, a role I personally find exciting and rewarding from the point of view of helping other people achieve their dreams, goals or desires in life. Every student is unique, they learn at different speeds and have various ways of remembering content. It is important when implementing a fixed curriculum for students with differentiated needs to keep the content as tailored as possible or engagement can decline in the classroom, presenting classroom management situations. When delivering material, we must, as lecturers, be mindful of the suggestion by Rungapadiachy (2007, p. 17) that “we use one pair of glasses to look at ourselves and a different pair to look at others” when reflecting on situations. These situations, whether positive or negative, are equally important in being successful in facilitating our learners’ journey.

Stage 6: Action Plan  
During this stage you should think yourself forward into encountering the event again and to plan what you would do – would you act differently, or would you be likely to do the same?
Here the cycle is tentatively completed and suggests that should the event occur again it will be the focus of another reflective cycle

I should have communicated with HR throughout the placement, rather than hoping that the situation would resolve itself. In addition, collaborating well as a team can reduce pressure, as the workload can be shared and distributed more evenly, allowing teaching professionals an enhanced sense of pride from feeling more supported and prepared to help students succeed (Ryan, 2010).

According to (REF),

teachers must find the time to practice lifelong learning in their subject areas and pursue continuing professional development (CPD).  They need to keep up-to-date with new pedagogical methods and best practices in their field.  These measures are equally important for inexperienced and veteran teachers.

Continuously developing new skills and strategies as a result of reflective practice is essential in delivering high-quality teaching and learning to students. Collaborative practice with colleagues can also help shape better ways of working in the educational environment (Gallagher, 2013).
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