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[bookmark: _Toc134522897][bookmark: _Toc164800591]A Statement of Teaching and Learning

As a dedicated and passionate high education professional, l am passionate in making a difference in people's lives through teaching and enhancing knowledge. My experience comes from working closely with students, leading various modules, leading programmes and understanding the importance of effective teaching and learning support methods.  I am a passionate lecturer for Public health and health and social care modules which include health promotion, equality and diversity in healthcare, social determinants of health and health inequalities to mention a few (K1). In this statement, l will discuss my approach to promoting student success in my teaching technique and fostering a positive learning experience in higher education.
My teaching experience as a University lecturer helps me understand learners and be able to provide various learning opportunities for students from diverse backgrounds.  With this experience, l can engage students effectively during lessons and support them understand their learning outcomes (A1, A2). This also helps me to create positive learning environments, where various dynamic teaching methods are used such as group work, presentations, and assessments (A3). This is done by adopting a universal design for learning to minimise barriers for learners. Using this embedded learning style, makes teaching more interactive and created opportunities for students to ask questions, and help them work together on specific tasks. Promoting and adopting a universal design for learning during lectures, workshops or seminars is so important given that learners have different learning needs, interests, motivations, talents, and skills that help learner engagement (K2). Equally, learners learn through different tasks, resources, and capabilities, therefore, it is important to adopt such a strategy that helps the understanding of learner variability. More importantly, I understand we live in a multicultural society, this gives me a good understanding of different cultures and be able to adapt the teaching strategy in order to relate very well with international students from various socio-cultural backgrounds who for example do not speak or write in English very well (A4). 
As a higher education professional, I actively developed lesson plans that corresponds to teaching and learning materials that facilitate learning activities during workshops, tutorials and seminars (A1).  This included flexible study resources, flexible ways of learning and flexible ways to show learning. Demonstrating understanding is important because it is set as a benchmark for learners’ progression. Using both formative and summative assessments provides inclusivity because not all students are the same. Learners respond differently based on cultural experience and different learning preferences, which is most likely going to impact their learning outcome.  Therefore, having both methods of assessment engages all students to develop effective strategies to achieve their learning outcomes. 
In my role, l  adopt an inclusive approach to teaching and learning activities that create opportunities for one-to-one student support which encourages student feedback (A3). With a student-centered approach, I naturally enjoy teaching and supporting students by listening to all students’ needs irrespective of their background, ability, disability, sexual orientation, and ethnicity. This promotes and creates an equal opportunity for learners (V1). Such a technique help students who are keen to learn as they attend  to seminars and workshops enhancing their assessment submissions and completing their course . Besides facilitating teaching materials and developing lesson plans, I also mark students’ assessments providing constructive feedback within the specified time (A3).
To promote optimal educational achievement, I put students at the center of my teaching as l employ an embedded learning theory that promotes how students receive, process, and retains knowledge during learning. This is because their cognitive, emotional, and environmental influences their learning. Hence the adoption of the embedded theory makes teaching more interactive and encourages students as various teaching methods are used (A4). Nonetheless, in my role, there are challenges for example, students misbehaving and disrupting other learners in class. This could be due to various reasons such as being unable to adjust to academic environment or even having learning difficulties. Therefore, l collaborate with other departments such as disability and wellbeing team, and academic support tutors, to support such students by identifying the reason behind the behaviour and set a support plan (A2).
I acknowledge the importance of equality and fairness in the classroom. I recognise that it is my responsibility to address any traces of inequality in class. Hence, students should be provided with equal learning space, opportunity and resources. This is an important step I use to examine and observe the interactions of students during group activities to accommodate all learning needs that lead to a better learning outcome. This helps me identify methods of evaluating the effectiveness of my teaching (K5). Students who are not actively engaging with the learning materials will be encouraged to participate by asking questions, and one-to-one  to identify any possible reasons. I have always related all teaching and learning to the notion of constructivism where learners construct their own learning paths and meanings based on their previous knowledge and experiences. Thus, I facilitate the understanding of concepts and theories by engaging learners in a reflective dialogue that draw on student personal experiences, to enrich the discussion. 
In conclusion, my teaching experience in higher education has not only equipped me with a deep understanding of effective teaching and learning strategies but instilled me to identify my passion in making a difference in student lives by empowering and fostering success. This aligns with the UKPSF Framework (Higher Education Academy, 2023).
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Higher Education Academy (2023) Professional Standards Framework for Teaching and supporting learning in higher education 2023. [Retrieved from] https://www.advance-he.ac.uk/knowledge-hub/uk-professional-standards-framework-ukpsf [Accessed on 4th January 2024]
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[image: A screenshot of a video

Description automatically generated]
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Micro-teaching session was held on the 26th March 2024.
I discussed effective communication in higher education during my microteaching session. The topic for the session was important because it aimed at demonstrating professionalism and respect for learners who come from diverse backgrounds at the University (V1).  The first part of the presentation covered what effective communication is and why it is important.  
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I incorporated a variety of teaching strategies that includes participation from colleagues to also list any communication challenges that they have encountered whilst engaging with students.  Some of the challenges that l discussed and were also mentioned in the chat box were diverse individual needs,  lack of digital skills to access online materials, resistance to criticism, language barriers, cultural differences, misunderstanding instructions.  
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Using relevant literature to support effective communication strategies (V3), l emphasised methods to address the barriers of communication in higher education. Due to the diverse nature of the students l teach, deploying a variety of teaching methods is important (V4). This is because students learn differently, so l include presentations, written course work, group tasks, video activities, Moodle and other social media networks that will help students to learn.  Equally, when communicating, it is vital to listen and observe non-verbal clues (A4).  Above all, I foster a supportive learning environment, and support students with diverse learning needs. 
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After the micro-teaching session, l received feedback from colleagues through a feedback form. The feedback allowed me to assess and identify areas for improvement in teaching and also when supporting learning (A2).  Some of the comments are below.  Some participants asked questions on how to effectively communicate when teaching large and diverse groups. 

  Comments from participants
· Patronella made a good start by asking relevant questions, and she provided some examples that were very valuable for effective communication.
· Clear and well-paced presentation.
· She demonstrates a high level of student support by maintaining communication standards that align with student objectives. Additionally, she exhibits a high level of inclusivity, accommodating students from diverse backgrounds and cultures.
· She shows a good level of assessment and provides feedback. Additionally, she provides examples of how to address challenges, such as asking students questions to keep them engaged in learning
· Patronella demonstrated a solid grasp of the core content, employing effective and varied instructional strategies to engage students actively and demonstrate their understanding. Relevant learning technologies were utilized to enhance the overall learning experience.
· I recommended that she improve upon her teaching innovations and apply those methods to keep the students engaged, in large classes.

I proved my dedication to good communication in higher education by implementing UKPSF values into my microteaching session. To enhance my instruction and create more successful learning activities, I will keep reviewing my work and asking for feedback (V5). This session's observations and feedback have shaped my teaching style, enabling me to more effectively meet the requirements of my students and make ongoing improvements to my techniques.
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Higher Education Academy. (2023). Professional Standards Framework for Teaching and supporting learning in higher education 2023. Retrieved from https://www.advance-he.ac.uk/knowledge-hub/uk-professional-standards-framework-ukpsf [Accessed on 12 February 2024].


[bookmark: _Toc134522902][bookmark: _Toc164800596]Reflective Report of a teaching intervention cycle

This reflective report focuses on a teaching intervention cycle l have implemented with students l teach in higher education. It is suggested that reflective practice may reflect on four theories (Mann et al. 2009). Firstly, to comprehend one's ideas, attitudes, and values in the context of professional practice, it first aids in identifying educational requirements. (Pretorius and Ford, 2016). Finally, reflective practice enables professionals to become more self-aware and thus more equipped to supervise their work. Thirdly, continual learning expands knowledge, which results in a greater understanding (Bandura, 1986). Therefore, I will be employing Gibbs (1998) reflective cycle as a framework for systematic reflection in this reflective report. 
The report discusses a teaching intervention cycle that helps students access services to assist with their academic pursuits. This is because most students who are enrolled by the University are from different backgrounds and a high percentage have not been in academia for several years. As a result, some barriers are likely going to affect their learning. As a teacher in higher education, it is vital for me to identify students who require more support and guide them to the appropriate services. By providing access to services and resources, it improves student engagement, retention and student completion of their courses (Higher Education Academy, 2023). Student access to services and resources can make a difference in whether they drop out, fail academically or succeed in their learning, career aspirations and personal vision for their future (Hoyt, 2023).  The report follows the six steps in the Gibbs reflective cycle which are description, feelings, evaluation, analysis, conclusion and action plan (Gibbs, 1998). 

[bookmark: _Toc164800597]Setting

The teaching intervention cycle that will be reflected upon took place in a higher education institution with a diverse student population which includes Level 4s, 5s and 6s from various socio-economic backgrounds, age groups, ethnicities and learning disabilities. The institution prioritises creating inclusive and supportive learning for all students as it aims to meet their unique needs while fostering a sense of belonging and community (Larkin et al., 2014).  The intervention cycle aims to help students who have learning difficulties and experience difficulty in their academic journey. Negative challenges may include academic skills, financial difficulties, and mental health issues. In a recent study that explored the relationship between invisible disabilities and retention in higher education, with 1431 students, they concluded that many students are likely not to disclose their disability, this impacted retention levels and students with hidden disabilities face frequent barriers that hinder their university experience (Marina, 2022). 
Since all institutions are responsible for the experiences and results of their students, one of their primary concerns is the increased emphasis on student success and retention in higher education (HESA, 2020). There is a growing corpus of research on practical approaches for recognising and comprehending the several aspects that can affect students' recall. According to studies, one way to address the retention problems in higher education is to provide customised support services that are tailored to the unique requirements of various student demographic groups (Eather, 2022). 

[bookmark: _Toc164800598]Description
My role as a teacher is not just all about coming into a class teaching a session, providing students assessments, and marking them.  But the role comes with other responsibilities that are hidden that many people might not relate. In my role, l support students as they start their academic journey. Firstly, l identified students who have learning disabilities or needs such as dyslexia, attention deficit hyperactivity disorder (ADHD) or autism. This intervention in identifying these students is important because research suggests they are likely to struggle in higher education which leads to increased dropouts (Kendall and Turner, 2016). Hence both the academic staff and the disability team aim to identify these students to engage them in an early intervention which consists of academic support, having an extra week to submit assessments, and also alternative methods to do some of the assessments.  Secondly, once the students have been identified to needing support, a tailored plan is developed with the collaboration of other services such as the assessment team, and other academic staff that are likely to teach the student. Equally, the facilities team assists with classroom setup or alternative desks or chairs and the counselling team offers 1:1 meetings for those who might have mental health illnesses. Literature that has studied mental health issues such as anxiety and depression and students with learning disabilities, their consensus is that students with learning disabilities exhibit more symptoms of anxiety and depression than the general public (Feurer and Andrews, 2009; Piers and Duquette, 2016). By connecting them to various services, this student-centered approach empowers the students to take ownership of their learning.
Lastly, the students are followed up to monitor their progress and make any alterations to the support they get. This could mean spending time with the student after the lesson to explain what they have learned or did not understand. At this stage, l explored other services as well such as library support and digital skills. According to Wu et al. (2014), digital skills have become the most important life skill and it does not only enhance learning but reduces the gap in access to learning resources. The follow-up component enables the continuous assessment of the effectiveness of the interventions given to students. The collaboration with the various stakeholders within the institution allows for a more holistic support system, which addresses the complex needs of students in higher education but more importantly, draws attention to each student and their uniqueness.
[bookmark: _Toc164800599]Feelings
I felt the teaching intervention cycle is closely connected to the UKPSF, which consists of standards that guide the professional development of higher education educators. The following aligns with the UKPSF: areas of activity; that can be observed from the teaching intervention cycle :
Design and plan learning activities and/or programme of study (A1) :  The intervention cycle involved planning learning activities for those with learning disabilities and setting a plan on the different resources and services they can access to enhance their learning.
Teach and/or support learning (A2) :  the intervention cycle supported learning disability students by giving them extra opportunities outside their learning time to ensure they can understand what they have been taught or are required to do for their assessment.
Assess and give feedback to learners (A3) : Students with learning difficulties were assessed to identify their learning disability and the support they might require.  In addition to being given more time to turn in their exams, they received one-on-one support in the form of constructive criticism and regular feedback on their work, which involved monitoring the progress of each student. Students can then identify their areas of strength and weakness and receive support to address them.
Provide efficient learning and methods for assisting and guiding students (A4): This included a variety of instructional strategies and settings that accommodate various learning styles and requirements. This gave us the chance to pinpoint the students who are most likely to have learning problems. While some were unsure, others were aware of the difficulties but were reluctant to share them.

Engaging in continuing professional development (A5): The intervention cycle acknowledged that academic and support staff members needed continual professional development. This dedication to ongoing development guarantees that interventions continue to be relevant and useful in promoting student achievement.

In addition to the above, another area on the dimension of the UKPSF framework are also observed.
Respect for individual learners and diverse learning communities (V1) : the teaching intervention cycle was able to recognise the importance of respecting individual learners and their diverse backgrounds. This means the students were supported according their specific learning needs considering their uniqueness, learning disability other personal needs that might affect their learning. This student centric approach is important as no two students are the same.
Promote participation in higher education and equality of learners (V2) : The intervention cycle aimed at supporting students in their learning and ensure equitable opportunities for all. This was achieved through various services encouraging participation to foster a sense of belonging. However, equity was also addressed at l had to identify those who needed more support that others especially those with learning disabilities. 
Evidence-informed approaches (V3): Scholarship, research, and professional development all influenced the teaching intervention cycle. The intervention is predicated on modern best practices, which are regularly evaluated in light of new evidence. This is because there is constant research in higher education and latest evidence-based approaches evolving all the time.
Acknowledge the wider context in which higher education operates (V4) : A broader context in higher education includes students' demographics, learning needs, and evolving expectations from employers. The cycle considered how these were relevant and effective in meeting the needs of the students and the stakeholders. This is because university students intend to progress into the various industries and they need to be equipped for this. As a result, support is given to achieve the required grades. Equally, the university considered the Equality Act 2010 as employers must not discriminate against employees regardless of their disability.
A further area on the dimensions of the UKPSF that were also observed are :
Subject materials (K1) : An understanding of how students with LD learn in general and in a particular subject area served as the foundation for the intervention cycle. It was crucial for me as a teacher to recognise the different resources required to increase the pupils' understanding. The choice of teaching approach and instructional support measures to accommodate a varied student body is informed by this understanding.
Appropriate methods of teaching (K2) :  this was achieved through the use of different teaching methods used. It was identified that some students with learning difficulties tend to be slow and this could impact their learning. Which meant, having a more strategic approach which included academic support sessions to further explain some concepts.
How students learn (K3) :  as mentioned above,  students with learning disabilities learn differently. A mechanism used in the teaching intervention cycle included 1:1 support and regular catch up to monitor progress. In addition, feedback was constantly provided to the students. 
Learners' use of digital and other technology (K4): The cycle harnessed the use of digital technologies to improve instruction. Supporting pupils' digital literacy was part of this, enabling them to use internet resources.
Methods of evaluating the effectiveness of teaching (K5) : The effectiveness of the teaching intervention was identified when students were met for follow-ups as this showed engagement and student progress. Equally, when feedback was provided. 
Quality assurance and enhancement (K6): The institutional mechanisms for quality assurance and enhancement were in line with the instructional intervention cycle. Since interventions are regularly reviewed, each intervention has a unique mix of benefits and drawbacks. For example, the same intervention may not be applicable at different institutions due to differences in the setting, services, resources, and, most importantly, the enrolled student body. 

The intervention was useful however, l felt drained as the institution has only a 10-week teaching cycle. This meant that there was no time to reflect on the performance of the students until at the end of the term when they had done their assessments.  It was draining as every student had different needs which was time-consuming as you had to address each student individually.  Although the intervention had very clear and focused goals, the first few weeks of the term were difficult as students did not want to disclose their disability until week 4 when they were informed of the assessments.  This means the intervention was for 6 weeks. Nonetheless, in an intervention, you cannot expect a 100% success rate, but with every student who gets the support, it was satisfying as it increased the retention rate.

[bookmark: _Toc164800600]Evaluation
From the teaching intervention cycle, it is clear that some approaches went well and others did not. Firstly, the advantage of the intervention cycle is that it enhances early identification. A collaboration with the academic staff and relevant departments was adopted. This included implementing a system where students are periodically reviewed so that they can be identified that they have learning difficulties or are likely going to face challenges academically and would require support. Secondly, personalising support which conducted a needs assessment for each student is completed (V2). This needs assessment included gathering demographics such as background, learning style, and any health problems that are likely going to affect their learning. By applying this, individual support is developed to address the challenges, and a step-by-step guide is agreed upon. This included what services the student will need to access, what l will support them with from an academic support or module perspective and when l will meet them for check-ins to monitor progress. Thirdly, the intervention promoted inclusivity and access for all students regardless of the type of learning disability they might have (V1). Although the institution promoted inclusivity in the admissions process, there was a need to implement this inclusivity in the teaching as well. This meant applying different methods of learning, identifying the students who need further support and having services that support this (K2). Hence the disability team visited the groups in the classroom to promote awareness of the service even though they also do this during the induction process. Visiting the classrooms once the term has started is effective because there is a small group and students are likely going to listen, understand, or ask questions compared to during the induction days where there is an overload of information. Moreso, as a teacher, I was able to know each student in the class and identify those who might need the learning disability assessment is vital. Lastly, the strength of feedback in this intervention cycle was important as it draws attention to other aspects that might have been missed such as digital literacy. The feedback brought the opportunity for students to open up a bit more as they got the support. The students were able to gain more confidence in their academics and were able to submit their assessments.
Nonetheless, several challenges were encountered in this teaching intervention. Firstly, I identified that even though students were identified, some did not access the services or the support from the institution. When addressed they did not provide an indication of why they were not accessing the services.  Regular appointments to check on learning were made but the students would not turn up. According to Whittle (2018), students with low self-esteem are likely to disengage from services. Equally, access to services was impeded by their lack of preparation, inability to advocate for their own needs, as well as attitude towards teaching staff (Reed et al., 2006). Secondly, even though l was implementing this intervention for the groups l was teaching, some staff expressed concerns in their workload which might hinder their effectiveness in teaching as they had to spend more time with these students. This resistance to change as addressed by Crawsey et al. (2016), meant that not all students got the same opportunity as those in my classes. Therefore, the intervention would not be as significant unless all staff are on board in fostering a culture of collaboration and shared ownership. 
Unfortunately, the intervention had time and resource constraints. Implementing changes requires resources and considerable time which is often limited.  Even though the intervention used services that were already set up by the institution, additional resources were required such as the digital skill support officers who had to be appointed. The intervention had time constraints as some students accessed support halfway through the term, which meant regular meetings and time outside class were exhaustively used. Lastly, the intervention meant l had to access quite a considerable amount of data privacy (Drachsler and Greller, 2016).  During meetings, students disclosed some sensitive situations in their lives and some were safeguarding issues. This meant other referral services were contacted. This also implied that l had to address some of these issues outside of their academic needs and convince them to access counselling services. A service that supports staff who are affected or overwhelmed with student issues would have been ideal.  Moreso, l had to teach students with learning disabilities which require a more specific qualification to understand how the students learn.
[bookmark: _Toc164800601]Analysis
Strategic responsibility for supporting students with learning disabilities rarely sits with a single person within the institution. Rather it is effective when various sectors work together which illustrates the cross-cutting nature of the scope of what is on the job role (V4). This implies that the senior executive team has a responsibility to decide the disability services budget and provide resources for staff to effectively implement the intervention. This could have been the reason the intervention was not fully accepted by other departments as it impacted time constraints and department resources being overstretched. More importantly, the resources set for disabled services could be used in implementing the social model of disability that fosters individual learning plans drawing attention to the environment which promotes students' learning (K6).
More so, the intervention lacked adequate training for staff to get knowledge on learning disabilities (K1) (Matthews, 2009). The social model of disabilities stipulates that disabilities are caused by the way the society is organised rather than the person’s impairment as it looks at removing barriers that restrict life choices. 
[bookmark: _Toc164800602]Conclusion
The teaching intervention cycle has proved to be effective in improving student engagement with learning (K3). Through early identification and intervention, 1:1 support and collaboration with various departments, students with learning disabilities are receiving the necessary resources to thrive in their academic journey (V4). As l continue to engage in reflective practice, l can further identify areas of improvement through feedback to ensure we are providing the best support for our students. This feedback can be in the form of a self-administered questionnaire which can be completed by LD students at the beginning of the term so that they can inform us of their learning needs. Another questionnaire can be given at the end of the intervention to check if the University has met their needs or if they still need other support. Ultimately, the feedback serves to enhance the overall quality of higher education for those with learning disabilities and pave the way for a better mechanism (K6).
[bookmark: _Toc164800603]Action Plan
This teaching intervention cycle cannot go without identifying further steps to improve it. Building upon the progress made is crucial in higher education. Therefore the following steps will be taken :
Enhance better collaboration and communication with other academic departments to strengthen and facilitate the support the students might need. This includes having uniform support across the institution that is used by all teaching staff (V4). 
Implement a mentorship program that incorporates those students who have been successful and are achieving in their academic pursuit to connect with those that new to the University and just starting the intervention. This will build a community of students that support each other (V2).
Investigate other ways to engage students who have been allowed to get support but have not connected for one reason or the other (V1).
Explore technological solutions such as other adaptive learning systems and communication tools to further personalise support for LD students (K2).
Professional career development for staff:  This also includes having training to understand some of these learning disabilities, and what best approach can be used when interacting with them (A5).
Evaluate the short-term impact of the intervention: getting updated statistics on the retention levels of the LD students. This will mean better methods of measuring success that can be adopted such as engagement with learning, and social and mental wellbeing.
Evaluate the long-term impact of the intervention: conducting a longitudinal study of these students to assess the long-term effects of the intervention. This can include a follow-up when they finish their qualifications or in their professional journey. This will provide valuable insights into the sustainability and effectiveness of the intervention and inform future improvement.
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	Professional Observed
	Patronella Ganza
	Date
	24.11.2023

	Observer
	Dr Lizeta Demetriou
	Attendees No.
	16 students 

	Programme Title 
	CertHE Health and Social Care
	Programme level
	4/5/6/7

	 Venue
	Winchester House
	Duration 
	4 hours – 
Observation – 1 hour

	Module aims /Learning outcomes 

	 
The module Introduction to Health and Social Care aims to: 
· Explain the health and social care system in the UK, its origin, and the different challenges faced by the system.
· Explain the importance of partnership working, effective communication, and record-keeping in health and social care.
· Describe the important legislation and policies of health and social care.
Session’s Aims: 
The session had the following aims: 
1. To examine the importance of effective communication in Health and Social Care 
2. To examine a range of scenarios that demonstrate the importance of communication in health and social care
3. To introduce the characteristics of effective communication 


	Teaching Characteristics 

	
The lecturer demonstrated very good instructional design skills by planning a lesson that included a range of teaching techniques and material (e.g., Questioning, explicit instruction). The use of questioning techniques allowed for active student engagement and critical thinking, while the inclusion of handouts provided additional support and resources for the learners. The lecturer's thoughtful integration of these elements fostered a dynamic and interactive learning environment. Further to this, the lecturer provided a range of examples to further enhance students’ understanding of the concepts discussed. 
By employing a variety of teaching techniques and materials, the lecturer ensured that students were exposed to different modalities of instruction, catering to their individual learning styles and enhancing their overall understanding and retention of the subject matter. 
The session included both YouTube videos and case studies and this ensured that students were exposed to a range of activities, keeping in mind students’ learning styles and individual differences.


	Presentation 

	
The lecturer started the session by introducing the topic of the lesson, which focused on communication skills in health and social care. They proceeded to discuss the key points by thoroughly reviewing the PowerPoint presentation. Throughout this segment, the lecturer actively engaged the students by providing relevant examples to enhance their understanding. The use of examples was a useful technique that linked theory to actual practice. Additionally, the lecturer posed questions to the students, ensuring their comprehension of the material. The session proved to be quite interactive, as the students actively participated and shared their personal experiences, particularly when the topic of confidentiality arose. 
Following the discussion of key points, the lecturer proceeded to facilitate a group activity by presenting a case study for analysis and discussion. This approach proved beneficial as it encouraged students to collaborate and learn from their peers. By working together in groups, students were able to share their perspectives, insights, and knowledge, fostering a deeper understanding of the subject matter. This interactive exercise not only promoted active learning but also provided an opportunity for students to gain valuable insights from their classmates' diverse experiences and perspectives


	Technique and Aids 

	
The lecturer successfully established a strong rapport with the students, resulting in a very good level of engagement throughout the lesson for the majority of the class. 
Various techniques were employed to actively involve the students in the learning process. These techniques included interactive discussions, asking topic-related questions, and encouraging students to share their own experiences and perspectives. By creating a supportive and inclusive learning environment, the lecturer fostered a sense of trust and openness among the students, which further enhanced their engagement. 
The lecturer did not print out any handouts but rather shared a case study on the board. A point to consider would be asking students to access the materials on Moodle, so, they can read the case study themselves. Students sitting at the back may not be able to clearly read the materials projected on the board. 
The main techniques used in this lesson were:
· Questioning: The lecturer asked thought provoking questions throughout the lesson
· Use of examples: The use of examples facilitated learning. 


	Student Responses 

	
Overall, the students displayed a high level of engagement throughout the lecture, fostering a positive and productive learning environment. The lecturer's interactive teaching methods, such as providing examples, asking questions, and facilitating group discussions, contributed to establishing a good rapport with the students. This positive rapport allowed for open communication and active participation, enabling a fruitful exchange of ideas and experiences. The students' active involvement and receptiveness to the lesson materials further enhanced their overall learning experience.
There were some dominant students in the room, so, a point to consider would be asking direct questions to the more quiet students in the class. 


	 General 

	
Through the lecturer's effective communication strategies and the student's active participation, a good level of understanding was achieved during the lesson. The lecturer's clear explanations, use of examples, and interactive teaching methods facilitated comprehension of the subject matter. As a result, the learning outcomes were successfully achieved. 


	Examples of good practice
The following are examples of good practices: 
The lecturer demonstrated exemplary teaching practices by effectively explaining the concept of confidentiality in healthcare to the students. They provided clear and concise explanations, ensuring that the students grasped the meaning and importance of confidentiality. Furthermore, the lecturer reinforced understanding by offering relevant examples that helped illustrate real-life scenarios. To gauge the students' comprehension, the lecturer actively engaged them by asking questions related to the topic. This approach not only encouraged critical thinking but also ensured that students had a solid understanding of the subject matter. By employing these strategies, the lecturer fostered a comprehensive learning experience for the students.
Throughout the session, the lecturer took the time to acknowledge and praise students for their exemplary practices. This positive reinforcement served as a motivating factor for the students, encouraging them to continue their good work. By recognizing and highlighting their efforts, the lecturer not only boosted the students' confidence but also reinforced the importance of implementing effective communication skills in health and social care. This praise further fostered a supportive and encouraging learning environment, where students felt valued and appreciated for their contributions.
The incorporation of case studies during the lecture effectively bridged the gap between theory and practice. By presenting real-life scenarios and practical examples, the lecturer demonstrated how the theoretical concepts discussed earlier could be applied in practical situations. This approach allowed students to see the direct relevance and applicability of the theoretical knowledge to real-world scenarios in the field of health and social care.


	Development areas/action points
For future lessons, there are a few points that could be considered to enhance the learning experience: 
Firstly, the lecturer could ask direct questions to students who may be quieter or less inclined to participate, ensuring that everyone is actively involved in the class discussions. This approach promotes inclusivity and encourages all students to contribute their thoughts and insights. 
Additionally, instead of solely sharing case studies or exercises on the board, the lecturer could encourage students to access these materials on Moodle. This would allow students to read and review the materials at their own pace, promoting a more thorough understanding of the content. Considering that some students may have difficulty reading paragraphs from the board, it may be beneficial to explore alternative methods of presenting information, such as providing handouts or utilizing visual aids, to ensure that all students can clearly access and comprehend the material.
The lecturer could also consider including more group work/pair work in the lesson plan. 


	Observer (Name )
Dr. Lizeta Demetriou 

	Date 
20.12.2023

	Overservee (Name)
Patronella Ganza

	Date
21.12.2023
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The observation experience of my teaching session on the value of effective communication in health and social care is covered in this reflective report. Using the framework provided by Gibbs's (1998) reflective cycle, I will examine how Dr. Lizeta's observations have influenced my teaching.
Dr Lizeta focused the observation on my teaching techniques, ability to engage students, presentation style, and the aids used in the session (A4).  I used a face-to-face teaching of 16 students with the use of a PowerPoint presentation in a classroom setup (K2). The session started with a recap of the previous session to check student knowledge and understanding (K1). This was followed by outlining the learning outcomes of the session and how this topic relates to their assessment.  Students need to understand this because emphasising how the learning outcomes are associated with their assessment is linked to student engagement and participation (Pickering and Swinnerton, 2019). 
My teaching approach was effective in creating a positive learning environment as l was confident in delivering the session as the topic was one of my expertise (A4). However, there are always some areas of improvement such as identifying those quiet students who hardly participated in the discussions and also printing some handouts for those who might end up sitting at the back of the class and might find it difficult to see the board.
Some of the areas that were included by Dr Lizeta to improve also included promoting the use of Moodle instead of providing all the materials for the students (K4).  By allowing students to log onto Moodle, will also increase their engagement monitoring with the University. In addition, it was pointed out that there is a need for more group activities or pair work, as students are likely to learn better from their peers (A5) (Sheffler and Cheung, 2020). 
Applying of variety learning styles are important factors in teaching and learning (V1). According to Fitriani (2022), understanding the student's learning style is the best way to maximise the student's potential. Once the teacher understands this, it makes it easy to apply the best method in the classroom (K4). Consequently, in a class of 16, not all students will learn the same, hence the teacher can apply variant materials to soot all the learners (A4). With this understanding, l can provide an insight into my strengths and areas l can improve. While my teaching style contributes to a positive learning environment, areas to improve will include:
· Understanding the different diverse students in the class and the ways they learn.
· Engage students who are quiet or reserved and are likely not to participate.
· Promote the use of Moodle for students to access materials on their own.
· Implement more group activities or role plays in increase student interactions.
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	Professional Observed
	Patronella Ganza
	Date
	09/10/23

	Observer
	Ruzanna Gevorgyan
	Attendees No.
	18 students

	Programme Title 
	Introduction to Health and Social Care
	Programme level
	4

	 Venue
	UWTSD London Campus
	Duration 
	1 hour 10min

	Module aims /Learning outcomes 

	
· To provide an insight on empowerment within the H &  SH sector.
· To look at the important  factors when working in  collaborative partnership  with others included service  users and how they can be empowered.
· To complete a group work  activity on the importance of empowerment in adult social  care.



	Teaching Characteristics 

	· Patronella used a lecture-style teaching approach, presenting the material in a clear and organised manner.
· She engaged with the students by ensuring that the material was well understood using various techniques such as asking questions, views, any personal experiences.
· Clear explanations were provided and examples of how empowering services users in health and social care setting is important.


	Presentation 

	· Positive that started with a recap; would have been useful asking students to share their learning so far and share with the key messages (e.g. Kahoot or any other engagement platform).
· Then was followed with a clear introduction that outlined the goals and objectives of the session.

· In addition to the session plan; would have been useful to consider LOs for the empowerment session and advise the link to the module LOs and assessment

· Students were engaged and taking notes, following the session.

· Very enthusiastic delivery, good pace, following the students’ reactions, aware of behaviours, encouraging students to participate

· Though the session was full of examples, would have been useful to ask students to provide their own life-examples, share their experiences

· Good variety of teaching materials were used; closing blinds during the video would be useful.
· Patronella  demonstrated a positive attitude towards the subject matter, conveying enthusiasm and passion for the topic.


	Technique and Aids 

	· A projector
· A PowerPoint presentation was used to cover the teaching of this topic.
· Real-life examples were used to illustrate how empowerment is important.


	Student Responses 

	· Students were attentive and engaged during the class.
· Questions were asked and answered, indicating that the students had a good understanding of the material.


	 General 

	· A good rapport was achieved between Patronella and the students.
· The aims and outcomes of the module were achieved.
· The teaching/learning method was appropriate for the material.


	Examples of good practice
· Provided clear explanations of empowerment and how it is applied in Health and Social Care .
· Real-life examples were used to illustrate the interruption of studies process and policy.


	Development areas/action points
· Encourage more interaction and engagement through group work and discussions.
· Consider providing additional resources, such as online guides or video tutorials, to supplement the learning experience.
· Explore additional teaching aids and methods, such as case-based learning or role-playing scenarios, to help staff better understand and support students through the interruption of studies process.


	Observer (Name ) Ruzanna Gevorgyan

	Date 09/10/23

	Observee (Name) Patronella Ganza
	Date   15/10/23



[bookmark: _Toc134522919][bookmark: _Toc164800610]
Reflective report 

Reflecting on my observation experiences while teaching “Empowerment in Health and Social Care” session at UWTSD London Campus, I will use the Gibbs (1998) reflective cycle to guide my analysis and be able to draw on adequate literature to support my reflection.
The session was a topic delivered to students studying CertHE Health and Social Care Level 4. This session was delivered face-to-face. I employed a lecture-style approach which provides an opportunity to interact with students, engage them and provide a better understanding through practical examples and demonstrations (A2).  More so, students can ask questions. The session followed a clear detailed presentation structure (A1). 
Whilst delivering the session, l felt enthusiastic, and confident in my ability to convey the materials in a clear, easy, organised manner (K3).  In addition, the dynamics of students in the classroom were observed as some were quiet, sitting at the back, however,  through interactions, and engaging them in activities such as group work, l was able to get the class to participate in this topic.  
I appreciate the feedback given by my observer, however, l recognise that there might be room for improvement in terms of asking students to bring their own examples, giving students a task after watching a video and highlighting how the topic fits in their assessment (V2).
Nonetheless, my observer indicated that my session was very enthusiastic, l was able to follow students' reactions, aware of behaviours, taught at a good pace and encouraged students to participate. Although the lecture-style approach is effective in delivering teaching sessions at UWTSD, it is suggested that active learning methods improve retention of information and better application of knowledge (Brame, 2016).  Hence incorporating various learning methods is paramount as students learn differently (K2). 
The session achieved its aims and outcomes, and the teaching method was appropriate for the material. Recent research reports that the majority of students find revisiting the learning outcomes useful and use them to support their studies in various ways such as understanding what has been covered and how this is linked to their assessment.
To enhance future teaching, l intend to :
· Revisit the learning outcomes to show how we teaching has achieved this.
· Use other methods of learning to accommodate the different learning styles for the students
· Offer supplementary materials, such online or video tutorials, to enhance the educational process.
· Investigate different teaching tools and techniques, like role-playing exercises, to assist staff in better understanding and assisting students during the disruption of their academic process.

Reflecting on this observing experience has helped me improve my teaching methods. This suggests that there is potential for improvement by carrying out the future plans mentioned above and highlighting the significance of ongoing professional development. 
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	Professional Observed
	Eleni Koutsogeorgou-Andreou
	Date
	28 November 2023

	Observer
	Patronella Ganza
	Attendees No.
	49

	Programme Title 
	Principles of Health and Social care Practice
	Programme level
	5

	 Venue
	WH4 London Campus
	Duration 
	2 hrs 

	Module aims /Learning outcomes 

	Aim -  to develop an understanding of health and social care services in a diverse society and the impact of health inequalities on services and service users.
Objectives -  discuss diversity in the UK
- Analyse health and social care services in a diverse society 
- Evaluate the impact of health inequalities on services and service users


	Teaching Characteristics 

	
Dr Eleni used a variety of teaching techniques.  She had a presentation, video,  flip charts for group tasks,  used the smart board to gather student feedback.
Although she used a lecture style technique, there was lots of student and teacher interactions through questioning and getting feedback.  


	Presentation 

	
· Positive that started with a recap of what was learnt in week 7
· Observant of the students who were late
· Good observations - checked if students at the back could see
· Students were engaged and taking notes, following the session.
· Good pace, following the students’ reactions, , encouraging students to participate
· Very Good teaching techniques used – videos, group work, used the writing board to record students contributions
· Presentation slides were well simplified
· Provided good examples – linking them to H&SC . 
· Gave positive reinforcement 


	Technique and Aids 

	· Projector
· Presentations slides
· Flip charts 
· Smart board
Clear instructions given to students to do group tasks
Class well managed and noise distractions minimal
Critical thinking questions asked and students given the opportunity to share their own experiences / examples


	Student Responses 

	Students well engaged with the topic, which created a positive learning environment. The lecturer encouraged participation, by asking questions, which drew a lot of attention and interest as students had different views – creating a debate amongst themselves.  
The lecturer gave enough time for each task and moved around the class to check on each group. 
Dr Eleni was aware of students' needs especially those sitting at the back who were quite far from the board.


	 General 

	
Effective communication was achieved as the lecturer also used listening skills such as when students asked questions. She used various communication aids eg  visual pictures, writing on smart board and videos.
The aim and outcomes of the lesson were achieved as she explained at the end of the class where she has met.


	Examples of good practice
Dr Eleni was knowledgeable of the subject area.  She used different ways to ensure all the students were following the lesson.  She was considerate of the diverse students in the class and their learning needs.  This shows good student and lecturer rapport. In addition, she checked for understanding by asking questions and repeating some of the content if students did not understand.


	Development areas/action points
· Would have been useful to get students to share their experiences or examples
· Creating critical thinking scenarios/ questioning
· Manage the noisy behaviour a bit more



	Observer (Name ) Patronella Ganza

	Date   4 Dec 2023

	Observee (Name)  Eleni Koutsogeorgou-Andreou

	Date   4 Dec 2023
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This reflective report discusses my observation of Dr Eleni’s teaching session on “understanding of health and social care services in a diverse society and the impact of health inequalities on services and service users”. Using the Gibbs (1999) reflective cycle, l will analyse my observations and explore how they have informed my teaching practice. 
During the observation, Dr Eleni teaching techniques included presentation skills, aids used in the session, a positive and supportive atmosphere where students could stop her at any point to ask questions, a student response and interaction which included case studies, and group activities to illustrate some concepts (A2).  Her teaching brought lots of discussions and students were engaged with the topic (K1). She continued to ask for students' examples and suggestions.
Dr Eleni’s teaching style proved to be effective as it achieved the learning outcomes (A1). Her combination of subject knowledge, varied teaching methods and the creation of a supportive learning environment contributed to a positive and engaging classroom atmosphere (A4). Unfortunately, the class setup was not convenient as it was small which meant some students sitting at the back were going to have difficulty identifying what was on the presentation. This indicates that there was a need to find an alternative room or continually check and foster a greater engagement with those students sitting at the back.
According to Yamauchi et al. (2016), effective teaching involves engaging students in active learning which then relates to student outcomes such as persistence, retention and grades. Similar Race (2014) also adds that with effective teaching, students engage better as there is a blend of different teaching techniques employed which aids in the various ways students learn. This implies that when teaching it is vital to use various tools so that students connect with the learning (A4). By adopting this inclusive technique, it addresses the needs of the students even those who are likely to be less engaged.
This observation provided valuable insight into the importance of effective teaching practices. It also linked to the learning outcome of the session where students needed to understand the importance of diversity in health and social care (A1). This is because people are diverse, from different cultures, religions, genders etc and should not be discriminated against in accessing health because of this. In Dr Eleni’s class, students were also from diverse backgrounds, which meant they would also learn in different ways. Nonetheless, in this observation, there is always room for improvement.
To enhance my teaching practice, l will :
· Incorporate the various teaching methods, eg case studies, videos, group activities, and debates to engage the students.
· Include the students by asking them to contribute for example, they can give their own experiences.
· Continuously refine my teaching technique to meet the diverse needs of learners.
· Create a supportive learning environment by being approachable and patient.
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CPD event: Monitoring and Evaluation Process
Organiser: UWTSD
Time &. Date: 17th October 2023 at 2pm – 4pm
Location: Microsoft Teams 
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I managed to participate in the CPD event on “Monitoring and Evaluation Process” that was organised by UWTSD. This event was delivered on MS Teams and was available for all programme managers leading various programs across the University. The session was facilitated by Errietta Bissa and covered various topics such as academic monitoring using the  handbook chapter 4 section 12, data sources, program reviews, minor modification, validation and revalidations. 
Attended this session was important as l needed to understand the University policy on modules being validated and the procedures that are taken. This knowledge is important for Programme managers as they oversee the cohort and the various modules, content that is delivered to students. 
I learnt that there are various ways to get data for the programme, such as enrolment data that is covered by the admissions team and progression data. Moreso, it is vital to understand the programme attainment, whether outcomes have been achieved by comparing previous data.  Data can be collected by looking at the module mark data to see the average marks of the students, getting student feedback to understand their engagement to learning, student surveys, minutes form student staff committee meetings and also the external examiner's comments.  The use of Power BI is important as it provides the data that is useful for APR reports. 
The CPD event was useful for my learning as it also widened my knowledge on the processes of module validations and what is considered a minor or major modification (A5). This event has enhanced my skills in numerous ways. Firstly, it has helped me gain knowledge about essential principles that are considered for program managers and how data can be collected from our day-to-day teaching. For example, if teaching is not effective, and disengaging, it is likely going to impact the student learning as they will not pass their assessments and reflect on the learning engagement tool, module average mark, non-submissions, and more. This aligns with the A1 of the UKPSF as it demonstrates my capacity to consider the learning tools, and design and plan them in a way that encourages active learning for the students. It also aligns with A3 criteria as this event provided information about reporting and how to get feedback. This will enable me to monitor student progress and guide me to enhance student learning.
Attending this event was great as l also learnt from my fellow colleagues and know the different digital platforms that l can extract data on ways to monitor student learning so that l can be able to provide an evaluation of the programme. Consequently, l am confident that participating in this CPD event has significantly advanced my professional development as per UKPSF.
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CPD event: Admissions processes and making decisions
Organiser: UWTSD
Time &. Date:  30th October 2023 at 1pm – 2:30pm
Location: Microsoft Teams 
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I was privileged to attend the “Admission process and making decisions” CPD event on the 30th of October 2023, led by Errietta Bissa. The event was held online via MS Teams. The idea behind this event was to bring understanding on how students at UWTSD are admitted, the processes involved, and how decisions are made. 
At first, l was not sure if the event was going to benefit me as l do not work on the admissions team. However, I became more interested and engaged when l understood how this is linked to my role. I felt empowered about the various aspects that were discussed and how to support the students. It was interesting to know that the University looks at the eligibility criteria of student eg. their home postcodes if they reside in quantile 1 or 2. This is because families in these quantiles are regarded to have low participation as they reside in areas of deprivation. They also consider, whether the student's parents have a higher education, professional career, served in the Armed Forces, and also if the students have any physical, mental, and long-term illnesses. Having this information helped me understand the type of students enrolled in the various courses, and what support l should provide for them to achieve and succeed.  
On another note, the session also provided information such as how students can be withdrawn from the University, the procedures for appealing,  and if students have been forced to withdraw, they are not allowed to re-admit within 2 years. On a brighter note, the admission process which includes the interviews are a critical element to the University as it determines the cohort enrolled.  Hence why it was important for me to understand what things to consider when administering student interviews. It is likely that some students do quite well during the interview stages but feel overwhelmed when they start the academic lifestyle.  This implies that adequate support is needed at the initial stage to help increase retention levels.  In addition, the induction period is mostly helpful although it still does not fully provide what academic life will be like. 
Nonetheless, the CPD event has positively impacted my development regarding the UKPSF in multiple ways. Firstly, it enhanced my understanding of the admission process, which plays a vital role in my teaching practice, through respecting individual learners as they consider that they are from diverse backgrounds. Also how l can create diverse opportunities for every student to access and how the admissions process at UWTSD is responding to the wider context in which higher education operates. The topics covered align with V1, V2, and V4 of the UKPSF 2023. 
Through the CPD event, l gained new strategies to better support students when they start their academic life considering some are digitally disadvantaged, English is not their first language, and also some with no proper academic experiences in over 10 or 20 years. This implies that l need to collaborate with other professionals such as Academic support tutors and digital skills tutors. This aligns with A4 and V5 of the UKPSF 2023.
In conclusion, the CPD event on Admission Process and Decision making was an excellent opportunity for me to develop knowledge and skills related to the University procedures and how my teaching role is linked to it. As a result, l believe the event had contributed significantly to my professional development relevant to the UKPSF.
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CPD event: Supporting moderation and  standardisation in marking
Organiser: UWTSD
Time &. Date: 18th December 2023 at 2pm – 3:30pm
Location: Microsoft Teams 
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I attended a CPD event titled “ Supporting moderation and standardisation in marking” by Errieta Bissa on MS Teams on the 18th of December 2023. The event lasted for an hour and a half as it provided evidence and support of the marking processes that are applied at UWTSD. This session was important for me as a teacher as it provided guidance on the marking and how significant moderation is. The event would benefit me to gain knowledge about the policy and also empower me to learn the various procedures.
The CPD was informative as it covered essential aspects of marking and moderation at UWTSD. The topics discussed were, the marking process and how important it is to provide constructive feedback to the students, the difference between second marking and blind double marking, making sure the correct moderation process is followed according to GA15 and the use of internal and external moderation. In addition to this, Errietta also touched on when there is a disagreement during the moderation process, actions that need to be completed, what the external examiner can and cannot do, and the importance of marking standardisation for modules.
Attending the CPD has positively impacted my development regarding the UKPSF in many ways. Specifically, it enhanced my understanding of the marking and moderation process, which is a vital component of the teaching practice as it has implications on quality assurance and quality enhancement in academic and professional practice which aligns with K6 of the UKPSF.  In this event, l gained new insights which enriched my teaching practice such as participating in marking standardisations meetings for each module l am teaching. This aligns with A5 of the UKPSF in demonstrating engaging in continuing professional development in subject/discipline and their pedagogy. In addition, the event provided me with valuable knowledge on how to address the broader environment in which higher education functions. The UWTSD policies and procedures on marking and moderation align with V4 of the UKPSF, demonstrating my capacity to learn the wider context of higher education, which is not just teaching alone.
To conclude, the CPD event was every educational for me to learn and develop my knowledge and understanding on the full circle of teaching practices. It helped me understand why the process is done from a student perspective and how useful it is. Moreso, why we need to do it – from a teachers perspective. After this event, l have applied the learning in my marking and feedback l give to students and following the policies when moderating. I believe attending this event has contributed significantly to my professional development relevant to the UKPSF.
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UWTSD  London Campus

	Date 
	Session Details
	No. of hours
	Advisor Signature

	
	
	
	

	11/10/23
	Introduction to Health and Social care – Origins of the NHS
	4
	Lizeta Demetriou

	12/10/23
	Public health and Governing bodies
	4
	Lizeta Demetriou

	13/10/23
	Introduction to Health and Social care – origins of the NHS
	4
	Lizeta Demetriou

	18/10/23
	Health and Social care models
	4
	Lizeta Demetriou

	19/10/23
	Epidemiology
	4
	Lizeta Demetriou

	20/10/23
	Health and Social care models
	4
	Lizeta Demetriou

	25/10/23
	Person centred care
	4
	Lizeta Demetriou

	26/10/23
	Infectious diseases
	4
	Lizeta Demetriou

	27/10/23
	Person centred care
	4
	Lizeta Demetriou

	1/11/23
	Governing bosies and collaborative partnership
	4
	Lizeta Demetriou

	2/11/23
	Non-infectious diseases
	4
	Lizeta Demetriou

	3/11/23
	Governing bosies and collaborative partnership
	4
	Lizeta Demetriou

	8/11/23
	Presentation Assessments
	4
	Lizeta Demetriou

	9/11/23
	Measuring, monitoring and control of diseases
	4
	Lizeta Demetriou

	10/11/23
	Presentation Assessments
	4
	Lizeta Demetriou

	15/11/23
	Effective communications in H&SC
	4
	Lizeta Demetriou

	16/11/23
	Determinants of Health
	4
	Lizeta Demetriou

	17/11/23
	Effective communications in H&SC
	4
	Lizeta Demetriou

	22/11/23
	Administrative skills and Recording keeping in H&SC
	4
	Lizeta Demetriou

	23/11/23
	Presentation assessment 
	4
	Lizeta Demetriou

	24/11/23
	Administrative skills and Recording keeping in H&SC
	4
	Lizeta Demetriou

	29/11/23
	The concept of Empowerment
	4
	Lizeta Demetriou

	30/11/23
	Public health priorities and challenges : Obesity
	4
	Lizeta Demetriou

	1/12/23
	The concept of Empowerment
	4
	Lizeta Demetriou

	6/12/23
	Needs Assessment and Care Act 2014
	4
	Lizeta Demetriou

	7/12/23
	Revision for assessment 2
	4
	Lizeta Demetriou

	8/12/23
	Needs Assessment and Care Act 2014
	4
	Lizeta Demetriou

	13/12/23
	Revision and Assessment support
	4
	Lizeta Demetriou

	14/12/23
	Feedback sessions
	4
	Lizeta Demetriou

	15/12/23
	Revision and Assessment support
	4
	Lizeta Demetriou

	Total Hours 
	
	120
	




[image: ]Participant's signature ……………..P. Ganza………………………………
								
Practice Advisor's signature ……………[image: ]
2

image2.png
Importance of Effective Communication
in Higher afion





image3.png
Challenges of Effective
Communication in Higher Education





image4.png
Addressing these challenges





image5.jpg




image6.png
A,Wuiuww




image1.png
[ —

PG Cert Micro tea P> j session

2024.03-26 1022 UTC

Microsoft Stream





