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The purpose of this essay is to critically evaluate the use contemporary pedagogies and embedded enhancement themes in an adult learning environment and the particular methods utilised in a micro teaching session delivered on the 26th October 2017. The essay will pay particular attention to how the effective use of contemporary pedagogies and embedded enhancement themes can both support and enhance the students learning experience.  In order to do this the essay will look to answer two key questions; first what are the differences between pedagogy and andragogy and how do these relate to contemporary pedagogy and second do the use of contemporary pedagogies or an andragogical approach to teaching enhance the delivery and ultimately the learners understanding of a subject. 
In order to effectively discuss the differences between pedagogy and andragogy it is first necessary to define each term. As discussed by Armitage, et al. (2003) there are four broad theories of learning; Behaviourist, Cognitivist Gestalt Theory and Andragogy. The first three theories focus predominantly on the ways children and adolescents learn and generally relate to content rather the process of learning itself. Andragogy, however, is a predominantly humanist approach to learning and focuses on the ways adults learn. In essence adult learning is a life experience designed to support the growth of the individual. 
Knowles (1990) describes the pedagogical model of education as an ideology that drew its inspiration from the monastic teaching institutions in the twelfth century. In this model the teacher has full responsibility for what is taught, how this will be taught and how learning will be judged. In this case the learner is a passive recipient of information without any previous experience or knowledge that is of value for learning taking place. This view of the pedagogical method is supported by Petty (2014) who suggests that younger learners expect their teacher to take control of what is learnt and how it is taught. Denby (2015) acknowledges that the learners are individuals with a variety of needs but this is discussed in terms of pedagogical strategies for ensuring that the learning being delivered is understood by the pupils. 
The term Andragogy was first popularised in the English speaking world by Malcolm Knowles, having been introduced to the concept by a Yugoslavian adult education teacher in the 1960’s. Though the theory was originally developed by a German educator, Alexander Kapp in 1833 (Smith, 2010). Knowles (1990) argues that as an individual matures their capacity for self-direction and need to utilise their own experience in their learning increases. He notes six assumptions that the andragogical model is built upon; first a learner’s experience, it is generally expected, in this model, that adult learners will have a significant amount of life experience and that this experience will influence the learning that takes place. Second a learner’s need to know, this relates to an adult learner’s desire to understand why they must learn something before being motivated to learn it. Third a learner’s readiness to learn, this often relates to necessity, an adult learner will often seek out learning experiences in order to resolve issues or develop further. Fourth a learner’s self-concept, adult learners have a deep psychological need to be seen as being responsible for their own decisions and ultimately capable of self-direction. In essence an adult learner will resist any attempt to direct them towards a teacher’s desired outcome. Fifth the motivation a learner has to learn, the pedagogical method assumes that all motivation for learning is external whereas for many adult learners the most significant motivators for adult learners are internally driven.  And finally the orientation to learning which relates to the learning itself unlike in the pedagogical method where most learning is subject based the andragogical model assumes adult learning is more task or problem solving centred. Armitage, et al. (2003) also suggests that rather than the teacher determining the value of the learning that has taken place, in the andragogical model the learner is the only one who can effectively determine the success or otherwise of the learning. This view is supported by Wilson (2014) who states that the focus of any session must be the learner and that if a session is effective the learner will ultimately determine the method of learning used and the ultimate direction of the session. In summary pedagogy is the method with which young learners are taught by a teacher in order to ensure that the teacher’s goals are met, whereas andragogy is the method where by adult learners are taught and the learner’s goals are met. 
I had originally planned to deliver an introduction to entrepreneurial education. However, in response to a discussion and an opinion raised in another member of the cohort’s micro teach session I changed my planned lesson so that the focus was unschooling (A1, A2, A5, V1). I did this as I felt that unschooling was an area that the cohort would enjoy discussing and would ultimately benefit the learners by providing them with the opportunity to discuss a different perspective of education that was not based in the classroom or a formal learning environment (A5, K1, K2, V4,). This change in the planned lesson also allowed a far more andragogical approach to the session as once I had given a small amount of background information and posed some discussion points for consideration the learners were effectively in charge of the direction the lesson then took (V3). Based on the learner’s feedback the session was well received and they all learnt a great deal from the session. 
In order to successfully discuss the effectiveness of contemporary pedagogies in enhancing the delivery and ultimately the learners understanding of a subject it is first necessary to define what is meant by a contemporary pedagogy. Unfortunately there is not a single agreed upon definition in common use amongst educational researchers and practitioners. However, as discussed above, in detail, it would be reasonable to expect that a contemporary pedagogy draws its inspiration from an andragogical perspective and specifically utilises the learner’s prior knowledge in the lesson. It is also reasonable to note that, as discussed by Daines, et al. (2002), in order to effectively engage adult learners it is vital to include them in the decision making processes for their particular area of study. This can include, amongst others, the aims and objectives for the course, the success criteria or the method of teaching delivery. For the purpose of this micro teach the area of negotiation that was available was the ultimate direction that the session took (A2, K2, V1, V2). Hillier (2005) also states that in the same way that there are a multitude of learning styles, there are a number of ways to effectively facilitate learning and that the use of any strategy requires a complex interaction between the tutor and the learners. Minton (2005) supports this view and suggests a continuum of methods that range from lecturing where the tutor has total control, to real life experience where the learner has total control of the lesson. Knowles (1990) defined pedagogy from the Greek roots of the word as leader of children and as discussed above is the method with which a teacher imparts information to a student.  Based on these statements it is reasonable to define a contemporary pedagogy as a teaching method that involves the students in the planning, execution and success of a lesson, and places the needs of the students at the heart of that lesson when determining and executing the method to be utilised. The teaching method should include a high degree of student participation and not limit the focus of the session to a narrow teacher defined aim or objective. When utilising a contemporary pedagogy the teacher’s role is that of facilitator ensuring that the student’s aims and objectives are managed effectively. 
As discussed by Hillier (2005) a purely interactive teaching method such as a discussion will not support a student’s learning effectively as they will not be aware of what is required of them and the session will lack focus. In the case of the micro teach that was delivered, a discussion format was utilised to allow the cohort to explore their views of the curriculum and the wider educational landscape in the UK, with minimal input from me (A1, K2, K3, V1).  I provided the cohort with a small amount of background information through two videos, one that expressed an opinion of the current UK curriculum and its short comings and the second that provided an alternative view of education that the cohort were not immediately familiar with (A2, K2, K4). This flipped learning approach provided the learners with a small amount of information and allowed them to form a subjective value judgement regarding the relative merits of unschooling. I then asked the cohort to consider this in relation to the benefits and drawbacks specifically considering the needs of the individual, employability and society as a whole. From the feedback received this discussion was enjoyed by the participants who all felt comfortable enough expressing an opinion and ultimately gained a significant insight to a method of education many were not aware of. Had I delivered the introduction to Entrepreneurial Education as originally planned I would have utilised the 6 thinking hats as designed by De Bono (2000) whilst this teaching method does have a high degree of student participation it does retain a significant level of teacher control in terms of the planning and execution of the method and as such in hindsight I do not feel it would have been as effective with this group as the discussion that ultimately took place.  
Due to the wide variety of contemporary pedagogies available to a practitioner and therefore the extremely diverse way these pedagogies can enhance a learner’s experience, this essay will focus on the discussion format and how this can enhance a student’s learning experience. Gregson, et al. (2015) suggest that discussion in the learning environment is a Vygotskian learning method as each students development is supported within the discussion by a more knowledgeable other. This more knowledgeable other may not always be the teacher especially in an adult learning setting, however, the discussion will allow the learner to construct their own meaningful interpretation and understanding of the topic at hand. Armitage, et al., (2003) suggest that discussion is largely a Socratic philosophical method of teaching and allows learners to develop a critical understanding of a subject by exploring the areas they are not familiar with. This method does not naturally lend itself to empirical study but allows a rationalist approach that exposes the contradictions in a learner’s knowledge. By utilising the discussion method of teaching an educator can facilitate change within a student’s understanding without appearing to be overbearing or superior, this is especially important if the change the educator is attempting to bring about is to a fundamentally held belief of the student’s. Fisher (2013) supports this view of discussion and suggests that discussion can challenge a learner to think more deeply and critically about a subject than other teaching methods. Fisher (2013) also suggests that pupils need to be trained in how to effectively engage in discussions in order for it enhance their learning. This training must include effective questioning, active listening, to be receptive to other viewpoints and exercising good judgement. Whilst Fisher is discussing younger learners these points apply equally to adult learners especially those who may not have experienced regular discussions through their compulsory education. Curzon (2004) states that in order for a discussion to enhance a learners experience it requires a considerable level of skill on the part of the educator to ensure that the students remain on task and to ensure that the pupils collective activity remains high. In this case the educator must also remain aware of the group dynamics and prevent a small number from dominating the discussion to the detriment of the other members. Gould (2012) states that whilst the individual participants in a discussion are all exposed to the same arguments and points raised they will all take away their own individual understanding and conclusion, this is especially true for adult learners whose previous experience and values will have coloured their perception of the issues. Reece & Walker (2007) state that in order for a discussion to enhance a learners experience and therefore understanding the educator needs to consider not only the participants but also the layout of the teaching space and the time available for the discussion. They suggest that a decentralised circle is the best layout for encouraging participation in a discussion as it removes anyone individual from being the focus. For the purpose of this micro teach amending the room layout was not feasible in the timescales allowed however it must be noted that those on the fringes of the classroom did participate in the discussion to a lesser degree and in future I would attempt to ensure that the room layout was adjusted accordingly. Minton (2005) also suggests that a discussion is generally one of the least well managed of all teaching methods as it seems that very little input is needed from the educator, however, it is very easy for discussions to be unproductive and even turn into arguments without timely interventions from the teacher. In the case of this micro teach the discussion largely remained on topic and was conducted in a respectful manner by the cohort however I am aware that this may have been due to the artificial nature of the session as opposed to any particular management on my part and will need to be monitored closely in future. 
In this micro teach an embedded cross cutting theme was required. UNESCO (2017) define cross cutting themes as 
[bookmark: _GoBack]‘Important curriculum content which is to be covered across subjects (or disciplines or learning areas), rather than being taught and learned in one particular subject. These themes can connect programme content across disciplinary boundaries; enrich the curriculum without overloading it through the introduction of additional teaching subjects; and facilitate interdisciplinary thinking and collaborative learning.’
The Welsh Government has determined that the preferred cross cutting themes in Wales include; sustainable development, tackling poverty and social exclusion, equal opportunities and gender mainstreaming (Welsh Government, 2017). As I changed the focus of the planned micro teach at short notice I had not formalised a cross cutting theme into this particular lesson, however, there are clear links to equal opportunities and social exclusion that can be drawn in the delivered lesson. Had I carried out the lesson on entrepreneurial education as originally planned I had intended the cross cutting theme to be sustainable development as this is an area I have a particular interest in.
In conclusion I feel that this lesson as it was run was particularly effective in introducing the cohort to a new but growing educational model. The cohort were able to challenge their own preconceived ideas of education in a safe, non-judgemental environment and ultimately draw a conclusion that they all agreed on. I did participate in the discussion in order to maintain the flow or to clarify a point raised by the cohort but made a significant effort not to impose my own point of view on the discussion. I do feel that the links to the cross cutting theme could have been more explicit however as this is generally expected to be across a number of topics and should enrich the curriculum this is not a significant issue, however for my own practice I am aware that I need to be more aware of these themes and embed them into my teaching at the beginning of the planning process rather than them being an afterthought. 
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