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Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 








AI Acknowledgement  
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.





Curriculum Reflection
Introduction
This reflective report evaluates the process of designing the curriculum proposal Global Voices in Film: Decolonising Perspectives in Cinema and considers the professional learning gained throughout its development. As curriculum design requires consideration of educational theory, policy, assessment, learner needs and professional standards, the process provided an opportunity to develop a broader understanding of curriculum planning beyond individual lesson design. The report also reflects on the evaluation of the curriculum against the peer review criteria provided for the assessment. As formal peer feedback had not been received at the time of writing, these criteria are used as a framework for critically reviewing the strengths and limitations of the proposed curriculum and identifying areas for further development.
Reflection will be structured using Rolfe, Freshwater and Jasper's (2001) What? So What? Now What? reflective model. This model provides a clear framework for examining the curriculum design process, considering the significance of the learning gained and identifying how this experience will influence future curriculum development. The report therefore reflects both on the professional knowledge developed through designing the curriculum and on how critical self-evaluation has informed potential improvements to the curriculum proposal and future professional practice.
What?
Designing a curriculum proposal for a Level 3 Creative Media module was initially a challenging task. Although I had previous experience of planning individual lessons and schemes of work, I had not previously designed a complete curriculum from the initial identification of need through to assessment, benchmarking and implementation. At the beginning of the process, I found the assignment daunting because of the number of elements that needed to be considered simultaneously. Effective curriculum design required consideration of learner needs, educational theory, assessment design, professional standards, employability, progression routes and practical delivery, making it far more complex than I had initially anticipated.
Despite the scale of the task, identifying the focus of the curriculum proposal was one of the most straightforward aspects of the process. During my teaching placement within the UAL Level 3 Creative Media programme, I observed that learners completing the existing artist research project frequently selected well-known Hollywood or European filmmakers. While this met the requirements of the unit, it often resulted in learners researching the same small group of canonised directors and limited opportunities to engage with wider cinematic traditions. Having observed this pattern, I recognised an opportunity to broaden the curriculum by encouraging learners to explore filmmakers and national cinemas from underrepresented regions while maintaining the existing assessment criteria and learning outcomes.
As the curriculum developed, I became increasingly aware that designing a curriculum involved much more than selecting content. Every decision required justification through educational theory, professional standards and evidence from the literature. I found myself continually reviewing whether proposed learning activities, assessments and outcomes were appropriately aligned and whether they supported the knowledge and skills learners were expected to develop. This encouraged me to think more critically about curriculum planning than I had previously done and highlighted the importance of constructive alignment when designing learning experiences (Biggs, 1996).
So What?
A key area for personal development identified through this process was the need to approach curriculum planning in a more structured way from the beginning. Although I developed a coherent rationale and aligned the module with relevant educational theory, I initially focused heavily on the subject content and the perceived need for change. Looking back, I could have established a clearer curriculum planning framework earlier by mapping existing unit requirements, learning outcomes, assessment criteria and professional standards before developing the new curriculum content. Tyler (1949) emphasises the importance of beginning curriculum development with clearly defined aims and objectives, while Biggs (1996) highlights that effective curriculum design requires alignment between intended outcomes, learning activities and assessment. This has shown me that a more systematic planning approach would have strengthened the proposal and reduced the need to revisit aspects of the curriculum later in the process.
I also recognised that my initial understanding of benchmarking and professional frameworks was developing. While I incorporated relevant standards and qualification expectations, I did not initially explore how these frameworks could shape curriculum decisions from the outset. The QAA (2023) Subject Benchmark Statements demonstrate the value of connecting curriculum design with expectations for disciplinary knowledge, skills development and progression. Similarly, the Welsh Government (2023) Professional Standards highlight the responsibility of FE practitioners to maintain professional knowledge and develop inclusive learning experiences. In future curriculum planning, I would engage with these frameworks earlier to ensure that curriculum decisions are informed by both learner needs and wider sector expectations.
The process also made me reflect on the limitations of developing a curriculum independently. Although self-evaluation against the peer review criteria provided an opportunity to critically examine my work, the absence of external feedback meant that some assumptions could not be tested through alternative perspectives. Brookfield (2017) argues that critically reflective practitioners benefit from considering multiple viewpoints, including feedback from colleagues and learners, as this can challenge existing assumptions and reveal areas for improvement. In future curriculum development, I would seek feedback at earlier stages from peers, subject specialists and learners to support a more collaborative design process.
Another area for improvement was the extent of supporting documentation produced alongside the proposal. While the lesson plans demonstrated how the module could be delivered, additional resources such as curriculum mapping, assessment guidance and evaluation methods would have provided stronger evidence of how the curriculum could operate in practice. Race (2020) highlights the importance of clear planning, assessment design and feedback processes in supporting effective learning. This reinforced my understanding that curriculum documentation is not simply evidence for assessment purposes, but a practical tool that supports consistency, communication and ongoing evaluation of provision.
Now what?
This reflective process has identified several actions that will inform my future approach to curriculum development and teaching practice. The most significant change will be adopting a more systematic approach to curriculum planning from the outset. In future, I will begin curriculum development by mapping learner needs, qualification requirements, professional standards, intended learning outcomes and assessment activities before developing detailed content. This will support greater coherence between the different elements of curriculum design and ensure that learning experiences are purposeful. Tyler (1949) highlights the importance of clearly defined objectives when developing curricula, while Biggs (1996) argues that effective teaching requires constructive alignment between intended learning outcomes, learning activities and assessment. Applying these principles earlier in the planning process will allow me to develop curricula that are more structured and evidence-informed.
I will also continue to develop my understanding of professional frameworks and subject-specific expectations. This process highlighted that benchmarking statements and professional standards should not simply be used to validate curriculum decisions after they have been made, but should actively inform curriculum development from the beginning. The QAA (2023) Subject Benchmark Statements provide a framework for understanding expected disciplinary knowledge, skills and progression within higher education, while the Welsh Government (2023) Professional Standards emphasise the importance of maintaining professional knowledge and using inclusive approaches to support learners. Engaging with these frameworks earlier will enable me to make stronger connections between curriculum content, learner progression and wider sector expectations.
A further action will be to increase opportunities for collaboration and external feedback during curriculum development. Although self-reflection enabled me to identify areas for improvement, this process also demonstrated the limitations of relying solely on my own evaluation. Brookfield (2017) argues that critical reflection is strengthened when practitioners consider multiple perspectives, including those of colleagues and learners, as these perspectives can challenge assumptions and support professional growth. In future curriculum projects, I will seek feedback at earlier stages through peer discussion, learner consultation and collaboration with subject specialists to support more robust decision-making.
I will also place greater emphasis on evaluating the impact of curriculum changes after implementation. Developing this proposal highlighted that a curriculum cannot be judged solely by the quality of its design; its effectiveness must be considered through evidence of learner engagement, achievement and experience. Race (2020) emphasises the importance of using assessment, feedback and evaluation to support ongoing improvement in teaching and learning. Therefore, future curriculum development will include planned opportunities for learner feedback, review of assessment outcomes and reflective evaluation to identify whether intended aims have been achieved.
Overall, this experience has reinforced that curriculum development is an ongoing reflective process requiring continual adaptation. Schön (1983) suggests that professional learning occurs through reflection on practice, enabling practitioners to adjust and improve future action. This has encouraged me to view curriculum design as an evolving process rather than a completed product. By applying a more structured planning approach, engaging with professional frameworks earlier, seeking collaborative feedback and evaluating outcomes systematically, I will continue to develop as an FE practitioner capable of designing responsive, inclusive and effective learning experiences.
Word count: 1458
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