Reflection

Reflective practice is a multifaceted and dynamic process, making it essential to understand its various elements, as each one contributes to professional growth and development (Zwozdiak-Myers, 2023). According to Gibbs (1988), reflection follows a six-stage cycle. These stages include a description, feelings, evaluation, analysis, conclusion and action plan (Praveena, 2025). This essay will follow Gibbs’ Reflective Cycle on my journey throughout the Foundation Degree in All-Inclusive Education. It will discuss my initial expectations before starting, my engagement throughout, as well as any challenges I have faced and achievements I have gained. At the same time, reflecting on how I have developed my skills, professional identity and my readiness for further study and teaching. 
I am now in the final year of my Foundation Degree in All-Inclusive Education while working full-time as a Cover Supervisor in a comprehensive school. My role involves supporting a range of pupils, managing classroom behaviour and leading lessons. I initially began as a Teaching Assistant before progressing to Cover Supervisor and am now teaching full-time BTEC vocational classes in Health and Social Care and Childcare alongside Hair and Beauty both Level 1 qualifications in Key Stage 4. The decision to pursue this degree initially was to enhance my understanding within the education sector and personal development. To help me deepen my understanding of inclusive practice, my theoretical knowledge and to further progress in my career. With the aim to improve my understanding of learning and development while improving my skills such as communication, organisation and critical reflection, all of which are essential for teaching (Sherwood, 2024).  At the start of the degree, I felt both enthusiastic and uncertain. Having been out of academic study for some time, I was concerned about the workload and my ability, alongside being in full-time employment and balancing personal life. My confidence in academic writing was low and I questioned how I would do when it came to participating in lectures and completing assignments. However, I chose to look at it as an opportunity for personal and professional growth. Once I started lectures and had completed my first assignment, I gradually began to improve my confidence and showed myself my capabilities. I found the content on child development, inclusive pedagogy and behaviour management particularly relevant to my role. Over time, I began applying the theoretical concepts I had learnt to classroom practice, which helped me see the practical value of what I was learning, as stated by Brinegar et. al (2022), this is a crucial role of educators. Receiving positive feedback from tutors boosted my self-belief and reinforced confidence in my own abilities (Câmpean, et. Al 2024). Achieving high marks in my assignments further confirmed that with effort and structure, I could balance study, work and personal commitments well.
I believe this degree has significantly developed my employability skills. I have improved my communication, teamwork and reflective abilities. As stated by Otermans et al. (2024), all these skills are crucial for effective teaching. I have also become more confident in managing diverse classrooms and supporting pupils with Additional Learning Needs (ALN). Additionally, in my studies and during the lectures I have attended, I have contributed to discussions by answering questions posed and drawing from professional experience. This active engagement strengthened my understanding of inclusive education. One area of success was my ability to integrate theoretical frameworks into life within the school environment. For example, understanding Vygotsky’s (1978) social constructivist theory helped me appreciate the importance of scaffolding and peer interaction in learning. Similarly, Skinner (1963), with his theory of operant conditioning, informed me about how I use this theory daily within lessons. This was applied using rewards and sanctions to encourage motivation and guide behaviour. However, outside of this, balancing professional responsibilities with academic study was challenging. Making the importance of time management critical, therefore implementing time management skills such as using to-do lists and prioritising important tasks was key to completing assignments (NHS, 2024). However, balancing full-time work with personal commitments often meant working late into the evenings. I also initially found academic writing challenging, especially finding relevant sources and referencing them correctly. Over time, I did manage to develop effective strategies to overcome these difficulties and improve my educational skills.
Using Gibbs’ reflective model has enabled me to identify the underlying reasons for both my achievements and struggles. Theoretical knowledge has been the key to transforming my practical experience into furthering my educational knowledge. As stated by McLeod (2025), active experimentation enables learners to apply and test newly developed ideas in practical contexts, strengthening and deepening their understanding. My role within work has exposed me to a range of learner needs, highlighting the significance of inclusive practices in supporting student achievement (Thompson, 2023). The integration of theory and practice has improved my confidence in classroom decision-making. Understanding child development, differentiation and behaviour management has allowed me to adapt lessons effectively. Linking professional experience with academic learning ensured that my practice was informed and inclusive (Langelaan et. al, 2024). This knowledge contributed to achieving good grades in my assignments and progressing in my job role. Resilience has also been another critical skill I have developed both in my studies and job role. According to Mansfield et. al (2016), resilience enables educators to manage stress and maintain motivation. Balancing multiple responsibilities while pursuing academic success has required resilience and adaptability. Each challenge strengthened my mindset and showed me that I did possess the ability to grow. Professional conduct and continuous learning have also shaped my development. Impedovo (2021) highlight that teachers’ professional identities evolve through reflective engagement and sustained learning. Furthermore, understanding inclusive practice has reshaped my teaching approach. I have come to view inclusion as respect for individual potential, valuing diversity and fostering a sense of belonging for learners (Long and Guo, 2023). By adapting my approach to meet each learner’s needs, particularly pupils with ALN, I have seen improvements in engagement and pupil confidence.
To conclude, engaging in reflective practice has enabled me to recognise the significant progress I have made both academically and professionally throughout this degree. At the start of the course, I often doubted my academic abilities and felt anxious about balancing full-time work, study and personal commitments. However, through perseverance, support and consistent effort, I have developed into a confident and reflective practitioner with strong organisational, time management and analytical skills. I have succeeded in deepening my understanding of inclusive education, effective communication and the importance of reflective practice in professional growth. I can now confidently apply educational theory to real classroom contexts, adapting my teaching approaches to meet the diverse needs of learners and promote positive outcomes. This degree has also strengthened my employability by enhancing my critical thinking, problem-solving, collaboration and adaptability skills, all of which are essential attributes for a successful educator. Additionally, engaging with academic literature and discussions in lectures has expanded my ability, ensuring my decisions in the classroom are purposeful and informed. Despite this progress, I recognise that there are still areas for development. I aim to continue building confidence in my academic writing and gaining further initiative in classroom leadership. Furthermore, I plan to enhance my leadership capabilities, which will further help to deepen my understanding of the curriculum and assessment to better prepare for my further goals of becoming a full-time teacher. Overall, this degree has been a transformative experience that has shaped both my academic and professional identity. It has provided me with the theory, practical experience and self-awareness needed to grow as an inclusive educator. Most importantly, it has given me the confidence and motivation to pursue higher-level study and ultimately achieve my goal of becoming a qualified teacher who inspires and supports every learner to reach their full potential.
Moving forward, my action plan focuses on continued academic, professional and personal development. I intend to progress onto the BA (Hons) Inclusive Education degree in 2026, which will allow me to broaden my understanding of learning, teaching and inclusion across different age groups, building on the foundation established in this course. To enhance my academic skills, I plan to continue improving my academic writing and critical analysis through learning and constructive feedback. Using structured planning and academic support services will help me produce well-argued, evidence-based assignments (Cottrell, 2019). I will also maintain my reflection skills to record classroom experiences and use Gibbs’ model to evaluate them, enabling me to identify patterns in my practice and areas for improvement. Professionally, I aim to take on greater responsibilities in education by leading intervention groups, strengthening my leadership abilities. Furthermore, I will engage in Continuing Professional Development (CPD) by attending training courses, partaking in staff meetings and educational reading to stay informed about inclusive pedagogy and effective teaching strategies. This commitment to CPD supports professional teaching standards and promotes lifelong learning (Day and Sachs, 2004). Upon completing the BA (Hons), I plan to progress onto a PGCE programme to qualify as a teacher, where I can continue to apply my reflective, inclusive and student-centred approach to practice. Through this structured plan, I aim to continue developing as a reflective and capable educator who empowers pupils to reach their full potential both academically and personally.
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